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THE HAMILTON-WENTWORTH DISTRICT SCHOOL BOARD 
EDUCATION COMMITTEE URBAN MUNICIPA 
Thursday, January 13, 2000 
JAN 17 2600 
7:00 p.m. AGENDA GOVERNMENT DOCUMEMD§p.m. 
te Call to Order J. Bishop 
2. Approval of the Minutes of December 2, 1999 
3. Business Arising from the Minutes 
4. Approval of Agenda 
DELEGATION: 
5. Jason Project Committee 
ACTION ITEMS: 
6. Special Education Funding Update /to be distributed at the meeting] M. Matier 
7. Questions re Special Education J. Bishop 
8. Information Technology Long-Range Plan Update (1999) W. Joudrie 
9. Report of the Special Education Advisory Committee B. Shepard 
10. Staffing Report D. Grant 
11. Request for a Report of the Physical Education Program J. Bishop 
CORRESPONDENCE: 


12. Hamilton- Wentworth Region re Concern About Funding for Special Education 
[to be distributed at the meeting] 


DISTRIBUTION: 
Nil. 


Future Meetings: 


Business Committee January 20. 2000 7:00pm. 
Special Education Advisory Committee January 26, 2000 Foleo Dae 
Board January 27, 2000 8:00 p.m. 
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Digitized by the Internet Archive 
in 2024 with funding from 
Hamilton Public Library 


https://archive.org/details/agendasminutesof0Ounse_23 
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MINUTES OF THE EDUCATION COMMITTEE 
DECEMBER 2, 1999 


Those present: Judith Bishop (Chair), Janice Dewar (arrived at 7:05 p.m.), Eleanor Johnstone, 
Joseph Rogers, Bruce Wallace and Ray Mulholland. 


Also present: Heather Bullock, Wes Hicks, Lillian Orban and Reg Woodworth. 
Michael Teng (Student Trustee) 


In attendance: M. Matier (Director of Education and Secretary), M. Botting (Superintendent of 
Instructional Services), K. Bain (Superintendent of Education — County West), E. Bond 
(Superintendent of Education — Secondary East), N. Campbell (Superintendent of Education — 
Mountain West), K. Croxall (Superintendent of Education — County East), A. Cupido 
(Superintendent of Plant Services), P. Gillie (Superintendent of Education — Mountain East), D. 
Grant (Superintendent of Business and Treasurer), W. Joudrie (Superintendent of Education — 
City East), C. Reid (Superintendent of Education — City West) and K. Waters (Superintendent of 
Education — Secondary West). 


The Chair called the meeting to order at 7:00 p.m. 


2. _ Approval of the Minutes of November 4, 1999 
It was moved by B. Wallace: That the minutes of November 4, 1999 be approved as 
distributed. 
CARRIED. 


3. _ Business Arising from the Minutes 
Nil. 


ACTION ITEMS: 

5. Release of Board and School 1999 EQAO Grade 3 and Grade 6 Assessment Results 

K. Croxall introduced the report and then called on Joanne Languay, Ontario Curriculum 
Consultant - EQAO Contact, who presented the pertinent details of the document. 


[J. Dewar joined the meeting at 7:05 p.m.] 


J. Languay clarified for L. Orban that the current testing involved a longer period of time and its 
administration was different from previous years’ assessments. She noted that there are many 
factors involved in the testing process and as this is the third year of the assessment, this could 
provide the classroom teachers with more familiarity with the process and assist them with the 
development of relevant learning strategies. 


In expressing her serious concerns, J. Bishop drew attention to the following areas: 


« The poor performance of the English-as-a-Second Language (ESL) and Special Education 
students could be attributed to the consistently declining school resources/support. She 
observed that the ESL assessment requires a strong language component. 

« The report should provide more detailed information, e.g. percentage of assessment results 
and performance/achievement growth in comparison with previous years to provide parents 
with a better understanding of the whole assessment process and enable them to see the 
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improvements by grade level. Reference was made to the detailed reporting of the former 


City Board. 


J. Bishop felt the need for a Board motion requesting full reporting of the 1999 EQAO testing 
results to parents. 


K. Croxall clarified that the document before the members provided an overview of the 1999 
EQAO Grade 3/6 assessment results. She then referred the members to a binder placed in the 
Trustees’ Lounge which contained the complete report along with detailed information on the 
testing results. K. Croxall affirmed this could be shared with parents and School Councils. 


The members concurred this would provide adequate information. 


It was moved by B. Wallace: That the Board Report regarding the Board and School 
Results of the 1999 EQAO Grade 3 and Grade 6 Assessment of Reading, Writing and 
Mathematics be received for information. 


It was moved by E. Johnstone: That an EQAO System Action Plan Committee be 
approved with the following members: 


3 Superintendents of Education 
Ontario Curriculum Team 

3 Elementary Administrators 

3 Elementary Teachers 

3 Trustees 

3 School Council Representatives 


to prepare an action plan for student improvement to be released to the public by 
March 12, 2000. 
CARRIED. 


The Chair expressed the members’ thanks and appreciation to J. Languay and the rest of the 
people involved in the development of the 1999 EQAO report. 


6. Elementary Music Survey Report 
K. Croxall provided an overview of the report and requested Carol MacKenzie, Ontario 


Curriculum Consultant — The Arts, to review the salient details. 

Responding to L. Orban’s query, C. MacKenzie advised that in the Ontario Curriculum, there is 
an expectation beginning in Grades 5 and 6 for students to demonstrate the ability to sing and 
play an instrument. She clarified that the Strings program is a user-pay service. 


Several trustees expressed their concerns with the lack of music programming in middle schools. 


It was moved by B. Wallace: That the Elementary Music Survey Report be received 
for information. 


Noting that Hillcrest School is one of the schools within his jurisdiction and identified as without 
music programming, W. Joudrie offered to investigate the situation. 
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K. Croxall conceded that our board should exert more effort in hiring teachers with teaching 
expertise in music. This and other key factors, e.g. staffing (not replacing retired teachers) and 


the continuously declining school resources could impact negatively on the music programming. 


K. Bain affirmed that, similar to other specialized subjects, music teacher candidates should be 
specialists in this field (junior or intermediate qualifications). 


To the motion, CARRIED. 
Sharing the members’ concerns and wanting to act immediately on this problem, 


It was moved by B. Wallace: That The Hamilton-Wentworth District School Board 
give high priority to the hiring of teachers with music qualifications for the 
elementary panel over the next two years. 

CARRIED. 


It was moved by E. Johnstone: That a status report on the teaching of music in 
elementary schools be again presented to the Board by December 2002. 
CARRIED. 

On behalf of the members, J. Bishop thanked the presenter. 


7. Selection of Learning Resources Policy 
K. Croxall presented the report. 


When E. Johnstone queried the lack of trustee representation to the Work Group of the 
Curriculum Processes Transition Committee, K. Croxall indicated that J. Bishop was the trustee 
representative to the original committee. That committee had since split into several work 
groups. She noted further that the work group which worked on the Selection of Learning 
Resources Policy is a staff committee. 


Recalling the problems encountered with the selection process for learning resources in the past 
with the former City Board, E. Johnstone questioned the absence of trustee involvement in the 
development of this policy. 


K. Croxall clarified further for E. Johnstone that a sensitive subject matter pertains to topics 
which may be disturbing or offensive to some students due to their background. The 
professional staff who will be reviewing learning resources dealing with sensitive subjects are 
board personnel, e.g. school or library staff. Affirming that parents and members of the 
community will be invited to assist in the review, K. Croxall explained that when material is 
challenged, a Central Review Committee will be formed including a trustee (see Clause 3.4.3 in 
the policy). 


Relative to requests from parents and/or the School Councils to preview a learning material prior 
to use in the classroom, the members received assurance that staff will endeavour to 
accommodate any conflicts in terms of scheduling for the preview. 


Voicing further concerns with the procedure for challenging learning resources, E. Johnstone 
would like to revisit this area particularly Clause 3.1 (Page 7-3). Referring to Clause 3.4.3 (Page 
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7-4), she would like to see more parent/community representatives on the Central Review 


Committee. 


In reviewing submissions from parents for learning resource materials, K. Croxall explained that 
the board is not necessarily obligated to use any of these materials in the classroom. To observe 
sensitivity to parents’ input, the school system is expected to give consideration for the 
curriculum and facilitate a fair process through professional evaluation. 


It was moved by J. Dewar: That the draft Selection of Learning Resources Policy be 
forwarded to the Joint Advisory Committee for review. 


Commending the considerable work involved with the development of the policy and 
recognizing the members’ valid concerns, B. Wallace expressed confidence that the three trustee 
representatives on the Joint Advisory Committee (JAC) will be able to facilitate addressing the 
many issues surrounding this draft policy. 


Referring to the challenge process, particularly when consideration is given to a complaint that a 
particular learning resource material is deemed inappropriate and should be pulled out from the 
classroom, H. Bullock expected this would be done in a least disruptive manner. 


To the motion, CARRIED. 


8. Adult-Based Continuing Education (ABC) 
E. Bond presented the report. She then introduced David C. Weland, C.A., a partner of Taylor 


Leibow Chartered Accountants. Stating he was pleased with the state of the financial records 
relating to the ABC Corporation, D. Weland indicated that the financial statements will soon be 
finalized. 


Responding to L. Orban’s question, E. Bond remarked that although the close working 
relationship between the Board and ABC will continue, the corporation is moving gradually 
towards self-sufficiency in terms of its programming. She noted further that board staff like 
herself, D. McIsaac, Principal — Adult and Continuing Education, the Director and Chair of the 
Board offer their time and efforts to this project on a voluntary basis. 


D. Weland advised E. Johnstone that he anticipates the audited financial statements will be 
presented to the Board in May 2000. 


It was moved by B. Wallace: That the Annual Report of the Adult-Based 
Continuing Education and Training Corporation (ABC etc.) and accompanying 
statement of review by Taylor Leibow, Chartered Accountants, be received for 
information. 


In response to the members’ request for detailed financial audit information, the Director 
indicated that a complete package from the auditors would be included for each trustee in the 
next Board agenda delivery package. 


J. Bishop expressed keen anticipation to receive the complete financial report for ABC 
Corporation, noting this could provide a sound financial basis for its operations. Believing that 
the Board wants to be assured that appropriate process has been followed with this project, 


® 
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J. Bishop remarked that trustees had yet to see the membership as well as the policy with which 
this corporation was set up. She urged all those involved with ABC Corporation to exert all 
efforts in expediting the completion and release of the required financial reports. 


To the motion, CARRIED. 


The Chair thanked D. Weland for his efforts. 


9. Verbal Update - Alternative Program Advisory Committee on Vocational/Basic Level 
Education and Secondary School Reform 
E. Bond stated that the work of this committee is tied in with the implementation of the 


secondary school reform. She recalled that an interim report on vocational education was 
recently presented to the Board. Since that time, discussions have been ongoing among staff and 
administration in looking at the future and developing a vision for secondary school education. 


Noting the lack of a clear direction to date from the Ministry regarding secondary school 
programming, E. Bond informed the members of an upcoming meeting of the District Council of 
School Boards in the Horseshoe Area on December 9" to discuss the issue. She hoped that 
definite information would result from this meeting in order to facilitate the completion of the 
final report due for consideration by the Board. E. Bond also stressed the resulting impact from 
the board’s ongoing facilities review. 


It was moved by B. Wallace: That the Verbal Update — Alternative Program 
Advisory Committee on Vocational/Basic Level Education and Secondary School 
Reform be received for information. 

CARRIED. 


10. Adult and Continuing Education Annual Year-End Report 
The members were advised that the report was not ready because some issues, including the 
financial aspect, have yet to be completed. 


It was moved by J. Dewar: That the Adult and Continuing Education Annual Year- 
End Report be deferred. 


The Chair expressed her anticipation for the full report which would define the transition 
emerging from the combining of the programs of the former boards and its significant 
implications for the future for this program. 


To the motion, CARRIED. 


11. Staffing Report — Full-Time Equivalent Positions 
Responding to questions, D. Grant offered the following clarifications: 


«The Revised 1999/2000 Budget column reflected the staffing changes in the Teachers — 
Elementary (reference: approved motion increasing staffing to 5.5 FTE) and Teacher 
Assistants (increase from 355.5 to 372.5 FTE) lines. 

= _ Two Enrolment reports are presented to the Board covering enrolments to March 31* and 
October 31*, including class size information. The report for the October 31" period will 
be presented to the January 2000 meeting of the Business Committee. 
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It was moved by B. Wallace: That the November 1999 Staffing Report regarding 
Full-Time Equivalent Positions be received for information purposes. 


CARRIED. 


CORRESPONDENCE: 
Nil. 


DISTRIBUTION: 
Nil. 


Public Questions for Clarification 
Nil. 


Adjournment 
It was moved by J. Dewar: That the meeting be adjourned, this being done at 8:25 


p-m. 
CARRIED. 
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33 Dromore Crescent 
Hamilton, Ontario 
L8S 4A8 


January 4, 2000 


Mr. Merv Matier 

Director of Education and Secretary of the Board, 
The Hamilton-Wentworth District School Board 
P.O. Box 2558 

100 Main Street West 

Hamilton, Ontario 

L8N 3L1 


Dear Mr. Matier: 
Re: Jason Project Committee Presentation — Thursday, Jan. 13. 2000 


Please find enclosed the summary of the presentation by the Jason Project Committee which is to 
be given before the Education Committee. 


The Jason Project Committee looks forward to meeting with the Education Committee of the 
HWDSB on January 13. 


Thank you. 
Sincerely, 


Khel ele 


Lynn Tobin-Sklad 540-9226 
For the Jason Project Committee 
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The Jason Project Presentation - A Summary 


A display of student posters, photographs of Jason Project activities, the Jason Project Quilts. 


The Jason Video: An eight minute introduction to the Jason Project. 


This video presentation is a very good summary of the Jason Project. The primary 
precept of the Project is to bring together, throughout the school year, leading experts in science, 
technology and education with students in a real time science adventure. The curriculum is able to 
fit what appear to be disparate aspects of study together for students in grades 5 to 8. In Hamilton, 
some grade four students have participated enthusiastically. Jason students in Hamilton have 
already been part of the aquatic study, Meg Lowman’s bromeliad study and the broadcasts via the 
Pin Site in Madison Heights, MI. The Jason Project is an effective way of introducing students to 
the Internet. The Live Broadcast, which occurs once a year, allows students to interact with 
scientists on location or through a number of “Pin Sites”. 


A selection of eleven slides from a Jason Project Power Point Presentation. 

These slides provide a summary of the education objectives, the components of the Jason 
Project, a list of the disciplines covered by Jason as well as the literature selection for the 1999 — 
2000 Jason year . 
Handouts of the complete Power Point Presentation material and some Jason literature. 


The Jason Project Committee Proposals 


-An invitation to superintendents and trustees, to meet with the superintendent for 
Madison Heights, Michigan on Friday, March 3. 2000 for a Pin Site live broadcast. 


-Board endorsement of an “Argonaut”, should a Hamilton student be chosen to 
participate at a research location as an on-site team member. 


-To explore ways to increase the availability of the Jason Project to Hamilton-Wentworth 
students. 
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Date: 


MEMORANDU 


TO: Merv Mater, Director of Education 

From: Wayne Joudrie, Superintendent of Education 

Date: January 13, 2000 

Subject: INFO TECH LONG RANGE PLAN UPDATE (1999) 


Recommended Action: 


Moved by that the Info Tech Long Range Plan Update (1999) 


be received for information. 


Rationale: 


In January, 1999, the Info Tech Long Range Plan was approved by the Board. A number 
of actions were completed at the direction of the Plan. The attached Update is intended to 
provide the Board with an update on those completed activities and to outline the plans for 
Year I; 


sy Gta 


8-/ 
info tech 


long range plan update 


Infrastructure 
Curriculum Resources 
Curriculum Support 
Technical Support 


The infrastructure portion of the Long Range Plan is heavily dependent upon 
budget. Leases and the Secondary Teachers Collective Agreement had a 
limiting effect in 1998-99. 


PON i 


computer funds available 
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1998- 1999- 
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infrastructure goals 
> improved computer/student ratio 
> quick and reliable e-mail and internet services to all schools 
> increased network accessibility to classrooms. 


infrastructure outcomes-—year 1 
> purchase of 140 new computers—all elementary schools have at least 18:1 
ratio of 486 or better 
> vendor selection process to increase Wide Area Network Bandwidth. ISDN 
solution delivered to remaining county schools (all but 4 schools) 
> full networking in 80% of classrooms in 12 schools. 


proposed infrastructure outcomes-—year 2 

> purchase over 450 new computers for secondary schools to achieve a ratio of 
at least 10:1 

> implement Wide Area Network Bandwidth solution in all schools and 
administrative buildings 

> migrate all county schools to NT Servers and upgrade hardware to run 
Windows 95 

> defer Local Area Network enhancement in schools for one year. 


Curriculum Resources 


Curriculum resources goals 
> maximize software and resource allocation 
> provision of Automated Library Services within five years 


curriculum resources outcomes—year 1 
> core software selected 
>» Secondary software allocation--$2105/school 
>» Making IT Work published bi-monthly 
» reorganization of staffing to address Library Automation (increased Library 
Technician team) 
> purchase of Media automated booking system 
» Media consolidated at Crestwood site 
>» Classroom ready resources developed for teachers 


proposed curriculum resources outcomes—year 2 
> continued focus on core software 
>» Secondary software allocation--$2105/school 
» Teaching and Technology published quarterly 
>» completion of the backlog of unprocessed resources by Library Technician 
Team 
>» implementation of Media automated booking system 
>» selection of Library Automation Software Vendor 
> lending library of Technology Resources instituted. 


Curriculum Support 


curriculum support goals 
>» support for Electronic Reporting 
> monthly training sessions for ITCs 
> training sessions for all staff 


curriculum support outcomes—year 1 
» 100% of elementary schools successfully implemented Electronic Reports 
> monthly meetings for all ITCs completed on cluster basis 
> staff training on “The 13 Commandments” offered to all staff 
>» over 100 staff training programs held after hours in fall, winter, spring and 
summer. 


proposed curriculum support outcomes—year 2 
» 45 elementary schools implement Relational Version of Electronic Reports 
> monthly meetings for all ITCs 
>» consultant allocation (reduced to 3) dedicated to supporting Ontario 
Curriculum IT applications in all elementary schools 
> offer staff training programs in fall, winter, spring and summer (cost recovery 
basis) 
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Technical Support 


‘* 
Ly 


@ technical support goals 


> provision of quick, responsive technical support to our schools 


technical support outcomes—year 1 
>» cluster-based technician model initiated 
>» help-line and service management system initiated 


proposed technical support outcomes—year 2 
>» cluster-based technician model refined 
>» help-line and service management system refined 
>» note: Treviac implementation has had an impact upon the number of available 
technicians. 


Additional Directions 


> information technology in the classroom: A Model for Teaching and Learning 
has been designed by the IT Team as a discussion paper 
>» Web Page Applications: on-line calendar, registration and resources 


e Outstanding Issues & Concerns 


> Consultant support was reduced from 4.0 to 3.0 F.T.E. This was a direct 
impact on our ability to support the change in teaching behavior and student 
performance. 


> Clerical support was reduced. This has a negative impact on communication 
and support for the IT Team. 


> Technical support was reduced due to Treviac. This has an impact on the 
reliability of our computers which will again affect teacher behavior and 
student performance. 


> We continue to work with two e-mail systems. Communication issues related 
to reliability of service and duplication continues to be an issue. 


> We have yet to address several job equity issues related to the amalgamation. 
The result has been that in some cases, individuals are being paid at different 
rates to do the same jobs. This will need to be addressed to support staff 
morale. 
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REPORT OF THE SPECIAL EDUCATION ADVISORY COMMITTEE 
NOVEMBER 24, 1999 


REFERRED TO THE Education Committee at the December 16, 1999 Board 


1. Concern re Accommodation Policy 


It was moved by J. Bishop: That, 


Whereas The Hamilton-Wentworth District School Board is currently reviewing all its 
accommodation through a process of consultation with school councils; and 


Whereas The Hamilton-Wentworth District School Board has endorsed in the 1999 Special 
Education Plan that students to meet their potential will be provided with an education in the most 
enabling environment; and 


Whereas the Pathways Report established the principle that students with physical disabilities will 
attend schools wherever possible that feed into each other, so that students may move with the 
same peers from school to school; and 


Whereas the literature indicates that parents with special education students wish to be more 
involved with the school than other parents; and 


Whereas currently there are no general principles for the placing of special education classes in 
schools: those articulated in the Pathways Report are only for physically disabled students; and 


Whereas special education classes are not strategically placed and may place students far from 
their neighbourhood school that is detrimental: for their social development as they do not attend 
schools with the same peers; undermines the consistency of the program offered as it is 
fragmented among non-feeder schools; and makes parental involvement difficult as parents may 
not be able to travel to the school their child attends; 


Be it resolved that the Special Education Advisory Committee petition the Board: 
1. To establish the following principles in placing special class students: 
e primary, junior, senior elementary and secondary programs for the same category of 
special education will be sequential and the classes will be strategically placed; 
e wherever possible no student will be asked to attend a class outside the cluster of schools 
(Lower City East, Lower City West, County East, County West, Mountain East and 


Mountain West) in which the student resides. 


2. To adopt these principles for placing special education classes in schools and in the Facilities 
Renewal process. 


3. That the Facilities Renewal process include a consultation with SEAC. 


Ce 
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7. Business Arising from the Minutes 
(a) Notice of Motion — Concern re Accommodation Policy 


© Observing that the members concurred with the concept of her notice of motion, 
It was moved by J. Bishop: 


Whereas The Hamilton-Wentworth District School Board is currently reviewing all its 
accommodation through a process of consultation with school councils; and 


Whereas The Hamilton-Wentworth District School Board has endorsed in the 1999 Special 
Education Plan that students to meet their potential will be provided with an education in 
the most enabling environment; and 


Whereas the Pathways Report established the principle that students with physical 
disabilities will attend schools wherever possible that feed into each other, so that students 
may move with the same peers from school to school; and 


Whereas the literature indicates that parents with special education students wish to be 
more involved with the school than other parents; and 


Whereas currently there are no general principles for the placing of special education classes 
in schools: those articulated in the Pathways Report are only for physically disabled 
students; and 


& Whereas special education classes do not follow a pathways concept, and may place students 
far from their neighbourhood school that is detrimental: for their social development as 
they do not attend schools with the same peers; undermines the consistency of the program 
offered as it is fragmented among non-feeder schools; and makes parental involvement 
difficult as parents may not be able to travel to the school their child attends; 


Be it resolved that the Special Education Advisory Committee petition the Board: 


1. To establish the following principles in placing special education students: 
"primary, junior, senior elementary and secondary programs for the same category 
of special education will be sequential and the classes will follow pathways; 
= wherever possible no student will be asked to attend a class outside the cluster of 
schools in which the student resides. 


2. To adopt these principles for placing special education classes in schools and in the 
Facilities Renewal process. 


3. That the Facilities Renewal process include a consultation with SEAC. 


In speaking to her motion, J. Bishop emphasized her intent to provide special needs students, wherever 
possible, (a) with a consistent move for special needs students, (b) if requiring transportation, not to be 
bussed for considerable distance, and (c) a most enabling environment which would permit these students to 

@ continue to be with their peer group. Noting the lack of general principles in this area, she felt this is an 
opportune time for this exercise in light of the on-going accommodation review. SEAC should be able to 
provide a stronger view on this and ensure that the accommodation review of the school system is done in an 
integrated fashion. 


7 — <2 
Special Education Advisory Committee i November 24, 1999 
Suggestions for further review and consideration were offered as follows: 

" As there is considerable difference, the cluster of schools referred to in the motion should be clearly 
specified (i.e. whether pertaining to the elementary or secondary schools) 

" A closer review of self-contained classes in terms of appropriate feeder schools, the impact of 
programming on staffing and transportation and the needs of the developmentally-delayed secondary 
school students. 

* “Catchment area” (the current phrase used at the accommodation review) may be the more appropriate 
phrase than “cluster of schools”. 

" The phrase “Partner Schools” could be used instead of “Pathways Schools”. 

" Given the adequate data on self-contained classes and neighbourhood school concept, it will be realistic 
to begin looking at specific exceptionalities in students, particularly those with behavioural problems. 


J. Bishop acknowledged the concerns raised regarding the use of the term Pathways and also affirmed that, in 
terms of placement for special needs students, her motion was mainly focused on the elementary schools. 
After further discussion, she agreed to amend the following specific areas of her motion: 


Paragraph 6 
Whereas special education classes are not strategically placed and may place students far from their 


neighbourhood school that is detrimental: for their social development as they do not attend schools with 
the same peers; undermines the consistency of the program offered as it is fragmented among non-feeder 
schools; and makes parental involvement difficult as parents may not be able to travel to the school their 
child attends; 


Bullet 1 of Paragraph 7 


1. To establish the following principles in placing special class students: 
" primary, junior, senior elementary and secondary programs for the same category of special 
education will be sequential and the classes will be strategically placed; 
" wherever possible no student will be asked to attend a class outside the cluster of schools (Lower 
City East, Lower City West, County East, County West, Mountain East and Mountain West) in 
which the student resides. 


To the motion, as amended, CARRIED. 


#/o 


Approved for distribution 
by the Direct 


The Hamilton-Wentworth District School oad. fires 


Memo tie 
‘Lo: Merv Matier, Director of Education and Secretary 
From: Don Grant, Superintendent of Business and Treasurer 


and 
Deborah Russon, Manager, Human Resources 


Date: January 1, 2000 


Re: Staffing Report — Full-Time Equivalent Positions 


Recommended Action: 


Moved by: 


That the December, 1999 Staffing Report regarding Full-Time Equivalent Positions be 
received for information purposes. 


Rationale: 


Please refer to the attached Staffing Report regarding Full-Time Equivalent Positions 
which includes information as at the end of December, 1999. 
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January 13, 2000 


TO: Members of the Education Committee 
From: Judith Bishop, Chair 
Re: Request for a Report of the Physical Education Program 


As there have been several recent reports indicating concern about inactivity in young people and 
the link to serious health issues later, please be advised that it is my intent to place the following 
motion on the floor at the January 13, 2000 meeting of the Education Committee: 


That the officials prepare a report on the status of the Physical Education Programs in 
The Hamilton-Wentworth District School Board, to find out how much physical activity is 
available to our elementary students, specifically 


(a) How often are physical education classes scheduled in a week and for what period of 
time? 


(b) Are physical. education classes provided by teachers with a physical education 
specialty? 


(c) Are other activities to encourage healthy exercise scheduled regularly each week , and 
how many students participate? 
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EDUCATION COMMITTEE 
2000 O1 13 


SES 
» Qoo 
THE HAMILTON-WENTWORTH DISTRICT SCHOOL BOARD 
® URBAN EDUCATION COMMITTEE 
MUNICIPAL Thursday, February 3, 2000 
7:00 p.m. AGENDA 7:00 p.m. 
1. Call to Order J. Bishop 
2. Approval of the Minutes of January 13, 2000 URBAN MUNICIPAL 
3. Business Arising from the Minutes 
4. Approval of Agenda FEB 07 2000 
DELEGATION: 
=e Se af f ER AR A BRS 
5. Global Student Media program, UNESCO GOVERNMENT DOCUMENTS S. Grant 


ACTION ITEMS: 
6. Special Education Funding Update /tabled at January 13 Education Committee meeting] M. Matier 


7. Questions re Special Education /tabled at January 13 Education Committee meeting] J. Bishop 
8. Verbal Update re Compensatory Education Review W. Joudrie 
9. Preliminary Report of the Vocational Education Committee E. Bond 
10. Delivery of Vocational Education for September 2000-2001 E. Bond 
%) 11. Adult and Continuing Education 1998-99 Financial Year-End Report E. Bond 

12. Staffing Report D. Grant 

CORRESPONDENCE: 

Nil. 

DISTRIBUTION: 

Nil. 


14. Public Questions for Clarification 


Future Meetings: 


Business Committee February 10, 2000 7:00 p.m. 
Board February 17, 2000 8:00 p.m. 
Special Education Advisory Committee February 23, 2000 dado pn, 


MINUTES OF THE EDUCATION COMMITTEE 
Thursday, January 13, 2000 


Those present: Judith Bishop (Chair), Eleanor Johnstone, Joseph Rogers, Bruce Wallace and 
Reg Woodworth. 


Regrets: J. Dewar. 


Also present: Heather Bullock, Wes Hicks, Lillian Orban and Ray Mulholland. 
Michael Teng (Student Trustee). 


In attendance: M. Botting (Superintendent of Instructional Services), K. Bain (Superintendent 
of Education — County West), E. Bond (Superintendent of Education — Secondary East), N. 
Campbell (Superintendent of Education — Mountain West), K. Croxall (Superintendent of 
Education — County East), P. Gillie (Superintendent of Education — Mountain East), D. Grant 
(Superintendent of Business and Treasurer), W. Joudrie (Superintendent of Education — City 
East), C. Reid (Superintendent of Education — City West) and K. Waters (Superintendent of 
Education — Secondary West). 


The Chair called the meeting to order at 7:05 p.m. 


2. _ Approval of the Minutes 
It was moved by J. Rogers: That the minutes of December 2, 1999 be approved. 


CARRIED. 


J. Bishop clarified for members that the committee structure was in effect. 


3. _ Business Arising from the Minutes 
Nil. 


4. Approval of Agenda 
J. Bishop apologized for the additional information re Special Education Funding, noting it was 


quite lengthy. She suggested that this item be deferred to the February 3, 2000 Education 
Committee agenda in order to give members an opportunity to look at this information. 
It was moved by B. Wallace that the agenda be approved. 
CARRIED. 


DELEGATION: 

5. _ Jason Project Committee 

Fran Scott, Parent involved in the Jason Project, introduced Lynn Tobin, Holly Garrett and Vicky 
Rockwell. F. Scott also noted students involved in the sason Project who were in the audience. 
Outlining the presentation. she highlighted several points: 


: Mission of the Jason Project is to engage and excite students in science and technology. 
° There is a close connection between students and researchers. 
° Students involved in the Jason Project would need to be excused from regular school 


studies. 
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F. Scott clarified for members the recommendations from the Jason Project Committee. 


H. Garrett responded to a question about cost to the board, stating that the only cost for the board 
would be $50.00 for the curriculum to train the trainers. 


It was moved by B. Wallace: That the Jason Project Committee proposals be referred 
to administration. 
CARRIED. 


The Chair thanked the delegation for an informative presentation. 


ACTION ITEMS: 

6. _ Special Education Funding Update 

J. Bishop apologized for the length of the additional information. Referencing her suggestion at 
the beginning of the meeting that this item be deferred until February 3, 2000, J. Bishop noted 
members might want to ask further questions after they had time to review the document. 


D. Grant reviewed the Special Education Challenges. Noting the funding shortfall and freezing 
of ISA funds, D. Grant stated that if the Board had been funded in accordance with ISA claims, 
there would have been an overall increase of over ten million dollars. 


R. Woodworth stated his understanding was that fellow Boards had asked for an audit and they 
had been refused with no follow-up from the government. 


B. Wallace expressed concern that our Board’s special education funds have been capped, 
however, the government still expects delivery of quality education. Noting his concern over 
using the reserves as a short-term solution, B. Wallace stated that this shouldn’t be a 
consideration. 


M. Botting outlined the second part of the report. Clarifying this is the third report of three, she 

noted the first was the comment on the Ministry meetings and the second on funding. This third 

report focuses on the impact on the student. M. Botting then highlighted several points: 

¢ Students remain on a waiting list while the schools continue to exhaust all resources. 

¢ Initiation of communication services may take six to eight months. 

* Increase in social work services consultations. 

¢ The criteria for students awaiting placement of special education students is currently moving 
through SEAC. 


M. Botting asked members to think about the struggling, frustrated student who remains on a 
waiting list for a special class which could take up to one year. She noted during that year the 
student might have to face a change in school, teacher, panel and/or grade level. M. Botting 
clarified the students represented in this report are presently in school, however, due to the limit 
on class size for special classes they remain on a waiting list until there is an opening. 


L. Orban asked if the Board still referred to outside agencies or family doctors to help with the 
waiting list. M. Botting responded that indeed the Board is very aggressive with this option, 
however, funding has also been reduced in the community. 
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B. Wallace stressed the importance of letting the government know the difficulties faced due to 
the decrease in special education funding and that intervention is needed. 


J. Bishop reminded members this would be on the February 3, 2000 agenda and asked members 
to direct specific questions to either D. Grant or M. Botting. 


It was moved by B. Wallace: That the Special Education Funding Update be tabled 
until the February 3, 2000 Education Committee Meeting. 
CARRIED. 


7. _ Questions re Special Education 


J. Bishop noted these questions could be more appropriately answered at the next Education 
Committee meeting. E. Johnstone asked if administration felt it was possible to have this 


information ready for the February 3, 2000 Education Committee meeting. M. Botting 
responded that she could bring comments about the data reflected in the October 31, 1999 report. 


It was moved by E. Johnstone: That the questions re Special Education Funding be 
tabled until the February 3, 2000 Education Committee Meeting. 
CARRIED. 


8. Information Technology Long -Range Plan Update (1999) 


W. Joudrie outlined the first in a series of long-range technology updates. He noted that one year 
ago the Board approved the Info-Tech Long Range Plan. He highlighted following points: 


. The four major goals of the Info-Tech plan are infrastructure, curriculum resources, 
curriculum support and IT support. 

. The Board is presently in the second year of a five-year plan. 

. The goals of the infrastructure. are to improve student/computer ratio, quicker email and 
increase in network accessibility. 

° The current priority is to ensure county elementary schools receive new computers as 


machines were so run down technicians were unable to keep up with the repairs. 


W. Joudrie informed members that 1200 refurbished machines had been bought for the schools 
directly from IBM and this had saved a significant amount of money. 


W. Joudrie outlined several problematic issues: 


. Reduction in consultative staff and secretarial staff. 

. Technical support and Trevlac have been issues and will continue to be throughout this 
year. 

. Working with two email systems; need to move to a single system. 

° Counselling of staff who do the same jobs, however, until pay equity takes effect there is 


different salary. 


W. Joudrie responded to a question about the safety of the refurbished computers specifically 
electromagnetic fields, stating that the Pentium 166 computers are two years old and are in full 
compliance with health and safety regulations. He then clarified that schools are recommended to 
purchase their computers through the approved vendor; however, the technicians will provide 
service to school who purchase their computers elsewhere. 
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It was moved by B. Wallace: That the Info Tech Long Range Plan Update (1999) be 
received for information. 
CARRIED. 


W. Hicks asked for an overall number of both types of computers in the schools. W. Joudrie 
responded he could give a number that were purchased as a board: however, he didn’t have a 
number of the other purchases. 


J. Bishop stated she hoped the Board was looking at computer compatibility with the public 
library. 


To the motion, CARRIED. 
J. Bishop thanked W. Joudrie and his team for the excellent information and easy to read format. 


9. __ Report of the Special Education Advisory Committee 
J. Bishop asked R. Woodworth to assume the Chair. J. Bishop clarified the essence of the 


recommendation is that staff develop a criteria to develop a policy and direction for the 
placement of special education classes. 


It was moved by B. Wallace: That The Hamilton-Wentworth District School Board 
establish a policy for placement of Special Education Classes. 


L. Orban pointed out she hoped the policy would reflect any catchment area changes in the 
future. 


To the motion, CARRIED. 


J. Bishop resumed the Chair. 


10. Staffing Report 
D. Grant outlined the report. 


It was moved by E. Johnstone: That the December, 1999 Staffing Report regarding 
Full-Time Equivalent Positions be received for information purposes. 
CARRIED. 


ll. Request for a Report of the Physical Education Program 
J. Bishop asked R. Woodworth to assume the Chair. J. Bishop referred members to the 


additional information pointing out the importance of physical education for children. She 
highlighted that children require fourteen hours of activity per week and according to the Globe 
and Mail report, two thirds of children are not physically active and twenty-five percent are 
obese. Stating she believed a report of this nature was possible by June, 2000, J. Bishop asked 
for staff to bring back recommendations in the report. 


L. Orban stated she felt that the physical education program is a strongly mandated program in 
elementary schools and she believes teachers are doing a fantastic job. 
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J. Bishop reiterated the concerns about inactivity, adding there is uncertainty as to what 


constraints a school may be under, for example, inadequate gym facilities. She added the 
reduction in lunchrooi.. ..pervisors might have also had an impact on lunchtime activities. 


B. Wallace expressed his support of this request, stating it doesn’t hurt to look at what is actually 
happening in the schools. 


W. Hicks asked if the mover of the motion could consider splitting the report into junior and 
middle schools. K. Croxall responded this would be possible and clarified that the information 
with respect to extracurricular activities would be part of (c) in the motion: 


It was moved by B. Wallace: That the officials prepare a report on the status of the 
Physical Education Programs in The Hamilton-Wentworth District School Board, to 
find out how much physical activity is available to our elementary students, 
specifically ; 


(a) How often are physical education. classes scheduled in a week and for what 
period of time? 


(b) Are physical education classes provided by teachers with a _ physical 
education specialty? 


(c) Are other activities to encourage healthy exercise scheduled regularly each 
week, and how many students participate? 
CARRIED. 


J. Bishop resumed the Chair. 


CORRESPONDENCE: 

12. Hamilton-Wentworth Region re Concern About Funding for Special Education 

J. Bishop referred members to the letter in the additional information package. She then outlined 
the letter. After some discussion, members agreed a letter of thanks should be sent to the 
Regional Council with a request to be added to a future agenda of a Regional Council meeting. 


It was moved by E. Johnstone: That the Chair of The Hamilton-Wentworth District 
School Board with the appropriate staff person thank the Hamilton-Wentworth 
Regional Council and also request time on a future agenda from the Regional Chair 


person. 
CARRIED. 


At this time R. Woodworth informed members that N. Campbell has asked for trustee 
representation on the selection of elementary principals for January 27" and 31", 2000 and vice- 
principal selection on February 2nd and 3, 2000. He indicated it is a two-day interview process. 
He added this would be on the agenda for the January 20", 2000 Business Committee. 


B. Wallace reminded members that January 27", 2000 is the trustee symposium in Toronto. 


The meeting then adjourned at 8:55 p.m. 
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January 25, 2000 


Mr. Merv Matier, 

Director of Education and Secretary, 
Hamilton Wentworth District Schoo! Board 
Fax Number — 905-521-2544 


Dear Mr. Matier, 


The purpose of this letter is to request a place on the agenda of the 
Hamilton-Wentworth School District Education Committee meeting on February 
32000) 


We will be coming to present an innovative educational program on behalf 
of UNESCO, its Canadian commission and the United Nations Association in 
Canada. 


Global Student Media is a multidisciplinary program for high school 
students, which brings the United Nations into the classroom. At Sir John A. 
MacDonald Secondary, students and Arts and Media Arts staff collaborated to 
produce “UNESCO Youth”, the Program model. 


This pilot, which video links high schoo! students from Havana, Cuba to Hamilton 
and Six Nations Reserve, Ontario in a three way cultural dialogue, is the first of a 
series featuring international and intercultural linkages. 


Global Student Media builds upon other such UNESCO educational initiatives as 
the “Youth Guide to Agenda 21” called “Rescue Planet Earth” and the Associated 
Schools and Man and the Biosphere Programs. 


Using new media, the Global Student program engages students in 
commemorating and documenting the Year 2000; designated by the UN as the 
International Year for the Culture of Peace by connecting their communities 
across Canada and around the world. 


Clearly the aim of UNESCO is to make their intercultural telecourse available to a 
growing number of schools. 


Yours truly, Oe 7 ay 
bFbawe : 
ae 


REP LOK 


Stephanie Grant 


Oe 
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GLOBAL STUDENT MEDIA PROGRAM DESCRIPTION 


The United Nations has declared the YEAR 2000 the International Year for 
the Culture of Peace and Non-Violence. UNESCO (The United Nations 
Educational, Scientific and Cultural Organization) is the UN Agency 
responsible for the Year 2000. UNESCO's mission is to foster peace by 
educating humanity about our diverse world. 


The Garden Party Project Global Student Media Program is a 
communications initiative for UNESCO which brings the United Nations 
into high school classrooms. The aim is to use 21st Century technology to 
create a forum in cyberspace where young people can engage the 
challenges of their interconnected future. 


High school students take part in an “interactive” Human Rights 
telecourse which combines media literacy with natural and cultural 
heritage studies. They produce video and website content for exchange 
across their expanding Global Youth Network. They practice “Student 
Diplomacy.” 


The Global Student Media Program is guided by a series of six videos, 
produced with students, for distribution to schools across Canada and 
around the world. Each video episode documents an_ intercultural 
exchange between Canadian and international communities. 


In “UNESCO Youth,” the series Pilot, students from Hamilton, Havana 
and Six Nations Reserve are linked, through video production and 
exchange, to explore the role of the United Nations in “Human Security” 
and Environmental Sustainability. 


Sir John A. MacDonald Secondary School in the Hamilton-Wentworth 
School District is implementing the Global Student Media Program in a 
curriculum context which is interdisciplinary. The students of this, 
Canada’s most multicultural high school, anchor the UNESCO Youth 
Pilot and demonstrate the potential of new technologies in distance 
learning. 


The Global Student Media program for UNESCO empowers young people 
to realize their “right to express an opinion in matters affecting them, to 
have that opinion heard and to seek, receive and impart information 
through any media regardless of frontiers.” (United Nations Convention 
on the Rights of the Child) and actualizes their role in creating a global 
Culture of Peace and Non-Violence. 
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Biosphere (Canada MAB), the Canadian Youth Action Guide to Agenda 21 
and the Manual for Human Rights Education. Through such UNESCO 
networks as the Associated Schools and the Man and the Biosphere 
programs Global Student Media is both pan Canadian and international in 
scope. 


In Hamilton, the Program is part of a community collaboration involving 
the Mayor’s Committee for Mundialization (World Cities), the United 
Nations Association in Canada, Hamilton Branch, the UNICEF Childrens’ 
International Learning Centre and the Peace Research Institute, Dundas. 
Consequently, the theme of the second Global Student Media video, in 
development with Sir. John. A. MacDonald staff and students, reflects the 
cultural heritage of Hamilton as a World City. 


Most importantly, the Program requires feedback and input from the staff 
and students of Hamilton-Wentworth District Schools in order to assure 
its relevance and best use. 


We look forward to discussing the Program's growth with the members of 
The Hamilton-Wentworth School District Education Committee. 


Yours truly, if ae 6G 


AV AGRA 
SG:d Stephanie Grant 
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GLOBAL STUDENT MEDIA PARTICIPANTS 


Canada 


Niagara Escarpment Biosphere Reserve 
Royal Botanical Gardens, Burlington 


Hamilton-Wentworth District Schools: 


Sir John A. MacDonald Secondary School 

Westdale Collegiate 

Orchard Park Secondary 

Hillfield-Strathallan College 

Gawenni:vo High School at Six Nations Reserve, Ohsweken 


Cuba 


Sierra del Rosario Biosphere Reserve 
Jardin Botanico Nacional, Havana 


Cuban Schools: 


Preuniversiteri Raoul Cepero Bonnella, Havana 
Uruguay School, Las Terazes, Sierra del Rosario Biosphere Reserve 
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PROGRAM CREDITS 


Canadian Team 


Charles A. Hopkins, Special Advisor, 
UNESCO Transdisciplinary Project 


Mark Entwistle 
Former Canadian Ambassador to Cuba 


Patricia Roberts-Pichette, Ph.D. 
Executive Secretary, Canada / MAB 


Gisele Trubey 
Programme Officer, Natural Sciences 
Canadian Commission for UNESCO 


Jack Lord, Editor Pappus 
Royal Botanical Gardens, Hamilton 


Murray Kilby, Principal 
Sir John A. MacDonald Seconday School 
Hamilton 


Cheryl Ende 

Vice Principal 

Sir John A. MacDonald Secondary School 
Hamilton 


Rick Kowalchuck 

Head, Art Department 

Sir John A. MacDonald Secondary School 
Hamilton 


Brenda Zwolak, Academic Director 
Hillfield-Strathallan College, Hamilton 


Sheila Davies 
Founder The Children’s International Learning 
Centre, Hamilton 


Brian Reid, President 
The United Nations Association in Canada, 
Hamilton Branch 


Nevill Nunes, President 
Hamilton Mundialization Committee at 
Hamulton City Hall 


Chief Arnold General of the Onondaga Nation 
Six Nations on the Grand, Ohsweken 


Tony Pigott, President 
J. Walter Thompson, Canada 


Alice Casselman, President 

Association for Canadian Educational 
Resources (ACER) 

Students of: 

Sir John A. MacDonald Secondary School, 
Hamilton 

Westdale Collegiate, Hamilton 


Orchard Park Secondary School, Stoney Creek 


_— 


e 


Hillfield-Strathallan College, Hamilton 


Gawenni:yo Secondary School, Six Nations 
on the Grand, Ohsweken 


Kanata Native Dance Theatre 
Six Nations on the Grand River Reserve 
Ohsweken 


Camera Operators: 
John Grierson 
Senior Camera Operator 


Citytv, Toronto 


Craig Lewis 
Camera and Lighting 


Steven Loft 
Location Audio and V.T.R. Operator 


Native Indian/ Inuit Photographers 
Association (NIPA), Hamilton 
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PROGRAM CREDITS 


Cuban Team 


Angela Leiva, Ph.D. 
Directora, Jardin Botanico Nacional 
Director, National Botanical Garden, Cuba 


Marta Aleda Diaz, Ph.D. 
Directora de Educaci6n, Jardin Botanico Nacional 
Education Director, National Botanical Garden, Cuba 


Dr. Jorge Mario Garcia Fernandez 

Director, C.J..D.E.A - Centro de Informacion 
Divulgacion y Educaci6n Ambiental 

National Director of Environmental Education 


Antonio Perera Puga, Lic. 
Director C.N.A.P. - Centro Nacional de Areas Protegidas 
National Director of Protected Areas 


Jorge Ramon Cuevas, Ph.D. 
Producer “Intorno” (Habitat) for R.T.V - Cuban National Television 
Environmental Affairs Advisor to the National Assembly 


Alina Duran Pérez 

Sonia Rodrigues Salas 

Directoras del Proyecto Kaiowas y Especialista de Cultura 
Directors and Choreographers of The Kaiowas Project and 
Cultural Specialists 


Kaiowas Proyecto Cultural de Promocion y Educatio6n Ambiental 
Project for the Promotion of Environmental Education 
Cuban National Highschool Cultural Dance Champions 


Students of: Pre-Universiteri Raoul Cepero Bonella, Havana and 
Uruguay School, Sierra del Rosario UNESCO Biosphere Reserve 


Mauel Meriguet, Cinematographer 
Rosario Fernadez Gonzalez 
Mary Pesca, Ministry Oceans and Fisheries 
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Memorandum | signature. 
Date: i 
A Kp Merv Matier, Director of Education 
From: Don Grant, Superintendent of Business and Treasurer 


Date: January 13, 2000 


Subject: Special Education Update: Challenges 


Recommended Action: 


Moved by 


That the Special Education Update: Challenges report be received for information. 


Rationale: 


The students of the Hamilton-Wentworth District School Board have been disadvantaged due to a shortfall in 
funding provided by the province for Special Education purposes. This shortfall is the direct result of the 
inequitable implementation of the new funding model in 1998/1999 and the subsequent freezing of the Intensive 
Support Amounts (i.e. ISA 2+3) in 1999/2000 based on 1998/1999 funding levels. These Intensive Support 
Amounts represent the funding provided by the province to address the requirements of pupils with very high needs 


If the Hamilton-Wentworth District School Board was funded in accordance with the average Intensive Support 
Amount provided to other jurisdictions in the province, the Board’s allocation would be increased by $3.540.000 
Even this amount would have a dramatic improvement on the Board’s ability to address the very real special 
education requirements of its students. However, given the demographics and characteristics within the Region of 
Hamuilton-Wentworth, the special education challenges that need to be addressed by this Board greatly exceed any 
notion of average. 


If the Hamilton-Wentworth District School Board was funded in accordance with its Intensive Support Amount 
claims for 1999/2000, the Board’s allocation would be increased by $10,373,500. It is important to note that staff 
have processed ISA claims in accordance with rigorous internal control procedures designed to ensure that all 
claims submitted to the Ministry are in compliance with the established criteria. In addition, these claims are tested 
by the Ministry in its review process. The results of this review process have not been released by the Ministry to 
school boards at this point in time. The Hamilton-Wentworth District School Board would not have a cnisis in 
special education if it was adequately and equitably funded by the province. 


However, the Board’s claim of inadequate funding has been challenged on two fronts. The following appendices 
describe the challenge, provide comment and a conclusion regarding these challenges: 


Appendix A Provincial Auditor 


Appendix B Use of Reserves 


Provincial Auditor - Conclusion: 


The Board has demonstrated that a funding shortfall exists. The Board is already accountable for how money 1s 
spent. The concept of an audit is merely a way to deflect the issue. The likelihood is that this exercise would not 
assist the Board in any way to address the very real requirements of the students of Hamilton-Wentworth. 


Use of Reserves - Conclusion: 


The use of reserves to meet ongoing operating expenditures is a very ill-advised concept. However, if the 
government indicates that it will provide additional funds at a later date and repay the Board, reserves might be a 
source to meet short-term financing needs - but the monies must be repaid by the Ministry of Education and 
Traimming. If the funds were not replaced, the Board would be disadvantaged in other areas. 


DG/GdeJ 
attach. 
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Appendix A 
The Hamulton-Wentworth District School Board 
Special Education Funding 
@ ovincial Auditor 
Challenge: The school board should call on the Provincial Auditor to provide a value for money review of its special 


education programs to prove that a funding shortfall exists. The school board would not need extra money 
from the government if it managed its finances better. 


Comments: 


The Board has an annual audit and the results are always made available to the public. so there already is 
accountability for how the money is spent. Annually, the-school board’s financial statements are published for local 
community awareness. 


The concept of an audit is merely a way to deflect the issue. There is something seriously wrong with the use of power 
when the government threatens an audit in response to the school board’s legitimate concerns about lack of money for 
special education and this shortfall’s impact on students. Many school boards have the same special education funding 
problems (Education Improvement Commission 2" Interim Report). Would the Provincial Auditor be expected to audit 
every school board in the province? 


What rationale is there to suggest that a visit by the Provincial Auditor is justified? The Ministry has confirmed that 
the school board has complied with regulatory requirements in a review of the 1999/2000 Estimates. There does not 
appear to be any rationale to warrant a visit by the Provincial Auditor. 


In order for the Provincial Auditor to complete a value for money review of special education programs, there would 

need to be benchmark data available by which to evaluate the findings. However, currently it would be very difficult to 

establish such benchmarks because the information to draw on for comparison of special education expenditures is 

limited; 

* por to the new funding model, the guidelines were vague and significant differences existed in the way expenses 
were charged and reported. 

* — subsequent to the new funding model, the Ministry intends to provide guidelines that are more precise but 1s still in 
the process of reviewing and clarifying the special education funding model. In addition, generally school boards 
are at varying stages of implementing and adapting systems as a result of the wholesale changes to education. 


Should the Provincial Auditor accept such an assignment, a very detailed review process would be initiated that would 
require substantial resource support from the school board. This would significantly impair resources available to 
support students in the classroom and to address school board corporate responsibilities. 


School board needs are urgent and deserve immediate attention. The report of the Provincial Auditor would not likely 
be received in time critical fashion. 


Why would the school board call on the Provincial Auditor when the provincial track record has been to simply ignore 
the Provincial Auditor’s findings? November 16, 1999 Article ... In an interview, the auditor said, what bothers him is 
that year after year, the Conservatives ignore his warnings. “Most disconcerting is that in so many cases. we are 
reporting problems again that we have reported before and corrective action was simply not taken.” 


Conclusion: 


6. 


e Board has demonstrated that a funding shortfall exists. The Board is already accountable for how money Is spent. The 
oncept of an audit is merely a way to deflect the issue. The likelihood is that this exercise would not assist the Board in 


any way to address the very real requirements of the students of Hamilton-Wentworth. 


_ January 13, 2000 
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Appendix B 
The Hamilton-Wentworth Distnet School Board 
Special Education Funding @ 
Use of Reserves 
Challenge: Why doesn’t the school board utilize its reserves to fund additional expenditures in special education? 


Comments: 
» Reserves exist for a purpose: 


a) Reserve Funds (specific purpose reserves - monies must be utilized for purpose designated). Example: Capital 
reserve funds can only be utilized for capital purposes per the Education Act. 


b) Working Reserves 
+ majority of Hamilton-Wentworth District School Board working reserves have been established to address 
potential contingencies: 
¢ Workplace Health & Safety - Schedule 2 
¢ Retirement Gratuities 
« Employee Benefit Plans - Administrative Services Only 


— balance required to mitigate short-term borrowing costs. @ 


c) When reserve funds or working reserves are utilized for one purpose, the Board’s ability to respond to future issues 
is diminished. 


> Reserves should never be used for operating costs - once reserves are reduced to nil, monies are no longer available to 
sustain such ongoing operating costs. 


» The Board has already dipped into other sources to find extra money for special education requirements. The Board 1s 
doing what it can with its limited resources. Now it’s time for the Ministry to do its part and provide a “top-up ' to meet 
actual special education costs. 


Conclusion: 


The use of reserves to meet ongoing operating expenditures is a very ill-advised concept. However, if the government 
indicates that it will provide additional funds at a later date and repay the Board, reserves might be a source to meet short- 
term financing needs - but the monies must be repaid by the Ministry of Education and Training. If the funds were not 
replaced, the Board would be disadvantaged in other areas. 
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THE HAMILTON- WENTWORTH DISTRICT SCHOOL BOARD 


MEMORANDUM 


TO: Merv Matier, Director of Education 

FROM: Marguerite Botting, Superintendent of Instructional Services 

DATE: 2000 01 13 

RE: SPECIAL EDUCATION UPDATE - WAITING LISTS & 
CASELOAD 

Moved by , that the report on “Special Education Update — Waiting 


Lists & Caseload” be received for information. 


This report is Part II] of the Special Education Update requested by trustees. The first 
report described the two meetings with Ministry officials. We were told there would be 
“no in-year funding for the 1999-2000 school year’. This message ignored our 
evidence that the implementation of the new special education funding model was flawed 
— it is hurting our Hamilton-Wentworth students. The second report described the impact 
of frozen funding. At the very least, our students are short $ 3.5 million in funding. 
Based on needs documented through ISA claims, our students are short $ 10.3 million 
in funding. 


The underfunding of special education is hurting our Hamilton-Wentworth students and 
the impact becomes more severe as we continue through the second year of the funding 
model’s implementation. This report is a snapshot of our student support as of January 
2000. Our schools have been valiant, innovative and diligent in their efforts to meet 
student needs. Within Instructional Services, the various support staff have assisted 
wherever possible and have been frustrated with the mounting needs. Each of the support 
services departments has a memorandum attached to this document that provides a 
description of the high levels of student need for the particular service. There are 
extensive “waiting lists” for psychological and speech/language assessments. Social 
Work caseload is a serious concern. Special Education has developed criteria for 
students who are “waiting” for placement in a special class when there is no space 
available. 


These students who need support are the casualties of the critical underfunding of special 
education for our Board. The situation will become even worse for students and their 
parents as we have eight more months of frozen funding. Intervention from the province 
in the form of additional funding must take place now. As always, the Board is prepared 
to work with the government. We question whether the government will ignore the harsh 
reality — student with high levels of need continue to wait and wait..... 


MB:a 
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SECTION 19 PROGRAMS 


MEMORANDUM 


Os Marguerite Botting 
Superintendent of Instructional Services 


FROM: Jim Horton 
Pnncipal of Section 19 Programs 


DATE: 2000-01 13 
RE: Current status of waiting lists for entry into our Section 19 Treatment/Care 


classrooms in association with our community partners 


The following is the most up-to-date information regarding wait lists for the above-mentioned 
Section 19 classrooms. For a total of 17 classrooms we currently have an overall wait list of 83 
students for placement as soon as possible. This breaks down as follows: 


Facility Classrooms Wait List 

Big Sister Transitions l 12 
Cornerstone 2 ) 

Grace Haven Z 2 

Hatts Off 5 9 
Lynwood Hall S 15 
Woodview Delta 2 aoe 
Woodview Mountain 1 ei 
William C. Bain 1 l 

Total she) 83 students 


* There is also an additional September 2000 wait list of 30 for this site 
** There is also an additional September 2000 wait list of 15 for this site 


It is important to note that our target classroom size in these programs is 8 students. In certain 
classrooms we are currently accommodating even more than this number where we believe this 
can be done without compromising the effectiveness of the programs. 


The factors creating these wait lists are complex and are resident within both the broader socio- 
economic community of Hamilton-Wentworth and its environs as well as within the mandated 
school population of Hamilton-Wentworth. The need for behaviour management and treatment 
as well as for mental health care in this community seems to be increasing, hence these wait lists. 
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THE HAMILTON-WENTWORTH DISTRICT SCHOOL BOARD 


MEMORANDUM 


EQ; Marguerite Botting, Superintendent of Instructional Services 

FROM: Dr. Christine Gudas-Murphy, Supervisor of Psychological Services (Acting) 
DATE: 2000 O01 13 

RE: PSYCHOLOGICAL SERVICES SUPPORT - WAIT LIST STATUS 


The current complement of staff in Psychological Services is 11.4 FTE Psychoeducational 
Consultants. The primary focus of the service is school-based. Activities engaged in over the 
past year include the following: 


e Servicing almost 4,000 students through consultation and assistance in programming at 
multi-disciplinary system meetings. 

e Conducting almost |,000 psychoeducational assessments for referred students. 

e Participating in 950 Identification Placement Review Committee (I.P.R.C.) meetings to 
provide follow up on assessment findings and to support I.P.R.C. recommendations. 


Psychoeducational Consultants do conduct formal assessments and will continue to do so. 
However, a valued component of service entails providing immediate assistance, consultation 
and support with problem solving at multi-disciplinary meetings. This support is proactive in 
nature. It also serves to screen more efficiently referrals for formal psychoeducational 
assessment. 


In spite of this school-based effort, the number of outstanding referrals for formal 
psychoeducational assessment is 651. Of note, the amalgamation of Boards has enhanced 
greater awareness and anticipated demand for psychological services, with an increase of 14% 
referrals. The predominant reason for referral is learning problems (67 %). Student 
demographic information suggests that children in the pnmary junior grades, ages 7-11 years, 
comprise the majority of referrals (68%). The challenge is great given the following parameters: 


e Formal psychoeducational assessments require 8-12 hours to complete by best practice 
standards. 

e Formal assessments are a necessary requirement for students through an I.P.R.C. process to 
be deemed exceptional (in certain categories). 

e Average response time to referral has been 8 months (based on trends from departmental 
statistical database). 

e At the expected rate of assessment completion, current wait list is anticipated to be 
eliminated by the Fall of 2000 (without any incoming new referrals). 

e Response to requests for assessment support from colleagues (e.g., the Early Identification 
process, Communication Services). 
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We realize that a referral/wait list for formal assessments is not a static entity (average new 
referrals per month is 122, based on a 10-month calendar). Efforts to address this critical 
situation are being launched by the department and include the following initiatives: 


e Review of the referral process including cnteria for acceptance of referrals, prioritizing cases 
and consistency in practice across the Board. 

e Informal team approach among Psychoeducational Consultants to help each other with 
referrals. 

e Review of the components of assessment (including formal reports, strategic testing, etc.). 


LO: 
FROM: 
DATE: 
RE: 


6-% 


THE HAMILTON-WENTWORTH DISTRICT SCHOOL BOARD 


MEMORANDUM 


Marguente Botting, Supenntendent of Instructional Services 

Susan D. Ham, Acting Supervisor, Communication Services 

2000701 13 

COMMUNICATION SERVICES REPORT —- WAITING FOR SERVICES STATUS 


Communication Services provides a range of services to address the needs of mildly .o profoundly impaired 
speech/language students. Services are provided by Speech/Language Pathologists and the Augmentative Teacher 
and Educational Assistants. The key functions include early identification and intervention. assessment, teedback 
and consultation, individual programming, on-going home programming, classroom teaching strategies and 
community linkages. Communication Services believes that communicatively impaired students require the 
services of experts to help them meet their academic potential. 


A. Waiting for Services 


Referrals as of October 31, 1999 
Services initiated by SLPs in November 


New referrals 
Balance as of November 30, 1999 


In one month approximately 179 services were initiated and 242 new referrals were received. 
This represents an 8% increase in number of referral received in one month. 

Demand is greater than resources can meet and trends indicate a steady growth in demand. 
Prionity lists for services are prepared with school pnncipals and LRTs. 

Referral date and severity are two factors used to determine pnonty. 

Most referred students have been initiated within an average of 3 to 8 months. 

Some reterred students may get backed-up to a year. 


B. S.K. Early Identification and Intervention Programme 


289 
approx. 90-95% 


# of S.K. students referred October-December: 
# of students requiring additional programming: 


All S.K. students referred will be seen within the 4 month screen period. 


G: Augmentative/Alternative Communication Team Services 


89 high needs students were identified through Early Identification In-take: 42 identified with severe — 
profound communication disorders - increase of 34% from June 1998 — June 1999 for AACT. 
Currently there are 385 students on the AACT caseload - increase of 20% from 1998/1999. 

These students cannot communicate verbally and require intensive programming. 

The numbers include children who are intellectually challenged, autistic or have P.D.D. and children 
with the most severe forms of speech disorders. 

Student programming needs are priontized and initiation of services may take up to 6 — 8 months. 
Maintaining, monitoring and training of support staff is fragmented due to the increased number of 
students requiring these intensive and long-term services. 

AACT services are co-ordinated with Technology Access Clinic (TAC) at HHSC. 
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Programming Needs 


* This vear there has been a significant decrease in school support allocated to carry out S/L programmes. 

= Some of this is due to the changes in E.A. allocations. loss of Speech/Language E.A.s, and decreased 
availability of LRT time. 

« Language skills are vital for academic and social success and improvement in skills often requires 
long-term intervention by trained personnel. 

* Documented successes trom SLP programming result in high parental and school demand. 

«= Over the academic year. more than 3,000 students will receive SLP services. 

* There are many students who would benefit more from increased direct services but resources are 
not available. 

* There are 90 students with severe — profound language disorders enrolled in pnmary speech/language 
classes who receive the direct input from a SLP. 
There has been a decrease in direct SLP time allocated to each classroom as the need fer SLP input in 
schools has increased. 


Community Care Access Centre Referrals (CCAC) 


* School board SLP can make referrals to CCAC for students meeting specific regional cntenia. 

* Due to local changes in service delivery, CCAC now contracts out services. 

« There has been a very definite decrease in services being provided by CCAC this year, thus 
increasing school board SLP caseloads. 

* Currently CCAC is informing parents that there is a minimum 2 year wait for services. 

* CCAC does not scrutinize or make pnonty lists for services. 

» There is a meeting set for January between CCAC and local school board representatives 
to discuss service delivery options. 


Pre-school Speech/Language Services 


* Regional pre-school speech/language services have been co-ordinated amongst all agencies providing 
services (HHSC, St. Joseph’s Hospital, St. Joseph’s Community Health). 

« Previously, many students continued to receive direct services through their J.K. vear. 

« Current regional critema states that pre-school services are available trom 0 to school entry. 

« Responsibility for services now belongs to school board, thus increasing demand for SLP service. 

* School board SLP services to J.K. this year are largely consultative; J.K. services are being reviewed. 

« There are over 300 J.K. students who require some type of speech/language input: the opening of 
new J.K. classes will continue to put increase demand on SLP time. 
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THE HAMILTON-WENTWORTH DISTRICT SCHOOL BOARD 


Instructional Services 


MEMORANDUM 


To: Marguerite Botting, Superintendent of Instructional Services 
From: Malcolm Powell, Supervisor, Sociai Work Services 

Date: January 13, 2000 

Re: cen Work Services Suppor - Caseload 


—-_-_——————————————————— eee 


Social Work Services provide a variety of SUPPOFT assistance to all schools including social worker 
services, behaviour resource, attendance counselling and SALEP. The key functions include 
assessment, consultation, counselling and community linkages. 


In the 1998/9 school year, activities included: 


¢ 5000 referrals (cases and consultations) 
e 120 students at the SALEP Centre 
¢ 100+ Behaviour Resource Team assessments 


¢ Partnership with Human Resources Development Canada in two programs (SALEP 
existing and APOLLO new) 


¢ Community partnerships with numerous agencies 


There is a continuing demand for increased social work services this year. By the end of 
November 1999, social work services staff were involved with over, 


¢ 1500 consultations (school staff and/or parents) 
¢ 1000 referred cases (students receiving direct support) 


This represents an increase in consultations of almost 15% and an increase in direct student cases 
of almost 90% over the same time last year. 


This increase is perceived as a reflection of increased stresses in the lives of many of our families and 
students, of reduced human resources within the schools and upon the schools’ recognition and use 
of system-wide social work services. 


However, this rate and pace of referral cannot continue without overwhelming the effectiveness 
of the service. To address this concern we have undertaken the following: 


e clarifying the referral process 
¢ prioritizing cases with school staff 
e reviewing role description, duties, and service model 


* continuing referral to and use of community resources (which are already indicating long 
waiting lists). 


It is unknown whether these steps will actually help reduce the need for service, or if the stressors 
that exist within the school community will simply continue to increase the demand. 
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INSTRUCTIONAL SERVICES DEPARTMENT 
SPECIAL EDUCATION 


MEMORANDUM 


LESS MARGUERITE BOTTING, SUPERINTENDENT OF INSTRUCTIONAL SERVICES 
FROM: NANCY HARPER, COORDINATOR OF SPECIAL EDUCATION 

DATE: JANUARY 12, 2000 

RE: SPECIAL CLASS WAIT LISTS AS OF JANUARY 10, 2000 

The following chart summarizes the number of students waiting for a special class placement as 
of January 10, 2000. Each student has been presented to a system IPRC on or after May 1, 1999. 
Parents have signed consent for a special class placement, but a space in the required program 


has either yet to become available or parents have declined a space because of the distance of 
the special class from the student's home school. 


| NUMBER OF STUDENTS AWAITING 
TYPE OF SPECIAL CLASS __ PLACEMENT AS OF JANUARY 10, 2000 
| Intermediate Autistic | 2 
| Intermediate Comprehensive Behaviour 2 | 
Intermediate Comprehensive Intellectual ie 
Primary Comprehensive Intellectual 1 | 
Primary Learning Disability 9 | 
Intermediate Comprehensive Communication 2 
| Junior Comprehensive Intellectual 1 
TOTAL 29 


Implications of Wait Lists for Special Classes 

« Students awaiting placement for a special class do not receive the intensive special education 
programming which they require. 

« The special education resources at the students’ home schools are often reduced for other 
exceptional/at-risk students due to the intensive needs of the students waiting placement. 

« Students awaiting placement often require individualized Educational Assistant support 
which could be utilized to support other exceptional/at-risk regular class students. 


The wait lists for special classes will likely continue to grow until at least June 2000. 

Reasons include: 

«There are system IPRC dates scheduled monthly from January until June 2000. 

« Principals continue to request emergency IPRCs for students newly registered in the Board 
or for students with extraordinary circumstances. 

« The available number of special class spaces continues to diminish as each additional round 
of system IPRCs is held. 

« Support in various areas in the home school (e.g. Learning Resource Teachers, Educational 
Assistants, E.S.L.) has been reduced. 
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THE HAMILTON-WENTWORTH DISTRICT SCHOOL BOARD 


STUDENTS WHO ARE AWAITING PLACEMENT FOR SPECIAL CLASS 


PREAMBLE: The following information will be used by the Special Education Consultants and 
Coordinator to assist in the decision-making process for students who are awaiting placement for a 
special Class. The intent of the process and criteria is to ensure a consistent and equitable opportunity 
of access for all eligible students. * 


PROCESS: 

For students who are awaiting placement (AWP) for a special class and a space becomes available, 

the following process will be used: 

1. The Special Education Department becomes aware that there is a space ina special class and 
there are students AWP for that program. 

é. If there is only 1 student AWP for that program, that student will be offered the space. 

3. If there are 2 or more students AWP for that program, the Special Education Department 
will meet to determine which student will be offered the space. 

4. When the Special Education Department makes a determination of which student will be 
offered the space, the parent(s) of the student will be contacted. If the parents refuse the 
space, the student stays on the AWP list. 

5. The Special Education Department will then consider other students on the AWP list, using 
the same criteria. 


To make a determination of which student will be offered the space, the following criteria 
will be used: 


Length of time on wait list 

Proximity of student's home address to the special class 

Age of student; is the student almost age-appropriate for another division? 

Current attendance status; is the student out of school full or part time on a regular basis? 
Safety issues; is the student presenting as a danger to self or others on an ongoing basis? 
Medical/personal care needs 

TEMPORARY RESOURCES AVAILABLE WITHIN CURRENT SCHOOL WILL BE 
CONSIDERED AFTER ALL THE ABOVE CRITERIA HAVE BEEN ASSESSED. 


-?-?r © © © © 6% 


NO ONE CRITERION WILL TAKE PRECEDENCE IN THE CONSIDERATION OF EACH STUDENT'S PROFILE. 


“NOTE: A preamble for use of the above criteria has been requested by S.£.A.C. This preamble is in 
draft form; the draft wording will be presented to S.£A.C. on January 26, 2000. 
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by the Directon. 


Signature: 
Date: February 3, 2000 
Date: 
To: Merv Matier, Director of Educatio 
From: Elizabeth Bond, Superintendent of Education, Secondary East 
Re: Preliminary Report of the Vocational Education Committee 


RECOMMENDED ACTION: 


Moved by that the Preliminary Report of the Vocational Education 


Committee be received for information 


BACKGROUND 


The Vocational Education Committee is one of eight committees that have been 
developed as part of the Hamilton-Wentworth District School Board’s Secondary School 
Reform Implementation Plan 1999-2000. 


The Vocational Education Committee was reconstituted in September 1999 to 
further the work of the previous Alternative Program Advisory Committee 1998-99. 


The mandate of the Vocational Education Committee is: 
> to gather data, review & plan for programs to meet student needs 
> to propose a format for the delivery of vocational programming in the system. 


The accompanying report presents a vision of vocational education, identifies the 
clientele to be served, characteristics of effective programs, staffing needs, & facility 
characteristics. 


The Committee has also identified programs that are currently occurring in other 
jurisdictions with an accompanying list of future steps that are necessary to further the 
development of their plan to make changes to enhance the delivery of vocational 
education in our system. 


encl 


q-| 


VOCATIONAL EDUCATION COMMITTEE 
PRELIMINARY REPORT 


Preamble 


This committee was convened to continue the work of the Alternative Program Advisory 
Committee of last year, which concentrated on the future of vocational programming in the 
Hamilton-Wentworth District School Board. 


The current committee includes: teachers, administrators, consultants, social workers, 
parents, the OYAP coordinator and a trustee. The mandate of this committee is to propose 
a format for the delivery of vocational programming within the Board. It is not within the 
mandate of this committee to discuss sites, closure, etc. but to concentrate on appropriate 
programming. 


To date, the committee has reviewed the work of the previous committee, has visited other 
boards with vocational programs and has reviewed current programs and practices within 
our Board. In addition, members of the committee interviewed parents and students of 
one of our current vocational schools. The feedback from this group can be found in 
Appendix A. 


Examples of Vocational Programs from Various Boards 
School Board 


Limestone DSB - project-based - several B/G schools 
- focus programs - focus programs in various 
- entrepreneurial schools 
- modified composite school | - off-site locations 
Grand Erie DSB - basic literacy/numeracy - dedicated building with 
- entrepreneurial significant technological 
- practical space 
- use of magnet programs 
- primarily Gr. 10 ent 
London Area DSB - basic literacy/numeracy - dedicated vocational 
- focus programs school 
- entrepreneurial - "storefront" layout 
- practical 
Hamilton-Wentworth DSB - basic literacy/numeracy - two dedicated sites plus 
- academics with some two small satellites 
practical courses - modest shop space 
- depends on co-op 
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Overall Vision (to be explained at the Education Committee meeting) 


Within a school 


Within a school 


eens Off site Community based Recycling 
construction 


Within a school 
SITE TWO 


Pet care 
Young moms 
Cosmetology 
Literacy 
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Clientele 


The following criteria are currently used for admission to the Board’s vocational education 
programming: 


1. That the student meet the criteria for identification as: 
a) MID (Mild Intellectual Disability) or 
b) Communications: Learning Disabilities (low language) and/or 
c) Communications: Language 
and 
2. That the student has a minimum of a three year lag in reading, written expression 
and mathematics. 
and 
3. That the student has a history of or has required significant replacement 
programming. 
and 
4. That the student not have behaviour or attendance as THE major impediment to 
learning. 


The committee acknowledges that there may be students who exceed these criteria yet 
who are likely unable to achieve success in a regular composite school. Currently the 
resources and programs available at vocational schools are equally inappropriate. It is 
the committee’s expectation that expanded vocational programming will be able to 
provide opportunities for these students 


Characteristics of Effective Programs 


While many of these characteristics are reflected in current Board practices, work is 
needed to further develop and extend these practices. 


1. Relevant 
Course options should reflect the current economy. They need to be developed 
to allow for change to meet ongoing changes in the economy and job market. 
The courses should provide skills that are immediately usable in the job market. 
Community connections should be encouraged and built on to allow for input on 
current business trends and practices. The programs and resources need to be 
flexible enough to allow for change as necessary. In addition to the development of 
new programs, successful existing programs should continue and possibly be 
expanded. Example: bricklaying, dry cleaning, landscaping, baking, welding 
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. Hands-on 

Programs should allow students to build on skills such as job readiness and basic 
literacy and numeracy. The hands-on model concentrates on doing as opposed to 
only reading and writing. A skills-based programming model should be expanded to 
include all areas within the student’s high school experience. Emphasis also needs 
to be placed on space, materials and equipment to allow for the appropriate delivery 
of a hands-on model. Example: upholstery, auto repair 


. Packaged 
Packaged programs run half or full days for an entire semester. They concentrate 


on a particular interest of the student and provide academic and practical 
experience. Credits are not defined by the usual time periods within the day. 
Curriculum should be activity based and project driven. There should be more 
extensive use of integrated and applied curriculum. Entrepreneurial and project- 
based programs should be available to students at the Gr. 11/12 level. 

Example: building construction. For other specific examples, see Appendix B. 


. Community Based/Experiential 


Vocational schools should attempt to work closely with a business advisory council. 
This would facilitate not only the relevance of the curriculum offered, but it would 
also allow for more emphasis on work experience and co-op placements within the 
immediate business community. Local community involvement is essential to allow 
our students to experience “real” work in the “real” world. Partnerships with the 
community can be mutually beneficial. Example: bricklaying, custodial skills 


. Emphasis on literacy, numeracy, life skills and social skills 


Vocational schools should continue to concentrate on the programs and skills 
students need to become functioning members of society. Examples include: 
reading handbooks and menus, making change and budgeting, etc. In addition, 
students need structured opportunities to learn how to appropriately interact with 
others. Example: literacy programs, young moms program 


. Use of focus programs to fully utilize existing space 


The concept of focus programs could benefit the Board in two distinct ways. 
Specialized programming at the vocational schools could be offered to students in 
composite schools who are looking for training in a specific area (e.g. cosmetology). 
In addition, specialized programming could be offered at composite schools with the 
appropriate facilities in which both vocational and composite students could 
participate. Example: auto repair, commercial cooking 


iS 


7. Individualized programming for continuous intake 


Some provisions must be provided with some programs to allow for continuous 
intake throughout the year. This would accommodate the transient portion of our 
population. In addition, students in composite schools, who encounter difficulty 
during the school year, would have access to these programs. Example: stay in 
school programs for 13 - 15 year old students 


8. Involvement 
Involvement of the community, community agencies, parents, students, and 
elementary and secondary principals is critical to the ongoing success of the 
vocational programs. Schools who have been able to offer space to community 
agencies have found it to be a mutually beneficial relationship. Example: 
Human Resources Canada, Public Health Nurse, Police 


Staffing Needs 


Special education, by virtue of its high staff/student ratio, is more expensive than 
regular schools. Therefore, it is imperative to ensure that staff are able to make a 
difference. 


Teachers 
- vocational or special education background or interest 
- experience in the trades/business world 


Support 
- Youth Care Workers 
- Job Coaches 
- Educational Assistants 
- other differentiated staff (e.g. social worker, police, retired 
tradespeople, Human Resources Canada, community volunteers, etc.) 


Leadership 
- Principal/Vice-Principal team with experience/qualifications and a 
passion for the program 
- minimum commitment of five years 
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Facility Characteristics 


With the limited support, programs and facilities we currently have, we are able to 

provide a modest vocational program to approximately 700 students. 

We need to increase support, programs and facilities to provide more viable vocational 

programming opportunities for this group of students. The recommendations of this 

committee include: 

1. minimum of two sites specifically dedicated to vocational programming 

2. Off-site locations for specialized programming 

3. focus programs in various high schools and off-site locations with the appropriate 
facilities 


In this way, the Board would be able to provide a full range of technical options to all 
vocational students. 


In addition, all sites should be in close proximity to work sites/student placements OR 
close to transportation to sites/placements. 


With improved support, programs and facilities, a broader range of students could be 
accommodated both within the vocational high schools and through the utilization of 
focus programs in composite schools and in off-site locations. 


Next Steps 


1. support of Executive Council and Board members to continue developing this 
proposal 

2. time and resources allocated with the appropriate personnel to pursue development 
of this proposal 

3. coordination with alternative education and special education 

4. exploring contract and competition issues 
a) Federation - flexibility of timetabling/work schedules 
b) Unions - overcoming barriers of jurisdiction/meeting student needs 
c) Businesses in the community - need active community partnerships/more 

community involvement 

S. funding issues - various sources of funding (e.g. grants, partnerships, etc.) need to 
be explored 

6. transportation issues - commitment and decisions need to be made about how 
students will access programs 


These issues are beyond the mandate of this committee; however, they are integral to 
the success of the vocational model being presented. 
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APPENDIX A 
FEEDBACK FROM PARENTS 


Feedback from parents, students and community agencies was obtained through focus 
groups and questionnaires which identified the strengths and challenges of vocational 

schools in the Hamilton-Wentworth District School Board. The areas addressed were: 

(i) program; (li) setting; (iil) staffing; and (iv) suggested improvements. The results are 
summarized as follows: 


(i) Program 
- smaller classes 
- hands on; job skills/life skills, “school to work” focus 
- less academically demanding environment 
- literacy program 
- CO-Op opportunities 


(il) Setting 

- smaller school allows for “level playing field”; “regular high schools with 
separate programs have not worked” 

- smaller school assists special students in feeling a sense of belonging, 
acceptance in the school culture 

- smaller setting assists in developing social bonding between teachers and 
students 

- “all the teachers know me here and | don't feel different from other students” 

- “teachers understand me here and I’m doing good (sic), | don’t feel stupid like 
| did in my other school” 


(ill) Staffing 
- committed, respectful 
- special education background 
- “male teachers” 
- “skilled support staff on site who understand the multiple psychosocial needs of 
our students and families” 
- “tradespeople with career experience relevant to abilities of students” 


(iv) Suggestions for Improvement 
- increase involvement with community 
- more on-site support staff to assist with psychosocial issues 
- “adequate co-op opportunities that reflect abilities of students” 
- ‘improve on cleanliness of building and reputation of schools” 
- “students are marginalized and isolated in county programs which lack 
adequate academic and co-op opportunities” 
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APPENDIX B 
PACKAGED PROGRAMS 


Program focus and projects are only limited by the dedication of the teachers involved 
and the support of the administration and Board. 


Some sample programs include: 


° pet grooming 

° custodial service, building maintenance 

° greenhouse, landscaping (horticulture) 

. recreational facility maintenance* 

. environmental studies” 

° recycling centre 

° auto service, service station attendant 

. auto detailing 

° leisure equipment servicing (mountain bike repair, skateboard, inline 
skates, snowboard set up, skate sharpening, etc. )* 

. food services (cooking, baking, catering) 

. sign making, engraving, etc. 

. material arts and design* 

° small appliance repair* 

° construction (house projects, renovation courses, etc. )* 

. Crossroads” 

° Learn to Earn* 

. PASS (Parents Attending Secondary School)* 

° personal support - health care* 


* see pages from Limestone District School Board 
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THE GREENING OF AINSLIE WOOD 

(modified 1993/05/27) 
INTEGRATING CURRICULUM—STAR FUNDING 
PROPOSAL RE: Enviro 50001 Commercial Composter 


CONSTRUCTION 


ENGLISH 


composters (use developed 
designs-framing, finishing 
work) outside use only (non- 
rodent attracting) 

vermi composters 
(manufacturing application 
using recycled blends of 
plastic) 


advertising 

promotion brochure 
vermiculture—a target for 
experiential language 
building in French and 
English as a Second Lan- 
guage 


SERVICE: LANDSCAPING/ 


HORTICULTURE 

° herbs grown in compost 
mixture (soil blends) for 
kitchen and restaurant use 

e vermi composting castings 
collected and sold 

e primary compost from 
Enviro 5000] to be moved 


to vermi compost units 


DESIGN 
plans/drawings 
research 
colour 

balance 


contrast 
advertising 


WASTE 
Beyond the Green Box 
Target “Zero Waste” 


Reduce, reuse, recycle 

- source separation bins 

- custom steel work 

- wood compost bin 
construction 

- worm casting use for soil 

blending 


WELDING 

° specialized equipment 
for quick physical 
preparation of organic 
waste 


° preparing railings, etc. 
for securing composters 
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MATH, SCIENCE AND 
TECHNOLOGY 
° estimate costs of materials 
required 
° analyze data 
e calculate cost of operations, 
profit margins 
° plant science (hypothesize, 
predict, estimate, research) 
e investigate (germination 


rates, optimal growing con- 
ditions inside, population 
density, biological, chemi- 
cal and physical factors af- 
fecting growth rates) 


ENTREPRENEURSHIP 

° funding 

° advertising 

° sales 

KEYBOARDING 

e preparation of 
schools proposed 

® letters to the 
community and 
government 
agencies 


ee FOOD PREPARATION 
promote organic grown foods 
° food services and restaurant 
source separate organics 
physically process and send to 
horticulture 
Enviro 5000I Commercial 
Composter (for kitchen 
waste) - primary compost to 
Horticulture/Landscaping 
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Vocational school programs must be project driven and activity based. 40 


Partnerships 


® Business and industry 
° Community 
° IEC 

Employability Skills e Parents 

° personal management ° Other schools 

skills e Co-op 
° academic, technical e Work experience 
e team work ° OY AP 


PROGRAM FOCUS 
AND/OR 
PROJECT 


Business 
Program 


Academic 
Program 


Cost recovery 
OR profit 


Technical Program 
° Integrated curriculum 


° Literacy 
numeracy 


4t(O _ptuved for coethivat oA . re 


_ by the Directoy. 


Signature: 


Date: February 3, 2000 Date: 


To: Merv Matier 
Director of Education 


From: Dr. Elizabeth Bond 

Superintendent of Education, Secondary East 
Re: Delivery of Vocational Education for September 2000-2001 
RECOMMENDED ACTION: 


Moved by that Vocational Education for the 2000-2001 


school year be delivered at Mountain and Parkview Secondary Schools and that the 


vocational programs currently being offered at Saltfleet and Highland be closed. 


RATIONALE: 


1/ It will give Highland and Saltfleet schools time to plan with parents and students 
currently in the programs to enable them to select programs to meet their needs at their 
present school, their home school or one of the two vocational schools. 


2 It will give Mountain and Parkview sufficient time to plan for a smooth transition 
for students who will be changing schools in September. 


3/ It will enable elementary schools enough time to inform parents of changes for 
students planning for high school in September. 


4/ It will provide time to plan for school staffing and deployment in all four schools. 


5/ It will provide for the redirection of current support staff (youth care workers and 
job coaches) and will provide more efficient use of the support staff. 


6/ It will enable staff to plan and provide more viable vocational program offerings 
through locally developed courses and utilize accommodation more efficiently. 


ih This recommendation is supported by the principals of the vocational schools, and 
by Executive Council as part of the vision and direction for vocational education in the 
Hamilton-Wentworth District School Board. 
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ers S| for d stiiv Liv 
by the Directo 


Date: February 3, 2000 Signature: 


To: Merv Matier 
Director of Education 


date: 


From: Dr. Elizabeth Bond 
Superintendent of Education, Secondary East 


Re: Adult & Continuing Education 1998-99 Financial Year-End Report 


RECOMMENDED ACTION: 


Moved by that the Adult & Continuing Education 1998-99 Financial 


Year-End Report be received for information. 


RATIONALE: 


The information presented in this report represents numerous hours of work and 
effort in attempting to reconcile different data gathering and reporting mechanisms from 
the Adult & Continuing Education programs in the two previous boards. 


Staff in Adult & Continuing Education and the Finance department have worked 
closely to develop the information contained in this report. The report effectively brings 
closure to two former programs and initiates the development of baseline data for the 
newly amalgamated Hamilton-Wentworth District School Board Adult & Continuing 
Education program. 
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Hamilton-Wentworth District School Board 


Adult & Continuing Education 
Program & Financial Update 


September 1, 1998 to August 31, 1999 
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Adult Basic Education (ABE) 


Program Description: 


ABE is a skill development program in Mathematics and English (grades 1-8) designed for self-paced, 
one-on-one instruction in a flexible, adult environment. 


Classes: 10 Clients: 120 
Revenue: $438,408.00 
(Ministry of Education Grant) 
Total Expenditures: $438,408.00 
Balance as of August 31, 1999: $ 0.00 


English as a Second Language (ESL) 


Program Description: 


ESL is a program designed to provide the full range of English language instruction (basic to advanced) to 
adult Canadian citizens, landed immigrants and refugees. 


Classes: 124 Clients: 1,043 
Revenue: $848,135.00 
(Ministry Registers) 
Total Expenditures: $847,968.00 
Balance as of August 31, 1999: $ 167.00 


Evening School Credit 


Program Description: 


This program is designed to provide credit courses to individuals seeking their high school diploma. 
Availability of courses is determined by student needs during registration. 


Classes: 135 Clients: 2,475 
Revenue: $524,910.00 
(Ministry Registers) 
Total Expenditures: $493,930.00 


Balance as of August 31, 1999: $ 30,980.00 
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General Interest Courses 


Program Description: 


This program offers a wide variety of skill development and interest courses as a response to the needs of 
the local community. Individuals sign up for courses offered on a fee for service basis. 


Classes: 43 Clients: 605 
Revenue: $114,857.00 
(Fees for Service) 
Total Expenditures: $ 99,882.00 
Balance as of August 31, 1999: $ 14,975.00 


International Languages 


Program Description: 


This is an elementary program (K-8 non-credit) designed to provide an opportunity for individuals to 
develop fluency in other languages as well as to learn the history and culture of other countries. 


Classes: 210 Clients: 4,105 
Revenue: $335,916.00 
(Ministry Registers) 
Total Expenditures: $276,301.00 
Balance as of August 31, 1999: $ 59,615.00 
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Jackson High 


Program Description: 


This day-school credit program is designed to provide a flexible classroom setting for students between 
the ages of 17 and 21 who have experienced difficulty with the mainstream classroom environment. 
Students concentrate on fewer credits at one time and are provided with full instruction and counseling as 
required. 


The Jackson High program meets the Ministry definition of a day school program. Specifically, the 
program: 
> offers credits during the normal school day similar to our other alternative education programs 
> Teachers at Jackson High are paid from the OSSTF salary grid. Continuing education teachers 
are paid on an hourly basis 
> enrolment at Jackson High has been reported to the Ministry of Education through the 
September School Reports and the day enrolment section of the General Legislative Grants 
> the Jackson High staffing allocation forms part of the overall secondary school staffing process 
determined the Superintendent of Education in conjunction with secondary school principals. 
This staffing allocation is consistent with criteria used to determine staff for other vocational 
and/or alternative education programs. 


Based on the new funding model, day school programs are considered classroom expenditures, whereas 
continuing education expenditures are categorized as non-classroom. 


Language Instruction for New Canadians (LINC) and Other 


Program Description: 


The objective of this program is to provide English language instruction to eligible adult immigrants, to 
facilitate their social, cultural, economic, and political integration into Canada. 


Classes: 7 Clients: 60 
Revenue: $536,445.00 
(Federal Grant) 
Total Expenditures: $462,710.00 


Balance as of August 31, 1999: $ 73,735.00 
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Summer School 


Program Description: 


This program is designed to provide an opportunity for students to upgrade previously taken courses or to 
take a new course during the summer break. 


Classes: 77 Clients: 1,840 
Revenue: $385,562.00 
(Ministry Registers) 
Total Expenditures: $306,597.00 
Balance as of August 31, 1999: $ 78,965.00 
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The Hamilton-Wentworth District Sch 


Memo Y the for se Ution 
Signature. | 
Date: 
To: Merv Matier, Director of Education and Secretary 
From: Don Grant, Superintendent of Business and Treasurer 


and 
Deborah Russon, Manager, Human Resources 


Date: February 1, 2000 


Re: Staffing Report — Full-Time Equivalent Positions 


Recommended Action: 


Moved by: 


That the January, 2000 Staffing Report regarding Full-Time Equivalent Positions be 
received for information purposes. 


| 


Rationale: 


Please refer to the attached Staffing Report regarding Full-Time Equivalent Positions 
which includes information as at the end of January, 2000. 
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URBAN 
MUNICIPAL 


EXIDMDE IVA EG) IN Sama 
INFORMATION FOR 
Toth EVENINGS 


WEP ING © Palie 
EDUCATION COMMITTEE 


Open Agenda 


ACTION ITEMS 
7. Special Education Funding: A Crisis in the Making — Pages 7 to 7-2 
10. Delivery of Vocational Education for September 2000-2001 
— Pages 10-1 to 10-2 


Please add this information to your agenda package. 


EDUCATION COMMITTEE 
2000 02 03 
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THE HAMILTON - WENTWORTH DISTRICT SCHOOL BOARD 


100 Main Street West, P.O. Box 2558 
HAMILTON, ONTARIO L8N 3L14 TELEPHONE: (905) 527-5092 


DISTRICT SCHOOL 
BOAR 


BACKGROUND INFORMATION 


Special Education Funding: A Crisis in the Making 


A Question-and-Answer Release 6 February 3, 2000 


The tssues surrounding Special Education in Ontario have escalated this school year, and this ts 
certainly felt very keenly in The Hamilton-Wentworth District School Board. The lack of 
appropriate tunding for our students with special needs has reached a crisis point. Our schools and 
employees have been valiant, innovative and diligent in their efforts to mect student needs, but the 
underfunding for spectal cducation must not continue. The Board is eager to work with the Ministry 
of Education to address the needs of these students and families. 


The Trustees and Superintendents of The Hamilton-Wentworth District School Board, along with 
teachers, parents and students, want the facts of this situation to be clearly stated. Below, please read 
some of the most commonly asked questions about Special Education in The Flamilton-Wentworth 
District School Board. 

Marenentte Botting, Superintendent of Instructional Services 


Q. The Minister of Education, Janet Ecker, made an announcement on January 
27/2000 about $40 million in additional funding for special education. Will 
Hamilton-Wentworth students be getting some of this? It sounds like a lot of 
money. 

A. It does sound like a lot of money. To put it in perspective, however, Iet’s Focus on two key 
points. lirst, that $40 million is for the 2000-2001 school year and therefore will do nothing to 
address the urgent needs we face in The Flamilton-Wentworth District School Board for the rest 
of this school year. 


Second, that amount of money is for the entire province of Ontario. We haven’t received any 
information about what amount of funding, if any, The Hamilton-Wentworth District School 
Board will recetve. In 1999, when the Ministry of Education increased funding to special 
education across the province by $30 million, our Board’s share was $800,000. So while we are 
hopctul about recciving some funds, we are anxious that it will not be enough to stop the crisis 
our students are experiencing. 


Q. The Ministry of Education has stated that the Hamilton-Wentworth District 
School Board received more money for Special Education this year than last 
year. Why isn’t that enough? Can’t the Board manage its money better? 

A. Itis true that the Ministry of Education granted more money this year. Our point is that it is 

& nowhere near enough to the amount required, even with the small increase. The shortfall in 
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special education tunds ts the direct result of the inequitable implementation of the new funding 
modcl by the Ministry of -;ducation in 1998/99 and the subsequent freezing of the Intensive 
Support Amounts 2 and 3 (ISA) at the 1998/99 levels for the 1999/2000 school year. ISAs 
represent the funding provided to address pupils with very high needs. 


If the Hlamilton-Wentworth District School Board was funded at the average level provided to 
other boards in Ontario, the allocation would be $3.5 million more than it is now. Flowever, tf 
the Board was tunded based on the ISA claims for the 1999/2000 school year, the allocation 
would increase by $10.3 million. This represents documented students who are not having their 
needs met because of the freeze on funding at earlier levels. 


Q. It has been suggested that an audit should be completed to prove a funding 
shortfall exists. Why won’t the Board do this? 

A. The Hamilton-Wentworth District School Board is open to any scrutiny of its accounting 
practices, and therctore would welcome an audit in the appropriate circumstances. However, the 
Board has demonstrated that a funding shortfall from the Ministry exists, and it ts already 
accountable for the way moncy is spent. The Board has an annual audit and the results are 
always made avatlable to the public. The concern is one of emergency — school board spectal 
education needs are urgent and deserve immediate attention. In addition, many school boards in 
the province are expericncing difficulties with special education funding. The likelihood is that 
an audit exercise would not assist the Board in any way to address the very real requirements of 
our students in [familton-Wentworth. 


The history of the Ontario government heeding the findings of the Provinctal Auditor ts a bleak 
one. The Provincial Auditor has stated the following to the media: “Most disconcerting is that in 
so many Cases, we are reporting problems again that we have reported betore and corrective 
action was simply not taken.” Why would the Board use up precious and limited resources for 
this purpose and take away resources available to support students in the classtcoom? The 


concept of an audit appears to merely be a way to deflect the issue and is not in the best interests 
of our students. 


Q. I’ve heard the School Board has lots of money in other areas. Why not use 
some of that? 

A. ‘The Board has already used funds from other sources to find extra money for some special 
cducation programming requirements. It is true that the Board has some money in reserves, but 
reserves should not be used for operating expenses, because once the reserve is depleted, money 
trom that arca is no longer available to sustain ongoing costs. Also, some reserve funds can only 
be uscd for specific purposes, according to the Education Act. 
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[f the Ministry stated that tt would provide additional costs at a later date and repay the Board, 
reserves might be considered in order to meet short-term needs. If the funds were not replaced, 
the Board would suffer tn many other areas. 


How many students are on waiting lists for a special class placement, 
psychological services or assessment, or speech/language assessment? 

‘The undertunding of special education is hurting our Hamilton-Wentworth students and the 
impact becomes more severe as the second ycar of the funding model’s implementation 
continucs. ‘As of January 13, there were 1,356 students on a wait list for special education 
services or placement. ‘The specitics of these students are as follows: Communication Services 
(speech /language pathologists and augmentative teachers) — 593 students; Psychological Services 
— 651 outstanding referrals; Section 19 Programs Treatment/Care — 83 students; and the waiting 
list for Special Classes stands at 29 students. In addition, the Social Work Services department 
has an increase in consultations of 15% and a jump in direct student cases of more than 90% 
over the same time last year. 


Why were some students not attending school this year? 

There were several students who were not attending school earlier this year because of issues 
related to available support staff within schools, including a shortage of Educational Assistants. 
‘These are spectalized personnel who are trained to work directly with students and to assist 
teachers tn implementing a complete program to students. With certain students, for instance, 
the satety of themsclves and other students would be at risk if they were in class without an 
Educational Assistant. The funding situation is such that the Board cannot afford to hire or 
place additional support staff at this time. 


Why is the waiting list for psychological and speech/language assessments so 
long? Why can’t more people be hired? 

Once again, the problem is funding. | lamilton-Wentworth is a spectal nceds community. The 
Children’s Hospital of the Hamilton Health Sciences Corporation and the services that have 
developed in the community around its patients also serve to draw many families to the 
community. As a public school board, the H-WDSB must provide programs for all these 
children. With the increased need in our Board and the inequitable funding based on the funding 
model, the wait lists continue to grow. 


aie 
For further information, please contact: 


Jane Allison, Public Relations Officer 
527-5092, ext. 2301 


The Hamilton-Wentworth District School Board 
Impact Summary 


/ Recommended Action: 


| oe Vocational Educaton for the 2000-2001 school year be delivered at Mountain and Parkview Secondary Schools and that the 


“® conal programs currently being offered at Saltfleet and Highland be closed. | 


| The impact of approving the foregoing recommended action is as follows: 
1. Benefits/Expected Outcomes — 

> Time for Planning - Elementary students intake/IPRC's 

: - Current Vocational students at Saltfleet and Highland 
Program Enhancement — wider range of program offerings 
Cost Effectiveness — support staff — job coaches/youth care workers 
Stability — for the past two years students, staff aad parents at Highland and Sailtfleet have been unsure of 
the plans for vocational programs 


Accommodations — Saltfleet is currently at 120% capacity. This would reduce the pressure on the school’s 
| facilities. 


VV 


V 
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| of Yes (J No Recommended action is consistent with board beliefs and criteria for decision making. 


| ee Target Audience > Students Staff 
Audience recommended action is expected to impact: 


18 students at Highland 2 job coaches 
24 students at Saltfleet 2 youth care workers | 
6 teachers | 
Annual number expected to benefit in any 12 month period: Total 42 students Total 10 staff 
3. Costing detail = 
Effective date of recommended action: September, 2000 
Start-Up Cost | Operating Cost Operating Cost 
| (“This year residual) (Next Full Year) 
Permanent Staff: Re-allocation of current starf 
FTE = $0 20 
Salary + Benefits | 
“| Temporary Assistance: | 


| Supplies (description): Re-allocation of supplies 
dollars based on student 


enrolment at each school 
50 $0 $ 
$0 $0 $ 
$0 $0 $ 
Equipment (description): Decisions will need to be 
2 vans (Highland and Saltfleet) $0 $0 made about the utilization and 
$0 70 maintenance of the twovans. | 
$0 | $0 
Accommodation/Transportation Currently 8 walkers — Highland 
(description): and 6 walkers - Saltfleet 
Currently there are two (20 passenger) $ > $ 
vans transporting students from the $ $ Transportation costs will 


Dundas area to Mountain Secondary and depend upon the number of 
one (20 passenger) van transporting students deciding to attend 
students from the Saltfleet area to Parkview or Mountain 
Mountain Secondary. Currently one Secondary in relation to 
student is transported to Parkview established bus routes 


School from outside the city via taxi. 


‘This Year Residual = From effective date of recommended action to the end of the current budget year. 


OO = e2 
Impact Summary (cont.) 


Page 2 
| 4 Funding = 
Source Recommended: Reallocation of existing funding 
| Activities/orograms negatively impacted by shift of funding: None have been identified at this time. G 


Compliance with legislated enveloping requirements: | 
Yes No 


Classroom Non/Classroom 
7 7 Special Education | 
O S. Board Administration and Governance 
‘| a School Renewal/Debenture/New Pupil Place | 


Date: 


Note: 
impact Summary not required if recommeded action is to receive report for information. 
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A THE HAMILTON-WENTWORTH DISTRICT SCHOOL BOARD 


SPECIAL MEETING OF THE EDUCATION COMMITTEE 


URBAN FEBRUARY 17, 2000 
MUNICIPAL 
7:30 p.m. AGENDA 7:30 p.m. 
1. Call to Order J. Bishop 


2. Approval of Agenda 


ACTION ITEMS: 
3. Report of the Special Education Advisory Committee V. Wylson-Sher 
4. Delivery of Vocational Education for September 2000-2001 E. Bond 


[tabled at February 3, 2000 meeting] 
(a) Report from the Officials re Consultation with Parents 


Moved by 


+t 3 


REPORT OF THE SPECIAL MEETING OF THE 
SPECIAL EDUCATION ADVISORY COMMITTEE 
FEBRUARY 9, 2000 


, seconded by : That the Report 


of the Special Meeting of the Special Education Advisory Committee dated February 9, 2000 be 


approved. 


1. Preliminary Report of the Vocational Education Committee 
It was moved by D. Marshall: That SEAC: 


(a) 
(b) 


(C) 
(d) 


support the Preliminary Report of the Vocational Education Committee; 

endorse the next steps outlined in the report and seek to participate in the further 
development of the proposals relating to vocational education; 

appoint a co-ordinator to oversee the development of these proposals; 

request that the term “Vocational” be changed. 


2. Delivery of Vocational Education 
It was moved by D. Marshall: That SEAC endorse the proposed closure of the vocational 


programs at Saltfleet and Highland Secondary Schools and the delivery of Vocational 
Education at Mountain and Parkview Secondary Schools for the 2000-2001 school year, as 
an interim measure, pending full implementation of the vision outlined in the report and the 
development of a broad-based community program. 


@ 


ar ; rlyuved for Gr 1d at eae - Ps 
; Oy the Saas! | 
Signature: 


Date: 


Date: February 3, 2000 


10: Merv Matier 
Director of Education 


From: Dr. Elizabeth Bond 
Superintendent of Education, Secondary East 


Re: Delivery of Vocational Education for September 2000-2001 


Tabled at the February 3 meeting of t d ] ittee. 
RECOMMIERIEA CHO: ry g of the Education Committee 


Moved by that Vocational Education for the 2000-2001 


school year be delivered at Mountain and Parkview Secondary Schools and that the 


vocational programs currently being offered at Saltfleet and Highland be closed. 
Seem | 
RATIONALE: 


1/ It will give Highland and Saltfleet schools time to plan with parents and students 
currently in the programs to enable them to select programs to meet their needs at their 
present school, their home school or one of the two vocational schools. 


Zi It will give Mountain and Parkview sufficient time to plan for a smooth transition 
for students who will be changing schools in September. 


3/ It will enable elementary schools enough time to inform parents of changes for 
students planning for high school in September. 


4/ It will provide time to plan for school staffing and deployment in all four schools. 


5/ It will provide for the redirection of current support staff (youth care workers and 
job coaches) and will provide more efficient use of the support staff. 


6/ It will enable staff to plan and provide more viable vocational program offerings 
through locally developed courses and utilize accommodation more efficiently. 


7/ This recommendation is supported by the principals of the vocational schools, and 
by Executive Council as part of the vision and direction for vocational education in the 
Hamilton-Wentworth District School Board. 


The Hamilton-Wentworth District School Soard 
Impact Summary 


SS EL LLL 
Recommended Action: 


Thar Vocational Education for the 2000-2001 school year be delivered at Mountain and Parkview Secondary Schools and that the 
: @™= programs currently being otfered at Saittleet and Highland be closed. i 


The impact of approving the foregoing recommended action is as follows: 


i. Benefits/Expected Outcomes ™ 
> Time for Planning - Elementary students intake/IPRC's 
- Current Vocational students at Saltfleet and Highland 
Program Enhancement — wider range of program offerings 
Cost Effectiveness — support staff -jobd coaches/youth care workers 
Stability - for the past two years students, staff aad parents at Highland and Saitfleet have been unsure of 
the plans for vocational programs 


WA NY 


V 


\ / 


Accommodations — Saltfleet is currently at 120% capacity. This would reduce the oressure on the schaci's ! 
facilities. | 
ri 


=] Yes TJ No Recommended action is consistent with doard beliefs and criteria for decision makina. 


ae Target Audience ™ 
Audience recommended action is expected to imoac: 


Students Start 


18 studenis at Highland 2 joo coaches | 
24 students at Saltfieet 2 youth care workers 
6 teachers | 
Annual numoer expected to benerit in any 12 month period: Total 42 students Total 10 staff 
CF Costing detail = 
Effective date of recommended action: September, 2000 
| 
Start-Up Cost | Operating Cost Operating Cost 
(“This year residual) (Next Full Year) 
Permanent Start: | Re-allocation of current stam | 
irre = 20 $0 
Salary + Benefits 
Temporary Assistance: | 
Supplies (description): Re-allocation of supolies 
| dollars based on stucent | 
enrolment at eacn school | 
$0 ne 2 
$0 20 5 | 
20 30 $ 
m4 Equipment (description): | Decisions will need to be | 
“=| 2 vans (Highland and Saltfleet) a0 5.0 made about the utilization and 
| $0 $0 maintenance of the two vans. 
Se 50 
Accommodation/Transportation Currently 8 walkers — Higniana 
(description): and 6 walkers - Saltfleet 
Currently there are two (20 passenger) SS) > 3 
vans transporting students from the 5 2 Transportation costs will 
Dundas area to Mountain Secondary and depend upon the number of 
one (20 passenger) van transporting students deciding to attend 
students fram the Saltfleet area to Parkview or Mountain 
=| Mountain Secondary. Currently one Secondary in relation to 
student is transported to Parkview established bus routes 
School from outside the city via taxi. 
|S | $ S 
Total 3 2 2 


‘This Year Residual = From effective date of recommended action to the end of the current budget year. 
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moact summary (cont) 


+ Funding.= 
- - . | 
Source Recommended: Reallocation of existing tunding 


Page 2 


Activities/programs negatively impacted oy snift of funding: None Nave been identified at this time. 


Compliance with legislated enveloping requirements: 
Yes No 


y. O Classroom Non/Ciassroom : 
a B Special Education 
CJ es Board Administration and Governance | 
4 ma School Renewal/Debenture/New Pupil Place | 


Note: 
Impact Summary not required if recommeded action is to receive report for information. 
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4 THE HAMILTON-WENTWORTH DISTRICT SCHOOL BOARD 
EDUCATION COMMITTEE 
URBAN Thursday, March 2, 2000 

MUNICIPAL 
7:00 p.m. AGENDA 

1. Call to Order 

2. Approval of the Minutes of February 3, 2000 & February 17, 2000 

3. Business Arising from the Minutes 

4. Approval of Agenda 


ACTION ITEMS: 


Safe Schools Review Committee Update 
School Year Calendar 
Selection of Learning Materials Policy 


. Anaphylaxis Policy 

. Request for Trustee Representation 
. SEAC Listing in Quickfinder 

. Principal of Special Education 


**Note: Ifthe recommended action in this report is approved by the Committee, 
it will go forward to the Special Board meeting immediately following. 


. Staffing Report 


CORRESPONDENCE: 


Nil. 


DISTRIBUTION: 


Nil. 


12. 


Public Questions for Clarification 


Future Meetings: 
Business Committee March 9, 2000 
Board March 23, 2000 


Special Education Advisory Committee March 29, 2000 


7:00 p.m. 


J. Bishop 


Pecullte 

IP -Gallie 

K. Croxall 

M. Botting 

M. Botting 

V. Wylson-Sher 
K. Croxall 


D. Grant 


7:00 p.m. 
8:00 p.m. 
7:00 p.m. 


MINUTES OF THE EDUCATION COMMITTEE 
FEBRUARY 3, 2000 


Those present: Judith Bishop (Chair), Janice Dewar (arrived at 7:06 p.m.), Eleanor Johnstone, 
Joseph Rogers and Reg Woodworth. 


Regrets: Bruce Wallace. 


Also present: Heather Bullock, Wes Hicks, Ray Mulholland and Laura Peddle. 
Michael Teng (Student Trustee) 


In attendance: M. Matier (Director of Education and Secretary), M. Botting (Superintendent of 
Instructional Services), K. Bain (Superintendent of Education — County West), E. Bond 
(Superintendent of Education — Secondary East), N. Campbell (Superintendent of Education — 
Mountain West), K. Croxall (Superintendent of Education — County East), A. Cupido 
(Superintendent of Plant Services), P. Gillie (Superintendent of Education — Mountain East), D. 
Grant (Superintendent of Business and Treasurer), W. Joudrie (Superintendent of Education — 
City East), C. Reid (Superintendent of Education — City West) and K. Waters (Superintendent of 
Education — Secondary West). 


The Chair called the meeting to order at 7:04 p.m. 


2. _Approval of the Minutes of January 13, 2000 
It was moved by J. Rogers: That the minutes of January 13, 2000 be approved. 


CARRIED. 


3. _ Business Arising from the Minutes 
Nil. 


4. Approval of Agenda 
Attention was drawn to the lay-down additional information. 


It was moved by E. Johnstone: That the agenda be approved. 
CARRIED. 


DELEGATION: 

5. Global Student Media Program, UNESCO 

The Chair welcomed the presenters: Stephanie Grant and Cameron Brohman, Program 
Directors. 


[J. Dewar arrived at 7:06 p.m.] 


During the presentation, a brochure outlining the Global Student Media Program history was 
distributed. The presenters described the media program at Sir John A. Macdonald School, 
noting the intent to introduce this initiative to as many secondary schools as possible and then 
conduct a survey to get feedback/input from school staff and students. This will assist in 
reviewing the program’s relevance and best use. 


In response to questions, the presenters offered the following clarifications: 
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=> The survey results will benefit UNESCO’s continuing efforts in the development of 
educational programs, accessed through various media forms, for students across the globe. 

= This program is multi-disciplinary and works for students who choose to be in it. The 
program at Sir John A. Macdonald School currently involves 20 students who communicate 
to other students from 55 countries. 

=> Student involvement relates to twice a week meeting during the lunch hour, some time after 
school and a full day for the video development. 

> The project does not involve any financial implications for the Board. 


Although recognizing the merits of the program, E. Johnstone expressed her concern with the 
additional workload, particularly the paperwork, for the schools. 


R. Woodworth felt that the tremendous efforts on this program could not be left unnoticed. 


It was moved by J. Rogers: That the presentation re Global Student Media Program, 
UNESCO be referred to the administration for review and comment. 


The Chair thanked the presenters for the interesting presentation. 


ACTION ITEMS: 


6. Special Education Update: Challenges 
When the Chair recalled that items 6 and 7 were tabled at the last meeting, 


It was moved by J. Dewar: That the Special Education Funding Update and 
Questions re Special Education be lifted from the table. 
CARRIED. 


M. Botting provided an overview and then called on the following people to review their 
respective areas of responsibility: J. Horton, Principal of Section 19 Programs; K. Short, . 
Psychologist [representing C. Gudas-Murphy, Acting Supervisor of Psychological Services, who 
was unable to attend due to a family bereavement]; S. Ham, Acting Supervisor of 
Communication Services; M. Powell, Supervisor of Social Work Services; and N. Harper, Co- 
ordinator of Special Education. 


It was noted that, to date, some of the figures in the report have increased considerably, 
particularly in the area of social work services and special class wait lists (approximately 60 
additional students by end February). 


On behalf of the committee, J. Bishop thanked the presenters for the comprehensive report and | 
expressed pride with the efforts being exerted in the delivery of our programs/services in spite of 
decreasing support and resources at the school level. She agreed that community attraction to 
these services is like a magnet drawing more students into our system and this results in greater 
strain for the Board’s financial and staffing resources. 


It was moved by E. Johnstone: That the Special Education Update: Challenges 
report be received for information. 
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When the members were advised that the preceding information was relayed to the Ministry last 
week, R. Woodworth suggested that this be shared as well with the area Members of Provincial 


Parliament (MPPs) and the regional office of the Ministry of Education and Training. 


To the motion, CARRIED. 


7. Questions re Special Education 

M. Botting called on N. Harper and M. Powell to provide the members with information 
regarding students who were not attending school earlier this year due to issues related to the 
availability of support staff within the schools, particularly the limited number of Educational 
Assistants (EAs). 


N. Harper advised that, based on information received from school principals [this was 
subsequently communicated to the Ministry of Education], as of January 10, 2000, 6 students 
have not been attending school: (a) one is absent full time and continues to be away from school 
at parental choice, (b) one student received Board approval for home instruction, and (c) four 
students are attending half day. 


M. Powell advised of continuing difficulty in dealing with the requirements of the Education Act 
regarding compulsory education, given the lack of formal direction to act on the issue. The 
standing direction for school principals is that students need to be in school; however, this 
continues to be hampered by the parents’ decision to keep their children at home. Parents have . 
concerns that the students’ needs are not being met due to limited staff in the schools as this 
could impact on student safety. 


M. Powell indicated that staff are considering the option of sending letters to these parents 
outlining the provisions of the Education Act regarding compulsory education for school age 
children. Another option may be for the Board to provide temporary release from school (e.g. a 
few days/weeks) at the request of the parents. 


E. Johnstone expressed her apprehensions with the proposed letter, noting the perception of 
threatening the parents. She believed this could worsen the situation, preventing effective co- 
operation between the school and the parents in resolving the problem. 


Advising that the six students identified as “not attending school” have unique needs, M. Botting 
affirmed the need for our board to continue discussions with these parents. 


The Chair assured the members that definite action has not been taken, particularly regarding the 
letter to the parents. She was confident that the members’ concerns and suggestions will be taken 
into consideration, specifically the need for consultation with parents. 


M. Botting briefly reviewed Pages 7 to 7-2 (Background Information, Special Education 
Funding: A Crisis in the Making), noting the continuing lack of a definite commitment from the 
Ministry regarding Special Education funding and support. She then acknowledged the efforts 
and assistance of Jane Allison, Public Relations Officer, in the development of this Question and 
Answer document. 
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There was agreement among the members that this information will be shared with the area 
MPPs, other school boards through the Ontario Public School Boards’ Association (OPSBA), 
Special Education Advisory Committee and school council chairs. 


8. Verbal Update re Compensatory Education Review 


W. Joudrie advised that despite its slow progress, the Compensatory Education Review 
Committee which was struck last spring had five meetings since November 1999. 
Acknowledging the serious commitment from its members, W. Joudrie indicated that the review 
committee is focused on the development of a policy which will acknowledge the special needs 
of those children living in poverty. 


In speaking on the development of the policy, W. Joudrie noted the following: 

> The first part of the policy will consider the nature of a compensatory school based on the 
following criteria: poverty, mobility, low educational attainment of parental groups and 
access to social assistance. 

The second part deals with the provision of resources for these young people. 

A third component of this policy will focus on the Board’s report card, i.e. how we are 
dealing with the issue of the poverty-education profile of students in compensatory schools. 
Helpful information is anticipated from the OPSBA in this area. 


OD 


Expressing her concerns with labeling students in compensatory schools, E. Johnstone called for 
sensitivity with the use of the phrase “living in poverty”. 


Responding to W. Hicks’ query, W. Joudrie remarked that the four criteria he alluded to earlier - 
will provide a good measure in determining which of our schools should be considered 
compensatory. He did not foresee any correlation of the issue at this time with the ongoing 
facilities/accommodation review. 


9. Preliminary Report of the Vocational Education Committee 


E. Bond provided an overview and then introduced Barb Ridley, Co-Chair of the Vocational 
Education Committee and Vice-Principal of Mountain Secondary School, Elizabeth 
Shuttleworth, committee member and Principal of Sir Winston Secondary School, Judy 
Langsner, committee member and a teacher at Highland Secondary School. E. Bond emphasized 
that, through this preliminary report, the committee would like to seek the trustees’ support for 
the proposed direction for vocational education programming. 


In reviewing the details of the report, B. Ridley noted that the committee reviewed the programs 
and practices of other school boards, prominently that of the Limestone District School Board. 
She then shared with the members copies of a brochure outlining this school board’s vocational 
education program. 


E. Johnstone felt the Limestone Board’s vocational programming was not realistic and that it 
would be difficult for our board to implement this program concept given the lack of resources. 


B. Ridley clarified that Limestone Board managed to facilitate this through some “trade-offs” and 
creative strategies in some areas. 


Responding to W. Hicks’ question, B. Ridley commented that the Vocational Education 
Committee has not correlated its review of vocational programs with the ongoing facilities 
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review, noting its focus was to accommodate the proposed program delivery through existing 
facilities. 


W. Hicks endorsed the significance of a partnership between the Vocational Education and 
Facilities Review committees in looking at our programs and the best manner of delivering these 
within existing resources and facilities. 


In reaction to J. Dewar's concerns, B. Ridley assured the members that vocational students will 
continue to have access to literacy/numeracy skills programming in addition to the packaged 
programs. 


It was moved by E. Johnstone: That the Preliminary Report of the Vocational 
Education Committee be approved. 
CARRIED, 4 IN FAVOUR, 1 ABSTAINED. 


On behalf of the members, the Chair expressed the committee’s thanks and appreciation for the 
in-depth report. 


10. Delivery of Vocational Education for September 2000-2001 
In presenting the report, E. Bond emphasized the need for Board decision in light of (a) pending 


release of student option sheets, (b) placement for exceptional students and (c) the community, 
particularly the parents, should know what programming will be offered. 


The members were provided the following information: 


> Resulting transportation costs may be similar or less than the current figure ($60/day); this 
will depend on the number of students to be bussed to Mountain or Parkview Secondary 
Schools. 

> In terms of accommodation, any future changes to school boundaries could also impact on 
the vocational schools. 

= The proposed delivery of vocational programs is anticipated to: (a) enhance the present 
programming, (b) rectify the student-teacher staff ratio, leading to cost-effective staff 
deployment and use of existing facilities. 

>  K. Waters explained that given the present scenario of 42 students in two vocational school 
sites, the system has been maintaining historical staffing until now when it has become 
imperative to rectify the situation. For the 2000-2001 school year, staff reduction in these — 
two sites would reflect the current use rather than historical staffing numbers. 


Alluding to phone calls from parents expressing their concerns on the issue, J. Dewar believed 
that parental involvement/input through the whole process should be upheld. She suggested that 
parents should be (a) asked how they view the proposed program changes, (b) informed of what 
options are available to them, and (c) given the assurance that the current services they receive 
will still be available in spite of the changes. 


Also endorsing consultation with the parents, E. Johnstone voiced her wish to defer Board 
decision on the recommended action until after appropriate parental feedback is received. 
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The Director clarified that administration construed that it would be appropriate to have Board 
direction on this matter before consulting with the parents/community. He assured the members 


that such consultation will be initiated as soon as the trustees’ support is obtained. 


H. Bullock recalled that the former County Board purchased vocational programming from other 
boards until a decision was reached to provide the program at the two present sites (Highland and 
Saltfleet Schools). She was surprised with the parental concerns since the vocational program in 
the county was at best an interim measure to provide vocational education rather than purchasing 
the program. However, H. Bullock agreed that our board should have given the opportunity for 
these key stakeholders to express their views, hoping that the Vocational Education Committee 
will accommodate adequate parental/community representation in looking at this significant 
programming issue. 


Noting her concerns regarding transportation for vocational students at Saltfleet and Highland 
Schools, H. Bullock opined that it would be appropriate to ensure student access to this 
programming by maintaining transportation services at least for the next two years. 


Sharing the sentiments of the members regarding the importance of proper communication and 
consultation with parents, 


It was moved by J. Rogers: That the report re Delivery of Vocational Education for 
September 2000-2001 be tabled for one month to allow for parent consultation 
process. 

CARRIED. 


At this point in the meeting, H. Bullock raised her concern regarding the Board’s current 
procedure with tabled motions and referred to the difficulty of discussing tabled motions at 
Board meetings as these are reflected on the broadside but not as part of the report. 


When H. Bullock signified her intention to raise the issue of delivery of vocational programming 
at the February bin regular Board meeting, the Director affirmed that information regarding 
parental consultation could be provided to the trustees at that time. 


11. Adult and Continuing Education 1998-99 Financial Year-End Report 
E. Bond presented the report, detailing the information on Page 11-6, particularly the deficit 


figure of $22,188 in the Totals column. 


It was moved by J. Dewar: That the Adult and Continuing Education 1998-99 — 


Financial Year-End Report be received for information. 


Although advised that the Jackson High program meets the Ministry requirements for day school 
programming and the school offers alternative education for its students, E. Johnstone expressed 
her concerns with the low staffing/student ratio of the school. 


Considering this program as highly successful, J. Bishop was hopeful that additional information 
on the number of students attending this program could be provided in the future. 


J. Bishop commented that the data in the year-end report confirmed that the Board has been 
losing money with its Adult and Continuing Education program. She expressed her anticipation 
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for a report which would reflect the blended adult and continuing education programs of the 
previous boards. J. Bishop also requested the inclusion of rental costs for this program in future 
reporting. 


To the motion, CARRIED. 


12. Staffing Report 
It was moved by J. Dewar: That the January 2000 Staffing Report regarding Full- 


Time Equivalent Positions be received for information purposes. 
CARRIED. 


CORRESPONDENCE: 
Nil. 


DISTRIBUTION: 
Nil. 


14. Public Questions for Clarification 
Nil. 


Adjournment: 
It was moved by J. Rogers: That the meeting be adjourned, this being done at 10:02 © 


p.m. 
CARRIED. 


MINUTES OF THE SPECIAL MEETING 
OF THE EDUCATION COMMITTEE 
February 17, 2000 


Those present: J. Bishop (Chair), J. Dewar, E. Johnstone, B. Wallace and J. Rogers. 


Also present: H. Bullock, W. Hicks, R. Mulholland amd L. Orban. 
M. Teng (Student Trustee) 


In attendance: Merv Matier (Director of Education and Secretary), Marguerite Botting 
(Superintendent of Instructional Services), Elizabeth Bond (Superintendent of Education), Nora 
Campbell (Superintendent of Education), Tony Cupido (Superintendent of Plant Services), Krys 
Croxall (Superintendent of Education), Pat Gillie (Superintendent of Education), Don Grant 
(Superintendent of Finance and Treasurer), Wayne Joudrie (Superintendent of Education), Chuck 
Reid (Superintendent of Education) and Ken Waters (Superintendent of Education). 


The Chair called the meeting to order at 8:10 p.m. 


2. _ Approval of the Agenda 
It was moved by B. Wallace: That the agenda be approved. 


CARRIED. 


ACTION ITEMS: 

3. ___ Report of the Special Education Advisory Committee 
It was moved by E. Johnstone: That the Report of the Special Meeting of the Special 
Education Advisory Committee dated February 9, 2000 be approved: 


1. Preliminary Report of the Vocational Education Committee 
It was moved by D. Marshall: That SEAC: 


(a) support the Preliminary Report of the Vocational Education Committee; 
(b) endorse the next steps outlined in the report and seek to participate in the further — 
development of the proposals relating to vocational education; 

(c) appoint a co-ordinator to oversee the development of these proposals: 

(d) request that the term “Vocational” be changed. 


2. Delivery of Vocational Education 
It was moved by D. Marshall: That SEAC endorse the proposed closure of the vocational 
programs at Saltfleet and Highland Secondary Schools and the delivery of Vocational 
Education at Mountain and Parkview Secondary Schools for the 2000-2001 school year, 
as an interim measure, pending full implementation of the vision outlined in the report 
and the development of a broad-based community program. 

CARRIED. 
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Education Committee 


4. Delivery of Vocational Education for September 2000-2001 
(a) Report from the Officials re Consultation with Parents 


J. Dewar thanked the Superintendent for the quick follow up action to the direction given by the 
Education Committee. 


E. Bond responded to a question by noting that the parents who attended the meeting were 
obviously disappointed about the closure of the vocational program at the school. However, they 
were able to discuss at length their concerns as well as the opportunities that would still be available 
for the students. In addition, some of the misconceptions about the other schools were cleared up 
and the parents were asked to be open to visiting the schools to see the programs. 


It was moved by B. Wallace: That the Vocational Education for the 2000-2001 
school year be delivered at Mountain and Parkview Secondary Schools and that the 
vocational programs currently being offered at Saltfleet and Highland Secondary 
Schools be closed. 


B. Wallace relayed the historical perspective of why the vocational programs were in those two 
locations. The former Wentworth County Board for many years paid for their students to receive 
vocational education in Burlington and Hamilton programs. In a decision to repatriate their 
students back to their system, these vocational programs at these two Wentworth County schools 
were implemented. Now that amalgamation has taken place, the excellent vocational programs at 
Parkview and Mountain are now within the boundaries of the district school board and are open to 
the students in the County. 


H. Bullock stated she was more comfortable now that the parents had been advised of the 
recommendation for closure and that there will be ongoing consultation with the parents should the 
motion be adopted. 


B. Wallace agreed with H. Bullock’s suggestion that the motion be reworded to capture some of the 
wording from the recommendation of the Special Education Advisory Committee. 


Calling the question on the motion, the Chair read the motion as amended: 
It was moved by B. Wallace: That the Vocational Education for the 2000-2001 
school year be delivered at Mountain and Parkview Secondary Schools and that the 
vocational programs currently being offered at Saltfleet and Highland Secondary 
Schools be closed as an interim measure, pending full implementation of the vision 
outlined in the report and the development of a broad-based community program. 
CARRIED. 


There being no further business, the meeting then adjourned at 8:20 p.m. 
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TO: M. Matier, Director of Education Signature: 
@rFrom: P. Gillie, Superintendent of Education- Safe Schools Portf ip + = 
Safe Schools Review Committee mp ZS/C° 
= ea 
RE: Safe Schools Review - Update 
RECOMMENDATION: 


Moved by , that the update on the work of the Safe Schools 
Review Committee be received for information. 


Moved by that the update be presented to the Joint 
Advisory Committee for information . 


RATIONALE: 


At the June 1999 Board Meeting it was moved that a Safe Schools Review Committee be established for 
the 1999 - 2000 School Year to review existing Safe Schools policies and programs from each of the 
former Boards in order to evaluate their strengths and weaknesses and to develop one set of policies and 
programs for use across the District. 


The Report in June pointed out that the task ahead is large and will require input and help from a broad 
range of people. The area of safe and violence free schools is very complex. The Committee is bringing 
forward for information an umbrella statement. However, there are at least 20 policies or protocols 
related to this one statement that must also be reviewed. Our workplan targets completing the review 
stage by June. The editing and organizing of the "new" documents will carry over into the Fall. 


The material included with this update outlines or details the following information: 


The Committee Membership 

The Committee Tasks, Roles and Meeting Dates 

The Committee Workplan 

A Listing of the Programs, Policies, Procedures, and Protocols from the former Boards for review 
The Sub Committees and Workgroups reviewing the many aspects of Safe and Violence Free Schools 
A listing of the various proactive or preventative programs that exist 

Input Tools being circulated to gather information about the status of the many parts of Safe Schools 
Draft Policy for Safe Schools 


The Committee is using the Board "Beliefs & Expectations" as its main measure in reviewing the 
strengths of existing programs and policies. There is a high level of harmony between the Board direction 
and the 1994 Violence Free Schools Policy of the Ministry of Education. 


The Committee has established what it believes to be the umbrella policy statement that will direct the 

Committee as it works through the review of all the parts of this topic. This approach has the unanimous 

support of the Committee. At this time the authorities and resources can not be added until most of the 

review is finished. We continue to anticipate that the Ministry will release further direction or changes to 

the 1994 Policy when the goals for safer schools are determined. Consequently, the Committee does not 
9 want to step too far ahead. 


The Safe Schools Review Committee will feel encouraged with support from the Board and the Joint 
Advisory Committee in receiving this update. 
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SAFE SCHOOLS REVIEW COMMITTEE - MEMBERSHIP 


UNION/FEDERATON/ REPRESENTATIVE PHONE/FAX ADDRESS 
ASSOCIATION 


Ext. 2347 @ 
Sheila George Ext. 2626 Education Centre 
Elementary Teachers' Federation Judy Popov Phone: 318-2771 | 1205 Rymal Road East 
Sandra Emery Fax: 318-2550 Hamilton, Ontario L&W 3M9 
Elementary Principals Chnis Lebi Phone: 385-5337 | George L. Armstrong School 


HWPA 


Ontario Secondary School 
Teachers' Federation 


Don Morrow Phone: 383-3305 | Huntington Park 
John Byers Phone: 574-8285 | 1423 Upper Ottawa Street, Units 2 & 3 
Fax: 574-8166 Hamilton, Ontario L&W 3J6 


383-3371 50 Millwood Pl. Ham. Ont L9A 2M8 
Phone: 383-3377 | Sherwood Secondary School 
Fax: 318-6561 


Phone: 528-8363 
Fax: 527-6220 


Phone: 628-6339 
Fax: 628-1388 


Bobbi Pentland 
Lesley Fraser 


Secondary Principals' Council, 
District 21 


Murtay Kilby Sir John A. MacDonald School 


Ray Varey - alternate Parkside High School 


Employees, Local 4152 
OSSTF Office. Clerical and Ana Misiti Phone: 574-8285 | 1423 Upper Ottawa Street 
Technical Bargaining Unit President Fax: 574-8166 Units 2 & 3 
Hamilton, Ontario L8W 3J6 
Educational Assistants Wilma McNeil Phone: 529-2777 | c/o Sanford Avenue School 
President Fax: 529-1905 149 Sanford Avenue North, Basement 
Hamilton, Ontario L8L 5Z4 en. 
Secondary Occasional Teachers Jennifer MacLean Phone: 628-2463 | 21 Sanctuary Drive & 
Dundas, Ont. L9H 3Y7 
Trustees Joe Rogers Phone: 546-6176 | Education Centre 
Judith Bishop (alternate) | Phone: 528-7740 c/o Minute Room 


Student Trustee ( Feb. 1, 2000 ) Michael Teng 


Hamilton Council of Home & Chnstina Lawson Phone: 389-8192 | C/o Dr. Gordon Price School 

School Associations 

School Councils Keith Dunham Phone: 578-7008 | c/o Janet Lee School 
Hamilton-Wentworth Regional Sgt. Rob Mayea Phone: 546-4720 | Hamilton-Wentworth Regional Police 
Police Regional Youth Co-Ordinator 155 King William Street 


Box 1060, LCDI 
Hamilton, Ontario L8N 4C1 


Lloyd Williams, altemate 


Public Relations Department Jane Allison 100 Main Street West, 1" Floor 
Ext. 2301 Hamilton, Ontario L8N 3L1 
Instructional Services Malcolm Powell Ext. 2448 Education Centre - Social Work 
Kathy Hibbins Ext 2319 Education Centre - Secondary Reform 
Joe Trovato Ext. 2451 Education Centre - Psychological Services 
Gail Belisario Ext. 2429 Education Centre - ESL 
Business Diane Knight Ext. 2209 Education Centre - Planning & Accommodation 
Plant Judy Goldsworthy Ext. 2246 Education Centre - Health & Safety 
Community At Large Laura Babcock Phone: 522-1151 | Chamber of Commerce 
Hamilton-Wentworth sexta) 555 Bay St. N. 
Safe Communities Fax: 522-1154 Hamilton, Ont. L8L 1H1 
Coalition 
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SAFE SCHOOLS REVIEW COMMITTEE 


COMMITTEE TASKS: 


1. to review existing Safe Schools policies and programs of each of the former Boards in order 
to evaluate their strengths and weaknesses 
2. to develop one set of policies and programs for use across the District 


COMMITTEE MEMBER ROLE : 


The Committee will have a coordinating committee and some members may be part of this sub group. However, at 
minimum, members are asked to be prepared to carry out the following roles : 


1. assist the Board in the review, evaluation and development of safe schools policies and 
procedures, including making recommendations 
2. bring forth input from your organization 
3. report to your organization on the work of the Committee 
> assume chairing duties of sub committees that may be established and seek additional 
representation as required 
5. assist with inservice that may be necessary as a result of changes 


MEETING DATES : 


The scope of the work is likely to require one meeting per month for the full committee. Sub committees will also 
meet at times set by the sub committee. All meetings listed below take place at Crestwood in room 1. 


DAY DATE TIME 
Monday September 27 1:30 to: 3:30 
Monday October 25 1:30 to 3:30 
Monday November 15 1:30 to 3:30 
Monday November 29 1:30 to:'3:S0 
Monda December 13 1:30 to 3:30 


January 24 1:30 to 3:30 
Monday February 14 1:30 to 3:30 


Monday February 28 1:30 to 3:30 
Monday April 10 1:30 to 3:30 
Monday May 8 1-30 t0:3:30 
Monday June 5 1550:10:3:30 


os 
SAFE SCHOOLS REVIEW COMMITTEE - WORK PLAN 


review existing Safe Schools policies and programs in order to evaluate their strengths and weaknesses and to develop one set 


| | DATE TASK COMMENTS @ 
2 are See eS eae 


September 27 | Inaugural meeting - set scope of work 

Mandate - develop understanding of resource materials 
Resources 
Priorities 


October 25 - develop first run at Policy statement 


- direction re Input Tool 


Philosophy 
Survey, Input Tool 
P.D. - Bullying 


November 15 | Sub Group work Meeting with reps of work groups as a result of October = 
meeting 


November 29 | Programs - basis to review programs in use in the District in order to 
Progress of Policy Statement determine what should continue, what is no longer being 
Progress of Input Tool used, and what needs to be upgraded or new put in place 
i - determine method to consider how Ontario Curriculum 
provides for preventative programs 
- what is the long range goal for these programs ? how will 


this be measured ? 


December 13 


January 24 


g February 14 
g February 28 


Firm up Policy Statement - agree upon concept and close to final wording for use in 


the review work of the committee - framework 


Agree on input tool so that 
editing and final copy can be 
produced for new year 
circulation 


- committee needs feedback from the system in order to be 
sure that the review covers as comprehensive an 
examination as possible 


Survey Out 
Policy Check ? 
Legislative issues 

Plan for program review - 
Ontario Curriculum 


Expulsion (Suspension) 
Child Protection 


Policy Check 
Legislative Issues - tbd 
Emergency Response Protocol 


Draft report for Board on Policy Statement 
Survey Out 


Small group work session 


Policy Check 
Legislative Issues - tbd 
Budget Needs 


Plan to have group review survey results and organize into 
report for Committee in April 


In order to have programs supported a budget needs to be 
outlined 


Survey Results 
Legislative Reports 
Format of materials 


- what gaps need to be addressed as a result of the survey 
information ? 

- review of other revised documents that are part of safe 
schools 

- what kind of handbook do school administrators need ? 

- how will materials be developed into final form ? 


Will our work be done 
What is the outcome of the year of review ? 


Ongoing Plan for Safe Schools 
Status of Committee 


Summer to Fall | Continuation of review work Completion of documentation and implementation plans as 
2000 determined during May and June 


LISTING OF POLICIES, PROCEDURES, RESOURCES IN PLACE FROM THE FORMER BOARDS 
The following list is developed from the table of contents of the documents in place from each of the former Boards. 


WENTWORTH COUNTY a HAMILTON BOARD 


[el 
The School Environment Safe Schools Ideas Book for Students, 1994 
Towards Peaceful Schools 
Violence Prevention in the Curriculum Statement of Zero Tolerance (Dec/94) 
Violence Free Programs Race Relations & Ethnocuttural Equity Policy (Dec/93) 
Equi 
|__| Early and Ongoing Identification for Prevention |__| Early Identification Program 


Code of Behaviour School Codes of Conduct 
Guidelines for Dealing with Violent Incidents 


Statement of Zero Tolerance (Dec/94 
Dealing with the Aftermath of an Incident 


| 
od 
ae 
Staff Development ‘Restraint Procedure (Dec/94) 
Hill Park S. S.-A Practical Guide for Teachers on School 
hae] 


SP-25) Safety of Staff During Home Visits (Oct/93) 
Protocol Between Shelters and Boards of Education 
Dec/94 

Dangerous Stranger Protocol 
Statement of Zero Tolerance (Dec/94) 
(OP-30) Violent Incident Reporting ProcedureJFonn 
(Dec/94) 

(SP-5) Police Interviewing Students (Nov/8S) 


Protocol for Reporting Incidents to the Police 


|_| School Discipline |_| SchoolcodeofConduct —“(sts*s~‘“‘CSCSC*C*‘i*zr 
|_| Moral Values Education |__| PreventionProgams ——“‘“‘SCOC;C(‘*C 
|__| Drug Education ii ee eee aes eee 
HWDSB - approved May 99 HWDSB - approved May 99 
EXPULSION: 


Expulsion Policy Statement 
OP-29) Expulsion of Pupils (Jan/95, 


Suspected Child Abuse |_| SP-4) Child Protection Protocol(Sept/91) 
Social skills Resource Matenals |__| PreventionPrograms’ = ee 
SE See ee See ae 


Related legal References 


Procedures for Reporting Violent Incidents to the Police 
and the Ministry of Education and Training and for 
Recording Violent Incidents 

Police Investigation 


Life Threatening Allergies WA ee ee se ee ee 
Assault (Threats - Personal, Harassment) |__| Policy Against Assault in the School Environment (Jan/92) _| 
Authorized School Trips OP-i 5) Discipline Code of Conduct for Pupils on School 
Buses (revised Jan/9S 


SP-4) Child Protection Protocol (Sept/91) 


Your School is Prepared for Crnsis-True or False?, The 
Executive Educator 

CRISIS MANAGEMENT PLANS FOR SCHOOLS: 

The First 120 Minutes Guide 


"Damage and Vandalism (Criminal Code) | | OP-6) Vandalism & Theft (revised Jan/95)___—SS—=S 
Drugs and Alohol (Criminal Code 


Harassment (see Policy Manual and Threats - Harassment Policy (July/89) 
aS ee ee ee 
Sera ee ee 


Personal 
SP-5) Police Interviewing Students (Nov/8S) 


Hazardous Substances and Gases 
Plant Emergencies (see Evacuation Procedures 
ES Ce eee eh ae pd ss ee ee em 
Ontario Student Record Guideline & OP 
OP - Emergency Evacuation of Schools 


Police - Interview of Students 
Harassment Policy (July/89 


OP-22) Intruders in Schools-The Trespass to Property Act 
(revised Jan/95) 


Weapons - Possession (Criminal Code |__| Policy Against Assault in the School Environment (Jan/92 
Threats (Criminal Code |__| Protocol for Reporting Incidents to the Police 


Child Abuse (see Policy Manual) 


Community Emergencies 
(see Evacuation Procedure 


Arrest of Students 


Student Record 
Threats - Bomb 


Personal (see Assault, harassment 


Trespassing (Criminal Code) 
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SAFE SCHOOLS REVIEW COMMITTEE - WORK PLAN GROUPS 


PAT - Principal Advisory Team 


SUBJECT/TOPIC TASK | MEMBERS | NOTE 
i ee eer? i ees Se 


ae a 
Safe Schools Policy Develop statement from Jane Allison, Rob Mayea, aad (¢ 


Statement committee input Laura Babcock, Ana Misiti 


for committee to consider 

Gather existing information | Kathie Hibbins, 
to present to committee for | Malcolm Powell 
information 


Child Protection Review existing Malcolm Powell +++ tbd Can be reviewed with 
documents and others and PAT 

bring back single draft for 
SSRC 
To further develop the 
Draft Violence Policy 
previewed by the 
Committee - address 
levels of requirements 
MET, Board, other 


Review existing Lesley Fraser, Don Morrow, 
documents and others and | Chris Lebi, Judith Bishop, 

bring back single draft for 
SSRC 


Suspension to be aligned 
where appropnate 


Violent Incident 
Reporting. 

Status of zero tolerance 
Restraint 


From: PAT 
Za Mazza 
Don Morrow (SSRC) 
Lesley Fraser (SSRC) 
Chris Lebi (SSRC) 


Violence Policy 


School Climate, To look at preventative From: PAT 
Codes of Conduct programs and consider Mana Carbone 
Social Skills what the priorities should John Kaworski 
be Murray Kilby (SSRC) 
Kathie Hibbins - resource 
Emergency Examine evacuation and From: PAT 
Procedures lock down procedures Bob Russ 
Dave Mackenzie 
Bill Whittle 
Catherine Youngblud 
Dave Staples 
Greg Best 
Race Relations Under consideration Gail Belisario + 
superintendanc 
Harrassment Being reviewed as a staff Needs to consider 
policy through HR students 
Committee 


HR working on through 


Drug Policy and Drug Safe Schools Review 
Education Committee 


P. Gillie, J. Allison + 
Conduct on Trips Policy just completed and 
Sg Ee put into effect January 1, 
2000 
Arrival Check See a: Policy approved and in 
operation as of Fall 1999 


@ 
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SAFE AND VIOLENCE FREE SCHOOLS - LISTING OF PREVENTATIVE PROGRAMS 


EXISTING CURRICULA 


S a result of the Ministry Policy of 1994 greater emphasis was placed on including units and topics built on prosocial skills in 
he curriculum. The following table summanies these by division and overall theme or skill. 


THEME OR SKILL 
| Primary ——S&|s Growing IntoLanguage = —~—_| may include violence prevention issues 
| New Faces,NewPlaces —_| building relationships, social skills 
| ————— Ss Happy Healthy Me ——_| problem solving, refusal skills, stress 
| CtC~“‘iL Alas Party SSCSCSCSCSCSsS0Ciaal Skills, Communication CS 
| Cd Friends at School SC reelationships 
Po Family relationships 
(eo ee el | 
social skills 
| Cd Being Friend SSSCSCSCCS‘heaithy relationships 
| —————~—~—~—s«dY Connections == —t~té—‘tsSSCSCSST special education/behaviour/strategies 
healthy relationships 
Peer Pressure relationships 
personal safe 
communication skills 
Transition Years Family Studies - Grade 7 family violence, relationships, tolerating differences 
parenting skills 
Health - Grade 9 
History - Grade 9 
Geography - Grade 9 social issues 
Guidance - middle school changes and challenges - communication skills, relationships, 
conflict, social skills, self esteem 
English - Grade 9 self esteem 
Drama - Grades 7-9 issues, changes, family violence, respect 
a Ss SE ee Se oS ae 
10 - OAC Business - Grade 11 Law current issues, family law, law enforcement 
. Business - OAC human rights & freedoms 
Health - Grade 10 personal safety, conflict resolution, self esteem, family violence 
Health - Grade 11 tolerating differences, relationships 
Health - Grade 12 relationships, tolerating differences, self esteem, personal safety, 
violence prevention 
History - Grade 11 social issues 
Family Studies - Grade 10 social skills, relationships, self esteem 
Family Studies - Parenting parenting skills, relationships, child abuse, communication skills, 
self esteem 
Family Studies relationships, conflict resolution, tolerating differences, 
- Personal Life Management communication skills 
Family Studies - OAC family violence, relationships, communication, conflict resolution 


ONTARIO CURRICULUM 


The Kindergarten Program includes personal and social development as part of the learning expectations. From 
the Introduction of the Program document " Children's early learning experiences have a profound effect on their 
development.....young children today begin to develop their skills, knowledge and attitudes in a variety of ways - 
Children arrive at school with different backgrounds and experiences and at different stages of development.” " 
teachers must provide a strong foundation for their future intellectual, physical and social development." 


Choices Into Action - Guidance and Career Education Program Policy for Ontario Elementary and Secondary 
Schools, 1999 (Grades 1-12) details the program delivery components that support prosocial skill development in 
students from grade 1 through to 12. The goals of the guidance and career education program are organized into 
three areas of Knowledge and skills: student development, interpersonal development and career development. In 
order to align the guidance and career education program with the Ontario Curriculum teachers need to ensure that 
classroom learning across all grades and subjects provides opportunities for students to acquire, learn and develop 
Skills of self management, positive interpersonal relations, and how to become responsible citizens. The Program 
olicy outlines a cross-curricular approach. 


Health and Physical Education — The healthy living strand provides students with the knowledge and skills 
needed to develop, maintain and enjoy healthy lifestyles, as well as to solve problems, make decisions and set 
goals. Personal safety, injury prevention and substance use and abuse are included in the expectations. 
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SAFE AND VIOLENCE FREE SCHOOLS - LISTING OF PREVENTATIVE PROGRAMS 


ACROSS ONTARIO CURRICULUM - ALL GRADES AND SUBJECTS 


Primary 
generally healthy living 
explosive behaviour 
inappropriate touch 
personal safety (problem-solving, 
Saying "no") 
real vs. fictional violence 
drugs 
verbal and physical violence 


SENIOR 

Social Sciences 

individual and family living 
self and others 

effective relationships 
abusive relationships 

conflict resolution 
responsible society members 
communication 


Junior 
problem solving 
threats to personal safety 
implication of feelings and actions 
assertiveness 
healthy relationships 
swarming, harassment, threatening 
Strategies for positive relationships 
drugs 


SENIOR 

Grades 10+ 

see Existing Curricula Table 

this will change over the next 3 
years at which time secondary 
reform will be fully implemented). 


PROACTIVE / PREVENTATIVE PROGRAMS 


The development of social skills in students is not a new concept. As times have changed the degree of emphasis 
and the nature of the program has changed. In response to the 1994 Ministry of Education Policy for Violence Free 
Schools, school boards often working in partnership with members of the community adopted and adapted a 
number of programs designed specifically to address the real problem of violence in our society. The following table 
summarizes the types of programs and support systems that exist in varying degrees across the District. 


STRUCTURED PROGRAMS 


Peer Mediation &CRDS 

Second Step 

Lions Quest 

RSVP 

Jokes Over 

Peace Works 

Peace Makers 

Peaceful Schools 

Teen Esteem (Big Sister/YMCA) 
Anger Management 
Bullying (HWRPS) 
COPE SW (Chedoke) 
Touching Play & Video 


INTERNAL SUPPORT SERVICES 


Psychological Services 

Social Work Services (Inc. Behaviour 
Resource Team) (Inc. Consulting 
Psychiatrist) 

Section 19 Programs 

Behaviour Classes 

Alter Ed Programs 

Media Centre 

Kit Services 


intermediate 


community skills 
harassment 
relationship skills 
gangs 

drugs 


Grade 9 Health 

continuum from elementary 
values dealing with conflict 
violence prevention & strategies 
codes of conduct 

mediation skills 


SENIOR 

Conflict Resolution 

There is a locally developed credit 
course on conflict resolution which 
has been taught at the Grade 11/12 
level. 


@ 


In addition Social Work may offer 
support for schools in cooperation with 
the following community partners :; 


Chedoke class-wide Social Skills 
Program 

PeaceWorks Curricula 

P.A.L.S. Program 

Family Groups (small groups of 
students meet to discuss issues) 
Social Skill Programs 

Conflict Management 

Peer Mediation 

Behaviour Management 


To achieve Safe and Violence Free Schools objectives related to prevention and proaction a Personal and 
Social Skills Curriculum is recommended and established in most School Boards. Such a program has five 


basic curriculum components. 


a Eh carted baller 


Broad-Based Social Skills Programs 
Violence Prevention/Conflict Management Programs 


Anti-Bullying Programs 


@ 


Crisis Prevention and Intervention Programs 


Early Intervention Programs 
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SAFE AND VIOLENCE FREE SCHOOLS - LISTING OF PREVENTATIVE PROGRAMS 


The School Environment and Programs 


When children leave elementary school they have 
watched 18,000 hours of T.V. and 


experienced 12,000 hours of school. 


Questions raised at a recent conference on Violence in Schools ? 


What is the ideal school like? 

What is a non-violent school culture? 

What rituals of exclusion are there in the daily operation of a typical school? 
What role does the school have in the process/skill of parenting? 


How does the Ontario Curriculum K to Graduation develop the skills needed in our students to 
support a safe schools environment? 


From the 1994 Ministry Violence Free Schools Policy 


A 


v 


< 


~ 


a 


Violence is a societal problem and, to confront and reduce it, all parts of society must be involved, 
including schools. 


Boards are encouraged to address some of the root causes of violence .... 


Policies will be monitored and evaluated every three years and input from students, staff, parents, or 
guardians, the community and agencies will be taken into consideration. 


If violence is to be prevented in the long term, schools must help all students to learn how to handle 
conflict and anger in non-violent ways, and prepare them for responsible citizenship. 


Violence has the effect or potential effect of hurting the health and welfare of an individual. 
Violence has a contaminating effect. 


The school environment must be welcoming to everyone learning and working in it. 


School boards and schools must consider the elements of a safe, welcoming, violence-free 
environment that promote a sense of belonging. 


What direction should our Board set for 
preventative proactive programs? 
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SAFE SCHOOLS PRACTICES INVENTORY 


This Inventory is to be completed by the Principal and returned by March 3. @ 


As part of the review of Safe Schools the Committee believes it is important to take an inventory of 
the practices that are in place across the District. This Inventory will be used to develop 
recommendations and to determine future staff development, preventative program priorities, and 
gaps in the implementation of Safe or Violence Free Schools since 1994. 


SCHOOL: 


Please put a_ - in the appropriate column(s) below that captures any practices in your school that 
are in place, under development or review. Use the comment column to add other information, 
including see back. Feel free to attach example documents. 


PRACTICE 


In School Safe Schools 
Committee 


PRACTICES NOT IN USE ARE TO BE LEFT BLANK 
IN PLACE UNDER UNDER COMMENT 
DEVELOPMENT | REVIEW 
es eee ee Sie i eee 


Student Council 
Committee for Safe 
Schools 

School Code of Conduct 
or Discipline Code 
School Council Role in 
school practices 


Peer Mediation Program 
Peer Helper Program 


Preventative Program 
that is regularly 
followed 

Program Name: 


Advisor Program 


Planned or organized 
recess 

Volunteers used in Safe 
School Practices 

In School Suspension 


Alternative to 
Suspension 

Other - please name and 
describe 


USE BACK IF NECESSARY 


RETURN BY MARCH 3, TO PAT GILLIE C/O THE EDUCATION CENTRE 4" FLOOR 


THE HAMILTON - WENTWORTH DISTRICT SCHOOL BOARD 
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QUICK RESPONSE SURVEY FOR 
SAFE OR VIOLENCE FREE SCHOOLS POLICY 


™»ase indicate with an X to what extent you feel the current Safe Schools or Violence Free Schools Policies, Procedures 
> Guidelines effectively address the following components. Note the components are taken from the existing Board 
policies that apply to your respective school. Schools are asked to tally their responses and submit ONLY one sheet 


COMPONENT NOT AT ALL | MINIMALLY | MODERATELY | EXTENSIVELY | DON’T KNOW 


School climate ==. 
Social Skills Education 


Drug and Alcohol 
Education and 
prevention 


[Violence Prevention | | | |] | 
Reporting 
Early identification of 
Violence 
Codes of conduct 
discipline 
Race Relations 


|RaceRelatons =| | CT sd 
Child Protection 


Harrassment 
+ 

Assault 
Suspension cal ia 
Expulsion 4 e 
“eo pension/expulsion | 

ortin cI 
Safety of Staff | 


Conduct on trips 
Restraint 
Emergency/crisis 


response | a ae S| 
Vandalism and theft by 
Trespassing | Sn I a pv Se oe rae pee ee 
Zero tolerance | 
ak SS ee 


List any areas or components of Safe or Violence Free Schools that you feel are missing from the Policy. 


Feel free to provide further INPUT on the INPUT FOR SAFE SCHOOLS POLICY REVIEW FORM included with this 
request for input package forwarded to your Principal. 


2 RETURN BY MARCH 3, TO PAT GILLIE , THE EDUCATION CENTRE , 4™" FLOOR 


This Quick Response Survey is from : School[__] School Council [iene] Other [a] 
School Name is optional : 


REPRODUCE ADDITIONAL COPIES AS NEEDED 


THE HAMILTON - WENTWORTH DISTRICT SCHOOL BOARD 
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INPUT FOR SAFE SCHOOLS POLICY REVIEW 


SCHOOL : € 


Please check the box to show who the input is from. Reproduce as needed. 


SCHOOL COUNCIL OTHER 
PRINCIPAL:L_ stTarF-L_l HOME & SCHOOL = STUDENTSL_1 


Please provide comments, suggestions or changes below. Refer to your copies of the existing 
Policies and Programs and the material provided with this invitation for input. 
( Use the back or attach documentation if necessary ) 


RETURN BY MARCH 31, 2000 TO PAT GILLIE, EDUCATION CENTRE 


A. PROGRAMS eg. Peer Mediation, Lion's Quest, Drugs 


B POLICIES AND PROCEDURES eg. Safe Schools, Suspension, Assault, Trespassing 


C. PROTOCOLS eg. Dangerous Strangers, Police Sharing Information 


D. OTHER 


THE HAMILTON-WENTWORTH DISTRICT SCHOOL BOARD 


5-12 


Policy No. 000 
SCHOOL MANAGEMENT 


SAFE SCHOOLS 


Date Approved: XXXXXXXX 2000 Projected Review Date: 00/00 


Policy Statement: It is the policy of the Hamilton-Wentworth District School Board to 


develop and maintain a safe and caring school and work environment. 


Responsibility: Executive Council 


OPERATING PROCEDURES: 


4. This policy shall be achieved through dynamic programs and collaborative community 
partnerships that emphasize prevention, intervention and accountability. 


2. The Hamilton-Wentworth District School Board recognizes the following eight components 
as essential to the development and maintenance of a school and work environment that is 
safe and caring. 


. The School Environment 

. Violence Prevention in the Curriculum 

. Early and On-going Identification for Prevention 

. Code of Behaviour 

_ Guidelines for Dealing with Violent Incidents including Procedures for reporting and 
recording violent incidents 

. Dealing with the Aftermath of an Incident 

. Staff Development 

. Home, School and Community Involvement 


ah WD — 
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3. The Hamilton-Wentworth District School Board will develop and maintain policies and 
procedures, protocols and programs to support the eight components that make up the Safe 
Schools Policy and which respect the diversity of our students, staff, volunteers and community. 


4. Each school and work site shall have a Safe Schools Plan to develop and maintain a safe 
and caring environment for learning and working. The Plan will be reviewed every three years 
with input by staff, students, parents and the school community. 


5. This Policy shall be implemented in accordance with the Handbook for Safe Schools. 


6. All staff, students, parents, volunteers and members of the community who come to our 
schools and sites are required to adopt the Safe Schools Policy when on Board premises or 
participating in Board approved activities. 


@utHority - to be added as review continues and in line with Ministry direction for safer schools 
RESOURCES - to be developed and added as review continues 


¢é 


e 


tt b \,pivved for distribution 


2000 03 02 by the Director, | 

TO: Merv Matier, Director of Education r | | ment : 
) S . 

FROM: P. Gillie, Superintendent of Education eetule. A 


| The School Year Calendar Committee pate ' a8 50 
RE: Proposed School Year Calendar for 2000- 200 


RECOMMENDATIONS: 


Moved by that the recommended calendars in the Report of the School 
Year Calendar Committee be approved for submission to the Ministry of Education, pending final 


collaboration with the Hamilton-Wentworth Catholic District School Board and receipt of information 
about the 2000-2001 calendar from the Ministry of Education. 


No 


The School Year Calendar Committee has met on three occasions as planned to complete its work. A proposed 
Calendar was circulated and the input has been considered by the Committee. The schedule of meetings were 
held so that work could be completed in time to submit the Calendar to the March Board. By following this 
plan of work the month of April is available in the event the Board requires further information or input on the 
Calendar. The Calendar approved by the Board must be submitted to the Ministry by May 1. 


Part way through this process, as a result of examining the status of the budget for transportation, the Board 
identified the need to have the Professional Activity Days and Examinations Days in the School Year Calendar 
align with the Catholic Board in anticipation of moving to shared transportation routes as early as the upcoming 
school year. As a result, ongoing collaboration to align the dates has taken place between the two committees 
of the respective Boards. 


Unfortunately, the snow day has set back the last step. The Catholic Committee was scheduled to meet on 
February 14 and the Public Committee on February 16 with the goal of being totally aligned. The Catholic 
Committee meeting was cancelled due to the snow closure and has not been able to meet prior to this report 
going forward. The recommended calendars in this report have been forwarded to the Catholic Committee for 
consideration. It may be possible to verbally update the Education Committee as to the outcome of the 
upcoming meeting of the Catholic Committee. It is my goal and that of my counterpart to have total alignment 
of the calendars. For the most part we do have it. 


The Secondary Calendars are very close, in fact almost identical, except for the arrangement of the Professional 
Activity Days in June. We believe once the Catholic Committee meets that this can be finalized and aligned. 
The Elementary Calendars are three quarters of the way aligned. There is agreement on two of the PA Days. 
We believe the third day will also align. The point of difference is the placement of the PA Day in June. Our 
recommendation is the last day, June 28. The Catholic Board has usually held this day earlier in June. 
Essentially once the Catholic committee meets we hope to be able to reach consensus on this day. 


Adding to the problem of not having the task totally complete as planned in time for the March Board is a 
pending memorandum from the Ministry. In mid February the Ministry Branch responsible for administering 
the School Year Calendar polled boards to determine what kind of calendars were being developed. The branch 
expects to forward material regarding the calendar later in February. At the time of posting this report it has not 
been received. The recommended calendar is in accordance with Regulation 304. However we don't know if the 
memorandum from the Ministry will vary from the Regulation. 


The Calendar Committee felt it was important to forward its Report to the March Board inspite of the above. 
The Committee believes it has recommended Calendars that take into account the input received from the 
System, that are in accordance with Regulation 304, and indicate the steps taken to align calendars with the 
coterminous Board. The Committee has provided input regarding the final alignment steps. Should the desire to 
align calendars for transportation alignment continue, the Committee strongly suggests that future calendars be 
developed through a joint committee of representatives of the two Boards. 


© 
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REPORT OF THE SCHOOL YEAR CALENDAR COMMITTEE 


Moved by that the proposed 2000 - 2001 Elementary School Year Calendar 
be approved for the Elementary Schools and Section 19 Program in the Hamilton - Wentworth District 
School Board and be submitted to the Ministry of Education and Training ( Appendix A ). 


Moved by that the proposed 2000 - 2001 Secondary School Year Calendar 


be approved for the Secondary Schools and Section 19 Program in the Hamilton - Wentworth District 
School Board and be submitted to the Ministry of Education and Training (Appendix B ). 


Moved by that the School Year Calendar for the 2001 - 2002 School Year be 
developed by a Joint Committee of representatives from the Hamilton-Wentworth District School 
Board and the Hamilton-Wentworth Catholic District School Board. 


RATIONALE: 


1. In October 1999 the Board approved " that instructional days for students in the 2000 - 2001 School 
Year commence on Tuesday September 5, 2000 , the day following Labour Day" and that " the 
Proposed School Year Calendar for Elementary and Secondary Schools be circulated for input and 
review by the School Year Calendar Committee, and recommendations for the 2000 - 2001 School 
Year Calendar be brought to the Board by March 2000 ". 


tO 


Invitations to participate on the Committee were sent to all Unions, Federations, Associations and 

Home and School. Representation from School Council was taken in two ways. A parent sat on the 

Committee and a Memo with the proposed Calendar was forwarded to all Principals informing them 

fe) that the Calendar was in the process of being prepared. Principals were asked to bring this to the 
attention of staff and to School Council for input. 


_ The Committee met during the period from December to February to review the schedule of 
Professional Activity Days and the Examination Schedule after receiving input from the system. 


1S) 


4. Input received is summarized in Appendix C. An overwhelming comment was the need to schedule 
more Professional Activity Days in order to provide for ongoing inservice required for the new 
Ontario Curriculum. The Regulation only permits 4 days and the proposed Calendar is in compliance. 
A significant number of comments have focussed on restoring the review day following exams in 
Secondary. Overall comments support the proposed schedules but recommend a 194 day calendar. 
There are additional costs of $60,000 for transportation and $ 43,000 in staff costs for the employment 
of Educational Assistants to schedule one more instructional day. In the recent past, the Ministry has 
not funded days above 194. 


5. In recognition of the goals to coordinate transportation across the two local school boards 
collaboration took place with the Hamilton - Wentworth Catholic District School Board to align 
calendars in order to be able to facilitate scheduling of shared busses. 


6. Taking into consideration the feedback received and the desire by the Board to align calendars with 
our coterminous Board in order to schedule shared transportation, the School Year Calendar 
Committee recommends the calendars detailed in Appendices A and B of this Report . 


ATTACHMENTS: 

Appendix A 2000 - 2001 Elementary School Year Calendar 

Appendix B 2000 - 2001 Secondary School Year Calendar 

Appendix C Input for the Proposed 2000 - 2001 School Year Calendar 
Appendix D Members of the Calendar Committee 


Appendix E Impact Summary 


L-D APPENDIX A 


GENERAL OUTLINE OF ACTIVITIES 


NOTE: 
The School Year begins September 5, 2000 and ends June 28, 2001. 


Instruction for students begins on September 5, 2000 and ends on June 27, 2001. 


DAYS 


ACTINITY 


PROFESSIONAL 


Professional Activity Days are included in the 2000 - 2001 School Year Calendar to enable teachers to 
focus on a number of organizational and program requirements. 


‘A 
The Professional Activity Days provide opportunities for the development and implementation of the @ 
School Plan and planning for the implementation of Ontario Curriculum. Pupil Evaluation and Interview 

Days provide opportunities for report preparation and face to face sharing of information with 

parents/guardians regarding student progress and planning for future programming and placement of 

students. 


MONTH ACTIVITY DATE 


November Curriculum Day November 1 


December Pupil Evaluation / Interviews December 8 
February In School Curriculum / Pupil Evaluation February 23 
June Curriculum Evaluation / Planning and Assessment/ June 28 
and School Organization 
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L-4 APPENDIX B 


2000 - 2001 SECONDARY SCHOOL YEAR CALENDAR 


GENERAL OUTLINE OF ACTIVITIES 


NOTE: 


The School Year begins September 5, 2000 and ends June 28, 2000. 


Instruction for students begins on September 5, 2000 and ends on June 26, 2000. 


PROFESSIONAL 


ACTIVITY DAYS 


Professional Activity Days are included in the 2000 - 2001 School Year Calendar to enable teachers 
to focus on a number of organizational and program requirements. 


Tumaround days take place at the end of semester. Activities include report preparation, credit 
granting and promotion meetings. Decisions are made regarding the placement of exceptional pupils. 
Registrations are completed and adjustments are made in student timetables. Year end planning 
includes promotions, graduation, diploma granting, and course revisions. 


@ 


MONTH ACTIVITY DATE 
January Turnaround / Interface January 30,31 


June Pupil Evaluation/ Promotion/ Year End Planning June 27,28 


Semester Breakdown for 2000 - 2001 School Year Calendar 


Semester Duration Teaching Evaluation P.A. Total School 
Days Days Days Days 
ONE Begins September 5 90 5 me 97 
Ends February 1 
TWO Begins February 2 90 5 vs 97 
Ends June 28 
ee eee ee eee 
TOTAL 180 10 4 194 


APPENDIX B 


vel  JeyOL 


skep /6= (Wd) Z= (3)S= (1) 06 BZ aun o} Z Aueniqay ll Was 
sAep /6 = (Vd) 2+ (3)S + (1) 06 | Aueniqa 0} G Jaquiajdas 1°W3s 
NMOQGYV3SyE YSLSAW3S 


v6} = Jepuajed ay} ul SKep |e}0] je}0 


fe 

- 
~ 
— 

o 

c 

=] 

a) 


~ 
3} 
= 


rt 


wYro Tlngyroray POLITE 
NAS 
POPPE RT OCOPP OT ROOLLUL LODO LOGEEs ice 


PRE 
Corre 


~ 
—_ 


youew 


Aueniqa4 


= 
= 


Auenuer 


Jaquiasaqg 


Jaquiaaon 


—_ 
N 


43q0}90 


loz) 
= 


Jaquiajdas 


sheg Ayanoy 
[BUOIGEIjJO14 


JO Jaquuinn 


jBUOHoN. ASU 
jo sequuinn 


HLNOW 


422M WIS 429M UIP 429M Pje yeampuz | 2AMISE _| 


Keq Ayanoy jeuoissajoig - d Aeq uojeuiwex3 pajnpayos - J AepijoH |OoYydS AsoynyeyS - Y :puabay 


AYN 


OODAS - 100Z - 000Z - JepuajeD sea, JOOYIS perg@d 


a 


b-6 APPENDIX C 


INPUT FOR THE PROPOSED 2000 - 2001 SCHOOL YEAR CALENDAR 


KEY: P= Principal , S =Staff , SC = School Council 


A. PROFESSIONAL ACTIVITY DAYS ! 
More P.A. Days Comments 


Could use another P.A. Day in January/ February (P,S) 

Implement more P.A. Days! - for inservice on new curriculum documents, report cards (S) 

More P.D. days for grade/division meetings to explore/devise/share assessment strategies, tracking, time to collect new activities. 
clon(s) 

3 more days needed to fully study all the new curriculum (1 day each term) (S) 

increase to a minimum of 10 days per year 

- there is a significant need for additional support in terms of time for teachers in the system, which is presently lacking. If 
teachers are truly valued for their expertise and skill, then additional PA days is time well spent for teacher support. It is the 
student who benefits and the Board vision of student excellence is realized ... Actions speak louder than words 

- Teachers need time to network with colleagues in and out of the school. With lunch supervision, time has been taken from 
lunch for planning and meeting and at the same time there are increased inservices after school. At the same time, teacher 
accountability, for student performance etc., is the foundation for all that occurs in the school. This has negatively impacted 
on the time teachers have to meet, plan and review student achievement and whole-school planning. 

- Add PA Days to a Monday or to a long weekend to allow families to plan for quality time together. 

- There is the need to separate Interview Days from Professional Activity Days. Professional development is not occurring 
for staff on student interview days and therefore interview days are not for teacher professional development. Keep interview 
days at 2 per year and increase PA days to 8 per year which totals 10 per year. (SC) 

Increase the number to 2 per term, as a Starting point. Retain one as an interview day and one for Professional Activity per term. 
The positive and supportive message this would send to the teachers (and their federation) about their value would be 
immeasurable ... actions do speak louder than words. (P) 

Separate interview days from Professional Activity Days (P) 

4 Professional Development Days are not enough to allow teachers to be in-services on new documents/computer programs - 
especially as 2 are designated as interview days and one is the last day of school. Leaves only 1 day for Professional activities. 
This is ridiculous considering the amount of changes we have been faced with the last couple of years. If HWDSB really wants ‘a 
their students (and thus teachers) to be the best, they should be prepared to provide teachers with time to take part in professional 
development activities. (S) 

there should be an allotment for implementation of curriculum in addition to the 4 P.A. Days. Halton has 6 half days for 
curriculum developmeni in addition to P.A. Days. Keep last P.A. Day on the 28” of June = 194 - same as last year. (S) 

it is very difficult and unreasonable to expect the curriculum implementation to occur with the limited P.A. Days. We need at 
least 2 additional days of time. (P) 


General Comments 


Good choices (P.S.SC) 
no problem with allocation (SC) 


Specific Comments 


Nov. 1 P.A> Day is wonderful (P.S,SC) 

Keep the Nov. 1 day where it is. (P) 

We support the P.A. Day on Nov. | and thought that it worked very well this year. We question the need for a P.A. Day on the 
Friday following March Break (March 23, 2001) (SC) 

The staff very much appreciates having the interview P.A. Days scheduled on Fridays (S) 

We greatly appreciated having parent/teacher interviews scheduled for Friday this year. We interviewed Thursday night and 
Friday and found this to be more desirable than having interviews at the beginning or middle of the week. (S) 

Add a PA Day in September to begin the planning process for school Teams for the upcoming school year. It takes a month of 
staff meetings to get the organization up and running. It would school AND system needs in a well organized fashion. (P) 

If a day is dedicated for Federation purposes. then why does it fall under the umbrella of Professional Activity? It should not be 
removed from the limited and valuable time that is needed for teacher, student and parent purposes. (P) 

Have 2 P.A. days at the end of June (for people who move schools especially) (S) 

Change March P.A. Day to February (S) e 
prefer the P.A. day in March be placed in February (S) 

in school team planning (S) 

P.A. Day scheduled for March 23, 2001 should be changed - propose February 23 for working on report cards. March 23 is too 
soon after March Break to be effective for teachers - not very good "public relation" as far as parents are concerned (P, S) 


b-T APPENDIX C 


B. EXAMINATION DAYS AND C. INSTRUCTIONAL DAYS | 


Review Days 


e _ Please move the first semester exams to January 24 - January 30 to accommodate an "exam take-up day", and second semester 

ey xams to June 20 - June 26. (P.S) 

e ~~ Our school council agreed that having an instructional day following exams was a good idea (SC) 

e Amendment requested - We feel it is important that one full day following each exam period be added as an instructional day to 
review exams. This would complete the learning process by correcting mistakes that were made by the students. (SC) 

e Please make January 31 and June 27 Instructional Days to allow us to take up and go over exams with students. We believe this 
activity is very important for students’ learning. The School Council unanimously supported the same request and sent a separate 
letter. (P.S) 


General 


e Too many! Again, we need more P.A. days back. For schools that have buses, dismissal is far too late - at our school the children 
enter at 8:40 and buses leave at 3:50 (on a good day). In the winter, they are much later, therefore we put in a longer day and are 
tied to the bus schedule so we cannot be flexible with our dismissal time - not equitable! (S) 
Keep the required amount that is proposed by the Ministry of Education (S) 
Good choices (P,S,SC) 
As outlined (P. S, SC) 
Why 191 instructional days? Bill 160 calls for 190. Will we be paid an additional 1/190 to compensate? (S) 
Reduce by three (3 more P.A. Days) (S) 
Increase number to 200 days per year 
- Time spent in the school would be for professional development, training, in-servicing and networking of staff in 

preparation for the upcoming school year (SC) 
e Adjust school calendar to finish school year in mid-June and reopen school in mid August 

- Student productivity drops markedly during the last part of the school year and the changes in climatic condition support 

such a change. The calendar, which supported an agricultural society, is no longer relevant in this system. (SC) 
Readjust holiday timetable to reflect three equal semesters of learning. 

- Teachers, students and their families have the opportunity to regroup in equal installments of time and this would increase 
fe) student productivity. 

- This eliminates the large summer break and the concern for students forgetting large amounts of information for September. 

(SC) 

e Why do we need to exceed the required number of Instructional Days each year? 194 required vet we exceed that number every 
year. (S) 
194 days is the mandated minimum by the Ministry. We feel we should only have 194 school days. If the rationale is that it fits 
nicely ending on a Friday. as was suggested. we feel this is not acceptable. Teaching in June in unairconditioned schools is often 
horrendous, as students are not in a proper frame of mind for learning. Adding an extra day at the end of June will do nothing to 
improve student learning. We are opposed to the 195 day school calendar (S) 
why is there an additional day? Will we be paid for the additional time? (regular or time & a half?) (S) 
194 teaching days rather than 195 (S) 
concerned about board's intention to increase number of instructional days to 195 for 2000 - 2001 calendar year. Another P.A. 
day would be far more appropriate (P. S) 
the staff does not agree with the proposed 195 days for the Calendar 2000 - 2001 (S) 
we do not agree with the proposed 195 days - we are advocating for 194 days (S) 


D. OTHER | 


e Lunchroom - the Board needs to bring back the Lunchroom supervisors! We have grade 5 students monitoring the primary 
grades. Is this nota liability issue? If there is no money to pay lunchroom supervisors, then the Board could charge parents a 
"user fee" for the cost of the lunchroom volunteers/supervisors. Teachers rarely get their 40 minutes of lunch (uninterrupted). 
Junior students are eating in the gym, which affects the lunchtime intramural programs because clean up takes a while. (S) 

e No suggested changes (P,S.SC) 

e More "hands on" workshops needed to share activities that directly match the Ministry expectations for all levels. More efficient 
tracking systems needed (teachers to share ideas that work for them) (S) 

‘eo Halton Board of Education can find resources to provide in school training time for new curriculum for all teachers, why can't 

IWBE? (P, S) 
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THE HAMILTON-WENTWORTH DISTRICT SCHOOL BOARD 
2000 - 2001 SCHOOL YEAR CALENDAR COMMITTEE REPRESENTATIVES é 


UNION/FEDERATON/ASSOCIATION 
Superintendents 
Elementary Teachers' Federation 
Elementary Principals HWPA 
Ontario Secondary School Teachers’ Federation 
Secondary Principals' Council, District 21 
OSSTF Office, Clerical and Technical Bargaining Unit 
Professional Student Services Personnel 
Educational Assistants 


Trustees 


Parent Representative 


APPENDIX D 
REPRESENTATIVE 
Pat Gillie 
Kelly Hayes 
Dave Staples 
John Byers 


Ralph Montesanto 
Ana Misiti 

Gail Glenny-Burke 
Wilma McNeil 
Wes Hicks 


Janice Dewar 


Joyce Wall 


Invitations went to all groups for representation. Several declined or were not able to designate a representative. 
The above members participated in all meetings and where possible sought input from their respective groups. 


G- 4 APPENDIX E 
The Hamilton-Wentworth District School Board 
Impact Summary 


Recommended Action: 
The approval of a 194 day 2000 - 2001 School Year Calendar 


The impact of approving the foregoing recommended action is as follows: 


te Benefits/Expected Outcomes 


>» Savings of over $ 100,000 for one instructional day 

» Potential savings of $ 108,000 for aligned Professional Activity Days 

>» Inline with input received 

> Inline with Regulation 304 - School Year Calendar 

M Yes ~No Recommended action is consistent with board beliefs and criteria for decision making. 


Target Audience 
Entire School system - students, staff and community 


3. Costing detail 
Effective date of recommended action: September 1, 2000 
For each Professional Activity Day that is in alignment there is a potential savings of $36,000 in transportation costs. 
There is no additional cost for the same instructional day calendar as in the 1999 — 2000 School Year 


Costing below shows the additional costs that would be incurred for one additional instructional day 


ee *This year residual 
F | Permanent Staff: 
FTE = 380 EA's $ in deficit $ 42, 294 for one additional day 
Salary + Benefits 
Temporary Assistance: 
Supplies 
(description): 
N/A 


Aw 
Aw 


Equipment 
(description): 
N/A 


Accommodation/ 
Transportation In deficit $ 60, 000 for one day 
description): 

Total $ $ $ 102.294 
Total Potential Savings 
with aligned PA Days $ 102,294 + $ 108,000 = 
3 X 36,000 = $ 108,000 $ 210,294 


1 PA Day was aligned in 99 
“This Year Residual = From effective date of recommended action to the end of the current budget year. 


4. Funding 
Source Recommended: as per 1999 - 2000 budget 
Budget principle # 1 in accordance with the funding model for 2000 - 2001 


Activities/programs negatively impacted by shift of funding: N/A 


Compliance with legislated enveloping requirements: 


Yes No 

VM ‘s Classroom Non/Classroom 

Mj ~ Special Education 

Vv — Board Administration and Governance 


N/A N/A — School Renewal/Debenture/New Pupil Place 


Date: 2000 02 23 
Note: Impact Summary not required if recommeded action is to receive report for information. 


Joint Advisory Committee 4 January 11, 2000 


6. “Draft” Selection of Learning Resources Policy 
K. Croxall introduced Laura Romano, Chair of the workgroup committee, to present the report. 


L. Romano highlighted several points: 

° The committee was widely represented by hard working members including: teachers, 
administrative staff and community members. 

° The implications of the policy are different for each panel. 

. The Policy contains a blending of former county and city policies along with fellow board 
policies, including: The Halton Board and The Hamilton-Wentworth Separate District 
School Board. 

° The Policy looks at learning resources, instruction and evaluation. 


L. Romano advised members that the sensitive subject material was a difficult area, adding the 
resources need to be reviewed and assessed. 


S. Sicurella asked if the policy contained a definition of sensitive subject matter. Advising 
members it is difficult to define what is a sensitive matter to a certain individual, K. Croxall 
responded the policy does not contain a specific definition. She noted, for example, in a social 
studies class when studying the family tree, a student was traumatized learning his/her family 
history. She added it is important that parents let the school personnel know of a particular issue 
with respect to sensitive subject matters. She advised members that when the policy is passed, 
the school principal and staff would be in-serviced. 


J. Bishop congratulated the writing team on a thorough document. She then referred members to 
number 3.4.3 - Central Review Committee specifically the Committee Chair. Stating the 
previous Committee Chair from the former City Policy was the Superintendent of Program, she 
suggested it would be more appropriate that the Chair be a Superintendent whose portfolio 
specializes in curriculum, for example. a Superintendent of Education. K. Croxall responded the 
reason the committee selected the Superintendent of Instructional Services was to offer an 
objective outlook. L. Orban voiced her opinion that the Superintendent of Instructional Services 
would be the correct Chairperson for the Central Review Committee. Other suggestions for the 
Chair of the committee were: Director of Education or designate; Superintendent of Instructional 
Services or alternate Superintendent as appointed by the Director. K. Croxall added the 
Superintendent of Instructional Services was chosen for the Chair to ensure neutrality: however, 
this shouldn’t be a problem if the Superintendent of Education was not responsible for the school 
involved. 


After some discussion, J. Bishop withdrew her suggestion to change the Chair of the Central 
Review Committee. 


In reference to number 3.4.6. J. Bishop suggested adding the word “majority” after The Central 
Review Committee reaches a ....”. K. Croxall agreed this would be fine. J. Bishop referred to 
number 3.4.3 the two parent/community representatives and suggested that these positions be 
advertised through the school newsletter and interested candidates be interviewed. 


R. Schofield asked for clarification of the term “good judgement” in number 1.1. L. Romano 
responded this referred to selecting criteria as shown in number 1.6. R. Schofield then asked if 
the committee could make reference to number 1.6 in number 1.1. 


JT- 

Joint Advisory Committee 5 | January 11, 2000 
M. McNabb expressed concern that the Operating Procedures seems to Suggest it is acceptable 
that an individual or school can decide they won’t use a certain textbook and this could 
eventually lead to “tailored” rather than public education. K. Croxall clarified that the Central 
Review Committee will look at an issue if the individual is not happy with the decision at the 
school level. She stated that the committee may overturn the school decision: however, other 
choices for the central committee are to retain, restrict the use of the material or agree this is an 
inappropriate resource. 


In response to a question with respect to parents being informed about curriculum being received 
at the school level. K. Croxall clarified that there are curriculum nights at elementary and middle 
schools to inform the parents of the material that will be used. R. McGall added that a list of 
textbooks is given out at the secondary level in the course. 


K. Croxall responded to a question with respect to whom “professional staff” refers to in number 
1.2, stating that at the Board level this includes: The Paikin Library, the teacher-librarian and/or 
curriculum specialist. 


K. Hayes referred to bullets 4. 5 and 6 in number 1.6, noting these were excellent points; 
however, a teacher can be placed in an awkward position, for example, ending up with different 
sorts of curriculum in one class. 


At this time. 


It was moved by R. Woodworth: That the “Draft” Selection of Learning Resources 
Policy be adopted by the Joint Advisory Committee with the minor changes and 
forwarded to the Board. 

CARRIED. 
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The Hamilton-Wentworth District School Board 


MEMORANDUM We 


roved 
py the Directoy 


TO: Merv Matier, Director of Education 
. __\ signature: 
From: Krys Croxall, Superintendent of Education 
Date: February 11, 2000 Date: 
Re: Selection of Learning Resources Policy 


Recommended Action: 


Moved by that the Selection of Learning Resources Policy be 
approved as recommended by the Joint Advisory Committee and Executive Council. 


Rationale: 


The Selection of Learning Resources Policy Committee consisting of stakeholders 
representing the interests of parents, teachers, and administrators worked 
collaboratively to develop a Selection of Learning Resources Policy. The Selection of 
Learning Resources Policy has been reviewed and approved by the Joint Advisory 
Committee (changes are bolded) and Executive Council (changes are bolded and 
italicized). 


ime 


Policy No. 000 


SELECTION OF LEARNING RESOURCES 
POLICY 


* HAMILTON-WENTWORTH 
DISTRICT SCHOOL Date Approved: 00/00 Projected Review Date: 00/00 


BOARD 


Policy Statement: It is the policy of the Hamilton-Wentworth District Schoo! Board to 


provide a wide range of learning resources at various levels of complexity, reflecting diversity 
of appeal, portraying gender and cultural inclusiveness, and representing multiple 
perspectives, to meet the needs of students, teachers and the community. 


For the purposes of this policy, the term “learning resources” refers to any person(s) or any 
material that is acquired for instruction and/or evaluation under the direction of the teacher. 


RESPONSIBILITY: 


School Level 

e School Administrator, Teacher and/or Teacher Librarian and/or Department Head 
System Level 

e Director of Education and Superintendents of Education and Instructional Services 


OPERATING PROCEDURES: 


1.0 General Guidelines and Considerations for Selection and Review of 
Learning Resources 


Lal It is the responsibility of the professional staff of the Hamilton-Wentworth 
District Schoo! Board, under the direction of the administrator and/or supervisory officer, 
to consider the criteria listed in section 1.6 in selecting new learning resources which 
are of high quality, appropriate to the school community and consistent with the 
standards and criteria established by the Ministry of Education and Training to enrich 
and support the curriculum. 


hee Professional staff should consult with students, parents, school councils, professional 
agencies, and/or community representatives in the selection of learning resources when 
deemed appropriate by the school administrator or supervisory Officer. 


13 In the selection of learning resources staff must adhere to copyright restrictions and 
appropriate licensing agreements. 


1.4 Where possible staff should endeavour to include Canadian books and other media 
representing the Canadian perspective and the creative talent of our nation when 
selecting learning resources. 
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1.5 


Ue) 


ier 


1.8 


2.0 


25) 


74 
Learning resources selected should represent a balance of sources of information, 
including traditional (e.g., print, atlas, encyclopedia) and electronic (e.g., Internet). 


Individuals involved in the selection of learning resources shall consider the following 
criteria, understanding that not all of the following criteria may be met in each resource: 


e relevance to the curriculum as outlined by the Ministry, the Board and the school; 

e support for specific curriculum expectations which, among others, develop literary 
and aesthetic appreciation, encourage the exploration of different points of view, and 
enable students to develop, with guidance, the practice of critical analysis and the 
ability to become informed decision-makers and problem-solvers; 

e addressing specific interests, abilities, learning styles, maturity levels and needs of 
students in terms of their emotional development, intellectual development, language 
development, physical development, social development, and learning styles; 

¢ reflecting the contributions made by diverse groups to their community, to Canada 
as a multicultural nation, and to the world; 

e inclusion of and sensitivity to gender and peoples of diverse backgrounds, beliefs 

and experiences; 

exclusion of all bias or stereotyping; 

current and accurate content; 

good writing and production values; 

good organization, and clear and logical presentation; 

appropriate visuals (pictures, charts, graphs, tables, maps, etc.); 

high technical and aesthetic quality: 

* good quality material designed for durability; and 

e visual attractiveness. 


Professional staff should consult selection aids when considering new learning 
resources for purchase or when reviewing existing resources. Selection aids include 
Ministry of Education and Training Circular 14, professionally written or prepared 
reviews, The Ontario Curriculum Clearing House Guidelines for Evaluating Learning 
Resources, The Bias Assessor, The Software Assessor (www.curriculum.org), 
Catalogues, resource guides, and the learning resource itself, when available. 


Learning resources should be reviewed by professional staff on a regular basis to 
ensure that all resources meet current criteria, support changing curriculum needs and 
reflect the school community. 


1.8.1 A regular schedule must be established by the administrator and/or supervisory 
officer in consultation with professional staff on site. 

1.8.2 School or board personnel under the direction of the administrator or supervisory 
officer, may decide to: 
¢ purchase the new resource or retain the existing resource being reviewed, or 
e not purchase the new resource, or remove the existing resource from its 

Current use, or 

* seek out alternative resources to meet curriculum needs. 


Sensitive Subject Matter 


Any learning resource dealing with human sexuality or other sensitive subject matters for 
use in the classroom must be reviewed and assessed for appropriateness by 
professional staff prior to use by students. Parents, school council representatives, 
professional agencies, and members of the community may also assist professional staff 
in this determination. 
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2.3 


2.4 


3.0 


3.1 


32 


3.3 


TA ©} 


Any learning resource circulated centrally throughout the District School Board that is 
deemed sensitive is to be clearly marked with a warning label and should be carefully 
previewed by the classroom teacher prior to use with students. 


If sensitive subject matter is to be used for instruction, a letter signed by the school 
administrator or designate describing the material and a form to obtain parent/guardian 
permission for the student to participate in the use of the learning material, shall go 
home with the students. The school administrator shall make arrangements for any 
concerned parent/guardian and/or the School Council to preview the material prior to 
use in the classroom if deemed appropriate. 


It is expected that the school administrator and teacher will recognize and plan for the 
possibility that some children may be placed in an awkward situation if subsequent 
classroom activities are directly related to the sensitive material. Teacher and/or school 
administrators must be prepared to provide alternatives in these situations. 


Pr re for Chall in rni r 


A challenge may be initiated by a group or an individual who feels a resource is 
objectionable or inappropriate for use with particular individuals or in the system as a 
whole. 


Challenges are to be initiated at the school level where the resource is being used. 

The school level procedure is outlined below as Section 3.3. Challenges not resolved at 
the school will follow the procedure as outlined in Section 3.4. A challenged resource 
will remain in use until a decision is made. 


Challenging Learning Resources — School Level: 


3.3.1. The challenge is directed to the school administrator of the school where the 
resource is being used. The school administrator provides a copy of the Policy 
and Procedures for the Selection of Learning Resources to the challenger as well 
as the Request for Reconsideration of Learning Resources — School Level form 
(Appendix |), which must be completed by the challenger before the school 
conference. No consideration of the complaint will be granted until this form has 
been completed and returned to the school. 

3.3.2 The school administrator holds a school conference with all parties concerned 
following the format outlined in Appendix II. At this time, the challenger may 
outline the concerns that initiated the challenge. 

3.3.3. The school administrator decides: 

e toretain the resource in question for its present use, or 

e to substitute an alternate resource, (e.g., an item is removed as a required 
text, and retained as an elective resource) or 

e toretain the resource in question for restricted use (e.g., for a particular grade 
level), or 

e to deem the resource inappropriate and remove it from use in the school. 

3.3.4 The school administrator informs the community, as appropriate. 

3.3.5 The school administrator provides a copy of the summary of the meeting to the 
challenger (See Appendix III). A copy is kept on file in the school office and 
another copy is forwarded to the Director of Education as well as the 
Superintendent of Education responsible for the school in question, for 
appropriate action. 
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3.3.6 If the challenge is resolved to the satisfaction of all parties, no further action is 
necessary. If the challenge is not resolved to the satisfaction of all parties, 
reconsideration of the resource may proceed at the system level. 


3.4 Challenging Learning Resources — System Level: © 


3.4.1. The Request for Reconsideration of Learning Resources at the system level is 
initiated by the completion of The Request for Reconsideration of Learning 
Resources -System Level form (Appendix IV), which is available from the school 
administrator. The Request for Reconsideration form is forwarded to the Director 
of Education. 

3.4.2 Within 30 days of receiving the Request for Reconsideration form, the Director 
of Education or designate convenes a meeting of the Central Review 
Committee. 

3.4.3 The Central Review Committee is established annually and consists of: 

e the Director of Education or designate (Chair), 
one trustee, 
one representative from The Hamilton-Wentworth Principals’ Association, 
one representative from Principals’ Council 21, 
one elementary teacher and one secondary teacher, 
two parent/community representatives. 
3.4.4 The Central Review Committee receives presentations and consults with 
community representatives, “experts in the field”, and various Board staff 
involved in the selection/approval process. 
3.4.5 The selection criteria are applied to the resource in question to determine its 
current validity or appropriateness to the curriculum. 
3.4.6 The Central Review Committee reaches a majority decision based on the 
Selection criteria and the information presented to: 4) 
¢ retain the learning resource and continue its use in the schools of the 
Hamilton-Wentworth District School Board, or 

e restrict the learning resource in use in some defined, limited way within the 
schools of the Hamilton-Wentworth District Schoo! Board, or 

e remove the learning resource from use entirely within the schools of the 
Hamilton-Wentworth District Schoo! Board. 

3.4.7 Within 5 days, the Chair of the Central Review Committee provides this 
decision in writing to all parties and to the Director of Education and Secretary of 
the Board. The community is then informed as deemed appropriate. 

3.4.8 The decision is binding for two calendar years from the date of the decision. 


Authority: Education Act, Sections 170 (1), 264(1)(k) and 265(h) 
Regulation 298, Section 7 
Circular 14 
Human Rights Code 
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APPENDIX I 


REQUEST FOR RECONSIDERATION OF 


LEARNING RESOURCES 
~ School Level ~ 
School Name: 


This form has been developed to This form with relevant attachments 
provide space for comments. will be forwarded to the school 


administrator and will be followed by an 
Add extra pages, if necessary. in-school conference. 


a Ne ER ae re er 
Please address the following topics as fully as possible in order that this matter may be thoroughly 
reviewed. 


1. Details of resource in questions ( format, author, title, copyright date, curriculum connection): 


2. Have you viewed or read the entire work? If not, what sections did you review. In the case of an 
organization or group, have all members viewed or read the entire work? If not, what sections were 
reviewed. 


3. What is the nature of your concern? (Be specific, please.) 


4. What do you believe is the main idea of this material? 


5. In your opinion, does your concern eliminate all value the resource may have for your child? Other 
children? Why? 


1 
APPENDIX I - continued 
Request for Reconsideration of Learning Resources — School Level 


6. What do you feel may be the effect upon children who use this resource? 


7. What do you feel may be of value in this resource? 


8. In order to assist the selection procedure, please recommend other resources that you consider more 
appropriate. 


————a $$$ eee 
af eee 


9. What do you think would be a satisfactory resolution? 


See 
TT eee 


10. Do you have any other comments you wish to make? 


SS en 
SSS eee 
ee eee eee 
— 8 See ee eee 
a ee eee 
SSS 55585 S55 ee ee ee ee 
ee 
a ee eee 
Se ee ee ee 


a ee ee ee 


Date: 


Challenger’s Name: 


Challenger’s Address: 


Challenger’s Phone number: — SSS 


Challenger’s Signature: Se ee ee 


APPENDIX II = G 


RECOMMENDED FORMAT 


FOR A CONFERENCE 
AT THE SCHOOL LEVEL 


It is important to establish a positive environment for the school conference to occur. Creating a 
private space where all contributors feel comfortable is crucial. All participants should be made 
to feel welcome and properly introduced. 


The following questions may assist administrators to facilitate conferences, especially where the 
Request for Reconsideration form has not been completed in full. 


Do you have a child in a Hamilton-Wentworth District School Board school? 
How was this resource drawn to your attention? 
Do you represent an individual or a group? If you represent a group, which one? 


What learning resource are your requesting be reconsidered? 

- format of resource ( book, videocassette, film, magazine, etc.) 
- author 

- title 

- publisher 

= vaate 


a) Have you read or viewed the resource in its entirety? 
b) Are you aware of its historical/social context? 


What is the nature of your concern? 


Have you discussed your concern regarding this resource with the teacher-librarian, your 
son’s/daughter’s teacher or the person using the resource? If so, what was the outcome? 


Is this resource compulsory for use by your son/daughter? for use by students? 


Do you believe that your concern eliminates all value this resource may have for your 
son/daughter? other students? 


What would be a satisfactory resolution for you? Why? 

For example: 

- continue using resource with the student(s) after context is explained 
- substitute another resource/other resources for the student(s) 

- restrict use of resource within the school 

- remove use of resource across the school system 


APPENDIX III 


Name: 
Title: 
Location: 


Phone: 


Others: 
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RECONSIDERATION OF CHALLENGED RESOURCES 
SUMMARY OF MEETING 


School Administrator 


Challenger 


Nainie: == ee oe ee Oe, 


Address: 


—_—_——————— 


Phone: 
ee ee ee ee 


Details of resource in question (format, author, title, copyright date, curriculum connection): 


7-I/ 
APPENDIX III — continued 
a) Summary of Meeting with Challenger 


Summary of decision: 


Resource in question will continue to be used in the school. 

Resource in question will be substituted with another/other resource(s). 
Resource in question will have restricted use in the school. 

Resource in question will be removed from this school/location. 

No resolution. 


Other 


0 
0 
0 
0 
0 
0 


Challenger acknowledges receipt of a copy of this document. 


School] Administrator’s Signature Challenger’s Signature 


A copy of this summary document should be: 


1) Provided to the challenger 
2) Filed at the office of the school administrator. 


3) Forwarded to the Director of Education and the appropriate Superintendents of Education accompanied by 
the Request for Reconsideration of Learning Resources — School Level 
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APPENDIX IV 


REQUEST FOR RECONSIDERATION 
OF LEARNING RESOURCES 


~ System Level ~ 


School Name: 


This form with relevant attachments 
will be sent to: 

Director of Education 
Hamilton-Wentworth District School Board 
P.O. Box 2558, 100 Main Street West 
Hamilton, Ontario 
L8N 3L1 


This form has been developed to 
provide space for comments. 


Add extra pages, if necessary. 


Title of Work: 


eee 
Author: 9 
Publisher: 


SSS 


Date of Publication: 


Format of resource (book, video, film, magazine, etc.): 


Request submitted by: 


a es ee eee 
City/Town: Postal Code: 


Telephone Number: 


The applicant represents: O self O organization or group 


Name of organization or group: 


Do you have a child in a Hamilton-Wentworth District School Board School? 


O Yes O No 


If YES, name of school: 
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APPENDIX IV - continued 
Reconsideration of Learning Resources — System Level 


Please address the following topics as fully as possible in order that this matter be thoroughly 


reviewed. 


1. Please provide details (date, location, board personnel) of your previous in-school conference 
concerning this resource. 


2. Please describe the explanation that you have been given for the use of this resource 


3. Please describe the outcome of your conference with the school administrator about your concer. 


4. What do you think would be a satisfactory resolution at the system level? 


5. Do you have any other comments you wish to make? 


Date: 


Challenger’s Name: 


Challenger’s Address: 


Challenger’s Phone number: 


Challenger’s Signature: 


Joint Advisory Committee 3 ¥ February 8, 2000 


5. Anaphylaxis Policy 
Reminding members that this policy had been brought forward to JAC in November 1999, M. 


Botting noted that at that time, the Anaphylaxis Policy was the major agenda item and the 
members made some excellent suggestions that were taken back to the Policy Committee. She 
noted the suggestions were built into the Policy including firming up of the language, 
restructuring the setup of the policy, consulting with the public health unit and OSBIE — the 
Board’s insurance carrier. 


M. Botting then focussed on the Appendices and two different reactions she had received 

regarding their inclusion in the policy. She highlighted the following points: 

* Appendices are attached in order to help principals with a response for a student with 
anaphylaxis. 

* OSBIE indicated appendix nine (Peanut butter-less lunch) should not be included in the 
policy. 

* OSBIE indicated appendix three (Westwood School Sample letter) should not be included in 
the policy, as the Board cannot guarantee a nut free school. 

* The Board does not yet have a uniform release form for parents with respect to administering 
medication; however, this is the next step. 


J. Bishop suggested that Appendix Three (Westwood School Letter) be removed from the 
package in order that language people may perceive as best practice, not be promoted. She 
added that if Appendix Six (Anaphylaxis in Schools and Other Child Care Settings) has received 
a contradictory opinion by the Board’s insurance carrier, it should also be withdrawn. M. 
Botting agreed with these suggestions. 


Members made the following points: 

* Many resources are beneficial to communicate information to families. 

* Removing appendices from the document may mean difficulty in monitoring and updating. 

* Statement could be made indicating the Superintendent responsible for the policy would 
keep resources updated/reviewed yearly. 


M. Matier suggested a statement could be made that the superintendent responsible for the policy 
will review resources on an annual basis. M. Botting suggested adding a footnote at the end of 
the policy stating that there is a resource package and it will be updated biannually at the 
responsibility of the Superintendent of Instructional Services. 


It was moved by J. Bishop: That the appendices of the Anaphylaxis Policy will be 
updated and reviewed annually by the Superintendent of Instructional Services. 
CARRIED. 


J. Bishop made the following suggestions to “tidy up” the document: 
° Appendices should be numbered in the sequence they appear in the document. 


° Under G: Public Health Nurse - number 1. remove “As requested” and start the sentence 
with “Consult”. 

. Under I. All Volunteers...; in the first sentence along with parents/guardians add the word 
“volunteers”. 


M. Botting agreed with these amendments. 


Joint Advisory Committee 4 | February 8, 2000 
J. Byers mentioned a correspondence from a family whose major concer is around young 
children wearing a fanny pack containing the epipen. He added the family was concerned that if 
they chose not to have their child wear the fanny pack would they become liable. 


Clarifying she had received correspondence from two families who had gone through the 
Anaphylaxis document, M. Botting explained their concerns were with a very young child 
carrying a fanny pack containing the epipen. Outlining the questions the parents had sent, she 
noted she believed these were concerns that could be worked through with the principal. 


M. Botting highlighted a few of the questions/suggestions from the two families: 

* Who at school would regularly check the fanny pack? 

* | When would the checkpoints be throughout the day? 

¢ If another young child injects themselves who would be liable? 

* Have a website administration can check for updates on information relating to anaphylaxis, 
ie. foods that are nut-free. 


M. Botting clarified that Section C outlines that only when it is possible based on the physical 
and mental capabilities of the student will he/she have to carry their epipen at all times. She 
added this could be worked out between the parent and the principal of the school. 


R. McGall summarized the suggestions. He noted the minor changes in the text of the policy, 
removing the appendices from the document and the Superintendent of Instructional Services to 
update the appendices on a yearly basis. M. Botting added our Board will be working on a 
“Request for School Assistance in Health Care” form. 


L. Orban commended the Anaphylaxis Policy Committee on a tremendous amount of work and 
the intricacies involved with a policy like this. She then asked how this would be implemented 
in the schoo] and where the policy would go from here. M. Botting ensured she would pass these 
compliments on to the Policy Committee. She noted the policy would go back to Executive 
Council, then on to Education Committee for approval. She noted principals would then be in- 
serviced on the policy. 


It was moved by R. Woodworth: That the revised draft Anaphylaxis Policy be 
approved as amended. 
CARRIED. 
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THE HAMILTON-WENTWORTH DISTRICT SCHOOL BOARD ed ge 
V the pie Ol stribae 
e Directo Ution 


MEMORANDUM 


TO: Merv Matier, Director of Education éte: ) 
| | | | 7 25 [oo 
FROM: Marguerite Botting, Superintendent of Instructional Services 
DATE: 2000 03 02 
RE: ANAPHYLAXIS POLICY 
RECOMMENDATION: 


Moved by , that the Anaphylaxis 


Policy be approved. 


The draft Anaphylaxis Policy was reviewed several times: 
Executive Council — 1999 10 19 

Education Committee — 1999 11 04 

Joint Advisory Committee — 1999 11 09 

Joint Advisory Committee — 2000 02 15 

Executive Council — 2000 02 22 


All changes are highlighted; J.A.C. in bold, and Executive Council in bold and italics. 


Within our Board we have many students who are anaphylactic. These students have severe, 
life threatening allergic reactions that require a rapid response when the student is exposed to 
the allergen. The safety of the student is dependent upon the cooperation of the entire schoo! 
community. Thus far, schools have developed a protocol that is unique to the school, to student 
needs and to staff expertise. This policy is a guideline that ensures schools will consider all 
possible options, identify all responsibilities and all responses within an extensive continuum. 
The policy does not prescribe a “one size fits all” plan for schools. Just as each student's 
allergen response is unique; the school’s plan must be unique. 


It is important to recognize the diligence and commitment of the committee as the members met 
several times over the 1998-1999 school year. Dr. Janice Tomlinson, in her role as Committee 
Chair ensured that representation was broad-based to reflect all the schoo! community 
stakeholders who must cooperate to support the emergency needs of the anaphylactic student. 


With gratitude, we recognize the following committee members: 


Dr. Janice Tomlinson, Principal, Chair Erin-Blythe Reddie, Principal 
Jane Evans, Principal Marilyn Stewart, Principal 
Gary Moncur, Principal Heather Bullock, Trustee 
Gail Patti-Buntain, Principal Carol Phillips, Principal 


Donna Quigley, Principal Dr. Eleanor Lalli, Medical Resource/Parent 


Policy No. 000 


PROCEDURES FOR DEALING 
WITH LIFE-THREATENING 
ALLERGIES AND FOR ADMINISTRATION 
OF PRESCRIBED MEDICATION 
(i.e. severe allergic reaction) 
HAMILTON- WENTWORTH 
DISTRICT SCHOOL Date Approved: 00/00 Projected Review Date: 00/00 
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POLICY STATEMENT: It is the policy of The Hamilton-Wentworth District School Board that every 
school will have a School Anaphylactic Management Plan when there is an identified anaphylactic 


student in the school. 


Responsibility: Superintendent of Instructional Services 


Background: 


While schools cannot ensure an allergen-free environment, the School Anaphylactic Management 
Plan will include the necessary measures and procedures to reduce the risk of anaphylactic 
reactions and to assist the school in making the school allergen-safe. Every school must have an 
anaphylactic plan where there is a student who has been identified. (A similar plan can be 
developed for a staff member who is anaphylactic and who supports this policy.) 


Anaphylaxis is a severe, life-threatening allergic reaction that could result from food consumption, bee 
stings, strenuous exercise, environmental factors, etc. The Hamilton-Wentworth District School Board 
recognizes that parents/guardians and the medical profession have primary responsibility for the 
management of the medical condition(s) of students. However, the safety of anaphylactic students in a 
school setting depends on the co-operation of the entire school community in order to minimize risk of 
exposure, and to ensure rapid response to emergency. 


OPERATING PROCEDURES: 
ADMINISTRATION OF EMERGENCY MEDICATION (See Appendix 1) 


The medication procedure is for the anaphylactic student, not other students. 
“Medication” when used in this policy and administrative procedures refers only to medication 
that is prescribed by a physician. Non-prescriptive medication is not to be administered by staff. 


Situations may arise that require staff to administer prescribed emergency medication, which is 
necessary only in specific emergency or life-threatening situations (e.g. epinephrine administered 
by an Epipen for severe anaphylactic reaction). Procedures relative to the administration of Epipen 
will be adopted only when the following conditions apply: 


1. Medication, by necessity, is to be taken during school hours; 
2. Medication is prescribed by a physician; and 
3. Itis not possible for the student to self-administer the medication 


Note: (Due to rapid reaction rate, students may not be capable of self-administration and will need to 
have another person administer the Epipen.) 


AhOteS 


Pog 


A: EARLY IDENTIFICATION PROCEDURES 


School entry meetings for children with exceptionalities are coordinated by school staff and the Early 
Childhood Education Consultant in collaboration with the appropriate community preschool agencies 
and parents. The process must elicit parent response to identification of anaphylactic needs. 


B: SCHOOL PRINCIPAL 


The principal has the responsibility to: 


1. Share and review policy and procedures with parents/guardians of anaphylactic student 
2. Develop the School Anaphylactic Management Plan (SAMP). 

In developing the SAMP, the principal shall: 

QO 


OO 


CoOCoURoOon -b veo elo Vo 


a) 


Develop and maintain plans for reducing risk in classrooms and common areas (e.g. 
computer lab, gym, music room, lunchroom, library, rental areas, day care, snack bar, 
cafeteria, vending machines, playground, etc. 

Communicate about life threatening allergies to parents, students and staff 
Communicate relevant information (type of allergy, monitoring and avoidance strategies, 
appropriate treatment) to all persons (teachers, office staff, educational assistants, 
substitute teachers, school bus drivers, volunteers), who may supervise students with 
life threatening allergies. 

Post the emergency forms in the staff room and office 

Review student safety as he/she travels to and from school on Board approved 
transportation carrier. 

Review the supervision during the lunch hour of all anaphylactic students. 

Arrange for annual in-service / training for whole staff and, where applicable, volunteers 
Review procedures periodically. 

Develop an emergency procedures plan for each identified anaphylactic student (see 
Appendix 2). 

Ensure that instructions from the student's physician and any other necessary forms 
(provided by the parent/guardian) are on file (see Appendix 2). 

Maintain up-to-date emergency contacts and telephone numbers. 

Provide storage for additional Epipens in easily accessible locations. 

Establish safe procedures for field trips and extra-curricular activities. 

Send all prescribed medication home at the end of the school year. 

Provide/Input allergen data to the Student Information System. 

Confirm that Epipens are up-to-date. Exec. Council directed to delete this line 
Consult with the School Council / Home and School. 

Ensure that the School and Early Identification Process stimulates the parent response 
to anaphylactic concerns. Registration procedures to include the question — “Are there 
any life-threatening allergies?” Once this is done, cross-reference to the SAMP should 
be discussed with parent. 

Consider using the resources, which accompany this policy. 


C: ANAPHYLACTIC STUDENTS 


Wherever possible and contingent on the physical and mental capabilities of the child and consent of 
the parent, the anaphylactic student has the responsibility to: 


No 


N® 


Wear a Medic Alert bracelet or necklace. 

Carry his/her Epipen at all times when written consent of parent is provided. 

Follow expectations of physician and parent. 

Wash hands before eating. 

Eat only foods brought from home. Students should not share food, drinks, utensils, containers, 
dishes, cups etc. 

Avoid open containers which could contain food refuse; avoid participation in recycling programs. 
Learn to recognize the symptoms of an anaphylactic reaction. 


20f 5 


Monitor own wellness and promptly inform an adult as soon as accidental exposure occurs or 
symptoms appear 


Identify self to personnel associated with the school i.e. supply teachers, co-op student, parent 
volunteer 

Know how to use Epipen if capable of self-administration* 

Where appropriate learn the contents of products in their natural environment 

Tell an adult if a situation of concern or potential danger arises 


*Note: Due to rapid reaction rate, students may be unable to notify an adult and/or self-administer the 


Epipen. 


: CLASSROOM TEACHER/OCCASIONAL TEACHER 


The classroom teacher/occasional teacher has the responsibility to: 


Ae 


i620) 2 Or oS 


10: 


ae 
2: 


Follow the School Anaphylactic Management Plan for reducing risk in classrooms and common 
areas. 

Leave information, including a photo, regarding the anaphylactic student in an organized, 
prominent and accessible format for occasional teachers where written consent of parent is 
provided. 

Display a student medical alert form, including photo, in the classroom, with parental approval. 
Discuss anaphylaxis with the class, in age-appropriate terms. 

Stress the importance of not sharing lunches, snacks, utensils or containers. 

Reinforce hand washing before and after eating. 

Facilitate regular communication between parents and teachers. 

Follow the emergency protocol. 

Attend in-services, information sessions, training workshops relating to anaphylaxis. 
Communicate relevant information (type of allergy, monitoring and avoidance strategies, 
appropriate treatment) to all persons (teachers, office staff, educational assistants, occasional 
teachers, school bus drivers, volunteers) who may supervise students with life-threatening 
allergies. 

Carefully monitor students at risk of anaphylaxis and take extra precautions choosing classroom 
materials and planning classroom activities/field trips/special events, in consultation with parents. 
Inform parents of special occasions in classroom where food will be prepared or served. 

When the student experiences a life-threatening allergen reaction, follow the emergency plan. 
(Appendix 2) THERE IS NO SUBSTITUTE FOR EPINEPHRINE. 


ALL SCHOOL PERSONNEL AND SUPPORT STAFF 


All school personnel have the responsibility to: 


SiN 


Be aware of anaphylactic students in the school. 

Be aware of School Anaphylactic Management Plan and follow it. 

Be aware of location(s) of Epipen(s). 

Be aware of individual emergency plans, where applicable (Appendix 2). 
Participate in annual in-service. 


PARENTS / GUARDIANS OF AN ANAPHYLACTIC STUDENT 


The parents /guardians have the responsibility to: 


at 
as 


3. 


Inform the school of their child's allergies, confirmed by physician. (see Appendix 2) 

Provide the school with physician's written instructions for administering medication and ensure 
that these instructions are on the child’s Epipen (see Appendix 2). 

Provide the school with one up-to-date Epipen, preferably two, wherever possible 

Provide a MedicAlert™ bracelet or necklace for their child. 


Sloth 
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5. Determine, with the physician, when a child is able to take responsibility for self-administration of 
the Epipen. 

6. Complete emergency form and review annually (see Appendix 2). 

7. Provide information and assistance to school, teachers and school council as requested. 

8. Provide in-service for staff, if requested. 

9. Review the School Anaphylactic Management Plan with school personnel and school! council. 

10. Provide safe foods for special occasions for their child. 

11. Teach their child: 


-to recognize the first symptoms of an anaphylactic reaction. 
-to know where medication is kept, and who can get it. 
-to communicate clearly when he or she feels a reaction Starting. 
-to carry his/her own Epipen and understand its purpose. 
-to use the Epipen, if capable of self-administration. 
-to eat only foods brought from home, until the student is Capable of checking labels and 
monitoring intake. 
-to check labels and monitor intake. 
-to understand the importance of hand-washing. 
-to recognize and understand their allergy. 
-to take as much responsibility as possible for his/her own Safety and well-being. 
-to report bullying and threats to an adult in authority. 
12. Supply current photographs of their child for identification. 


G: PUBLIC HEALTH NURSE 
The Public Health Nurse, as requested, has the responsibility to: 


Consult with and provide information to parents, students and school personnel. 
Participate in planning school response procedures. 

Participate in in-service and Epipen training. 

Assist in developing emergency plans. 


SN 


H: SCHOOL COUNCILS 
The School Council has the responsibility to: 
1. Assist in development of anaphylactic procedures as part of the School 
Anaphylactic Management Plan. 
I. ALL VOLUNTEERS, PARENTS/GUARDIANS WITHIN THE SCHOOL COMMUNITY 
The volunteers, parents/guardians within the school community have the responsibility to: 
1. Comply with Board Policy regarding allergen-safe school. 
2. Support the principal and staff in education / communication to all students regarding the need for 
an allergen-safe environment. 


3. Be aware of anaphylactic students in the school. 
4. Be aware of the School Anaphylactic Management Plan. 


Appendices and Resources accompany this policy. 
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APPENDICES 


The Appendices are part of the policy and will be updated biannually by the Superintendent of 


Instructional Services. 


Appendix 1 How to Use the Auto-injector 
Appendix 2 Emergency Allergy Alert Form 
RESOURCES 


This section accompanies the Anaphylaxis Policy and is not part of the policy. Resources will be 


updated annually by the Superintendent of Instructional Services. 


#1 Helpful List of Allergy Resources 


#2 Consent To Photograph 
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dow to use Gas . Comment utiliser 
the EpiPen® ol ’auto-injecteur 
Auto-Injector... d’adrénalinee 
EpiPen* 
Three simple steps: en trois étapes simples. 


“El 


1. Pull off grey safety cap. 


1. Enlever le couvercle gris de sécunte. 


2. Jab black tip into outer thigh unt 
unit activates. 


2. D’un coup sec, placer le bout noir sur 
la cuisse jusqu’au déclenchement du 
mécanisme d’auto-injection. 


3. Hold EpiPen® in place several Cc 
seconds. Then discard unit. 


3. Laisser en place pour plusieurs 
secondes. Lunité EpiPen® doit ensuite 
etreemieves et letec. 


wed 
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THE HAMILTON-WENTWORTH DISTRICT SCHOOL BOARD 


(SAMPLE —- EMERGENCY FORM) 
(To be completed by parent in consultation with the physician and school) 


Place child's 
picture here. 


SECTION A (to be completed by parent in consultation with the physician) 
NAME: D.O.B. 
HEALTH CARD NUMBER 

PARENT’S NAME 


EMERGENCY PHONE #’S 


NAME RELATIONSHIP 

NAME RELATIONSHIP 

NAME RELATIONSHIP 
or" NAME PHONE # 


ALLERGY DESCRIPTION: 


FOOD / EVENTS / CONDITIONS WHICH ARE TO BE AVOIDED: 
EATING RESTRICTIONS: 


POSSIBLE SYMPTOMS: , 


MEDICAL CERTIFICATION: 


THIS IS TO CERTIFY THAT HAS AN ANAPHYLACTIC REACTION 
TO AND MUST BE GIVEN EPINEPHRINE (EPIPEN AND / OR 
INHALER) IN THE EVENT OF AN ALLERGIC REACTION. 


JOCTOR’S SIGNATURE DATE: 


(This medical certification is valid until revoked by the parent and / or physician) 
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SECTIONS B & C (to be completed by school in consultation with the parent) 


EMERGENCY PLAN: 


1. Location of Epi-pens: As 2 


Administer epi-pen or inhaler as prescribed by the physician. (Instructions are attached) 


2. Call911 Name of School . We 
have a student who is allergic to . We have 
administered an epi-pen. S/he is in respiratory distress. We need an ambulance 
sent to (address of school) which is located 


3. Office calls the parents. 
4. Stay with the child and record the time. A second epi-pen may be needed in 10 — 15 minutes. 


Have the second epi-pen ready to give the ambulance attendants. (They don’t always have 
them.) 


5. Timeline records Food eaten Time notified: 
Pen given Call to 911 
Call parents Call doctor 


Emer. crew arrival 


SECTION C 
NOTICE 


Authorization for the collection and maintenance of the personal information recorded on this 
form is the Municipal Freedom of Information and the Protection of Privacy Act. Users of this 
information are supervisory officers, principals and teachers at the school. Any questions 
regarding the collection of personal information should be directed to the principal of the 
school. 


We hereby consent to the use of personal information contained herein by the persons above 
named and by such other officers of employees of the Board who may need the personal 
information in the performance of their duties as employees of The Hamilton-Wentworth District 
School Board. 


IWe consent tot he posting of photographs and medical information in the following key 
locations: 


classrooms staffroom lunchroom gym 
office school bus other 
Signature of parent/guardian Date 


Signature of principal Date 


SII 
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MECreUb mist OF ALERMGY RESOURCES 


VIDEOS: 


{t onlv Takes One Bite - An educational video for adults and older children that defines 
Anaphylaxis-- how to live with it, and how to handle emergencies. Produced by: Food Allergy 
Network (FAN) U.S.A. 


Alexander - The Elephant Who Couldn't Eat Peanuts - A teaching-type video useful for covering 
food allergy with young children. Message: They are not alone. Produced by: Food Allergy 
Netvork (FAN) U.S.A. 


The above videos are available for loan from Hamilton Public Health Department and McMaster 
University Medical Centre - Allergy/Asthma Clinic. 


They can also be purchased from FAN. (Address below) 
BOOKS: (for children) 


No Nuts for Me! Written by: Aaron Zew 

Aves 3-7. A day with a nut allergic child and how to deal with various situations. 

Published by: Tumbleweed Press. 401 Majestic Dr... Unit 11, Downsview, Ontario M3J 3H9 

A Pre-schoolers Guide to Peanut Allerey. Written by: Lauri Habki. Ages 2 - 6. A first-hand 
look at living with nut allergy through the eyes of a 4 year old. Published by: Ticketar Co., 799 
Deveron Cres.. London, Ontario N5Z 5B4 (519) 685-0897 

PAM PHU ES: 


Anaphylaxis Action Network (AAN)- A community focus on Life-Threatening Allergies 
Sponsored by The Lung Association Hamilton-Wentworh 


Ontario Public School Teachers’ Federation (OPSTF) “Viewpoint Positions of Added 
Responsibility - Emergency Medical Intervention: Life-threatening Allergies in Schools. 


Anaphylaxis Network of Canada: Allergen Aware - Allergen Safe. 
The New York Times Magazine (Reprint): “Allergic Emergencies - Backward Protection” 


© Allerex Laboratory Ltd /Center Laboratories’ Epipen -- For all Allergic Emergencies and 
I reatment of Severe Life-Threatening Asthina Attacks 


the lune Assaciauon of tdamilton-Wentwoah “limergency - Anaphylaxts and Severe Asthina 
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Anaphylaxis Network of Canada 

PaO; Boxa/524 

1500 Royal York Rd. 

Etobicoke (Toronto) M9P 3B6 

Tel: (416) 785-5666 Fax: (416) 243-7733 


Anaphylaxis Foundation of Canada 

3080 Yonge Street, Ste. 2054 

Toronto, Ontano M4N 3N1 

Tel: (416) 926-7747 Fax (416) 966-5046 


Allergy/Asthma [nformation Association (AAIA) 
Ontano Office: 244 Queenslea Ave. 

Toronto, Ontano MON 2L6 

Tel: (416) 241-8422 or (416) 4674060 
National Office: 30 Eglinton Ave. W., Ste. 75 

Mississauga, Ontano LSR 3E7 

Wel (0S) 712-2242 Fax(905) 712-2245 


Food Allergy Network (FAN) 
10400 Eaton Place, Ste 107 
Fairfax, Virginia 22050 

Tel: 1-800-929-4040 
http://www. foodallegy.org 


[ntemational Food Information Council Foundation 
1100 Connecticut Avenue NW, Ste. 430 
Washington, D.C. 20036 

Tel: (202) 2966540 

hup//ificinfo.health.org 


Amencan Dietetic Association 
216 West Jackson Blvd. 
Chicago, [Illinois 60606-6695 
Tel: {-800-877-1600 
http//www.eatnght.org 


Amencan Academy of Allergy, Asthma and [mmunology 
611 East Wells Stree: 

Milwaukee, WI 53202-5889 

Tel: 1-800-822-2762 http //\wwwnw_ aaaat.org 


Note: “Allergy Alerts” are released regularly by Agriculture Canada 


Intemet http “vsvay ace ca/cb/news/newsrle. hunt 
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CONSENT TO PHOTOGRAPH 


In accordance with the Municipal Freedom of Information Act, 1989, I 
Consent fo lave: 


Ci Ss my photograph 
(print name) 
C = =omvychild’s photograph 
® (print name) 
to be used in 


and Board publications. 


(to be filled in by the school for parent information) 


Signature 


Date 


School/Location 
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The Hamilton-Wentworth District School Board 


MEMORANDUM 


{ 


;  pproved for distribution 
AWoy Merv Matier, Director of Education by the Director. 


From: Krys Croxall, Superintendent of Educatiom Signature: 


Date: February 18, 2000 Date: 


Re: Trustee Representation 


We are in the process of forming a committee of stakeholder representatives to draft a 
new AIDS/HIV policy for Board approval. The representatives will be drawn from the 
following stakeholder groups: 


"A school administrators 

"A teachers 

J School Council/Home and School 
J community groups and agencies 


The Special Assignment Teacher for Health and Physical Education, a Human 
Resources Officer and the Health and Safety Officer will also participate on this 
committee. 


If a trustee is interested in participating on this committee, we would be pleased to 
have that support. Although the actual time commitment is unknown, we anticipate 
that a new policy will be drafted in a relatively short period of time based upon the 
existing policies of the former Hamilton and Wentworth boards. 


The proposed meeting schedule is: 

Monday, March 1 9:30 a.m. Room 2 - Education Centre 
Wednesday, March 22 9:30 a.m. Room 2 - Education Centre 
Wednesday, March 29 9:30 a.m. Room 2 - Education Centre 


# (0 
THE HAMILTON - WENTWORTH DISTRICT SCHOOL BOARD 


100 Main Street West, P.O. Box 2558 
HAMILTON, OnTaRIO L8N 3L1 TELEPHONE: (905) 527-5092 


SPECIAL EDUCATION ADVISORY COMMITTEE 


February 25, 2000 


Te: Members of the Education Committee 
The Hamilton-Wentworth District School Board 


From: Vicky Wylson-Sher 


Subject: SEAC Listing in QuickFinder 


On February 4. I wrote to Jane Allison to request that SEAC member associations and 
contacts be listed in the QuickFinder. I have attached a copy of my letter to her and a 
copy of her response. 


As members of the SEAC, we are continuously trying to raise awareness of our work as a 
committee and individually as advocates for students with special needs. We believe that 
the requested listings in the QuickFinder would help us to achieve this goal. 


I look forward to your response. 


Sincerely. 


Vicky Wylson-Sher 
Chair, Special Education Advisory Committee 


C: Merv Matier. Director of Education and Secretary 
Marguerite Botting. Superintendent of Instructional Services 


~ 
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THE HAMILTON - WENTWORTH DISTRICT SCHOOL BOARD 


100 Main Street West, P.O. Box 2558 
HAMILTON, ONTARIO L8N 3L1 TELEPHONE: (905) 527-5092 


SR I AI RI RS IIE NEE RI ELH TRI ITAS SEN YS 
SPECIAL EDUCATION ADVISORY COMMITTEE 


February 4, 2000 


Jane Allison 

Public Relations Officer 

The Hamilton-Wentworth District School Board 
P.O. Box 2558 

Hamilton, Ontario 

L8N 3L1 


Dear Jane, 

S) I am writing to you on behalf of the Special Education Advisory Committee (SEAC). The 
Quickfinder for 1999-2000, which was recently distributed. does not include any 
information on our SEAC. 

Could you please ensure that future editions list the SEAC members, the organization or 
association each member represents. and their telephone/fax numbers. Nancy Harper can 


provide you with the list. 

Thank you for your attention to this matter. 

Yours sincerely, 

Vicky Wylson-Sher 

Chair, Special Education Advisory Committee 

cc: Merv Matier. Director and Secretary of the Board 


Marguerite Botting, Superintendent Instructional Services 
SEAC members 
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To: Vicky Wilson-Sher 
Chair, SEAC 
Hi Vicky. 


Further to our telephone conversation today, | would like to summarize our 
discussion about your request that the SEAC membership information be 
listed in future editions of the QuickFinder. 


This document has a limited distribution to Principals, school secretaries, 
Ed. Centre employees, and is intended to be a listing of schools and Board 
employees to guide internal navigation of the Board. It is not distributed 
directly to teachers or parents. 


As we don't list other committee memberships and contact information and 
space is limited as it is, we will be unable to grant your request to list 

each SEAC member, his or her organization, and telephone/fax numbers. 
However, | am glad to say that we will be listing SEAC as a standing 
committee in the QuickFinder with your regular meeting times indicated. As 
I understand your goals of wanting to publicize your function as a resource 
for our Board, we will also list the contact person of your choice 

alongside the meeting times for SEAC. 


I would like to suggest that there is a document that some of your members 
may not have seen, last produced in 1994, entitled "Does your child have 
special needs?". This two-sided page lists all of SEAC's member 
organizations and phone numbers, with a brief description of each group. 
This document is long overdue for updating and the public relations 
department can assist you in this at any time. This piece can be 

distributed on a much wider basis that the QuickFinder. 


I look forward to working with you, Vicky. 


c.c. Merv Matier. Marguerite Botting 


Jane Allison 

Public Relations Officer 

The Hamilton-Wentworth District School Board 
905-527-5092. ext.2301/fax 521-2544 
jallison(@hwdsb.on.ca 
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SPECIAL EDUCATION ADVISORY COMMITTEE 
FEBRUARY 23, 2000 


SEAC Listing in Quickfinder 


It was moved by B. Shields: That a letter be sent to the Education Committee requesting that 
the Board’s Quickfinder include SEAC information (member association, contact names and 
phone numbers). 


(Oye. 


Excerpt from the February 23, 2000 SEAC minutes 


Correspondence 
Letter re SEAC Listing in Quickfinder 


The Chair advised that the response letter from J. Allison regarding the committee’s request 
that SEAC information be added to the Quickfinder indicated that, in addition to space 
limitation, this listing is mainly intended for Board and school staff. As a compromise, J. 
Allison has offered to list SEAC along with the standing committees and include the name of 
the committee’s main contact person. 


J. Bishop recalled that in the former City Board there was a SEAC listing which was updated 
regularly. Because SEAC is a mandated committee and given the many contentious issues 
around special education at this time, she believed that it will be helpful to explore available 
communication tools to promote broader awareness for SEAC. 


The discussion elicited the following remarks from the members: 


= The timelines for revisions to the Quickfinder, i.e. by school year, do not correspond 
with the changes to SEAC membership (e.g. changes every election year). The school 
newsletter may be an appropriate alternative. 

> As the Quickfinder is distributed to the school principals/staff, including the SEAC 
listing of members will (a) assist the committee in developing a higher profile to 
principals and (b) help staff in providing parents and community/public with 
information regarding special education programming. 

= To ensure success for this SEAC’s request, a motion may be required from this 
committee to elevate the issue to the Board. 


It was moved by B. Shields: That a letter be sent to the Education Committee 
requesting that the Board’s Quickfinder include SEAC information (member 
association, contact names and phone numbers). 


When D. Marshall suggested the inclusion of both the association’s contact person and 
representative to SEAC, W. Dowling reminded the members that, as its name implies, the 
Quickfinder is for “quick” information. She felt that SEAC’s chances of being listed may 
diminish if too much detail is provided. 


To the motion, CARRIED. 


The Chair agreed to write the letter and clear this with the members for their input via e-mail. | 
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2 MEMORANDUVN . ~yroved for distribution 


by the Director. ction 
TO: Merv Matier, Director Signature: J 


FROM: Marguerite Botting, Superintendent of Instructional Services Date: 


DATE: 2000 03 02 


RE: Principal of Special Education 


Moved by that the posting “Principal of Special Education Services” be approved. 


Rationale: 


The position of Special Education Coordinator will be vacant on 2000 06 30 due to retirement of Nancy Harper. 
Executive Council recognized that this position is most effectively staffed with a Principal due to one critical 
component - the need to supervise and evaluate teaching staff. Certainly there are many other complexities of this 
position. The primary tasks include: 

Supervise....advise and assist any teacher (Reg.298,s.11) 

Assign duties to teachers and Principals 

Conduct performance appraisals for members of Special Education Services 

Submit reports and recommendations to the Board through the appropriate supervisory officer 
Liaise with and provide support and direction to SEAC 

Administer the Education Assistant Allocation process 

Liaise with Ministry, community agencies and other Boards. 


BS ON et 


Scope of the Position: 

a) Supervise teacher-consultants, itinerant teachers for the hearing & visually impaired, and the orientation & 
mobility instructors 

b) Provide service and support to all elementary and secondary schools and Principals 

c) Coordinate and submits the ISA claim process which generates approximately $11 million dollars in student 
focussed funding 

d) Ensure accurate adherence to the |.P.R.C. legislative requirements, particularly important given the increased 
frequency of legal challenges made by parents 

e) Demonstrate an up to date understanding and expertise in all matters related to curriculum and related trends in 
Special Education. 


It is vital that the incoming Principal be provided with a transitional period from April to June for training purposes. This 
time frame will provide an opportunity to gain in-depth knowledge of the Board’s system IPRC process, special 
education staffing responsibilities, special class issues, ISA claim process and audit, Educational Assistant allocation 
process, assignment of itinerant teachers, contracting for orientation and mobility services, preparation and monitoring 
of budget, as well as extensive information collection. 


Consultation with a number of groups will occur between the time of this written report and the Education Committee. 
The results of this consultation will be a verbal report to be given at the same time that the Committee discusses this 
report. 


Nancy's commitment has been admirable and she will be sincerely missed. Her replacement will be critical for 
consistent and equitable support to students, staff and community. 
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THE HAMILTON-WENTWORTH DISTRICT SCHOOL BOARD 


Principal of Special Education Services 


Special Education Services provides support to approximately 9,000 students from JK to OAC. With the changes in the 
student-focussed funding model, Special Education Services have become complex, comprehensive and strategic to all 
student support services. 


In addition to the knowledge and skills required of all school administrators, the Principal of Special Education must 
possess Principal Part |, Part |l and a Specialist in Special Education and/or demonstrated experience in Special 
Education as well as a clearly defined vision of leadership as it relates to: 


Current issues/directions/initiatives in Special Education, locally and provincially 
Community and public relations 

Technology and data collection 

Fiscal management 

Strategic and political planning 

Communications across panels, system, Boards and Ministry 

Organizational structure and management 

Supervision of Consultants and Itinerant Teaching Staff 

Exemplary instructional strategies 

Curriculum and remediation. 


The Principal of Special Education will: 


») e Supervise and evaluate Special Education Consultants, Itinerant Teachers of the Deaf, Itinerant Teachers of 
the Visually Impaired 


e Manage all issues related to Special Education 

Oversee the development of policy and location of Special Classes for September 
Act as supervisor for the transition of existing staff for September start up 

Be responsible for developing, implementing and monitoring the ISA claims process 
Administer the Education Assistant Allocation process 

Assist with the coordination of secondary support programs 

Liaison with Ministry, community agencies and other Boards 

Complete other duties as assigned by Superintendent of Instructional Services. 


Due to the time needed to learn the complexities of this position, the candidate selected for Principal, Special 
Education, must be prepared to commit to a two-year term with possible renewal. Interested individuals may be 
from either the elementary or secondary panel with a return to the panel when the term is complete. Terms and 
Conditions of Employment for Principals will apply. Individuals who are currently a Principal or who are in the 
Principal pool may apply. The successful applicant will enter the position with salary in accordance with the 
Secondary Principal’s grid. 


Qualified individuals interested in transferring to this position must send a cover letter, resume and entry plan, on or 
before 4:00 p.m. on Monday, March 20, 2000 to: 


Marguerite Botting, Superintendent of Instructional Services 
4" Floor — Education Centre (mbotting@hwdsb.on.ca) 
527-5092, Ext. 2368 


>cordance with past staffing practice, Executive Council will discuss and select the candidate for this 
a-pointment. 


Duties to commence 2000 04 03. 


The Hamilton-Wentworth District School Board 


Impact Summary 


Recommended Action: 
That the ....Position, Principal of Special Education be approved. 


The impact of approving the foregoing recommended action is as follows: 


ap Benefits/Expected Outcomes 

>» Parallel to role of Principals with whom there is high level of interaction 

>» Ability to supervise and evaluate staff 

> Assist with $35 million budget, 10% of total Board budget 

Yes No Recommended action is consistent with board beliefs and criteria for 

decision making. 

“Principal has an opportunity to influence, understand and take ownership of future 
directions.” 


2, Target Audience Special Needs Students (9,000), Teacher Consultants (9) Itinerant Teachers(9) 
Audience recommended action is expected to impact: 
Annual number expected to benefit in any 12 month period: | 


3S. Costing detail 
Effective date of recommended action: Posting, March 3”, Assignment begins April 01/00 
“Request for information from Budget 
Dept. cannot be supplied until early week of 
00 02 28 — Information to be provided as a 


laydown : 
Start-Up Cost Operating Cost | Operating Cost 
(‘This year residual) | (Next Full Year) 
Permanent Staff: 
FTE = $ See ** $ See ** $ See ** 
Salary + Benefits 
Temporary Assistance: 
Supplies 
(description): 
$ $ $ 
$ $ $ 
$ $ $ 


Equipment 
(description): 


AHA KH 
AHA H 


Accommodation/ 


Transportation 
(description): 
$ $ $ 
$ $ $ 
$ $ $ 
Total $See ** $ See ** $ See ™ 


| ee 


“This Year Residual = From effective date of recommended action to the end of the current budget year. 


Impact Summary (cont.) /|- S Page 2 


| 4. Funding 


Source Recommended: Non-Classroom 


Activities/programs negatively impacted by shift of funding: Will increase number of 
Principals 


Compliance with legislated enveloping requirements: 
Yes No 


x Classroom Non/Classroom 
Special Education 
~~ - - Board Administration and Governance 
School Renewal/Debenture/New Pupil Place 


Date: 000224 


Note: 
Impact Summary not required if recommeded action is to receive report for 
information. 
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IMPACT SUMMARY SHEET 
PRINCIPAL OF SPECIAL EDUCATION 


3. Costing detail 


Effective date of recommended action: Posting, March 3™, Assignment begins April 
01/00 


1997 — 1998 
January — August 


Assistant Superintendent $53,795.00 i et aes 
Special Ed. Coordinator $47,375.00 


$101,170 


1998 — 1999 
September - August 
Total Cost 
Special Ed. Coordinator $80,381 ene ee One eee eee A 
ISA Principal 531,075 
fe at sn eigeer aaa eT S111 456 
1999 — 2000 


September — August 


Secondary Prin. Salary Total Additional 
Position Salary Principal Apr.—June | Salaries | Salary Cost 
Special Ed. Coordinator | $84,428 | 0 Years’ Exp. $32,964 $117,392 $5,936 
I Year Exp. | 934,220 | $118,648 | __$7,192 
Special Ed. Coordinator | $84,428 2 Years’ Exp. $35,475 $119,903 $8,447 
2000 — 2001 


September — August 


Secondary Charged to 
Position Principal Grid Consultant Line 
Principal, Special Ed. $91,565 $80,624 


Principal, Special Ed $95,056 $80,624 
Principal, Special Ed. $98,542 $80,624 


Charged to 
Principal Line 
$10,941 
$14,432 
$17,918 


Date: 


Re: 


Moved by: 


Rationale: 


That the February, 2000 Staffing Report regarding Full-Time Equivalent Positions be 
received for information purposes. 


The Hamilton-Wentworth District School eset 
‘»proved for distribution 
Memo by the Director. 
Signature: Gulati 


Merv Matier, Director of Education and Secretary 


Don Grant, Superintendent of Business and Treasurer 
and 
Deborah Russon, Manager, Human Resources 


March 1, 2000 


Staffing Report — Full-Time Equivalent Positions 


Recommended Action: 


cute eee ae ee all 


Please refer to the attached Staffing Report regarding Full-Time Equivalent Positions 
which includes information as at the end of February, 2000. 
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GUIDING PRINCIPLE — SPECIAL EDUCATION 


It was moved by : That the Board approve, 
in principle, that the special learning needs of all students, wherever 


possible, be addressed within the home school. 
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THE HAMILTON-WENTWORTH DISTRICT SCHOOL BOARD 


EDUCATION COMMITTEE 
Thursday, March 2, 2000 


7:00 p.m. AGENDA 


» Call to Order 

. Approval of the Minutes of February 3, 2000 & February 17, 2000 
. Business Arising from the Minutes 

. Approval of Agenda 


BwWhN 


ACTION ITEMS: 
. Safe Schools Review Committee Update 
. School Year Calendar 
. Selection of Learning Materials Policy 
. Anaphylaxis Policy 
. Request for Trustee Representation 
. SEAC Listing in Quickfinder 
. Principal of Special Education 
**Note: Ifthe recommended action in this report is approved by the Committee, 
it will go forward to the Special Board meeting immediately following. 


12. Staffing Report 


Oo ONAN N 
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CORRESPONDENCE: 
Nil. 


DISTRIBUTION: 
Nil. 


12. Public Questions for Clarification 


Future Meetings: 


Business Committee March 9, 2000 
Board March 23, 2000 
Special Education Advisory Committee March 29, 2000 


7:00 p.m. 


J. Bishop 


P, Gillie 

P. Gillie 

K. Croxall 

M. Botting 

M. Botting 

V. Wylson-Sher 
K. Croxall 


D. Grant 


7:00 p.m. 
8:00 p.m. 
7:00 p.m. 


CAS On HW WAt 
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URBAN we Sate 
MUNICIPAL Eewestd ARTE Gn 
7:00 p.m. AGENDA 7:00 p.m. 
1. Call to Order J. Bishop 
2. Approval of the Minutes of March 2, 2000 
3. Business Arising from the Minutes URBAN MUNICIPAL 
4. Approval of Agenda 
DELEGATION | APR 12 2000 
5. (a) “Marriage — Foundation or Failure” J. Enos 
(b) Phoenix Alternative Education Program GOVERNMENT DOCUMENTS S. Frail 
ACTION ITEMS: 
6. Family Studies and Design Technology Programs at the Grade 7-8 Level K. Croxall 
7. The 2000-2002 Hamilton- Wentworth District School Board EQAO 
Action Plan for Improvement K. Croxall 
8. Early Learning Advisory Committee Report C’. Reid 
9. Draft Accommodation of Personnel Policy N. Campbell 
10. Draft Progressive Discipline Policy N. Campbell 
11. Secondary Alternative Education Review Committee Recommendations K. Waters 
12. Community Involvement Program K. Waters 
) 13. Final Version of the School Year Calendar for 2000-2001 FP. Gulhe 
14. Staffing Report — Full-Time Equivalent Positions D. Grant 


15. Board Referral: Ryerson School Council re Allocation of Learning Resource Teachers 
16. Report re Learning Resource Teachers — requested by L. Orban 
16(a). Public Relations Report: 2000 and Beyond M. Matier 


CORRESPONDENCE: 

17. Letter from the Ministry re Review of ISA Component of Special Education Grant 
18. Reviewers’ ISA Report 

19. Invitation from the Advisory Committee for Persons with Physical Disabilities 

20. Letter from Hamilton SPCA re Humane Education 

21. Letter from Ontario Federation of Anglers & Hunters re the Hunter's Guide 

22. Letter from B. Shaw re Phoenix Alternative Education Program 

23. Letter from T. Frail re Phoenix Alternative Education Program 


DISTRIBUTION: 
Nil. 


24. Public Questions for Clarification 


Future Meetings: 

Business Committee April 13, 2000 7:00 p.m. 
Board April 20, 2000 8:00 p.m. 
Special Education Advisory Committee April 26, 2000 7:00 p.m. 
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MINUTES OF THE EDUCATION COMMITTEE 
THURSDAY, MARCH 2, 2000 


Those present: Judith Bishop (Chair), Janice Dewar, Eleanor Johnstone, Joseph Rogers and 
Reg Woodworth 


Regrets: Michael Teng. 
Also present: Heather Bullock, Wes Hicks, Lillian Orban and Ray Mulholland. 


In attendance: M..Matier (Director of Education and Secretary), M. Botting (Superintendent of 
Instructional Services), K. Bain (Superintendent of Education — County West), C. Reid 
(Superintendent of Education — City West), E. Bond (Superintendent of Education — Secondary 
East), N. Campbell (Superintendent of Education — Mountain West), K. Croxall (Superintendent 
of Education — County East), A. Cupido (Superintendent of Plant Services), P. Gillie 
(Superintendent of Education — Mountain East), D. Grant (Superintendent of Business and 
Treasurer). 


The Chair called the meeting to order at 7:00 p.m. 


At this time, E. Johnstone asked the committee to remember the Kuhn Family in the loss of their 
son with a moment of silence. 


2. __ Approval of the Minutes of February 3, 2000 & February 17, 2000 


It was moved by E. Johnstone: That the minutes of February 3, 2000 & February 17, 
2000 be approved. 
CARRIED. 


3. Business Arising from the Minutes 
Nil. 


4. Approval of Agenda 
Added item: 


12.a) Guiding Principle — Special Education — R. Woodworth 


It was moved by J. Rogers: That the agenda be approved as amended. 
CARRIED. 


ACTION ITEMS: 
5. Safe Schools Review Committee Update 


P. Gillie reviewed the report while clarifying it is for update purposes. 
It was moved by B. Wallace: 
(a) That the update on the work of the Safe Schools Review Committee be received 


for information. 


(b) That the update be presented to the Joint Advisory Committee for information. 


Education Committee Zz March 2, 2000 

Due to rapid societal changes, E. Johnstone suggested the report be reviewed yearly rather than 

every three years. P. Gillie responded that it would be difficult to do a full-scale review of the 

safe schools policy each year; however, every school does review its practices at the end of the @ 
school year. ; 


P. Gillie clarified the following points: 
* Each school develops its own code of behaviour but all are similar. 
* 1994 Ministry policy prescribes the detail for the school code of behaviour. 


To the motions, CARRIED. 


6. _ School Year Calendar 

In presenting the report, P. Gillie acknowledged the work of the committee members who had 
been working on the calendar since October 1999. She added that the calendar meets the 
requirements set out by the Ministry of Education. 


It was moved by J. Dewar: That the recommended calendars in the Report of the 
School Year Calendar Committee be approved for submission to the Ministry of 
Education, pending final collaboration with The Hamilton-Wentworth Catholic 
District School Board and receipt of information about the 2000-2001 calendar from 
the Ministry of Education. 


i) That the proposed 2000-2001 Elementary School Year Calendar be approved 
for the Elementary Schools and Section 19 Program in The Hamilton- 
Wentworth District School Board and be submitted to the Ministry of 
Education and Training (Appendix A). 


ii) That the proposed 2000-2001 Secondary School Year Calendar be approved 
for the Secondary Schools and Section 19 Program in The Hamilton- 
Wentworth District School Board and be submitted to the Ministry of 
Education and Training. 


iii) That the School Year Calendar for the 2001-2002 School Year be developed 
by a Joint Committee of representatives from The Hamilton-Wentworth 
District School Board and The Hamilton-Wentworth Catholic District School 
Board. 

CARRIED. 


P. Gillie clarified the following points: 

* Exam days are consistent with those of the Separate School Board. 

* Scheduling of exams is driven by courses offered. 

* Teachers who aren’t supervising are to remain on call as required. 

* Elementary school graduations have a specific time period in which to be scheduled; students 
are aware school is not finished until after the graduation ceremony. 

* Sixty responses dealing with the school year calendar were received. 


To the motion, CARRIED. 


a 


~ 
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vhs Selection of Learning Materials Policy 


K. Croxall clarified the changes to the policy made at the Joint Advisory Committee were in 
bolded type and those made at Executive Council were bolded and italicized. She stated the 
major change to the policy was that the Chair of the Central Review Committee would be the 
Designate determined by the Director rather than the Superintendent of Instructional Services. 


Voicing her apprehension regarding the “Touching” Play as Learning Material, E. Johnstone 
noted her concern was with the age of the students viewing it. She questioned what is an 
acceptable age for viewing and when viewing might be detrimental to certain children. 


J. Dewar suggested making parents aware of the content of the play by providing an opportunity 
to preview it prior to the students. 


Several trustees agreed that the policy has a procedure for those parents/guardians to follow if 
they have difficulty with a Learning Material such as the “Touching” Play and suggested that E. 
Johnstone’s concern related to a specific situation which could be dealt with as such. 


K. Croxall clarified that section 2, number 2.3 explains a clear procedure for video use for the 
administrator. Referring to the “Touching” play, K. Croxall pointed out that the expectations in 
the kindergarten curriculum clearly state the teaching of inappropriate touching. Having spoken 
to M. Powell, System Social Worker and L. Howarth, Early Childhood Education Consultant, K. 
Croxall indicated the play is shown to parents ahead of time with an overview of characters, 
details for home discussion and a social worker present during the play. She added that M. 
Powell indicated the recommendation is left to the school principal and staff as to whether the 
kindergarten/junior kindergarten students attend, not because it is damaging, rather, because they 
may not understand its meaning. 


R Woodworth pointed out that all concerns are covered in the policy with a central process to 
follow if a parent/guardian has concerns with certain learning materials. 


It was moved by E. Johnstone: That the Selection of Learning Resources Policy be 
approved as recommended by the Joint Advisory Committee and Executive Council. 


Policy Statement: It is the policy of the Hamilton-Wentworth District School Board 
to provide a wide range of learning resources at various levels of complexity, 
reflecting diversity of appeal, portraying gender and cultural inclusiveness, and 
representing multiple perspectives, to meet the needs of students, teachers and the 
community. 
CARRIED. 


8. Anaphylaxis Policy 
Reminding members the policy had been to the Education Committee in November 1999, M. 


Botting advised that the policy has now been to the Joint Advisory Committee who offered solid 
recommendations for the policy. 


It was moved by B. Wallace: That the Anaphylaxis Policy be approved. 
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Policy Statement: It is the policy of The Hamilton-Wentworth District School Board 
that every school will have a School Anaphylactic Management Plan when there is 
an identified anaphylactic student in the school. 


H. Bullock raised concern at the clause in the elementary collective agreement dealing with the 
administration of emergency medication. Specifically, that teaching staff are not required to 
administer medication and what would occur if there were some hesitation on the part of a staff 
member in an emergency situation. 


W. Hicks pointed out it is the responsibility of the Board to interpret the collective agreement as 
well. D. Russon confirmed she would write to the federation on behalf of the Board. 


H. Bullock suggested the whole issue should be tabled and staff asked to revisit the policy and 
procedures for agreement on the Board’s interpretation and understanding of this clause. 


It was moved by B. Wallace: That the Board write to the Hamilton-Wentworth 
Elementary Teachers’ Federation, seeking clarification of the clause in the collective 
agreement around the administration of emergency medication and what it means 
to the Board. 

CARRIED. 


To the motion, CARRIED, 3 in favour, 1 abstention. 


9. Request for Trustee Representation 


In presenting the request, K. Croxall advised members that at the Joint Advisory Committee 
there was a request to prioritize the creation of several policies including the HIV/AIDS policy. 
At this time she outlined the stakeholders who will be represented on this particular policy 
committee adding that trustee support would be welcome. 


R. Woodworth agreed to follow-up on this request. 


10. SEAC Listing in Quickfinder 


V. Wylson-Sher, Chair of the Special Education Advisory Committee outlined the request of 
SEAC to be placed in the Quickfinder. She explained that although Jane Allison, Public 
Relations Officer, had offered to list SEAC with the standing committees, the members felt it 
was important that their name, specific organization and phone number be added as well. She 
noted they are always trying to make staff, teachers and parents aware of SEAC as the committee 

feels they are underutilized and access to their information could be more useful. | 


Other suggestions/considerations to make the community, staff, parents and students aware of the 
Special Education Advisory Committee were: 

* The Teacher Federation Directories. 

* The elementary teachers’ newspaper “The Apple”. 

* Add a separate “Special Education Advisory Committee” attachment to the Quickfinder 
allowing for easy removal when edits to the membership occur. 


M. Matier pointed out it is a matter of logistics and, rather than printing something that could be - 
out of date in a short time, there may be better a better way to disseminate this information. 
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It was moved by B. Wallace: That the request from the Special Education Advisory 
Committee to be listed in the Quickfinder, be referred to administration. 


V. Wylson-Sher thanked members for their suggestions, noting that SEAC is looking to 
maximize their efficiency and other peoples’ access to them. She added the Quickfinder is a 
quick reference often used. 


To the motion, CARRIED. 


11. Principal of Special Education 
In presenting the report, M. Botting expressed regret that Nancy Harper, Special Education 


Coordinator, would. be retiring in June 2000 and added that her enthusiasm and commitment 
would be missed and difficult to replace. She noted that the Coordinator’s position did not allow 
for the evaluation of staff. 


Expressing the need to move forward to replace this vacancy, M. Botting noted the importance of 
a leader in this role to supervise and evaluate staff such as consultants, itinerant teachers and 
SALEP staff. M. Botting stressed the need to recognize the complexity of this position as the 
Special Education Services represents ten per cent of the total Board budget and at present its 
tasks are highly visible in the media. She added the position requires the incumbent to be 
represented at the Special Education Advisory Committee on a regular basis. 


Stating she had consulted with different groups including elementary and secondary principals, 
principal advisory team and the Special Education Advisory Committee, M. Botting noted she 
received support for the position, however, the source of funding for the position was of concern 
to the principal groups. 


Referring to the impact summary, M. Botting thanked D. Grant for providing this information at 
a busy time of year. She expressed the importance of the incumbent being available from April 
to June 2000 as the ISA claims process, educational assistant allocation and IPRC process all 
occur at this time. J. Bishop concurred, pointing out that at the same time last year, a retired 
principal was hired to help with the ISA process. 


J. Dewar expressed her support for moving ahead with this posting and thanked N. Harper for all 
her hard work. 


It was moved by J. Dewar: That the posting “Principal of Special Education 
Services” be approved. 


W. Hicks pointed out that it was normal procedure for a new position to come through Salary 
Committee. B. Wallace agreed that procedure should be followed; however, money could be lost — 


to Special Education Services if the time constraints are not met. 


Several members voiced their support of the position, noting however, that proper procedure 
should be followed. 


To the motion, CARRIED. 
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12. Staffing Report 
It was moved by E. Johnstone: That the February, 2000 Staffing Report regarding 


Full-Time Equivalent Positions be received for information purposes. 


D. Russon clarified that two educational assistants moved from the teacher assistant line to staff 
on loan recoverable. She added the Board has received this money from Human Resources 
Development Canada as reflected in the appropriate columns. Lo 


D. Russon responded to a query with respect to the increase in the secondary teacher line, 
ensuring members she would have that information put in the trustees’ lockers. 


To the motion, CARRIED. 


12. a) Guiding Principle — Special Education 


It was moved by B. Wallace: That the Board approve, in principle, that the special 
learning needs of all students, wherever possible, be addressed within the home 
school. 

CARRIED. 


The meeting then adjourned at 8:40 p.m. 


ke 


ees eG Acoli le ON 


EDUCATION COMMITTEE 
2000 04 06 


a: 
Be 

> 

Marriage motion 


ignites firestorm 
of anger instead 


SHELDON ALBERTS 
In Ottawa 


Eric Lowther’s challenge to Parlia- 
ment was simple and straightfor- 
ward. The Calgary Reform MP, 
fearing a judicial assault on the le- 
gal definition of marriage, yester- 
day asked the House of Commons 
to affirm ‘that marriage is and 
should remain the union of one 
man and one woman to the exclu- 
sion of all others” a 


That Mr. Lowther and his Re 
form colleagues would even launch: 


| the debate in Parliament suggested 
they believed the answer from the 
Liberals would be no. 


Reform MPs would never admit | 


it, but at some level — their most 
_ partisan level — many of them 
“likely hoped the government's an- 
swer would be no. The political 
9 opportunities would be endless. 
Unfortunately for them, howev- 
er, the drama ended early. 


Less than an hour into yesterday's: 
debate — at 11:05 a.m., to be exact 


CSciwca\ 


eform party can’t 
t Liberals to bite - 


- tral and important institution in 


“intended to:‘expose:a Liberal 


“Imarmiage, the strategy failed. 


— the justice minister announced 
the government planned to vote in 


favour of the Reform motion, for ° 


the compelling reason that the par- 
ty's definition of marriage matched 
— word for word — the common- 
law definition that has been guid- 
ing Canada since 1866. 

“We, on this side, agree that the 
institution of marriage is a cen- 


the lives of many Canadians,” 
Anne McLellan said. “This gov- 
ernment has no intention of 
changing the definition of mar- 


riage or legislating same-sex mar-_ 


riage .. . That kind of misunder- 
standing of the intention of this 
government should be corrected.” 
So there. If Reform’s goal was 


agenda to legitimize same-sex 


. The Commons backed the het- 

erosexual definition of marnage 

216-55 ina vote late last evening. 
Reform MPs and the majority of 


Liberals, including Jean Chré-. 


tien, the Prime Minister, voted in 
favour. Among -those to vote 
against the motion were the ma- 
jority of NDP MPs, a handful of 
Liberals and a number of Bloc 
and Tory MPs. . 
See MARRIAGE on Page A7 
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‘Reform marriage motion betrays 


undercurrent ofhomophobia 


MARRIAGE 


Continued from Page Al 


But parliamentary debates don’t 
just stop when the outcome of a 
vote is decided — there was seven 
hours of debate scheduled for the 
motion. What followed Ms. McLel- 
lan’s declaration was as much a de- 
bate on the motives of Reform’s 
marriage motion as it was about 
the substance of that motion. 

Because of Supreme Court of 
Canada decisions like the recent 
M vy. H case, which redefined 
spouse to, in some circum- 
stances, include same-sex cou- 
ples, Mr: Lowther said “it is rea- 
sonable to assume” that the 
courts would strike down the op- 
posite sex definition of marriage. 

Mr. Lowther, his Reform col- 
leagues and even some Liberals 
argued that reaffirming the defin- 
ition of marriage was a positive 
initiative designed to support an 
institution under siege by courts. 

But to Svend Robinson, the New 
Democrat MP and gay-rights ac- 
tivist, to Ms. McLellan and to To- 
ry MPs, the motion betrayed an 
undercurrent of homophobia 
among its sponsors. 

Peter MacKay, the Tory House 
leader, accused Reform of 
launching the debate for “crass 
political gain.” 

“We are dealing with conflict 
where you find it. In fact, this is 


an attempt to seek out conflict on » 


amoral issue,’ he said. 

“We are not against anyone. We 
are simply affirming that mar- 
riage is an important institution 
to Canadians...a unique institu- 


Reform MP Eric Lowther | 


tion and relationship that in- 
volves the union of aman anda 
woman,” countered Mr. Lowther, 
who has been married to his wife, 
Colleen, for 24 years. 

The Calgary MP made it clear 
he believes heterosexual mar- 
riage is superior to other depen- 
dent relationships. 

“Marriage provides a healthy bi- 
ological design for procreation. 
Other types of relationships are 
technically’ incomplete,” Mr. 
Lowther said. “Marriage provides 
children with parental fullness. 
Versus the gender-deprived par- 
enting of same-sex relationships.’ 

Mr. Robinson called the remark 
an “appalling attack” on gay cou- 
ples and said it was proof of Re- 
form's anti-gay attitudes. 

“The real agenda is that the Re- 
form party not only doesn’t believe 
in the equality of gay and lesbian 
relationships but doesn’t believe in 
equality for gays and lesbians, be- 
riod,” he said, reminding the Com- 
mons that the party voted against 
including homosexuals in the 
Canadian Human Rights Code. 

“The fact is that gay and lesbian 
people also enter into committed, 
loving, lifelong relationships. | 
need to ask the honourable mem- 
ber, how is it any threat to hetero- 
sexual marriage to recognize and 
affirm our relationships as well?” 
Mr. Robinson said. 

“For those gay and lesbian people 
who seek to marry, why shouldn’t 
that right be extended to them?” 

Mr. Robinson backed up his 
harsh talk about Reform by vot- 
ing against the motion. ~ 

More puzzling was the reaction tc 


: the motion by some Liberal MPs. 


-Ms. McLellan established earl) 
on that the government supportec 
the strict definition proposed by 
Reform: Notwithstanding her par 
ty’s support, Eleni Bakopanos, par 
liamentary secretary to Ms. McLe! 
lan, said the motion betrayed a lac] 
of tolerance for others. 

Other Liberals shared the Re 
form concerns. Paul Szabo, M1] 


__ for Mississauga-South, said th 


Reform motion might be-seen @ 


_ discrimination, but he believes i 


is positive discrimination the 
seeks to protect an. institutio: 


’ that has always been the domai: 


of heterosexual couples. ~ 


: National Post 
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AUDIENCE ANALYSIS 


DEMOGRAPHIC CHARACTERISTICS - Census 1996 - Hamilton Wentworth 


15.822 
15,055 


= /{ males. 10 - 14 yrs 
= # ternales 10 - 14 


14.955 
14,255 


= /{ males, 1S - 19 vrs 
— # temales 15- 19 yr 


families with children, led by lone male parent 
fanulics with children, led by lone female parent 
families with children, led by 2 parents 


population by mother tongue (I‘nglish or l'rench) 


2.3 “%o 
13.0 20 


84.7 % (7% tormsnen - Lave) 


T8%0 


22% 2? 


- population by non official mother tongue 


Reading by Grade 3 (age 8-9 yrs) - Literacy 


*o students performing within or above expected ranges tor their apes in 1997 i” 
Hanulton Board 55 % 
II-W Catholic Board 55 % 
Wentworth Board 63 % ( 


(Halton Public Board 61 2 and Ontario overall 50 25) 
-—Lng9. <0 Setimt AMipimpe 


°-o students classuicd as ESL (?? year) 


Ilamulton l3oard 12 % 
H-W Catholic Board aes 
Wentworth I3oard 3% 


Social and lMconomic Characteristics of Hamilton Wentworth (Census 1996) 


Idistrict “al ow Income “alone Parent “oY outh (15-24yrs) 

Families Fiumilies Unemployed 
Hiumulton- 
Wentworth 18.5 fica: 13:5 

ps Y, Lf feuulsio 

Central West Ae Ww noone 
Ontauno 2 13.3 16.2 cote Ve eee 
Ontario 14.8 14.4 L/o 
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Student Tobacco, Alcohol and Cannabis Use in Hamilton - Survey in 6 Iligh Schools 1997 : 
(convenience sumple of teens in school. mostly grade 10 and over (14yr - 19 yr). self report. recall ‘ 
bias - total of 1810) 
Summary of Survey: 
- approx. 25%eof local high school students report smoking daily 
_ over 40% report smoking “sometimes” or daily 
- slightly fewer females reported smoking daily 
= equal numbers of males and temales reported smoking daily or sometimes 
~ a higher proportion of high school students in Hamilton reported using tobacco and cannabis 
than the Ontario average 
= proportion of Hamilton students reporting use of alcohol was lower than the provincial 
average 
- *** differences for tobacco and cannabis are greater for the 14 - 15 yr old, suggesting a greater 
prevalence of these nsk behaviours in local youth in the youngest age group (? transition to 


high school) 


Sun salety study re knowledge, attitudes and behaviours - 125— 8 - 13 yrs - Hamilton, 1997: 
- overall adequate knowledge of sun satety issues but lack of protective behaviour 

= $3 %o of boys and 24% of girls reported always wearing, a hat in the sun 

- $2 %o felt that having a tin is un slyle today 

= 41 % reported they like having a tan 

— being older was associated with having an interest in having a tan 


Adolescent Sexual Behaviour Lit acier Lind, - fxg) - - atady Piotr Marty 7 
Ro oae C8 ee 5 71 -ushe AAL Agata tm L4G 2F. 
Adolescent Sexual Activity: ODS AULK- Ot - 
Se Caneda Youth + Aato — /9SF 
- uutiation { first sexual intercourse is higher among males than fumales 13 yr- 15 yr* ( may be that 


males over report anad females under report) — AvA- Agdg lien ff wnatie | ender “Aegicrtaas d 


» We, 


- intiliation of scxual untercourse was highest for both males and [emales between the ages of Liz 
Koudke — 
13 - 14 yr* (: ia Cate 


- factors predicting no scaual intercourse in males 14 years and younger were normal funtioning 
{iumuly and both parents in the home* 
- factors predicting no sexuai intercourse aby females age 14 years or younger were both parents in the 


“ home. more matemal education. lowere locus of euiper scores ( adolescent more internally controlled) 


* 


and a language other than Iinglish spoken at home (ethnicity)* 

- by ages of 16 - 17, rates of sexual activily were sumilar for males (50.3%) and females (49.7%) 
- at each age group, (13 - 16 yr) over 80% of adolescents reported intermittent or no sexual 
intercourse* 

*Qntario Study, Canadian Joumal of Public Health, March/Apnl 1998 


Adolescent Use of Protection: 

- birth control pill, condom were most frequently used types of protection*® 

- younger adolescents were less likely to use protection* 

- increase use of the birth control pill by females resulted in lower rates of condom use by age 17* 
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Daughtersneed 


fatherly support 
sexual study 


By Tom ARNOLD 


Canadian scholars investigating 
the impact of fatherly support on 
the emotional and sexual devel]- 
opment of daughters have found 
that attention and affirmation 
from dads make daughters less 
fearful of intimacy and more 
comfortable with their own sexu- 
ality, but has no direct impact on 
their later ability to achieve sexu- 
al gratification. 

A study of female students at St. 
Jerome’s University, a Roman 
Catholic publicly funded academ- 
ic institution in Southwestern 
Ontario, federated with the Uni- 
versity of Waterloo, measured 
their perceptions of their father’s 
unconditional, positive regard for 
them, his feelings about their 
mother, as well as their own self- 
esteem, views on intimate rela- 
tionships, comfort with woman- 
hood and sexuality. 

The research concludes that the 
impact of fathers on the emotional, 
social and sexual] development of 
their daughters is very significant. 

See FATHERS on Page A2 
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nquin Park. 1918 Emmest Hemingway is wounded while serving 


himself 
1.1884 
alley to 
son, an 
n Algo- 


as an ambulance driver in Italy. His time in Italy would be com- 
memorated in the novel_A Farewell to Arms. 1965 A bomb ex- 
plosion on a Canadian Pacific airliner forces the plane down in 
Gustafsen Lake, B.C., killing 52 people. 1982 Martin Overduin, 
a missionary pilot from Komoka, Ont., is freed after Sudanese 
troops attack a rebel camp in southern Sudan. 
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The topic of normal father- 
daughter relations has been the 
subject of little scientific research. 


ter relationship is considered the 
least understood. 

The findings, compiled by Peter 
Naus, a now-retired psychology 
professor, and Tanya Scheffler, at 
the time of the study a researcher 
working on her thesis, are pub- 
lished in the current issue of The 
Canadian Journal of Human 
Seruality. 

Women’s comfort or discomfort 
with their sexual experiences is 
related to their perceived affirma- 


suggest. It concludes the two “gO 
hand in hand.” Still, in one of the 
study’s most provocative tests — 
on one’s ability to consistently 
reach orgasm during sexual rela- 
tions — it concludes that “women 
who feel affirmed by their father 
were not more likely to indicate 
that they reached orgasm consis- 
tently in sexual interactions”. 

“If anything, this study shows 
the importance of the role of the 
father in the psychosexual devel- 
opment in women,” Dr. Naus, a 
social psychologist who special- 
izes in human sexuality, said in an 
' interview. “Where the father has 
been looked at and studied in re- 


Of all family ties, the father-daugh- ° 


tion by their fathers, the findings 


Study shows importance of 
father-daughter relationship 


cent years is as an abuser. I think 
there is a lot more to say about the 
role of the father than within the 
specific context of abuse” 

Fifty-seven female university 
students, aged 20 to 24, complet- 
ed exhaustive questionnaires on 
a host of topics for the study. 

The authors speculate that fa- 
thers who withdraw from their 
daughters as they enter puberty — 
no longer playing sports with 
them or showing physical affec- 
tion toward them — May cause 


_ their children to grow up feeling 


uncomfortable with their sense of 


themselves as women and with | 


their sexuality. 

The study also found that 
women who perceived their fa- 
thers as being warm and support- 
ive have higher self-esteem and 
are less fearful of intimate rela- 
tionships. Fathers who are intim- 
idating or distant, aloof and avoid 
intimacy, engender insecurity 
and a fear of emotional and sexu- 
al closeness in their children, it 
concluded. Previous research has 
found that unconditional regard 
and support from mothers is only 
weakly related to the self-esteem 
of their daughters. 

“Being affirmed by one’s father is 
associated with feeling good about 
one’s self, being less afraid of close 
relationships and being more at 
ease with one’s sexuality, Dr. Naus 
said of his research findings: 


National Post 
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Eric Lowther, MP 
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“A stable, loving family is a child’s best hope.” 


v According tothe 1994 Angus Reid poll, The State of the Family in Canada, 83% of 
Canadians say Ga es greatest joy in their life,” and 93% of youth 


predict that their famities will be the most important determinant of their future happiness. 


“ Numerous American studies reveal that, regardless of education, race, income or 
neighborhood, fatherless boys are twice as likely to end up in jail than youths from 
two-parent households. Sociologists warn that fatherlessness is the single greatest 
predictor of criminality, and indicators like endemic joblessness soar as illegitimacy 
rises from 20-30% of births. Conversely, when fathers stay home, they materially 
enhance the health of the nation. Canada’s illegitimacy rate is approaching 25%. 


ov” According to Statistics Canada’s Growing Up in Canada (1996), children from two- 
parent families are half as likely to suffer from hyperactivity, conduct disorders, 
emotional disorders and school problems, as children from single-mother families. 


Y Inher Second Chances: Men, Women and Children a Decade after Divorce, Dr. 
Judith Wallerstein has demonstrated that over one-third of the children of divorce 
experience clinical depression, difficulty relating to their peers, and lowered 
educational achievement. Children of stable married relationships have an advantage. 


Strong families preserve valuable traditions and serve as training grounds for broader 
social responsibilities. Public service was taught in the family of Joseph Brant — and it 
showed! Brant (1742-1809) was a Mohawk chief who defended British North America 
against the American Revolution. Many of his descendants later served as soldiers, like 
great-great-grandson Lt. Cameron Brant, who died at Ypres in World War One. 

The family is where the foundation of character begins. One of Canada’s most decorated 
soldiers was Sergeant Tommy Prince, an Ojibwa. He credited his nine medals (including 
the British Military Medal and the U.S. Silver Star) to his parents’ example of dedication 
and selfless service. 
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Second-Rate Commitment 


The impact of common-law relationships on 
marriage and the family 


By Frank Stirk and Alison McKay - 


ebecca is 23 years old. Christian, the 
Revs: man she has been living with 

common-law for the past four years, just 
gave her an engagement ring. Sweethearts since 
high school, she is confident that their marriage 
will last. “I know that we love each other a 
whole lot,” she says. So why did they choose 
not to marry without first living together? At 20, 
she says, she was simply “too young to be 
anyone’s wife.”! But for other common-law 
couples, marriage is no longer an option—if it 
ever was.* “We're not against it,” say Lison and 
Nathan, parents of a four-year-old son. “We 
think it’s a waste of time.”? “I actually think 
[living together] makes a relationship stronger,” 
Says university student Ona Gabriel.4 


“Expectations have changed” 


Such attitudes toward the family and 
marriage can no longer be dismissed as 
marginal or transitory. By the mid-1990s, 
cohabitation was the living arrangement of 
choice for one in seven couples nationally, and 
for one in four in Quebec.® In addition, a 
majority (57%) of young people entering their 
first conjugal relationship are now choosing to 
live common-law rather than marry.® 


It is a similar story in the United Stat 
| report released last month by noted sociol 
David Popenoe and Barbara Dafoe Whiteh 
found that the number of couples living: 
common-law soared from 439,000 in 1960 Oz 
million in 1998. “A lot has happeged in & very 
short period,” said Whitehead = feeBktud 
expectations toward marriage hay. 
drastically.”” % 


| “I don’t think we’re going to see gn 
reduction in the trend,” Robert Glossop with 
Ottawa-based Vanier Institute of the Fag 
predicts. “[Cohabitation is] fairly Vee 
established and fixed in our courting and 


mating rituals.”8 


g of the heart 
e legitimacy which society now gives 
g-common-law is relatively recent. For most 
Wman history, marriage was seen as an 
akable contract.? But in the wake of the 
“liberation” movements of the late 60s and early 
70s, that understanding has come increasingly 
under attack. As Institute of American Values 
‘President David Blankenhorn has commented, it 
a cultural perspective defined by the question, 
‘Why not?” “It’s an optimistic question,” he 
states. “It aims to quarrel about limits, extend 
frontiers, push through previously respected 
boundaries . . . It’s a question that seeks to shift 
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“TGen-Xers 
are] very 
optimistic 
about 
marriage. In 
a sense, they 
want to do it 
better than 
their 
parents.” 


- Carlton University 
social historian 


9 Roderick Phillips 


the burden of proof [and] relentlessly challenges 
the validity of absolute judgements.” !° 


However, the more that is known about the 
nature of common-law unions, the more 
obvious it becomes that they are no substitute 
for marriage: 


Low commitment: In an interview with 
Citizen, Barry and Janet Collick of Marriage 
Builders Canada said couples who decide to live 
common-law naively believe that they can 
achieve a healthy and long-lasting relationship 
without “the bumps and the scrapes” that a 
normal marriage has to endure. “In the end,” 
they said, “one or both partners may be walking 
on eggshells to hold the relationship together 
rather than being committed to working 
through the issues . . . In most cases, these 
relationships break down.” At the very least, as 
a recent study by University of Victoria 
sociologist Dr. Zheng Wu concluded, a couple’s 
“experience of cohabiting . . . decreases their 
propensity to marry.” His earlier research also 
determined that common-law couples who 
marry are two to three times more likely to 
divorce than couples who had not lived 
together." 


Less stable: A major destabilizing factor is 
the prospect of children. A year ago, Statistics 
Canada reported that 20% of all the children 
born in 1993-94 were to common-law couples, 
double the rate of ten years earlier.!?7 And yet 
more than half the fathers of these children quit 
the relationship before they were born.!> Not 
surprisingly, this has led to a highly 
disproportionate number of children born to 
unwed couples experiencing family breakdown 
and one or more blended families." 


More violent: Various studies have also 
shown that cohabitation can spawn significantly 
higher levels of domestic violence. According to 
one analysis, the risk of common-law wives 


being murdered by their spouses is over eight 
times greater than for women who are legally 
married; for common-law husbands, that risk is 
four times greater.!° And a British study found 
that kids living with cohabiting biological 
parents were 20 times more likely to be victims 
of child abuse compared to children living with 
married biological parents. That risk was 33 
times higher for children whose mother lived 
with a man who was not their father.!° 


Less financial security: In 1996, the 
poverty rate for American children living in 
cohabiting households stood at 31%, about five 
times more than for children with married 
parents. Noting that the poverty rate for 
children living with a single mother was 45%, 
Popenoe and Whitehead commented that 
“cohabiting couples are economically more like 
single parents than like married couples.””!” 

Living common-law, they conclude, is 
“probably least harmful” to couples who have 
picked a wedding date—and stick to it.!8 But the 
longer cohabitation lasts, psychologist Paul Vitz 
warns, the more negative the partners become 
toward marriage and children. “[T]hey’re 
learning to be uncommitted,” he says. 
“Shacking up teaches hardness of heart.’””!” 


A new legitimacy? 


The irony is that while the fragility of the 
common-law relationship is now well- 
documented, it is also gaining a new legitimacy 
as a vehicle for governments and the courts to 
sanction homosexual relationships while 
“protecting” traditional marriage. 


On May 20, the Supreme Court struck 
down the opposite-sex definition of “spouse” 
in Ontario’s Family Law Act as being discriminatory 
against same-sex couples. “This appeal has 
nothing to do with marriage per se,” Justice 
Peter Cory wrote for the majority.*° Three 
weeks later, Quebec’s National Assembly voted 


Proportion of persons living in common-law unions, 
by age group, 1981 to 1996 
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“More chifdren 
impoverished 
@ by divorce than 


came under the media spotlight 


for children | this week when the Supreme Court 


eard the case of a Toronto multi- 


5 ake . d millionaire who does not want to 
job loss: stu y } pay the $10,000 a month that he is 
DIVORCE required under the new guidelines 
as Continued from Page Al to pay in child support. The court 
By ELENA CHERNEY reserved judgment on the case. 
“Not many kids experience it, “" National Post 


but for those who do, it ig very 
| profound,” said Robert Glossop, 
the executive director of pro- 
_&rams at the Vanier Institute. of 
e Family in Ottawa, of the effect 

of a family breakup on the purse. 
Among those children living be- 
| low the low-income cut-off line 

_ when the study began in 1993, the | 
marriage of a parent virtually guar- 
anteed an exit from‘ poverty. In 
99% of such cases, the income of 
the new family rose above the low- 
income cut-off, which in 1993, was 
$21,400 for a family of four. 

Few families with average or 
high incomes fell below the low- 
income cut-off after a marital 
breakdown. Almost no families 
with incomes of more than 
$32,100 found themselves losing 
enough ground to be called poor. 

By following the same 56,000 
people for two years, the study ex- 
plains in a way no previous study 
has attempted to do why some 
children and not others fall below 
the low-income cut-off, and how 
poor parents restore financial se- 
curity to their children, 

“In the past, we've known how 
many people are poor in a given 
year, and how things change over 
time for the whole population,” 
said Ross Finnie, a professor at 
the School of Policy Studies at 
Queen’s University. “But we have 
not known how things change for 
the individuals.” 

The new study portrays poverty 
as a fairly fluid state for chil en, 
Prof. Finnie said. Among khil- 
dren in two-parent famflies, 
| 37.5% left the low-income group 
during the two years of the study, 
and among children with single 
parents, 27% rose above the low- 
income cut-off... 0. 

He said the findings show that 
the dramatic effect of divorce on 
children’s economic well-being 
could be alleviated by a policy of 
short;term income replacement 
_ fornewly.single parents — almost 
always mothers — while they get 
_ back on their feet. ‘ 

Awarding child custody to both 
parents, or to fathers, would help 
reduce the number of children 

living in poverty because of di- 

vorce, said Jack Wayne, a profes- 
sor of sociology at the University 
_ of Toronto. 

Income drops off for mothers 
who divorce, while fathers enjoy a 
slight gain in income, said Prof. 
‘Wayuc. “That we have given cus- 
tody as akind of bias to the mother 
means, all things being equal, that 
children suffer because they're be- 
ing substantially parented by the 


]—Saayqqqqa————— 


A divorce is more likely than a job 
loss to plunge a family into pover- 
ty, according to a study released 
yesterday by Statistics Canada. 

The study, the first of its kind 
to track the incomes of 56,000 
people over a two-year period, 
also found that remarriage is 
more likely than a new job to 
improve a family’s financial sit- 
uation. 

Children whose parents sepa- 
rate face a 67.5% chance of 
falling below the low-income 
cut-off line, it found. Children 
whose parents’ earnings were 
reduced by job loss or a reduc- 
tion in the number of hours 
worked face an 8% chance of 
falling into poverty. 

But only 3.2% of children in the 
study faced the separation of | 
their parents, while one-third 

saw a parent’s income decline. 
ta) - See DIVORCE on Page A2 
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CRISIS OR OPPORTUNITY? 


Eleven practical steps for strengthening the family 


Dr. Darrel Reid 


Bic: Note: At last month’s Ottawa Conference on 
the Family, Focus Canada President Dr. Darrel Reid 
spoke to the problem of family breakdown in Canada. 
He then presented a number of pro-family policy 
initiatives that are being considered and implemented 
around the world. The following is a condensed 
version of his remarks. Dr. Reid will make a similar 
presentation this month to the World Congress of 
Families II in Geneva, Switzerland. 


who would have thought that we would now 

be discussing the breakdown of the natural 
family? Who would have predicted that the 
traditional definition of marriage between one 
man and one woman would be in doubt? With 
all the attacks now aimed at the natural family, 
is it any wonder that the majority of Canadians 
feel that “the state of the family is a national 
crisis?”! Let's look at the statistics. 


The Facts 


* Common-law unions and single-parent families 
are on the rise. The number of common-law 
unions grew 158% from 1981 to 1996, while 
single-parent households grew 59%. By 
contrast, the traditional, marriage-based 

a» family grew only 10% over the same period. In 
981, 83% of couples, with or without children, 
were legally married. By 1996, this fell to 73%. 
More than a quarter of the families in Canada 
are not based on marriage. 


E f we were to step back only 30 to 40 years, 
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President, Focus on the Family, Canada 


¢ Family breakdown affects children. Nearly 
1.8 million children live in single-parent 
homes—a 44% increase since 1981. The 
number of children being raised in common- 
law unions grew an astounding 241% between 
1981 and 1996. Meanwhile, the number of 
children raised in marriage-based families 
declined 5%. In all, about 2.5 million children 
were being raised outside such a family—an 
increase from 17% in 1981 to 27% in 1996.7 


In 1974, 94% of all births were to married 
women. By 1997, this had fallen to 69%. In the 
same period, births to never-married women 
rose from 5.5% to nearly 30%. The trend is 
worse for teen mothers. The vast majority of 
births to women between 15 and 19 are now 
to single moms. Teen pregnancies rose 19% 
between 1987 and 1994.° 


¢ Family breakdown has now become a reality 
for many Canadians. In 1997, the proportion 
of marriages expected to end in divorce 
within 30 years was around 35%.‘ The divorce 
rate soared in 1987 following the introduction 
of more liberal divorce laws a year earlier. The 
rate has since declined, but this may be partly 
attributable to the decline in the number of 
new marriages and the increase in common- 
law unions. Between 1974 and 1996 the 
number of new marriages fell from nearly 
200,000 to less than 157,000.° 
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every political 
party in 
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strengthen 
families. ” 


The Consequences 


The research clearly indicates that family 
breakdown is dangerous for individuals and 
society. Children born out of wedlock or affected 
by separation or divorce are more likely to 
experience lower new-born health, slower 
cognitive and verbal development, and lower 
educational achievement. They will also have 
lower levels of job attainment, more behavioural 
and emotional problems, warped social 
development, increased dependency on welfare, 
lower financial well-being, increased exposure 
to crime, and a greater risk of being sexually 
abused. In addition, these children are more likely 
to experience marital problems of their own. 


The affects on adults of marital 
breakdown or cohabitation 
are just as great. Com- 
pared to these other 
all Be mniaitinvacsy 
married people 
are much better 
off. Research has 
found that on 
average married 
people have better . 
physical health, live “8 
longer, are happier, have 
better mental and emotional Me 
health, and are better off financially. They 
also have more satisfying sex lives, more 
stable relationships, and experience less 
domestic violence.” 


The magnitude of the problem is 
overwhelming. And yet these disappointing 
statistics may be why 92% of Canadians still 
rate the family as being very important in their 
lives, 78% believe children need a father and a 
mother at home, and only 12% feel the 
institution of marriage is outdated.® Canadians 
long for stable intact families. And they do so 
for very good reasons. The natural family, built 
on stable marriages, is far and away the best of 
all alternatives. So how can governments reflect 
this desire in law? 


The Policies 


Although they disagree on what should be 
done, nearly every political party in Canada is 
at least talking about how to strengthen 
families. This renewed interest in family and 
marriage is occurring globally. Governments are 
discussing ideas and even implementing pro- 
family policies. We suggest that Canadian 
governments consider the following initiatives 
as part of their “family agenda.” 


Gather Data: In Canada and many other 
nations, governments fail to collect adequate 
data on marriages and families. We know so 
little about the people who get married or 
divorced, the family settings children are 
growing up in, or what characteristics are 
common among strong families. These are 
important facts that must be known if we are to 
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make wise public policy choices. Governments 
should produce a regular report combining all 
the current data on family matters. The 
Australian Parliament recently produced a 
report entitled To Have and To Hold: Strategies to 
Strengthen Marriage and Relationships that could 
serve as a model for others. 


Define Marriage in Law: In many countries, 
there is no formal legislation defining marriage 
as a union between a man and a woman. 
However, as society becomes more obsessed 
with contracts, legal agreements, conventions 
and charters, we can no longer rely on legal 
tradition and history to protect marriage. 
Our courts have proved more than willing 
to erase centuries of legal history 
z in the name of political 
correctness.. A Definition 
of Marriage Act 
would signal that 
+ the historical 
understanding of 
marriage is 
foundational to 
our society. Such 
legislation has already 
been introduced in 
states throughout the U.S. 


Reform Divorce Laws: Marriage 
is the most important relationship two people 
will enter into. Yet it is the only agreement that 
can be unilaterally ended for no reason. 
Divorce laws should be reformed to indicate the 
importance society places on marriage. Divorce 
should be more difficult to obtain, especially 
when contested, or when children are involved. 
When contested, the waiting periods for a 
divorce should be longer to provide a greater 
opportunity for reconciliation. Parents who 
wish to divorce should be fully informed of the 
effects this will have on their children and, if 
they still choose divorce, how to minimize the 
impact. A number of states in the US are 
experimenting with repealing no-fault divorce. 
In Canada, a parliamentary committee 
recommended moving away from the current 
adversarial winner-take-all approach to one 
based on “shared parenting.” 


Source: Statistics Canada 
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Introduce Family Impact Legislation: Laws 
that deal with a very specific issue may 
unwittingly have a detrimental impact on the 

amily. Therefore, every policy proposal should 
9: assessed as to its effect on the family. This 
would give family issues a central place in the 
development of new policies. U.S. President 
Ronald Reagan created such a filter by Executive 
Order, but it has since been removed. 


Reform the Tax Code: A country’s tax system 
should at least be neutral on family matters, if not 
weighted in favour of traditional families. This is 
not the case in Canada. For example, a one- 
income family earning $60,000 pays $6,000 more 
in income taxes than a two-income family 
earning the same amount. Parents who decide 
that one of them should stay home to raise their 
children should not be penalized. As part of its 
overall tax reform, Alberta has taken steps to 
correct this bias by significantly raising the 
spousal exemption. Other provinces are now 
considering similar action. 


Promote Abstinence Education: Govern- 
ments should abandon safe-sex education and 
begin promoting abstinence. Decades of sex 
education have not reduced teen pregnancies. 
The Consortium of State Physicians Resource 
Councils in the United States has concluded that 
abstinence education works, whereas “safer-sex” 
programs do not. Abstinence education leads to 
fewer teen pregnancies, fewer abortions, and 
fewer children in single-parent homes. 


‘omote Family and Marriage Education: 
.« is ironic that we teach sex education in schools, 
but little if anything is taught about marriage and 
family. The state of Florida has passed the 
Marriage Preparation and Preservation Act that 
requires a marriage-and-relationships course for 
high school students. It also reduces the cost of a 
marriage license for couples who take an 
approved marriage-preparation course. 


Reform Welfare and Other Social 
Programs: Social programs should not take the 
place of a spouse nor should they encourage 
irresponsible parenting. Yet this is exactly what 
many of our current welfare programs do. 
Welfare provides incentives for single moms to 
have another child and to avoid marriage. Not 


only has welfare become more lucrative than 


getting a low-paying job, it is also more 
lucrative than marrying someone with a 
low-paying job. Society should not 
encourage single parenting, nor should 
it help parents abandon their 
responsibilities to their children. 


Enforce Child Support: In almost all 
instances, children are a result of 
consenting relationships. If one parent 
chooses not to live up to his or her 
responsibility, then society must act on 

jialf of the child. It should be clear 

at once someone has a child, parenting 
is no longer optional. The British 
government has set out a plan to 
improve its child support system. It 


Citizen 


aims to ensure support is collected, that children 
benefit from greater enforcement, that non- 
custodial parents have greater access to their 
children, and taxpayers are not forced to pay for 
absent parents. 


Confirm Parental Rights: Governments need 
to recognize that they are a poor substitute for 
parents and should not interfere in normal family 
life. Of course, child neglect and abuse laws 
should be vigorously enforced. But the state 
should not dictate to law-abiding parents what 
is in their children’s best interests. If parents 
are expected to be responsible for their children’s 
behaviour, then they must have the right to choose 
how their children are raised. Governments 
should support parents, not replace them. 


Set Objectives: People are motivated by goals. 
Governments continuously set goals for all kinds 
of economic and social initiatives. But they have 
been reluctant to set goals for strong marriages 
and two-parent families, even though the 
evidence of their social value is overwhelming. 
This is an area where governments ought to 
provide more leadership. 


Any government combining these initiatives into 
a comprehensive family policy would go a long 
way toward supporting families and reducing 
many of the social problems our children face. # 


' Angus Reid Survey, September 27, 1999 
2 Statistics Canada, National Census, 1981-1996 


3 Statistics Canada, Series 84F0210XPB and Health Reports, 
Winter 1997, Vol. 9, No. 3 


* Statistics Canada: “Divorces 1997,” The Daily (May 18, 1999) 
5 Statistics Canada, Series 84F0212XPB 


® See Patrick Fagan; “How Broken Families Rob Children of Their 
Chances for Future Prospenty,” Backgrounder, Heritage Founda- 
tion, Washington D.C. June 11, 1999 and “Rising Illegitimacy: 
America’s Social Catastrophe,” F.Y.I., Heritage Foundation, 
Washington D.C. June 29, 1994 for a survey of relevant research. 


7 See Linda J. Waite, “Why marriage matters” Threshold 57: 4-8 
(1997) for a review of relevant literature. 


8 Feedback Research Corporation: The Canadian Family 
(October 1998) 
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SI Ke 2\ DEDICATED TO PRESERVING FAMILY VALUES 
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RECOMMENDATIONS REGARDING RELATIONSHIPS AND MARRIAGE IN ELEMENTARY, 
MIDDLE AND HIGH SCHOOL PROGRAMS 


Part “A' Education Committee 


1) Recognize that 90% of 2 parent families with children in the Hamilton-Wentworth Region are 
led by married parents 


2) Recognize "That marriage is and should remain the union of one man and one woman to the 
exclusion of all others" 


3) Recognize that mom and dad families significantly reduce occurrence of sexual intercourse in 
14 yr olds. 
4) Recognize that fathers are instrumental in the healthy emotional, social and sexual 
development of daughters e 
5) Recognize mom and dad families significantly reduce criminality in children 
6) Recognize that mom and dad families significantly reduce hyperactivity, conduct disorders, 


emotional disorders and school problems in children which contribute significantly to the costs 
of public education 


7) Recognize that marriage is more stable than common law relationships 
8) Recognize that marriage is less violent than common law relationships 
9) Recognize that marriage provides better financial security than common law relationships 


10) Recognize that common law relationships significantly contribute to marriage breakdown 
11) Recognize that children whose parents separate face a 67.5% chance of falling into poverty 


12) Recognize that the State of Florida has passed the "Marriage Preparation and Preservation Act" 
that requires a marriage and relationship course for high school students 


PART ~ 


B’ School Board Administrators, Staff and Contracted Agencies 


Having recognized all of the above it is requested that the Education Committee give firm 
direction that: 


School board administrators and staff recognize the 11 points of part ~A’ 


School Board administrators and staff create a plan of action which through curriculum for Grades 
5 -10 will clearly demonstrate and emphasize the merits of marriage and consequences of 
common-law relationships and single parenting with expectations that students will be able to 
explain the consequences of familial and sexual decisions on themselves, family and the 
community. ( This is in keeping with the Ontario Curriculum, Health and Physical Education, 
Grades 1-8, 1998 and Grades 9-10, 1999) 


The plan of action should be age appropriate and include such topics as: 


i) What is a friend? 

ii) Life goals and how not to achieve them 

iii) Life goals and how to improve your chance of success 
iv) 101 things to do on a date other than.......... 

v) The difference between love and lust 

vi) The qualities to look for in a lifelong mate 

vii) Why marriage? 

viii) | Improving your chances for a successful marriage 


School administrators and staff have an outline of this action plan ready for presentation to the 
Education Committee for the October meeting of the year 2000. 


School administrators design a high school Marriage Preparation and Preservation Course available 
to students wishing to pursue that avenue. This course should be available for teachers and 
students by January 2001. 


School administrators and staff and contracted agencies remove from their health centers and 
school facilities, all posters, brochures, literature and resource that promote anything other than 
truly the best health and relationship choices. 


Public School administrators and staff and contracted agencies place in all their health centers and 
school facilities, posters, brochures, literature and resource which promotes truly healthy choices. 


Public School administrators and staff carry out recommendations with the assistance and guidance 
of local family friendly agencies ie. Hamilton-Wentworth Family Action Council, Birthright, 
Beginnings, Canadians for Positive Community Standards etc. 


Respectfully Submitted April 06, 2000 
yn Cn 


Jim Enos 

Chair, Sex-Ed Committee 

Vice-President 

Hamilton-Wentworth Family Action Council 
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The Hamilton-Wentworth District School Board 


Se ee ee 


MEMORANDUM :. |: 


I Vi 


DY tie Wire. 
Lot Merv Matier, Director of Education o.Giatyie: 
From: Krys Croxall, Superintendent of Educatidn) cte: 
Date: March 27, 2000 a a gs a 
Re: Family Studies and Design Technology Programs 


at the Grade 7-8 Level 


Recommended Action: 


Moved by that the Hamilton-Wentworth District 
School Board eliminate the non-mandated Family Studies and Design Technology 
(Industrial Arts) programs in county schools and concentrate available financial 
resources on enhancing the Grade 1- 8 Science and Technology curriculum, 
particularly at the Grade 7 and 8 level. 


Attached to this memorandum is the report of a Feasibility Study Committee which 
investigated options for Family Studies and Design Technology programming based 
upon the recommendations of the Curriculum Processes Transition Committee Family 
Studies and Design Technology Work Group received last year. The conclusions of 
the Feasibility Study Committee were as follows: 


v there is no curricular rationale for continuing Family Studies as a 
discrete elementary system program; 

/ the Board has two choices with regard to equitable Design and 
Technology programming: 
i eliminate the discrete Industrial Arts/Design Technology program 


offered in the former county schools so that there is equity across 
the Board and concentrate available financial resources in 
enhancing the Grade 1 - 8 Science and Technology curriculum, 
particularly at the Grade 7 and 8 level; 
OR 

Ph. develop of a number of “off-site” high tech Design Technology 
Centres in key locations across the Board where students could 
be transported for specialized programming in line with the 
re-written curricular expectations. 


In considering the curriculum implementation challenges already facing the Board 
because of the new Ontario Curriculum, the financial costs associated with 
continuing to provide a non-mandated program and the need to allocate scarce 
resources in the most effective way to meet Ministry expectations, the recommended 
action is necessary. We cannot deny the benefits that have accrued for students in 
the middle school years through this programming in the past, but the new Ontario 
Curriculum aims to provide instruction and “hands on” application of concepts and 
skills in these areas across the entire grade 1 to 8 continuum. It is our responsibility 
as a Board to implement this new curriculum direction for our students. 


G -/ 


The Hamilton-Wentworth District School Board 


OPERATIONALIZATION 
OF 
FAMILY STUDIES AND DESIGN TECHNOLOGY 


PROGRAMMING 
FEASIBILITY STUDY REPORT 


Committee Members 


Rick Clark, Principal - Glen Brae 
Diana Furry, Principal - Tapleytown 
Janet Van Duzen, Ontario Curriculum Consultant 
Rosemary Coomber, Acting Special Assignment Teacher 
Science and Technology 
Krys Croxall, Superintendent of Education 


March 2000 


6-2 
9 I. BACKGROUND 


At the time of amalgamation, the former Wentworth County Board offered Family 
Studies and Design Technology classes for all Grade 7 and 8 students at the following 
schools: 

> Billy Green (program offered to Billy Green, Green Acres, Mount Albion, 

Janet Lee and Tapleytown students), 

> Mountain View (program offered to Mountain View, Eastdale, Collegiate, 
Winona and Memorial students), 
Mount Hope (program offered to Mount Hope and Bellmoore students), 
Ancaster Senior, 
Dundas District, 
Dr. John Seaton, 
Spencer Valley, and 
Flamborough Centre (program offered to Flamborough Centre, Balaclava 
and now Mary Hopkins students). 


v v Vv v v v 


The Hamilton Board of Education had withdrawn central staffing support for these 
programs a few years earlier (although there was still enhanced funding at a school 
level). Some former city middle schools continued to offer modified activities through 
their own in-school personnel and financial resources. 


The Curriculum Processes Transition Committee, through the DT/FS Work Group, 
9 recommended the continuation of the program on an equitable basis across the entire 
Board . The report of this committee (1999) is attached as Appendix A. 


This Feasibility Study Committee has met over the past six months to prepare a plan 
to operationalize the recommendations of the Curriculum Processes Work Group. The 
mandate of the Committee was to find a solution for the equitable delivery of the 
Ontario Curriculum expectations if that were possible. 


In the process of developing this report, the Committee: 


> examined the curricular mandate for the program; 

* conducted a survey of all Ontario boards; 

> researched into the design of several proported “lighthouse” projects 
across the province; 

> considered the financial resources of the Board available for these 
programs; and 

> developed a response regarding the operationalization of the 


recommendations of the original Transition Team Work Group. 


Appendix A 
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The Hamilton-Wentworth District School Board 


MEMORANDUM 


To: Merv Matier, Director of Education 

From: Krys Croxall, Superintendent of Education 

Date: February 23, 1999 

Re: Report of the Curriculum Processes Transition Committee: 


Design Technology/Family Studies Work Group 


eS 
— 


Recommended Action: 


Moved by that The Hamilton-Wentworth District School Board 


accept the report of the Curriculum Processes Transition Committee: Design Technology/ 
Family Studies Work Group and forward it to senior administration for action. 


Rationale: 


The Design Technology/Family Studies Work Group has worked very hard to investigate options 
for maintaining a Design Technology/Family Studies program at the middle school level as these 
programs are highly valued by adolescent students and their parents. The Work Group has 
provided a very detailed rationale outlining the benefits of these programs for students at the 
Grade 7 and 8 level. 


After several large group meetings where discussion of the report occurred and changes were 
made by the Work Group, the Curriculum Processes Transition Committee approved this repon 
in principle. However, some questions and concerns regarding the problems which will have to 
be overcome if these programs are to receive system support and approval remained. These 
problems were also raised by Executive Council. For example: 


1. There is no separate Design Technology or Family Studies Ontario Currriculum, so these 
programs continue to be “non-mandated” and finding sufficient expectations at the nght 
grade levels within the mandated Ontario Curriculum (particularly in the Science and 
Technology and Health and Physical Education documents) to justify the time allocation for 
this program within the curriculum may prove problematic; 


Organizational and instructional problems in providing the programs to all Grade 7 and 8 


students within the board without the facilities and equipment within every schoo! with 
Grade 7 and 8 students: 


tv 


Loy) 


Finding the financial resources for the costs associated with these programs (bussing. 
refurbishment and repair of facilities and equipment, safety issues, supplies) within the 
Ministry funding model; 


4. Equity (county schools have continued DT/FS as a “system” program while city schools 
have not received “system” support for a number of years); 


Nn 


A sufficient number of trained and certified teachers to offer the programs. 


While the Work Group has developed some highly innovative ideas around these issues, more 
investigation and consultation will be required to operationalize their suggestions and to 
determine if the financial and human resources required can be found without serious detriment 
to mandated programs. 


It will not likely be possible to plan for and implement the suggested pilot by September 1999: 
in that case, a decision will be required concerning the current program in county schools for 
the coming year. Other decisions such as those being made in the formulation of a Board 
Transportation Policy will impact on the feasibility of the proposals presented. 


While it is necessary to point out some of the continuing concerns, the Work Team members - 
administration, staff, students and parents - must be commended for their energy and 
commitment to researching and attempting to solve a very difficult problem for the benefit of 
many students within the jurisdiction. 
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II. CURRICULAR MANDATE 


Under OS:IS (1989) a minimum of 925 hours per year were required for the Grade 7 
and 8 program. The following allocations were expected: 
> Arts (120 hours), 
Language Arts including second language (210 - 270 hours), 
Mathematics and Science (200 hours), 
Physical and Health Education (80 hours), 
Guidance (20 hours) and 
Social Sciences (120 hours) 
Personal and Practical Studies (remainder - up to 115 hours). 


Vv Vv v v v v 


Family Studies and Industrial Arts were listed as options available for the category of 
Personal and Practical Studies. Many educators and parents appreciated the “hands 
on” opportunities that these subjects offered to the adolescent learner. 


In 1997 and 1998 the new Ontario Curriculum was introduced by the Ministry of 
Education as the curriculum for all Ontario elementary students. This curriculum 
consisted of Language, French as a Second Language, Mathematics, Science and 
Technology, the Arts, Physical and Health Education and Social Studies, History and 
Geography. 


The optional areas of Family Studies and Industrial Arts were no longer discrete 
components of the new curriculum . Expectations related to some of the content that 
had been covered in those classes were found scattered throughout the new 
curriculum at a variety of grade levels (not just intermediate) and included in the 
subject areas of Health and Physical Education, the Arts and more particularly 
Science and Technology. The new orientation of the Science and Technology 
curriculum was to include the design component as an important focus of the 
curriculum starting in Grade 1. 


Across the province many boards have eliminated the Family Studies/ Industrial Arts 
program because the curricular mandate for these programs has, in the main, 
disappeared; the challenge of implementing the new compacted curriculum along with 
reduced resources ( Ministry funding model) resulted in many boards deciding 
proactively to put their resources into implementing the mandated curriculum rather 
than trying to maintain a non-mandated curriculum with scarce resources. 
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Ill. THE EXPERIENCE OF OTHER BOARDS 


Attached as Appendix B is the result of a survey of boards of education across the 
province in relation to their program offerings for Family Studies and Design 
Technology (Industrial Arts) at the elementary level. This survey was completed in 
the tall’of 1999: 


The survey indicates that many boards have already eliminated or are in the process 
of eliminating the program for a variety of reasons such as the following: 


> Twenty-one of the responding fifty-six boards had eliminated their programs 
citing that the required expectations for Design and Technology were best 
delivered within Science and Technology programming. 

> Ten boards were still offering a program but were in the process of review for a 
variety of reasons such as amalgamation (equity issues where the program was 
offered in one section of the board but not another), financial (Ministry funding 
model, cost of transportation, etc.), lack of congruence with the new Ontario 
Curriculum, and the need for resources and energy to be focused on the new 
curriculum and not old program offerings. 


Although it appeared that Family Studies and Design Technology programs were 
rapidly disappearing, it was noted that six boards were headed in a different direction. 
The Committee decided to investigate those delivery models to see if they offered 
guidance for the operationalization of Family Studies and Design Technology within 
Hamilton-Wentworth. 


These boards were developing and implementing a variety of approaches like Design 
Technology Centres (often in secondary schools) which were supposed to meet the 
new expectations and often involved information technology and multi-media as well. 
Committee members talked to contacts in those boards and visited the three sites 
that were felt most promising for the committee’s mandate. These boards were 


Niagara Catholic District, Upper Grand and Avon-Maitland District School Boards. 


Reports regarding the programs and mode of delivery are attached as Appendix Cl, 2 
and 3. 


In reviewing the information from all three sites some patterns emerged: 


ie Design Technology Centres were expensive enterprises requiring large capital 
outlays for facilities, equipment and supplies, even if they were phased in over 
a number of years as some boards were doing. 

Pa A large component of Design Technology Centres seemed to be computer or 
information technology applications (e.g. multi-media). Our Board already has 
an Information Technology Implementation Plan which is headed in a school- 
based rather than congregated direction. 

3: The expectations currently being offered in some of the sites did not match well 
with Ontario Curriculum expectations. The Committee could not recommend 
purchasing curriculum and therefore curriculum writing projects would be 
necessary for any implementation within our Board. 

4. Problems connected with additional staffing and extraneous costs such as 
transportation were not solved with this model of delivery. In addition equity 
remained an issue as not all the targetted students within some boards were 
able to access the programs for a variety of reasons (e.g. not enough centres, 
phased-in implementation over a number of years). 
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IV. FINANCIAL RESOURCES 


We investigated the costs associated with operating the program. Please refer to the 
Impact Statements (Appendix D1 and 2) which provide the costing for 1) the 
elimination of current Family Studies and Design Technology programs and; 11) the 
development of sixteen Design Technology centres. 


TRANSPORTATION 


The cost of transporting students in the county with the present delivery model is 
currently $54,000. These costs are based upon a half-day delivery model in the host 
sites. Some of the costs could be reduced if the following were implemented: 
> reduced number of visits/hours spent in the program; 
> day long programming and the continuation of regular routes from each 
feeder school to the DT centre to eliminate mid-day transportation runs. 


Expansion of the program to all schools in the board through the creation of Design 
Technology Centres would increase transportation costs. The new Transportation 
Policy being considered does not provide central funding for school-to-school 
programs. The cost of the bussing then would become a school budget responsibility. 
This may be an inequitable situation among schools since not all students would 
require transportation to attend a Centre. 


The School Budget Working Committee could decide to allocate funds from the total 
amount available to support the additional costs which transporting schools might 
have to pay. Then all schools would shoulder the cost because less funding would be 
available overall for other budget lines. 


STAFFING 


Staffing is a current cost of operating the program. This year there are 10.9 staff for 
the Family Studies and Design/Technology program, however, this translates into an 
allocation of 1.75 FTE of additional staffing because DT and FS teachers are part of 
the preparation time calculation. 


If the program were to be expanded to include city schools, there would be additional 
staffing costs depending upon the amount of time students would attend the centre. 
Reduced hours or days would mean that more students could be serviced by the same 
staff but then the quality of the program offering would diminish. 


For a 48 hour program at sixteen centres, there would need to be a minimum 
allocation of 17.75 qualified staff (at a ratio of 1 teacher per 25 students). The use of 
power equipment means the requirement of additional qualifications for the teaching 
staff. However, this allocation does not take into consideration any decreased PTR 
arrangement (currently one class is split between two teachers to provide a PTR of 
about 15:1 or less) to allow for the safe use of power tools and equipment. It is 
difficult to extrapolate the amount of additional staffing that would be required above 
preparation time allotments if 16 centres were established ; if we were to use the 
same ratio as exists now, then we could expect that the program would require 
approximately 3 additional staff members above preparation time allocations. 
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Currently each sending school submits its entire “high cost” Grade 7 and 8 supplies 
budget to the receiving schools to support the DT/FS program. That means that each 
sending school has to forego the $27.00 per pupil funding that is available for any of 
the other high cost subjects at the intermediate level (e.g. instrumental music, 
physical education, science and technology) in order to support the costs of materials, 
equipment and supplies at the receiving school. The School Budget Working 
Committee has made a small consideration for those schools that have both a DT/FS 
program and an instrumental music program, but generally this program is a huge 
drain on the sending school’s budget when so many other purchases are required to 
support other areas of the curriculum, particularly in science. With approximately 
2700 former county students in grades 7 and 8, schools are directing over $70,000 
per year to this program for supplies while other needs are not being met. 


MATERIALS AND SUPPLIES 


A reduced number of hours or days in the program would mean that fewer supplies 
would be required to operate the program. The elimination of the Family Studies 
component would also mean a decrease in the cost of supplies. 


One alternative would be to support an enhanced Science and Technology program 
through the development of science and technology kits at the Grade 7 and 8 level. A 
plan has been developed to provide kits over a number of years from Grades 1 to 8 to 
match the new curriculum; an outline of kit contents to match the Hamilton- 
Wentworth Science and Technology modules Grades 1 to 8 has been developed. Last 
year $20,000 was allocated from the Ontario Curriculum implementation budget to 
purchase materials to start the kit development and during the year Kit Services has 
been starting the process of building and piloting kits in the system. Another 
$20,000 has been allocated to the project in the 1999-2000 year budget and that 
money could be directed at the Grade 7 and 8 level in particular in order to enhance 
delivery for those students. Information related to kit development is found attached 
as Appendix E. 


EQUIPMENT AND FACILITIES 


There are costs for operating the current sites and maintaining/repairing the 
equipment. In most cases our current facilities are old and require extensive 
upgrading in terms of equipment and layout in order to implement an enhanced 
program Design and Technology program based on the Ontario Curriculum rather 
than an Industrial Arts program. Design Technology Centres in other boards seem to 
require a capital outlay in the area of $100,000 per centre to establish (construction, 
renovation, new equipment, machinery, etc.) 


Tony Cupido, Superintendent of Plant, has indicated that upgrading our facilities will 
mean many hidden costs as renovations mean bringing our facilities and equipment 
in line with current building and safety codes (e.g. dust collectors). Many of the 
former facilities in city schools have been dismantled and turned to other purposes; 
considerable capital outlay would be required to recapture these facilities into the 
program without even looking at the upgrading issues. . 


To provide our approximately 8000 Grade 7 and 8 students with 48 hours of 
instruction in a normal class size (25:1) would require 16 centres ; 25 hours per year 
would mean the need for 8 centres in the board. This might seriously reduce the 
value of the program but it would cut the number of centres required. As a 
disadvantage to reducing the number of centres, the cost of transportation would 
increase. 


6-3/ 
In order to see what could be accomplished with enhancements to the Science and 
Technology curriculum at a site-based level, visits to two Hamilton-Wentworth 
schools where the Design and Technology component was an integral part of the 
Ontario Curriculum Science and Technology implementation were conducted. In one 
middle school two teachers (one with Design Technology qualifications) collaborate in 
a two classroom setting to provide an excellent “hands on” program; in the other K-8 
school the facilites are less than ideal but a single teacher (without Design Technology 
qualifications) is implementing an excellent program for the students using the 
Hamilton-Wentworth Peel Science and Technology modules. Reports on these visits 
and the delivery of the program are attached as Appendix F 1 and 2. 


The so HE SeN aa eh oe Board Impact Statements 
Impact Summary Appendix D1 


ee ee ee eS SS ae a i ee 
-- Recommended Action: 


‘hat the Hamilton-Wentworth District School Board eliminate the non-mandated Family Studies and Design 
Technology (Industrial Arts) programs in county schools. 


The impact of approving the foregoing recommended action is as follows: 


Np Benefits/Expected Outcomes 


> Equity across the jurisdiction 

> Concentrate available resources to enhance mandated Ontario Curriculum implementation 
> Compliance with new Transportation Policy 

> Additional time available for instruction in Ontario Curriculum subject expectations 


ow Yes © No Recommended action is consistent with board beliefs and criteria for decision making. 


fa Target Audience ™ Grade 7 and 8 students (county — approximately 2700) 
Audience recommended action is expected to impact: 
Annual number expected to benefit in any 12 month period: 


3. Costing detail 
Effective date of recommended action: 
(*This year residual) (Next Full Year) 
Permanent Staff: 
10.9 but additional FTE = 1.75 $ 112,000 


@ $64,000 

Salary + Benefits 
Temporary Assistance: 
Supplies: Note 1 
*Not a central responsibility* 
Equipment: Note 2 

*Not a central responsibility* 
Accommodation/Transportation: $ 54,106 
Note 3 *Bus transportation to host 
centres* 


Note 1: Supplies are funded from school budgets’ “high cost” program allocation of approximately $27.00 per 
Grade 6, 7, and 8 student. Sending schools currently allocate all their high cost factor dollars for Grade 7 and 8 
students to the host schools. Host schools may or may not spend this total amount on their programs. 

Note 2: Host schools are currently responsible for purchasing, operating and repairing equipment from their own 
school budgets. Costs vary from school to school. 

Note 3: Under the new Transportation Policy if passed by the Board, there will be no central funding for school to 
school program offerings. 


4. Funding = Foundation Grant and Transportation Budget 


Source Recommended: 
Activities/programs negatively impacted by shift of funding: 


Compliance with legislated enveloping requirements: 


ie Classroom/Non-Classroom 


» 0 O Special Education | 
| Oo 0 Board Administration and Governance 
0 O ~—_ School Renewal/Debenture/New Pupil Place 


Date: March 20, 2000 


The Hamilton-Wentworth District School Board Impact Statements 
Impact Summary Appendix D2 


Recommended Action: 
That the Hamilton-Wentworth District School Board develop a number of “off-site” high tech Design Technology @ 
Centres in key locations across the Board where students could be transported for specialized programming in 
line with re-written curricular expectations. 


The impact of approving the foregoing recommended action is as follows: 


ie Benefits/Expected Outcomes 
> Discrete “hands-on” high tech Design Technology program offered by specialized teachers 


a Yes © No’ Recommended action is consistent with board beliefs and criteria for decision making. 


a Target Audience ™ all Grade 7 and 8 students in the Board (approximately 8000) 
Audience recommended action is expected to impact: 
Annual number expected to benefit in any 12 month period: 


3. Costing detail = 
Effective date of recommended action: 


: (*This year residual) (Next Full Year) 
Permanent Staff: 
17.75 but additional FTE = 3.0 
@ $64,000 Salary + Benefits 
Temporary Assistance: $ 6,000 
Curriculum Writing 


| Supplies: *Not a central nil nil 
responsibility — to be shared by G& 
schools based on pupil enrolment 


$ 192,000 


Equipment: Note 1 $ 800,000 
Accommodation/Transportation: $ 240,000 


Note 2 — 16 centres — no central 


transportation funding 


fos __| Total $ 1,046,000 $ 352,000 


Note 1: The cost of high tech equipment is expensive. Niagara South spent $100,000 to initially set up their centre 
(not including additional computers and special equipment such as a CNC mill and lathe). They budget $50,000 
annually for supplies and maintenance for 3 sites. The Upper Grand centre was established at a cost of $80,000 
(not including the cost of computers) and services one school. Avon Maitland was the most cost effective; it 
allocates $30,000 for maintenance and new purchases after start-up. We will conservatively estimate $50,000 for 
start-up per centre and $10,000 for maintenance. 

Note 2: The cost of construction/renovations to set up 16 centres can only be estimated based upon costs seen in 
other boards which range from $15,000 to $100,000 depending on the size of the facility. It is possible that some 
current facilities will require only minor modifications to make them suitable; however, there may be many hidden 
costs associated with building code and safety criteria. We will use the low range $20,000 estimate. 


4. Funding ™ Foundation Grant and School Renewal 
Source Recommended: 
Activities/programs negatively impacted by shift of funding: 
Foundation Grant — mandated Ontario Curriculum implementation 
School Renewal — high priority renovations and maintenance work 


Compliance with legislated enveloping requirements: 


aa! @ 
0 Classroom/Non-Classroom 

0 0 Special Education 

) Oo Board Administration and Governance 

ti © Schoo! Renewal/Debenture/New Pupil Place 


Date: March 20, 2000 


Kit Costing nen Cake ra yee 7&8 Appendix E 


T- following chart represents the total cost factors to create 12 kits for each unit that would support a 
[ of 42 schools over the course of one school year. 


2 oe ee eS ee ee eee ees eee 
Grade 7 Consumables Non-Consumables Total 
ee a ae een eS ee 
Shaking Structures 3682.00 6859.00 10541.00 
ie es bo oS eee ee SS. | aa a 
Grade 8 


| Happening Hydraulics 1737 7:92 


3975.00 21352.92 


Bright Lights 882.00 8581.00 9463.00 


Total 21941 19415.00 54806.00 


were would be 12 kits created for every Science and Technology unit in grades 7 & 8 to circulate to the grade 7 
& & schools in the Hamilton Wentworth District School Board. Each kit would be signed out for a time period 
of 6 weeks to accommodate the recommended time for completion of the Science and Technology modules. 
The 12 kits per unit would serve a minimum of 42 schools in one school year. 


Design and Technology expectations are a component of the Science and Technology strands Matter and 
Materials, Energy and Control, and Structures and Mechanisms in grades one to eight. In these strands, 
students are required to design and create effective models using the design process in a problem solving 
format. 


DT and FS is still offered in County East and County Vest schools. There are currently 2700 grade 7 & 8 
students that are transported to a host school to receive DT and FS. Schools that do send their students to a 
host school for this program transfer their entire "High ost" budget to the host school to offset costs of the 
program. The "High Cost" budget is equal to approxim. -.. >-.00 per student. To outline the ramifications of 
cost to support this program consider the following exa: 1ple. 


School X has a total of 50 grade 7 & 8 students who are transported to a host school to receive the DT and 
FS program. The cost to the sending school would be 50 students X $27.00 = $1350.00. 
Design and Technology Ministry expectations are met within the Science and Technology curriculum. By 
offering Design and Technology within the school Science and Technology program, savings would be 
accrued for each school from the money currently spent on the supplies for the host school. Individual 
-hools would be more able to allocate those funds to needed areas. Some of their "high cost" budget could 
0 toward use of the kits but this cost factor would be lower than that currently expended. For example, the 
total cost to restock the hydraulics unit would be $16.55; the cost of the optics unit less than $1.00. 
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6-37 
V. OPERATIONALIZATION OF THE RECOMMENDATIONS OF 
| THE CURRICULUM PROCESSES DT/FS WORK GROUP 


Finally the Committee considered the recommendations of the Work Group one by 
one and created the following response attached as Appendix G. 
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» VI. CONCLUSIONS OF THE FEASIBILITY STUDY COMMITTEE 


Faced with all the evidence, the Feasibility Study Committee concludes that: 


Y there is no curricular rationale for continuing Family Studies as a discrete 
elementary system program; 


Y the Board has two choices with regard to equitable Design and Technology 
programming: 
ths eliminate the discrete Industrial Arts/Design Technology 
program offered in the former county schools so that there is 
equity across the Board and concentrate available financial resources 
on enhancing the Grade 1 - 8 Science and Technology curriculum, 
particularly at the Grade 7 and 8 level; 
OR 
2. develop of a number of “off-site” high tech Design 
Technology Centres in key locations across the Board 
where students could be transported for specialized 
programming in line with the re-written curricular 
expectations. 


oF 


The Hamilton-Wentworth District School B 


Gat 
» M E M O R A N D PA” D.rector. 


a. gnatuie: 


istiipution 


To: Merv Matier, Director of Education 


From: Krys Croxall, Superintendent of Education 
Joanne Languay, Ontario Curriculum Consultant, E 


Date: April 6, 2000 


Subject: |The 2000-2002 Hamilton-Wentworth District School Board EQAO Action Plan for 
Improvement 


Recommendation: 


Moved by that the 2000 — 2002 Hamilton-Wentworth District School | 
Board EQAO Action Plan for Improvement be approved. 


BACKGROUND 


Following presentation of the Board Report 1999 EQAO Grade 3 and 6 Assessment of Reading, Writing 
and Mathematics, Summary of Results and Initial Cursory Review, at the December 1°‘ Education 
Committee meeting, a representative system-level action plan committee was formed. The committee 

@ comprised of teachers, administrators, parents, school council members, consultants and 
superintendents interpreted the system achievement results and contextual data and prepared the 
attached action plan for improvement that addresses strategies, timelines and indicators of success. 
This committee comprised of three workgroups, met for four half days in January and reviewed materials 
between each meeting. It is through the efforts of this hardworking committee that this plan has been 
created. Other teams from the Instructional Services department (i.e. ESL, Information Technology, 
Psychological Services, Special Education) also provided input to the action plan. Everyone involved in 
the creation, review and editing of this system action plan deserves our thanks and appreciation for their 
time and effort. 


The action plan is now multi-year in length (from January 2000 through to December 2002) with a review 
component built in each December. A review of the 1998 Board EQAO Action Plan was also completed 
and is included in Appendix A. Some of the areas of concern identified in the Summary of Results and 
Initial Cursory Review report (parent awareness, gender differences and ESL) go across subject areas 
and are addressed in the section of the action plan Areas of Focus Common to Mathematics, Reading 
and Writing. 


This action plan will be shared with all elementary schools at the administrator cluster meetings on April 
12" so schools are aware of the system initiatives and cluster-level opportunities included in the plan 
which will complement and extend school level plans for improvement. Individual school EQAO action 
plans for improvement along with the previous year’s review have also been completed and are available 
in binders, by ward, in the Trustee Lounge. 
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THE HAMILTON-WENTWORTH DISTRICT SCHOOL BOARD 


© MEMORANDUM 
To: ne Beater ae approved for Gotiloution 
0: erv Matier, Director of Education and Secretary by tue vuectoh 
From: Chuck Reid, Superintendent of Education . 
Signature: 
Date: April 6, 2000 
Subject: Early Learning Advisory Committee Report Jate: 


Recommended Action: 


(1) Moved by , seconded by : 
That the Board provide Junior Kindergarten Programming in the following schools: 


Balaclava Mountain View 
Central Park Norwood Park 
Guy Brown Rousseau 
Mary Hopkins Tapleytown 
Millgrove Winona 


Mount Albion Yorkview 


(2) Moved by , seconded by : 
That, effective September 2000, kindergarten students will no longer receive mid-day transportation. 


(3) Moved by , seconded by : 
at the Board support a half-day program in schools where less than 10% of the school population is bused and 85% of the 


parents of kindergarten children agree to move to a half-day program, with the understanding that mid-day transportation for 
kindergarten students will not be provided by the Board. 


(4) Moved by , seconded by : 
That Norwood Park School offer Junior Kindergarten starting September 2000 given the following conditions: 
(i) the program will be English language Junior Kindergarten and must have a minimum of twelve students 
(11) parents who register their children in the English Language JK program will do so with the intent to register 
their children in a French Immersion Senior Kindergarten program the following year 
(111) parents registering their children in the JK program will be made aware that English language Senior 
Kindergarten programming will NOT be available at Norwood Park 
(iv) parents who register their children in the English language JK will be responsible for daily transportation as 
are all parents in the French Immersion program 


(5) Moved by , seconded by 
That the Board support both Blended and Non-Blended Kindergarten Programs. 


(6) Moved by , seconded by : 
That the Board direct the Early Learning Advisory Committee to examine the following points related to Junior and Senior 


Kindergarten and report back to the Board by December 2000: 


(1) the implications of reducing the class size of Junior and Senior Kindergarten (refer to Appendix A) 
(11) the special support services provided to Kindergarten students 

(111) the links to the Early Identification Policy 

(iv) the standards related to: - parent communication 


- equipment and facilities 

- blended classrooms 

- noon period supervision 
the procedures for ongoing program review and professional development 


8 -/ 
1.0 Rationale 


In March of 1999 the Board of Trustees approved the process for the Implementation of Junior Kindergarten in County schools. 
The tasks for the Early Learning Advisory Committee were outlined in the report as follows: 

Y Review of the implementation in Phase One Schools 

¥ Consideration of site expansion for 2000-2001 

Y Consideration of equity of program delivery 

The Early Learning Advisory Committee has been meeting monthly since September 1999. The committee is a representative 
group composed of system staff and community interest groups. Several issues were discussed and are presented in this report 
for Board consideration. The main focus of the group was the expansion of Junior Kindergarten to the twelve schools, in our 
district, which currently do not have on-site programs. District equity of program delivery was also a primary focus. In the 
course of the decision process, three issues surfaced: Blended vs Non-Blended programming, transportation, noon-period 
supervision, and expansion into Norwood Park. 


LI Program 


The advantages and disadvantages of Blended vs Non-Blended programming is discussed in the body of this report. 
A recommendation for school-based decision-making around this issue is put forward for Board consideration. 


12 Transportation 


The application of a uniform transportation policy will affect 15 city schools in September 2000. Each of these 
school sites will no longer be provided mid-day transportation. 


Decrease in Transportation Costs for the District = $83,290 
School Number of Children Bused Over the Lunch Hour 


Buchanan Park 
Franklin Road 
Helen Detwiler 
Huntington Park 
Lincoln Alexander 
Mountview 
Pauline Johnson 
Prince Philip 
Ridgemount 
Ryckman’s Corners 
Sherwood Heights 
Sir Isaac Brock 
Thornbrae 

Vern Ames 
Woodward 


N 
w 


2 (eligible but not using) 


Ww 
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| BS) Noon-Period Supervision 


The Committee saw the need for noon-period supervisors in schools where all day, alternate day programs were 
taking place. Those schools with alternate day programs reported difficulty with scheduling noon supervision for 
Junior Kindergarten students. Teachers stressed the young age of the JK students demanded greater supervision 

care than the regular school population. Senior administration is not supportive of the use of noon-period supervisors. 
The Board has removed this staff complement from its operations. Senior Administration views the addition of 
noon-period supervisors as an expense which will draw too greatly on the financial resources of the Board. It is the 
position of Senior Administration that noon-period supervision issues can be met by individual schools. Estimated 
district cost for one noon-period supervisor, for each school implementing full day alternate day program, is $133,000. 


1.4 


G-2 


Norwood Park 


At the March 28, 2000 meeting of the French Immersion Advisory Committee the issue of expansion of Junior 
Kindergarten into Norwood Park School was discussed. Norwood Park is the Board's only single track French 
Immersion elementary school and the French Immersion Advisory Committee recognizes the importance of 
maintaining the integrity of the program and environment at Norwood. 


A JK program at Norwood Park would be a service for parents interested in registering their children in the French 
Immersion Senior Kindergarten program as it would mean that their children would not have to transfer schools in 
order to access a French Immersion program after their Junior Kindergarten year. Sixteen students are already on the 
school's intent to register list, many of these children already have siblings in the French Immersion program at 
Norwood Park. The catchment area for the Junior Kindergarten class should be the same as for the rest of the school 
and those outside the catchment area would be required to complete an out-of-catchment request; however, the 
Committee did not want to see parents registering their children in the Norwood Park program unless they had an 
intent to carry on with the French Immersion program. 


The Committee also supported the same requirements for the Junior Kindergarten parents as for other French 
Immersion parents at Norwood Park in regard to transportation. 


However, the availability of Day Care at the school means that the school would like the option of continuing the 
half-day programming instead of the full-day alternate day option. Since there is no Board-provided transportation 
to Norwood Park, it was felt that this half-day programming could continue. 


2.0 Committee Report 


cn 


2.1 


aoe 


Committee Membership 


Dana Atkinson - Highland School Council Doug Baker - Principal, Hess Street and Central Schools 
Judith Bishop - Trustee Heather Bullock - Trustee 

Kendra Coats - parent/community representative Janice Dewar - Trustee 

Sue Giordano - parent/community representative Susan Ham - HWDSB 


Sue Honeyman - ASCY's Lynn Howarth - HWDSB 
Jack Langhorn - H-W Regional Police Bev Lasky - Kindergarten Teacher, George R. Allan School 
Kathy Long - Pleasant Valley School Council Penny Mitton - Kindergarten Teacher, Prince Philip School 


Dave Murphy - parent/community representative Tom Parker - parent/community representative 
Gail Patti-Buntain - Principal, C. H. Bray School Jennifer Powell-Fralick - HWDSB 


Chuck Reid - HWDSB Ken Sanford - HWDSB 
Joyce Schumacher - HWDSB Connie Tucker - Kdgtn Teacher, Franklin Road School 
and HWETL Representative 


Areas to be Addressed 


The Early Learning Advisory Committee has identified three areas which address the successful implementation 
of Junior Kindergarten. The information provided is a summary of a survey conducted of all county schools who 
experienced the implementation of Junior Kindergarten in September 1999. It also includes committee research 
related to Junior and Senior Kindergarten programming. The following is outlined in this report: 


(1) Program Delivery -- advantages and disadvantages of blended, non-blended, alternate full-day, and 


everyday half-day programming 
(11) Facilities -- issues related to expansion specifically, renovation, portables and projected costs 
(11) A List of Recommendations -- for future Board directions 
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3.0 Program & 
<M | Blended Junior and Senior Kindergarten Programs 


Maximum Junior/ Senior Kindergarten Blend Student/Teacher Ratio-- 2531 
Advantages Disadvantages 


e When numbers of Junior or Senior students are low, 
blending programs will assist with staffing issues. 

e Kindergarten has been identified by the Ministry of 
Education as a two-year continuum and geared to a 
developmental perspective rather than a grade level. 

e Both the Junior and Senior kindergarten programs are 
activity-based. 

e The children develop a sense of confidence, trust, and skill 
that can be built on over the two years. 

° The teacher is able to build on the extensive knowledge 
learned about the child's abilities and can develop a 
consistent and accurate program to meet the individual 
needs of the child. 

e Peer modeling is an effective way for students to learn the 
routines, behaviour and attitudes. It is beneficial for the 
younger and older students who gain self-confidence and 

also develop both socially and emotionally as they assist 

and take on great responsibility in the classroom. 


e@ Blended programs have a less favourable impact on the 
Senior Kindergarten children. 

e@ Teachers have the additional challenge of meeting a wide 
range of skills and needs of a multiple age group. 

e Opportunities for Senior Kindergarten students may be 
lessened by the demands of the younger children. 

e Meeting the needs of special needs students may be 
compounded when placed in a multiple age grouping 
situation. 

e Enrichment opportunities may be reduced due to the demands 
of meeting the needs of such a wide range of children who 
are at various levels of development. 


3.2 Non-Blended Programs 


Maximum Junior Kindergarten Maximum Senior Kindergarten 
Student/Teacher Ratio-- 23:1 Student/Teacher Ratio- 26:1 
Advantages Disadvantages 


Less consistency from year to year. 

e Junior Kindergarten students are not able to benefit from peer 
modeling. 

e The children are not exposed to the opportunities that will 

help them gain competence through practice, exposure, and 

experience. 

Additional cost due to need for extra staff 


e Children are of a common age and as such are at a similar 
developmental level. 

e _It is much easier for the teacher to program to a more 
homogeneous group. 

e Senior Kindergarten students are removed from a situation 
where they are regularly expected to be the helpers. 

e Junior Kindergarten children can enjoy an introductory year 
to Kindergarten. 

e For the JK student it is an opportunity to develop the pre- 

skills that will help them acquire the expectations outlined 

by the Ministry of Education. 


Full-Day Alternate Day Model 


Advantages 
This model of delivery is cost effective. It has been the 
preferred model for Boards of Education who have a 
significant number of children who would have to be bused 
home over the lunch hour if on a half-day model. 


The students are able to complete activities rather than carry 


them over to the next day. 


The teacher is able to provide a wider variety of work within 


the day. 
The students can extend projects and elaborate in areas of 
skill and interest. 


The dilemma of choosing a morning or afternoon is 
removed. 


Half-day Every Day Model 


Advantages 

The half-day model has been identified in studies, by 
experienced teachers, and by parents as the more 
appropniate model of delivery. 

The half-day program best fits the developmental nature of 
4 to 6 year olds, who have short attention spans, and benefit 
most from a consistent routine. 

Studies have found that the children in a half-day program 
were more alert, attentive and had a better retention of 
learning. 

The half-day provides an introduction to the school, and 
helps the child adjust to the school schedule. It has been 
found that it also makes it easier for children to adjust to 
Grade One. 

The half-day program offers children a more predictable 
routine and less stress. Studies support the half-day because 
it allows children the exposure to some structured learning 
experiences each day as well as some individual, less 
structured time. 

Teacher assessment is more accurate and based on 
observations made daily. 
The teacher is able to provide a consistent routine, and 


extend on the activities without gaps and days in between to 


interrupt the flow of learning. 


Disadvantages 
The Full day may be too long for the Kindergarten children. 
Often the children in this age group experience extreme 
fatigue. Studies have indicated that this may have a negative 
impact on both behaviour and academic performance. 
Teachers of the full-day program have reported that the 
instruction time is minimal due to the inability of the children 
to focus. 

Teachers have also reported that it is more difficult to balance 
the schedule in a full day to accommodate the needs of the 
young learner. 

There is a lack of consistency with the alternate day model. 
The children often are away from school for up to 3 and 4 
days as a result of weekends, alternate Mondays schedule, 
and holidays. 

This is challenging for children who learn best through 
repetition, structure, and consistency of routine. Teachers 
have said that they spend a great deal of time on reviewing 
and re-teaching because of the alternate day schedule. 

School Administrators have had difficulty with developing 
their school schedules. 

Difficulties have arisen around lunchroom supervision, and 
recess. School staff and parents have expressed their 
concems about safety and supervision of the Junior 
Kindergarten children on the playground over the lunch hour. 
The scheduling of teacher supervision has also presented a 
challenge. Currently our coterminous Board provides noon 
period supervisors in Full Day Alternate Day JK/SK 
Kindergarten programs. 

Studies have also found that teacher assessment in the full 
day model was less accurate. These studies suggest that the 
teachers did not know their children as well as the teachers 
teaching in the half-day model (due to the lack of consistent 
exposure). 

Difficult for families to follow the schedule 


Disadvantages 
The half-day everyday model would increase significantly the 
cost of transportation to the Board of Education 
Estimated increased cost: 
$410,000 for SK portion alone 
$150,000 additional for JK portion 
$560,000 


4.0 
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3.5 Full-day Alternate Day Model and Half-day Everyday Model 


Disadvantages 


Advantages 

e Offering both models within our Board would allow 
families to make choices that would best meet their own 
personal childcare and babysitting needs. 

e Parents would also be able to make program choices based 
on the matuntty and skills of their children. 

e Transportation costs would be reduced by directing schools 

with a significant bused population to alternate days for 

their kindergarten population. Schools with a majority of 

students who walk would be given the opportunity to 

participate in half-day programs. 


¢ The dual model would continue to support the inequity 
within our Board, and would create a change of delivery for 
many City schools that currently have Kindergarten children 
bussed over the noon hour. 

e Delivery Model decisions would be based on transportation, 
and not on the needs or wishes of the community. 


Facilities 


The offering of Junior Kindergarten in all elementary schools throughout The Hamilton-Wentworth District School Board can 
be accommodated with the following facility considerations. 


4.1 The following are schools, which require no alteration and can expand using existing space. 
e Rousseau 

Yorkview 

Balaclava 

Guy Brown 

Mary Hopkins 

Norwood Park 


4.2 The following are schools that require some internal alterations at a total cost of $47,000: Ge 


Expansion 


Open up wall to access washroom, plumbing washroom modifications, and $ 10,000 
carpet area 


Door through fabricated wall to access washroom, flooring, modifications to 

sinks, and carpet area 

Modification to Music Room. Washroom added, modifications to sink, 

cloakroom modifications, and carpet area 

(No outdoor shed needed--one currently on order--savings of $2,500) 

Class in existing portable with washroom to be added, modifications to sink, and 

carpet area 

(Playground will need additional $3,000 because of safety issues) 

Note: Although Mount Albion will require an additional $3,000 for the playground, this will be offset by the savings at 
Mountain View. 


School 
Central Park 


Millgrove 


Mountain View 


Mount Albion 


4.3 The following are schools requiring relocation of portables: 


School expansion Cost 


Portable relocation $ 25,000 
Tapleytown Portable relocation $ 25,000 


4.4 The following are expenditures that are required for the set-up of the Junior Kindergarten classrooms and 
playgrounds: 


e Materials, Supplies, and Furniture 
e Outdoor Playground/Fencing, Paving and Shed 
e Safety Standards for Playground at Mount Albion 


$110,000 
$ 77,000 
$ 500 
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Elementary Average Class Size for Selected Years 
January 2000 


Judith Bishop 


YEAR GR2 GR3 GR4 GRS GRO GR7 GR8 AVERAGE 


k GR 1 

Hamilton 30.3 
1973-74 

Hamilton 259) 24.08 

1990-91 
Hamilton 4 ; 24.15 
1991-92 

OST 23.19 24:04) 025.445) 25:57 oe 25 lin 25.05 24.39 

yey ols) || oyeV els) || asta || axssys) |) Wa/ Gye |) Ayes || Pa foley |) 27/78} 26.06 

21.52 | 22.52 | 23.25 | 24.06 asin | 2520 | 2595 | 26.81 | 26.93 24.43 


Figures taken from annual staffing reports of the former Board of Education for the City of Hamilton and from the Hamilton- 
Wentworth District School Board 1999-2000 Average Class Size Report. 


Hamilton Hes |) Dyess) 
1992-93 


Hamilton 19.8 22.6 
1996-97 


Hamilton-Wentworth 
*199-2000 


Historically class size had been declining in the former city Board since at least 1973-74, when the overall average class size for the 
elementary grades had been 29.06, until 1990-91 when it had stood at 24.08. 


Class sizes in the Hamilton- Wentworth District School Board in 1999-2000 are at the levels roughly of those for the former city Board 
in 1992-93, when the average class size was 24.39. Class size is now defined more rigidly than then as now teachers who do not teach 
a class for half the day or more are not included as class teachers. 


However, the average class size of Junior Kindergarten, which had begun to increase earlier in the city Board, is now at the highest 
average in the city it has been since 1973 when it stood at 17.6. In 1975 average class sizes were 18.7 for Junior Kindergarten and 
20.9 for Senior Kindergarten. Every Junior Kindergarten class also had an Educational Assistant as well as many large senior 
kindergarten classes. There were no special education students as up until 1985 and later they were served in separate community 
programs. Present classes include special education students and there are only Educational Assistants if there is a child with high 
needs. Class sizes are now standing at 20.27 and 21.52. 


Average class sizes for grades 3 and 4 and for 7 and 8 are higher than they had been in the city in 1991-92. However, average class 
size of grades 7 and 8 had always been higher than those for other grades in the city. In 1972- 73 they had been 30.6 and 29.3 
respectively. By 1990, the year of the city's lowest average class sizes, averages for these grades were 25.8 and 24.1. 


What has been the effect of imposing an overall average class size in 1998 in the elementary grades? It has returned most class 
sizes to the average the city had in 1992-93, that is before the 5% cut in staffing imposed on boards of education by the NDP 
government. However, this has been achieved without returning average class size in Junior and Senior Kindergarten to the 1992-93 
, os and these classes often have no Educational Assistant support. 
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The Hamilton-Wentworth District School Board 
Impact Summary 
Recommended Action: 
That the ....Junior Kindergarten programming be expanded to an additional 12 locations. 


The impact of approving the foregoing recommended action is as follows: 


1. Benefits/Expected Outcomes V 
> All school sites will provide Junior Kindergarten. 
> Aconsistent delivery model will exist throughout the district. 


V Yes No Recommended action is consistent with board beliefs and criteria for 
decision making. 


nnn nn nnn nee eeaUU Uy UIIIEIIIEISEISISSSSSSSSSSSSSSSSSSSSSSS Sn 


2. Target Audience V 


Audience recommended action is expected to impact: 12 schools: Balaclava, Central 

| Park, Guy Brown, Mary Hopkins, Millgrove, Mount Albion, Mountain View, Norwood Park, 
Rousseau, Tapleytown, Winona, Yorkview 

Annual number expected to benefit in any 12 month period: 


ee ——— en al oe eae 


3. Costing detail V 
Effective date of recommended action: September 1, 2000 
: Start-Up Cost Operating Cost | Operating Cost 
(*This year residual) (Next Full Year) 
Permanent Staff: 
4 FTE= 3 $ $ 
Salary + Benefits These additional 
ane Temporary Assistance: JK classrooms 
Supplies will be 
~ ~~{ (description): resourced on 
the same basis 
Matenals and equipment $110,000 $ as current $ 
$ $ Junior $ 
oe Kindergarten 
programming. 
z $ $ 
Equipment 
_--| (description): 
7 $ $ $ 
peers $ $ $ 
$ $ $ 
-| Accommodation/ 
Seu" | Transportation 
“yf (description): 
--% |e Playground fencing, $ 77,500 $ $ 
a shed and paving 
e Renovations $ 47,000 $ $ 
e Portable moving $ 50,000 $ $ 
Total $284,500 5 Se 
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Funding V 
Source Recommended: Start-up costs will be accommodated on the 2000/2001 budget 
as follows: 
= TexbOOKS & Classrooi’. SUDDIICS:3..4.54 eee $ 110,000 
TrSCHOOl ODETAUOlNS \ci<cecksie eee ee ee eee $ 124,500 
fF" Sehnool Renewal! ccasc sec Sicoss eo wean eee ee $ 50,000 


Activities/programs negatively impacted by shift of funding: 
* Has the potential to impact school budgets by reduction of approximately $3.00 per 


student. 
= Will diminish amount available for other general maintenance or other projects. 


Compliance with legislated enveloping requirements: 
Yes No 


Classroom Non/Classroom 

Special Education 

Board Administration and Governance 
School Renewal/Debenture/New Pupil Place 


RO 


ee 


Date: 


Note: 


Impact Summary not required if recommeded action is to receive report for information. 
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THE HAMILTON - WENTWORTH DISTRICT SCHOOL BOARD 


100 Main Street West, P.O. Box 2558 
HAMILTON, Ontario L8N 3L14 TELEPHONE: (905) 527-5092 


MEMORAND U\Mevvesix aa 


by tie Uirect: 


TO: Merv Matier, Director of Education nature, 
FROM: Nora Campbell, Superintendent of Education dete: 
DATE: March 29, 2000 

RE: ‘Draft’ Accommodation of Personnel Policy 


Recommended Action: 


It was moved by that the ‘draft’ Accommodation of Personnel 
Policy be referred to the Joint Advisory Committee. 


Background: 
The ‘draft’ Accommodation of Personnel Policy is a result of a need for policy in this area, as 


identified by the Joint Advisory Committee. The policy development committee membership was 
reflective of the major employee groups within the Board, as well as trustees and senior 
administration. A list of committee members is attached. 
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3 ACCOMMODATION OF PERSONNEL POLICY COMMITTEE 
MEMBERSHIP LIST 


Policy No. 000 


Accommodation of 


A Personnel 
HAMILTON-WENTWORTH 
DISTRICT SCHOOL Date Approved: 00/00 Projected Review Date: 00/00 


————————OOOEEeeeEeEeESs_____ eee 


Policy Statement: The Hamilton-Wentworth District School Board recognizes and 
accepts its legal responsibilities under the Human Rights Code and Workplace Safety and 


Insurance Act to accommodate the individual needs of persons with a disability, as defined 
under the Ontario Human Rights Code, in order to assist them in performing the duties of 
their jobs. 


RESPONSIBILITY: Superintendent of Business 


OPERATING PROCEDURES: 


EO DEFINITIONS 
1.1 Reasonable Accommodation 


Both the Human Rights Commission and the Workplace Safety and Insurance 
Board view the Board as a single employer, and the term “reasonable” 
accommodation is then interpreted in a manner consistent with the resources of 
the entire Board. Therefore, both the employing work unit and central 
administration of the Board have a role in providing accommodation to persons 
with disabilities. 


Accommodation is an adaptation or adjustment to enable the person with the 
disability to perform the essential duties of the job. The first step of 
accommodation is to determine the essential duties of the affected employees’ 
position (see essential duties). The period of accommodation may be temporary 
or long-term, depending on the particular circumstances. Accommodation means 
adjusting the conditions of the workplace to enable or assist an eligible employee 
to perform the essential duties of his/her position. It does not necessarily 
require that the essential duties of the job be changed to meet the requirements 
of the employee. Non-essential duties which cannot be performed may be 
adjusted or reassigned. 


9 If an employee cannot perform the essential duties in his/her existing position, 
accommodation may be made in other positions. The Board will consider the following 
factors in this process: seniority, availability, and qualifications. The nature of 
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accommodation varies depending on the duration of the accommodation request and 
the specific needs of the individual. Guiding principles include the following: 


(a) 
(b) 


(Cc) 


(d) 


daz 


is 


Reasonable accommodation does not require the Board to create a new job in 
order to keep an employee employed. 

Reasonable accommodation does not require the Board to remove essential 
duties of the job or to change the job such that it becomes a substantially 
different one. 

Reasonable accommodation does not mean that the Board must accept sub- 
standard or incompetent performance. The disabled employee is only entitled to 
an equal opportunity to perform the job in accordance with the same standards 
as expected of other employees. 

Reasonable accommodation respects the dignity of the disabled individual. 
However, the disabled employee seeking accommodation cannot necessarily 
expect a perfect solution. 


Disability 
A disability or handicap, as defined in the Ontario Human Rights Code, is: 


(a) any degree of physical disability, infirmity, malformation or disfigurement, 
that is caused by bodily injury, birth defect or illness and, without limiting 
the generality of the foregoing, including diabetes mellitus, epilepsy, any 
degree of paralysis, amputation, lack of physical coordination, blindness or 
visual impediment, deafness or hearing impediment, muteness or speech 
impediment, or physical reliance on a guide dog or on a wheelchair or 
other remedial device. 


(b) | acondition of mental retardation or impairment 


(c) a learning disability, or a dysfunction in one or more of the processes 
involved in understanding or using symbols or spoken language. 


(d) a mental disorder, or 


(e) an injury of disability for which benefits were claimed or received under 
the Workplace Safety and Insurance Act. 


Sicknesses and non-work related injuries that are commonplace, widely shared 
or temporary in nature are not necessarily considered to be a disability for which 
accommodation is required. 


Essential Duties 


Essential Duties are those which constitute the primary purpose of the job. In 
order to determine the essential duties of a job, consideration is given to the 
duties necessary to produce the final product or service required. It is usually 
considered an essential part of the job if a duty: 

e constitutes a substantial portion of the work 
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2.0 


PES 


Zed. 


e isan integral part of the job 
e is not normally delegated 


A detailed job description as well as a Physical Demands Analysis may be used or 
sought to assist in defining essential duties. 


Undue Hardship 


The Hamilton-Wentworth District School Board has a duty to accommodate 
unless to do so would cause undue hardship. Undue hardship for an 
Organization is generally related to two (2) factors: Cost and Safety. 


le Costs may amount to undue hardship if they are quantifiable and directly 
result in substantially decreased productivity, efficiency and effectiveness 
of the organization. 

2 Health and safety requirements may constitute undue hardships where 
attempts have been made to maximize protection but the risks remaining 
after accommodation outweigh the benefits enhancing the employee's 
opportunity. 


Other factors may be determined to be undue hardship (i.e. undue negative 
impact upon other employees) in certain situations. 


PROCEDURES 
Initiation 


Employees are responsible for promptly advising management or Human 
Resources of any condition, illness or injury interfering with their ability to attend 
at work or perform regular duties. Failure of the employee to provide timely 
notification and adequate information may affect the responsibility and 
obligations of the Board to provide accommodation. 


During follow-up of employee absences, the supervisor/Principal will refer to 
Human Resources any person who appears to be an appropriate candidate for 
accommodation. 


OR 


Although it is expected the person will take primary responsibility for initiating 
the need for accommodation, there may be some cases where the initiation for 
accommodation will come from the supervisor, Human Resources, Workplace 
Safety and Insurance Board or another source. 
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Notification 


Employees are required to provide all information requested (medical or 
otherwise) that is required by the employer to assess the issues relevant to 
pursuing accommodation initiatives. 


Ontario Human Rights Commission (OHRC) Guidelines on Accommodation 
Clearly state: 

‘the person requesting accommodation must communicate his or her 
needs in sufficient detail and cooperate in consultations to enable the 
person responsible for accommodation to respond to the request.” 


Human Resources plays a coordinating role: 
e to assist work units in their staffing needs 
e to ensure compliance with Collective Agreements and legislation, 
e.g. Workplace Safety and Insurance Act and Human Rights Code 
e to monitor on-going accommodation 
e to inform the employee of the right to contact their union/ 
federation, where applicable 


When the employee has a disability, which requires job accommodation, the 
Supervisor/principal will notify Human Resources to request advice or assistance. 


Verification 


Employees must promptly respond to any inquiries, written or otherwise, 
relevant to identifying, assessing, implementing or altering any relevant 
accommodation initiative. 


A medical doctor will assess the employee when: 

e the employee is off the job due to injury 

e the present abilities of the employee to perform the job are not clear 
The Board may request an assessment by a Board assigned physician. 


The medical doctor must provide a certificate stating: 
e whether or not the employee is able to work under modified 
circumstances 
e what the restrictions or limitations are 
e a timeline for being off work and/or performing modified work 
duties 


Depending on the circumstances, the employer may require subsequent medical 
review to verify the need for accommodation. The Board may require an 
assessment by a Board appointed physician. 


When the physical demands of the job are unclear, Human Resources will obtain 
a Physical Demands Analysis for that job. 


Policy No.00O—TITLE OF POLICY 40f 6 


9-6 
2.3.5 When the employee has been off work and requires accommodation, the 


employee does not return to work until the medical information is submitted to 
the employer and job accommodation is in place. 


2.4 Application 


2.4.1 The employee continues to play a key role and has the responsibility to continue 
to actively communicate and fully participate and co-operate in any of the steps 
or phases of the accommodation implementation. 


2.4.2 The Hamilton-Wentworth District School Board and Unions and Federations 
(where applicable) have a joint responsibility to work out a solution with respect 
to accommodation. 


2.4.3. Each person with an injury or disability will be considered individually in order to 
determine what changes can be made to facilitate accommodation. 


2.4.4 The present capabilities of the person and the risks associated with the work are 
taken into account, rather than anticipating future changes in abilities or risks. 


3.0 Implementation 


Successful accommodation initiatives depend upon the cooperation, input and support 
of all parties; the employee, the Board and the Union or Federation (where applicable). 
It is expected that all three parties will work cooperatively to ensure that they 
successfully address accommodation issues that arise in the workplace. 


3.1 Uncomplicated accommodation within the work unit 


RESPONSIBILITY: 
Work Unit Supervisor 
The supervisor has the responsibility to assess how an eligible employee can be 


accommodated within the work unit in the least disruptive manner 
Accommodation can be accomplished within the work unit with little disruption when: 


* the present abilities of the employee to perform the work are known and, 
e the nature of the job accommodation is uncomplicated, and 
e minor adjustments can be made to modify the employee’s work plan or schedule 


3.2. Complex accommodation requirements 


Responsibility: 
Work Unit Supervisor, Manager of Human Resources, Superintendent as 
appropriate 


When accommodation is more complicated, and cannot be easily implemented 
under 3.1, a consultation process involving Human Resources and Union or 
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4.0 


4.1 


4.2 


4.3 


4.4 


Tata 

Federation representatives (where applicable) and the supervisor will be used to 
make an assessment. This may involve the purchase, from a central fund, of 
equipment, technology or other aids to assist the employee in performing the 
essential duties of their job. In addition, comparable vacant positions for which 
the employee is qualified and able to perform the essential duties will be 
considered, as long as it does not constitute a promotion. Employees assuming 
a “comparable” position will be paid at the rate of pay of the comparable 
position. 


When an employee cannot perform essential duties of available jobs for which 
they are qualified 


Responsibility: 
Manager of Human Resources, Superintendent of Business 


3.3.1 When the disability is work-related, the employee will be referred to the 
Workplace Safety and Insurance Board. 


3.3.2 An employer cannot accommodate an individual who is unable to perform 
the essential duties of a job. 


Conclusion 


At the end of the timeline stipulated in the supervisor’s letter or in the medical 
certificate or sooner if the employee is able and if the doctor agrees — the 
employee resumes regular duties; 


OR 


If the employee is unable to resume normal duties at the end of the time 
Stipulated, the employee will be asked to provide additional medical 
documentation. The supervisor will notify Human Resources. Depending on the 
circumstances, a Superintendent or designate, may request another medical 
review to verify the need for the continued accommodation. 


If the employee is on long-term accommodation, the supervisor will follow up 
periodically and may request assistance from Human Resources. 


Each situation is ultimately assessed in accordance with individual circumstances. 
These procedures are not meant to limit or restrict options and, ultimately, the 
accommodation of personnel will be in compliance with the legislative and 
collective agreement requirements which may apply from time to time. 


Reference: Ontario Human Rights Code 


Workplace Safety and Insurance Act 


Mar. 21/00 
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The Hamilton-Wentworth District School Board 


Impact Summary 


Recommended Action: 
That the Education Committee refer the ‘draft’ Accommodation of Personnel Policy to the Joint 
Advisory Committee. 


The impact of approving the foregoing recommended action is as follows: 


or ene 

ihe Benefits/Expected Outcomes 

> The process complies with the Board-approved policy development 

> The ‘draft’ policy establishes a policy to deal with the “accommodation” of personnel 
when it is necessary 


Pr 


JT Yes No. Recommended action is consistent with board beliefs and criteria for 
decision making. 


2. Target Audience 
Audience recommended action is expected to impact: all HWDSB employees as required 
Annual number expected to benefit in any 12 month period: 


3 Costing detail | 
Effective date of recommended action: No change 


Sey my = aL ° =|} . 
Start-Up Cost Operating Cost | Operating Cost 
(*This year residual) ee (Next Full Year) 


Permanent Staff: te 
FTE = $ No change $ No change $ No change 
Salary + Benefits 
Temporary Assistance: 
Supplies As need As need | 
(description): identified identified | 
$ $ S | 
S $ $ 
ie | $ $ 5 | 
Equipment | 
(description): 
$ As identified $ As identified $ As identified 
$ according to $ according to $ according to 
$ need $ need $ need 


— 


Accommodation/ 
Transportation N/A N/A N/A 
(description): 


$ $ 
$ $ 
$ $ 


ee 


Total 3 No change $ No change $ No change | 


i 


*This Year Residual = From effective date of recommended action to the end of the current budget year. 
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4. Funding V 
Source Recommended: 


Activities/programs negatively impacted by shift of funding: 


Compliance with legislated enveloping requirements: 
Yes No 


Classroom Non/Classroom 

Special Education 

Board Administration and Governance 
Schoo! Renewal/Debenture/New Pupil Place 


I 


Date: March 27, 2000 


#/0 


100 Main Street West, P.O. Box 2558 


approved for distribution 
by tae D.rector.| 
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Date: 


LO: Merv Matier, Director of Education 
FROM: Nora Campbell, Superintendent of Education 
DATE: March 28, 2000 


RE; ‘Draft’ Progressive Discipline Policy 


Recommended Action: 
It was moved by that the ‘draft’ Progressive Discipline Policy be 
referred to the Joint Advisorv Committee. 


Background: 


Each of the former Boards had a policy or statement with respect to progressive discipline. The 
Progressive Discipline Policy Committee members who authored this ‘draft’ policy felt that the 
policy should: 


° reflect the beliefs and expectations of the Board 

° make a public statement about accountability for progressive discipline 

° comply with legal requirements 

° establish parameters by which staff can develop detailed administrative 
procedures 


Committee membership was representative of our employee groups. Names of members are 
attached. 


Encls. 


THE HAMILTON - WENTWORTH DISTRICT SCHOOL BOARD 


HAMILTON, Ontario L8N 3L1 TELEPHONE: (905) 527-5092 
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PROGRESSIVE DISCIPLINE POLICY COMMITTEE 
MEMBERSHIP LIST 


g 
= 


LOCATION 


Donna Quigley, Adelaide Hoodless | 
Char 


Deb Russon Ed. Centre 


Tony Cupido Ed. Centre 
Ize Dreimanis Orchard Park 


Howard CUPE/Vern Ames | 
MacMillan | 


Melanie Kivell ext. 2624 


Sharon Stephanian | Glendale 


Ron Mauro Orchard Park 


om 
a 
=} 


Griffin Viscount Montg. 
Jeff Moore OSSTF 


Nora Campbell Ed. Centre 
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Policy No. 000 


PROGRESSIVE 
DISCIPLINE 


~ HAMILTON-WENTWORTH 
DISTRICT SCHOOL Date Approved: 00/00 Projected Review Date: 00/00 


BOARD 


Policy Statement: It is the policy of The Hamilton-Wentworth District School Board to 
apply progressive discipline as a corrective measure to ensure that employees maintain 


appropriate behaviour and carry out their duties responsibly, effectively, and diligently. 


Background: 

It is the obligation of The Hamilton-Wentworth District School Board to provide the highest quality of 
education possible to our students. In this respect, it is essential that all Board employees carry out their 
responsibilities in a co-operative and professional manner, working in compliance with Board policy and 
procedures. 


RESPONSIBILITY: Superintendents, Supervisors 


Definition: 

This progressive discipline policy provides for sanctions to be imposed on an employee to correct 
inappropriate behaviour, whether the behaviour is a single offence, repeated offences of a similar nature, 
or multiple offences. 


Procedure: 
Note: It is not necessary to use the discipline steps sequentially. The actual starting point of disciplinary 
procedures will depend entirely upon the severity of the misconduct or infraction. 


The steps in progressive discipline include: 
Recorded verbal warning 
Written warning 
Suspension 
Dismissal 


Supervisors shall contact the appropriate superintendent before invoking a progressive discipline 
procedure. 


Reference: Education Act; Employment Standards Act; Collective Agreements, where applicable; 
Human Rights Code 


Resources: 
The Hamilton-Wentworth District School Board Supervisors’ Resource Manual 


March 23/00 
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The Hamilton-Wentworth District School Board 


Impact Summary 


Recommended Action: 
That the ‘draft’ Progressive Discipline Policy be referred to the Joint Advisory Committee. 


The impact of approving the foregoing recommended action is as follows: 


1. Benefits/Expected Outcomes V 
» That the Board have a single policy on progressive discipline 
> 
va 


nee No Recommended action is consistent with board beliefs and criteria for 
decision making. 
2, Target Audience V’ 
Audience recommended action is expected to impact: all staff 
Annual number expected to benefit in any 12 month period: 


3. Costing detail 
Effective date of recommended action: No change 


Start-Up Cost Operating Cost | Operating Cost 
(*This year residual) (Next Full Year) 
Permanent Staff: a 
FTE = $ N/A $ N/A $ N/A 
Salary + Benefits 
Temporary Assistance: 
Supplies 
(description): 
$ $ $ 
$ $ $ 
$ $ $ 
Equipment 
(description): 
$ $ $ 
$ $ $ 
$ $ $ 
Accommodation/ 
Transportation 
(description): 
$ $ $ 
$ $ $ 
$ $ $ 
| Total $ aa $ aa $ 
a 


*This Year Residual = From effective date of recommended action to the end of the current budget year. 
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Funding V 
Source Recommended: 


Activities/programs negatively impacted by shift of funding: 


Compliance with legislated enveloping requirements: 
Yes No 


Classroom Non/Classroom 

Special Education 

Board Administration and Governance 
School Renewal/Debenture/New Pupil Place 


March 28, 2000 
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A // Approved for distribution 


by the Director. 
THE HAMILTON-WENTWORTH DISTRICEBS4HQOL BOX 


MEMORANDUM octe: Ay Ac | Oo 

TO: MERV MATIER, DIRECTOR OF EDUCATION 

FROM: KEN WATERS, SUPERINTENDENT OF EDUCATION 

DATE: March 28, 2000 

RE: SECONDARY ALTERNATIVE EDUCATION 

REVIEW COMMITTEE RECOMMENDATIONS 

Se eee ee Ee 
Recommended Actions: 

(1) Moved by , seconded by 


That the Jackson High Alternative School continue in its present format. 


(2) Moved by , seconded by 
That, effective June, 2000 the Phoenix and Lawrence Alternative Education Programs be 


discontinued. 


Moved by , seconded by 
That the Hamilton-Wentworth District School Board approve the redeployment of 7.0 
f.t.e. (42 lines) teachers, in consultation with the secondary principals, so that dedicated 
community-based alternative education programs can be established to meet the needs of 
students requiring that degree of intervention. 


(3) 


a 


(4) Moved by , seconded by 

| That interim reports be made to the Education Committee by May, 2001 and March 2002 
on the community-based alternative programs, the Jackson High program and SALEP 
using the following as the basis for assessment: 
a) age of students 
b) gender of students 
c) exit location of students who have left the program 
d) location from which students entered the program 
€) reasons for non-completion 
f) attendance of students 
g) number of credits attempted and acquired 
h) suspension rate 


[me ss ele rec 


to 


f/-/ 


Be ees 


Moved by , seconded by 

That an Alternative Education Review Committee composed of a supervisory officer, the 
Section 19 administrator, a Trustee, the Supervisor of Social Work, the Principal of 
Special Education and a secondary school principal be established to monitor the delivery 
of alternative education programs and to prepare the interim report submissions to the 
Education Committee. 


THE HAMILTON-WENTWORTH DISTRICT SCHOOL BOARD 


SECONDARY ALTERNATIVE EDUCATION 
REVIEW COMMITTEE REPORT 


™  HAMILTON-WENTWORTH 
DISTRICT SCHOOL 


March 28, 2000 
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In the fall of 1999 a preliminary report was submitted to the Board which provided a summary of 
current research regarding alternative education, an overview of existing alternative programs 
being provided within the Board and list of issues for further consideration. 


At the regularly scheduled meeting of the Board in November, 1999 the following resolution was 
passed: 


That the Hamilton-Wentworth District School Board approve the creation of an 
Alternative Education Review Committee as described below. This Committee shall 
consider the Alternative Education Preliminary Report in its deliberations. The 
Committee shall make a report to the Board by the end of March, 2000 with its final 
recommendations re. the delivery of alternative education. 


The Committee was comprised of the following members: 


Ken Waters, Superintendent of Education (Chair) 
School Council Representatives (2) 

Student Representatives (2) 

Secondary Administrators (2) 

Elementary Administrator (1) 

Secondary Alternative Education Teacher (2) 
Elementary Alternative Education Teacher (1) 
Social Work Department Member (1) 

Section 19 Administrator (1) 

Special Education Department Member (1) 
Trustees (up to 2) 

Home and School Representatives (up to 2) 


This Committee met four times between December 7, 1999 and February 15, 2000 


The following report is respectfully submitted for the Board's consideration. 


Wg 


Secondary Alternative Education Report March 28, 2000 


The fall of the 1999/2000 school year was the first year of the implementation of the changes 
instituted by the Secondary School Reform. The Ontario Secondary Schools Grades 9 to 12 
document from the Ministry of Education establishes the philosophy for secondary education 
within the Province of Ontario. It also provides clear direction as to the Ministry's expectations 
regarding the provision of secondary education. 


Following are a number of excerpts taken from that document which are applicable to the 
delivery of alternative education: 


The Ontario secondary school program is designed to equip students with the knowledge 
and skills they will need to lead satisfying and productive lives in the twenty-first 
century. The program will prepare students for further education and work, and will help 
them to become independent, productive, and responsible members of society. (page 6) 


Se 
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Early Identification and Intervention Strategies for Students At Risk 


Some students will have difficulty achieving curriculum expectations and will be at risk of not 
completing their diploma requirements. The learning difficulties of such students may become 
apparent early on in secondary school (for example, with a failure in the first semester) and in 
some cases even earlier, in their performance in the last years of elementary school. If left 
unheeded, the difficulties of such students will only escalate, and they will be at risk of dropping 
out of school before the end of Grade 12, without having completed the diploma requirements. 
Boards are therefore expected to provide a range of programs to assist students in meeting the 
curriculum expectations. These programs should include early identification of learning needs, 
appropriate teaching strategies, ongoing assessment, and communication with parents and 
students. It is important that teachers identify those students who are experiencing difficulties as 
early as possible so that the appropriate remedial measures may be taken and Support strategies 
chosen from the range of options available. . . 


5.5.1 Strategies and Program Options 

Secondary schools have a variety of program options for students in Grades 9 to 12 who are 
experiencing difficulty in meeting expectations of courses. Boards may choose from a range of 
strategies and program options to provide help and support for students on both an individual and 
group basis in Grades 9 to 12. These include the following: 


Remediation. For some students, a program composed of Grade 9 credit courses and "remedial 
skills" programs to support achievement in English, mathematics and science may be a suitable 
option. Such programs should be considered for students who need extensive remedial work in 
English, mathematics and science on entering Grade 9. The skills programs provide 
opportunities for students to improve their skills in English, mathematics and science so that they 
may participate successfully in Grade 9 English, mathematics and science courses. The Learning 
Strategies 1 course may also assist students in consolidating their skills in English and/or 
mathematics. All credit courses should be selected in keeping with the student's areas of strength 
to maximize his or her chances of success. For many students, remedial intervention will be 
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necessary for only one semester; for some students, however, the focus on English, mathematics 
and/or science may have to be maintained for the entire year. 


Academic Support Programs. These are programs designed to assist students in completing 
course requirements and in earning credits. Features of such programs include: individualized 
programming, independent study, peer-assisted activities, seminars, workshops, small-group 
study, and community-based mentoring. 


Additional group options that are effective in assisting students at risk include those that 
emphasize program relevance. Some of these options are described below. 


° Grade 8 and 10 students may prepare for entry into a school-work transition program and 
the Ontario Youth Apprenticeship Program offered in Grades 11 and 12 by taking 
applied, academic and open courses that place emphasis on workplace preparation 
components, work experience opportunities, and, in some cases, cooperative education. 
This approach provides students with opportunities to connect their learning with real 
world applications in the workplace through job shadowing and short-term work 
experience placements. 

< School boards can develop their own courses at the Grade 9 and 10 levels to provide 
students at risk of dropping out of school with opportunities for both in-school learning 
and work experience within the community. Such courses can prepare students for 
cooperative education placements and school-work transition programs in Grades 1] and 
12. 

e In Grades 11 and 12, career preparation programs linked to postsecondary education , or 
school-work transition programs linked to specific employment opportunities or 
apprenticeship, will provide students with relevant and challenging courses and related 
work experience and cooperative education placements. Students will also benefit from 
enhanced learning opportunities and courses that are activity-based and project-driven. 


7.11 Programs for Students At Risk 


Principals are required to establish procedures to ensure that teachers know which students in 
their classes are at risk of not completing the requirements for a diploma. School boards must 
ensure that schools develop and implement a range of programs to encourage students to develop 
their potential and to achieve expectations to the best of their ability. Students gain confidence 
as they develop competence in their areas of interest and as they see the positive results of hard 
work. In addition to encouraging students in their academic work, schools need to ensure that 
students at risk are given other kinds of support - for example, students could be encouraged to 
participate in aspects of school life that interest them, and boards and schools could develop 
partnerships with community organizations that can respond to a range of student needs 


It is essential that boards develop early identification and intervention strategies to help students 
at risk. Boards must also ensure that schools make use of appropriate programs and services to 
help their students, which include the following: 

e the teacher-adviser program 
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« the annual education plan 

e individual assistance and short-term counseling 

° use of an IPRC, as required 

e formulation of an IEP, as appropriate (including the formulation of a modified or 
alternative program for an exceptional student) 

e remedial assistance for students who do not pass the provincial school literacy test 

° cooperative education programs and work experience 

* school-work transition programs 

° specialized programs 

e opportunities for apprenticeship through the Ontario Youth Apprenticeship Program 

° remediation in various subject areas 


WHO ARE THE CLIENTS? 


The principals of the secondary schools were requested to identify students who would have 
difficulty having their needs met in the traditional secondary education delivery model - 1.e. 
regular class placement. This information was received by the Alternative Education Review 
Committee and, as a result of its analysis of the information, the following list indicates the type 
of students who need something more than the regular classroom delivery model: 


a) special education needs 
b) students who are academically behind (usually 2 or more years) € 
Cc) students lacking attachments and who are experiencing generalized problems with the 


academic work , who are frequently absent, who have some mild behavioral/social and/or 
emotional difficulties 


d) students how have cultural issues where school is not highly valued or where the values 
conflict with the school system 

eS) students who have medical conditions that make schooling a difficult process 

f) students who come in at a midstream in the school year 

g) students who cannot cope with the routine of a normal school environment 

h) students who have significant social/emotional/behavioral problems in the school. The 
problems are usually rooted in the individual or the family rather than to the school 

1) students who have diagnosed treatment (psychological) needs. 


These students do not fit the traditional program or the rules of the school. They are students 
who may need a slightly different approach or who may need a very different program. The 
greater the need to alter the program for the student, the less likely it is that the student will "fit" 
the normal school program and/or routine. 


RESEARCH FINDINGS 


In the Alternative Education Preliminary Report a search of current research by Raywid (1982) 
determined that successful alternative programs identified the personal relationships fostered by €: 
the program climate as their most distinctive characteristic. Successful programs regarded these 
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relationships as more critical than instructional strategies. These programs made great efforts to 
individualize and personalize classroom practices, including the pace at which students could 
work, the content of the curriculum and the assignments they were asked to complete. 


In fact, effective alternative programs were characterized by a high level of instructional 
creativity, where the emphasis was placed on making the curriculum compelling and 
challenging, as well as responsive to the needs and interests of the students. The curnculum in 
these successful programs often involved more experiential learning and field-based practica. 
The educational goals went beyond traditional academic goals to include the emotional and 
social development of the students. 


Combined with their emphasis on emotional support, successful programs for at risk students 
attended to the more difficult task of helping students to take charge of their own learning and 
personal lives. 


The privileged nature of the relationship between teachers and students was another critical 
component of a successful alternative program. Broader role definitions for teachers as advisors, 
friends. mentors and advocates were key to the success of alternative programs because these 
various roles enabled the teachers to interact with the students at multiple levels. 


In order to reach these at risk students schools must make a major effort to "re-engage" those 
who have become alienated. Reversing alienation begins with the creation of a positive social 
bond between teachers and students and positive educational experiences. 


Wehlage (1984) contended that the most significant issue facing educators was to develop a 
concept of programming that was attractive enough to captivate the at risk student but also was 
effective in nurturing their learning potential and development. 


Traditional secondary educational delivery systems are effective with the majority of students. 
However, students with learning styles antithetical to the traditional educational programs and 
teaching strategies are likely to experience lower achievement. 


Viable educational alternatives are needed in those situations where traditional educational 
programs, teaching methods or instructional materials are ineffective with substantial numbers of 
students within a system. 


SECONDARY SCHOOL ORGANIZATION 


Over the last number of months, representatives of the Principals’ Advisory Teams of Merv 
Matier, Elizabeth Bond, Marguerite Botting and Ken Waters have met to consider the delivery of 
alternative, vocational and special education at the secondary level. From these discussions the 
following basic principle has evolved: Wherever possible, educational programs for secondary 
students should be located at, or as close as possible to, the home school. This principle reflects 
the belief that the neighbourhood school is the most appropriate and natural place for the 
provision of integrated services for all students. 
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Such a Full Service School concept must employ a more integrated approach with an integrated 
delivery model of services provided by all members of the educational team. Therefore, the 
educational support team plays an important role in order to deliver the wide range of services 
needed (The Full Service School: a Han k for re, OSSTF Resource Book) 


The following people are key members of this support team: 


a. Professional Student Service Personnel 

These include psycho-educational consultants, social workers, speech-language pathologists, etc. 
They provide services and resources to assist classroom teachers and students. They bring a high 
level of expertise and training to evaluate and assist in planning educational programs for at risk 
students. 

b. Teaching Personnel 

These include classroom teachers, special education teachers, guidance counselors, educational 
assistants, principal and vice-principals. They provide expertise in dealing with school related 
problems, preparedness and ability to provide relevant and practical strategies and knowledge of 
rules and regulations affecting education. 


A secondary school of 1,000+ students possesses the depth and breadth of program, teacher 
expertise, support resources and flexibility to meet the needs of a large majority of the students 
enrolled in the school. However, there is a group of students in every secondary school who 
require a level and degree of program alteration and modification which often exceeds the 
available resources. 


However, if neighbourhood secondary schools were grouped into community secondary schools 
and staff presently deployed to deliver system alternative education programs were redeployed, 
the community schools would have the additional resources necessary to develop alternative 
educational programs and accommodations to meet the needs of the vast majority of these 
students. 


Attached is a proposed organization of secondary schools in order to reflect this approach. 


The individual secondary school is the neighbourhood school. It is expected that the educational 
needs of a large majonity of the students within this neighbourhood would have their educational 
needs met within that school. In addition to the delivery of the academic and applied programs, 
the neighbourhood school would be expected to provide the intervention strategies specified in 


the Ontario Secondary Schools Grades 9 to 12 described above. 


The Community Schools are partnerships of neighbourhood schools in close proximity to each 
other. Principals of schools within each community would be expected to meet to develop 
programs and accommodations for those students who require a higher level of intervention 
and/or accommodation. 


In some situations, there may be students who require a more intensive level of intervention. 
The Area Schools are partnerships of Community Schools within discrete geographical areas. € 
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Where necessary, principals of the Area Schools would develop programs and allocate staff to 
meet the needs of these students. 


Wherever possible, program for students will be delivered at the neighbourhood school. Only 
when it is necessary to share resources will programs be provided at either the Community 
School or Area School level. 


RECOMMENDATION #1 
The Jackson High Alternative School will continue in its present format. 


RATIONALE: 
Jackson High is an alternative education facility which provides individuals with the opportunity 
to initiate, continue or complete their high school education. 


It provides a venue for high school age students to complete junior credits that they have not 
been able to achieve in a regular school setting. It provides students who have been released 
from custody or from psychiatric facilities a transitional step to being accepted in a regular high 
school. 


Jackson High is located in a downtown shopping mall in order to create a clear connection with 
the surrounding community. This has created a number of outreach and partnership 
opportunities, including local social service organizations, Employment Insurance recipients, 
local goodwill associations, Lloyd D. Jackson Mall, the Adult Basic Education Association and 
Briarwood Adult Education Centre. 


Jackson High is currently in its fourth year of operations and has changed considerably from its 
original design in terms of structure, content and intake. The program offers courses in 
mathematics, English, life skills, history, science and computers. 


Jackson High currently has four full-time teachers. 


RECOMMENDATION #2 
Effective September, 2000 the Phoenix and Lawrence Alternative Education Programs will be 
discontinued. 


RATIONALE: 
There are presently two delivery models for alternative education within the District. 


i The former City Board provided two centrally staffed programs - Phoenix at Crestwood 
and Lawrence at Sir John A. MacDonald. There is a total of 7 f.t.e. teachers assigned to 
these two programs. Approximately 75-80 students are registered in these programs.. 


a In three of the secondary schools of the former County Board an in-schoo] alternative 
education program is provided - Ancaster High, Orchard Park and Waterdown. The staff 
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for these programs is taken from the staffing numbers allocated to each school. It ranges 
from 2.0 f.t.e. at AHS to 0.5 f.t.e. at Waterdown. Each of these programs have 
educational assistants assigned. 


While the Phoenix and Lawrence programs have served the students involved well, it is not 
possible to offer central programs which are easily accessible to students within the District. The 
Principals have requested an additional allocation of resources so that programs can be 
developed locally that can respond to the specific needs of students within their schools. 


RECOMMENDATION #3 

That The Hamilton-Wentworth District School Board approve the re-deployment of 7.0 f.t.e. (42 
lines) teachers, in consultation with the secondary principals, so that dedicated community-based 
alternative education programs can be established to meet the needs of students requiring that 
degree of intervention. 


RATIONALE: 


The principals, in establishing these community-based alternative education programs, will 
identify the nature of the students to be served, provide a description of the specific program and 
establish an ongoing assessment process that will require the approval of the Superintendent of 
Education. 


It is the belief of the secondary school principals that the most effective method of delivery of 
program for students is one which is closest to the home school. The re-deployment of the 42 
lines will enable the principals to develop programs which are responsive to the needs of the 
students within their schools who require an alternative method of program delivery. These lines 
will compliment the alternative programs that principals will be expected to develop for their 
schools. 


At present, a total of 80 students are being served in the Phoenix and Lawrence Alternative 
Education programs. It is expected that the number of students who could be served could be 
increased to a conservative estimate of 250 students. 


It is clearly understood by the principals that, with the deployment of the dedicated 42 lines for 
alternative education, it is an expectation that each student who is eligible for a secondary school 
education within a catchment area and who is not receiving programming at either a self- 
contained special education class or a vocational program, will have their educational needs met 
by the home school. 


RECOMMENDATION #4 
That interim reports be made to the Education Committee by May, 2001 and March, 2002 on 
the community-based alternative programs, the Jackson High program and SALEP using the 
following as the basis for assessment: 

a) age of students 
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b) gender of students 
c) exit location of students who have left the program 
d) location from which students entered the program 
e) reasons for non-completion 
f) attendance of students 
g) number of credits attempted and acquired 
h) suspension rate 
RATIONALE: 


In order to monitor the status of the alternative programs being delivered within the District, an 
interim review is necessary in order to establish a base line of information. This report will also 
include a description of the program being offered and the number of staff and costs allocated to 
its delivery. 


RECOMMENDATION #5 

That an Alternative Education Review Committee composed of a supervisory officer, the 
Section 19 administrator, a Trustee , the Supervisor of Social Work, the Principal of Special 
Education and a secondary school principal be established to monitor the delivery of alternative 
education programs and to prepare the interim report submissions to the Education Committee. 


RATIONALE: 
This committee, under the chairmanship of a supervisory officer, will have the responsibility to 
develop, implement and interpret the review of the alternative education programs. Their 


analysis and any resulting recommendations will be presented to the Board by no later than May, 
2001land March, 2002. 


These recommendations are based upon the following two assumptions: 
a) there is no additional teaching staff available for redeployment 
b) there will be no Educational Assistants assigned to the in-school alternative 
education programs. 


These assumptions are reflective of the current staffing allocations and the pressures that exist 
upon the need for educational assistants within the system. 


However, the quality of in-school alternative educational programming would be greatly 
enhanced by assigning non-teaching support staff to each of the seven community-based 
programs. This additional staff would allow principals to develop programs which would have a 
far greater range of experiential learning experiences. Further, this additional staff would allow 
principals to develop programs which are more responsive to students displaying high level of 
intensive needs. 


Ym 


SECONDARY SCHOOL SYSTEM ORGANIZATON 


Neighbourhood 


Orchard Park 
Glendale 1067 


Delta 
Sir Winston Churchill 878 
Scott Park 680 
Parkview 


Sir John A. Macdonald 
Westdale 


Sir Allan MacNab 
Ancaster High 1443 
Mountain 


Parkside 900 
Highland 865 
Waterdown IAS 


Westmount 
Hill Park 


Sherwood 
Barton 
Saltfleet 

l 
Area 1 Communities A, B, and C 
Area 2 Communities D and E 
Area 3 Communities F and G 
PROGRAM DELIVERY 


Area A— Neighbourhood 90% 
Area B —- Community 9% 


Area C — Area 1% 


February 15, 2000 


Community A 2309 


Community 


Community D 2770 


Community E 2890 


Community G 


1 = 7482 


2 = 5660 


= 5778 
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The Hamilton-Wentworth District School Board 


Impact Summary 


Recommended Action: 


That the Board approve the recommendations of the Secondary Alternative Education Report 


The impact of approving the foregoing recommended action is as follows: 


Benefits/Expected Outcomes ™ 

> Increased number of students served through revised alternative education model 

> Establishment of base line of data for further assessment of alternative education 
delivery 

> Re-assignment of funds to schools to support delivery of alternative education 

> Reduced transportation costs 

> Reduced responsibility allowance costs 


oof Yes ©) No Recommended action is consistent with board beliefs and criteria for 
decision making. 


2: Target Audience 

Audience recommended action is expected to impact: 

> Direct impact upon approximately 250 students 

Annual number expected to benefit in any 12 month period: 

> Alternative education teachers will be working much more closely with regular 

classroom teachers and school administrators 

> Increased accountability at school level for program development and delivery 
3. Costing detail = 

Effective date of recommended action: September 1, 2000 


| Start- Operating Cost Operating Cost 
Up Cost (*This year residual) (Next Full Year) 
Permanent Staff: 
FTE = 7.0 x $63,492 _|$ Nil $453,608 (includes $444,444 
Salary + Benefits responsibility allowances) 
Supplies (description): 
$183 per student $ 16,470 $ 16,470 
$5 per student for office $ 450 $ 450 
i supplies 
is $72 per teacher for $ 504 $ 504 


professional development 
Equipment 
(description): 


Accommodation/ 
Transportation 


(description): bus tickets 
Lawrence — 4,200 $ 
Phoenix — 2,900 $ 
$ 
= 
Total $ 


$ 7,100 
$ 
$ 


$481,132 


PAHPNAHAM 


$464 868 


*This Year Residual = From effective date of recommended action to the end of the current budget year. 


Impact Summary (cont.) 
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Date: 


Note: 


Impact Summary not required if recommended action is to receive report for information. 


4. Funding > 

Source Recommended: 

» Each of Lawrence and Phoenix presently receive $1,500 per year. These funds 
would be distributed to the secondary schools 
$183 is received for each f.t.e. student at Lawrence and Phoenix presently. These 
funds would be directed to the schools 
The present Lawrence and Phoenix programs would discontinue 
Two Program Leader allowances would not be paid 
The money received in Part 3 for supplies and equipment will be recovered from 
Lawrence and Phoenix and redirected to the schools 
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Activities/programs negatively impacted by shift of funding: 


ance with legislated enveloping requirements: 


Classroom Non/Classroom 

Special Education 

Board Administration and Governance 
School Renewal/Debenture/New Pupil Place 
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2 THE HAMILTON-WENTWORTH DISTRICT SCHOOL BOARD 
MEMORANDU Mort tidution 
TO: MERV MATIER, DIRECTOR OF EDUCATION nature: ie | 
FROM: — KEN WATERS, SUPERINTENDENT OF EDHGATION Pe 


DATE: Apnil 6, 2000 
RE: COMMUNITY INVOLVEMENT PROGRAM 
RECOMMENDED ACTION: 


Moved by that The Hamilton- 
Wentworth District School Board receive the Community Involvement Program Information 


Guide for information 


RATIONALE: 


Recent direction from the Ministry of Education requires boards of education to make available 
to parents and community members the enclosed information regarding the 40 hour community 
service requirement for graduation. 


This information will be provided to student and volunteer agencies. 
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NOTIFICATION OF COMMUNITY INVOLVEMENT ACTIVITY 


*To be submitted before starting the activity.* 


Please provide the information requested below about the community involvement activity in which you 
plan to participate. 


PRINCIPAL'S 
SIGNATURE 


(If not on eligible 
activities provided ) 


NAME, LOCATION 
AND TELEPHONE 


ACTIVITY 


Student Signature Date 


Parent/Guardian Signature Date 
(If student is under 18 years of age) 


Teacher Advisor Signature Date 


This form must be completed and submitted to your Teacher Advisor in order for the community 
involvement hours to be officially documented. 


COMPLETION OF COMMUNITY INVOLVEMENT ACTIVITY 


COMMUNITY INVOLVEMENT ACTIVITY: 
oo eeeeeeeeeeeeeSFSsSsesese 


CONTACT PERSON: 


PHONE #: 


PARENT'S/GUARDIAN'S SIGNATURE: 
(If under 18 years of age) a gS a ee 


DATE TIME COMMUNITY INVOLVEMENT ACTIVITY PERFORMED 


TO BE COMPLETED BY SUPERVISOR: 


| confirm that has successfully 
(Student Name) 


completed hours of community involvement activity as outlined above. 
(Total Hours) 


Comments: 


a ee ee 


et 
SIGNATURE OF CONTACT PERSON: 


FOR OFFICE USE ONLY 


DATE 


2000 04 06 AL? , Approved for distribution 


LO: 


| by the Directo. 
Merv Matier, Director of Education | Bs See 


FROM: P. Gillie, Superintendent of Education signature: 


Ou 
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The School Year Calendar Committee 


date: 
: Final Version of the School Year Calendar for 2000- 


RECOMMENDATIONS: 


Moved by that the final version of the 2000 - 2001 Elementary School Year Calendar 
be approved for the Elementary Schools and Section 19 Program in the Hamilton - Wentworth District School 
Board and be submitted to the Ministry of Education and Training ( Appendix A ) . 


Moved by that the final version of the 2000 - 2001 Secondary School Year Calendar 


be approved for the Secondary Schools and Section 19 Program in the Hamilton - Wentworth District School 
Board and be submitted to the Ministry of Education and Training (Appendix B ). 


Moved by that the School Year Calendar for the 2001 - 2002 School Year be 
developed by a Joint Committee of representatives from the Hamilton-Wentworth District School Board and 
the Hamilton-Wentworth Catholic District School Board. 


RA 
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TIONALE: 


At the March 2000 Board Meeting the Board approved by motion that the recommended calendars in the 
Report of the School Year Calendar Committee be approved for submission to the Ministry of Education, 
pending fina! collaboration with the Hamilton-Wentworth Catholic District School Board and receipt of 
information about the 2000-2001 calendar from the Ministry of Education. 


The Calendars appended to this report detail the distribution of Professional Activity Days and Examination 
Days, including those that have been aligned with the calendars of the Hamilton-Wentworth Catholic District 
School Board. 


The Elementary Calendars match for only one Professional Activity Day — February 23, 2001. The Secondary 
Calendars match in semester one, except for one exam day, January 23 and one PA Day, January 30. The 
Secondary Calendars are identical in semester two. The Catholic Board Days are footnoted on the attached 
calendars. 


The Calendars are in accordance with Regulation 304, the Ministry of Education requirements. 


The true cost of the unaligned days is difficult to calculate because transportation schedules for next year are 
not established. The Elementary and Secondary Days do not correspond. In effect, busses will run for 194 
school days regardless. The relationship of secondary to elementary and to the Catholic Board is yet to be 
determined in terms of shared bussing schedules. Based on the previous report to the Board, the potential upper 
limit cost in lost savings is 3 days times $ 36,000 which equals $108,000. This estimate does not take into 
account busses running for secondary. 


The Committee also recommended a joint committee for next year. The Committee believes that this step will 
lead to full alignment of calendars. In that this goal was not established at the outset of the deliberation of the 
Calendar Committee for this year, the Committees of both Boards feel that considerable gains have been made 
towards alignment. 


ATTACHMENTS: 


Appendix A 2000 - 2001 Elementary School Year Calendar 


Appendix B 2000 - 2001 Secondary School Year Calendar 
Appendix C Committee Representatives 


APPENDIX A 
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APPENDIX A 


2000 - 2001 ELEMENTARY SCHOOL YEAR CALENDAR S 


GENERAL OUTLINE OF ACTIVITIES 
NOTE: 


The School Year begins September 5, 2000 and ends June 28, 2001. 


Instruction for students begins on September 5, 2000 and ends on June 2 7, 2001. 


PROFESSIONAL ACTIVITY DAYS 


Professional Activity Days are included in the 2000 - 2001 School Year Calendar to enable teachers to 
focus on a number of organizational and program requirements. 


) The Professional Activity Days provide opportunities for the development and implementation of the 


School Plan and planning for the implementation of Ontario Curriculum. Pupil Evaluation and Interview 
Days provide opportunities for report preparation and face to face sharing of information with 
parents/guardians regarding student progress and planning for future programming and placement of 
students. 


MONTH ACTIVITY DATE 


November Curriculum Day November 1 


December Pupil Evaluation / Interviews December 8 
February In School Curriculum / Pupil Evaluation February 23 
June Curriculum Evaluation / Planning and Assessment/ June 28 
and School Organization 
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APPENDIX B 


2000 - 2001 SECONDARY SCHOOL YEAR CALENDAR 


GENERAL OUTLINE OF ACTIVITIES 
NOTE: 


The School Year begins September 5, 2000 and ends June 28, 2000. 


Instruction for students begins on September 5, 2000 and ends on June 26, 2000. 


PROFESSIONAL ACTIVITY DAYS 


Professional Activity Days are included in the 2000 - 2001 School Year Calendar to enable teachers 
to focus on a number of organizational and program requirements. 


Turnaround days take place at the end of semester. Activities include report preparation, credit 
granting and promotion meetings. Decisions are made regarding the placement of exceptional pupils. 
Registrations are completed and adjustments are made in student timetables. Year end planning 
includes promotions, graduation, diploma granting, and course revisions. 


ACTIVITY DATE 


Turnaround / Interface January 30,31 


Pupil Evaluation/ Promotion/ Year End Planning June 26,28 


Semester Breakdown for 2000 - 2001 School Year Calendar 


Semester Duration Teaching Evaluation P.A. ‘Total School 


Days Days Days Days 
ONE Begins September 5 90 5 p) 97 
Ends February 1 
TWO Begins February 2 90 5) 2 97 
Ends June 28 


TOTAL 180 10 4 194 
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THE HAMILTON-WENTWORTH DISTRICT SCHOOL BOARD 
2000 - 2001 SCHOOL YEAR CALENDAR COMMITTEE REPRESENTATIVES 


UNION/FEDERATON/ASSOCIATION REPRESENTATIVE 
Superintendents Pat Gillie 
Elementary Teachers' Federation Kelly Hayes 
Elementary Principals HWPA Dave Staples 
Ontario Secondary School Teachers' Federation John Byers 
Secondary Principals’ Council, District 21 Ralph Montesanto 


OSSTF Office, Clerical and Technical Bargaining Unit Ana Misiti 


Professional Student Services Personnel Gail Glenny-Burke 
Educational Assistants Wilma McNeil 
Trustees Wes Hicks 


Janice Dewar 


Parent Representative Joyce Wall & 


Invitations went to all groups for representation. Several declined or were not able to designate a representative. 
The above members participated in all meetings and where possible sought input from their respective groups. 


FE /. 


Pp aepmoved TOF sd: t. joao 


by tne Directo 
The Hamilton-Wentworth District School Board 


Signatuie: LG 
te 
Memo 
Date: a} Co 
Sie aera. aoa ie ee De 
To: Merv Matier, Director of Education and Secretary 
From: Don Grant, Superintendent of Business and Treasurer 


and 
Deborah Russon, Manager, Human Resources 


Date: Apnil 1, 2000 


Re: Staffing Report — Full-Time Equivalent Positions 


Recommended Action: 
Moved by: 


That the March, 2000 Staffing Report regarding Full-Time Equivalent Positions be 
received for information purposes. 


Rationale: 


Please refer to the attached Staffing Report regarding Full-Time Equivalent Positions 
which includes information as at the end of March, 2000. 
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Referred to the Education Committee at 
March 23, 2000 Board. 


RYERSON MIDDLE SCHOOL 
222 Robinson Street 
Hamilton, Ontario 


Home & School Association & School Council 


February 28, 2000 


Ms. Marguerite Botting 

Superintendent of Instructional Services 
Hamilton-Wentworth District School Board 
100 Main Street West 

Hamilton, Ontario. L8P 1H6 


Dear Ms. Botting; 


On February 9, 2000 at a joint meeting of the Ryerson School Council and Home School 
Association, we were informed that once again, schools would be allocated learning resource 
teachers based on the total school enrolment and not on the number of exceptional students in 
the school. 


This means that the higher the number of exceptional students in a school, the less support 
each student receives. If the role of the learning resource teachers is to support exceptional 
students, then resources should be based on the number of exceptional students. We believe 
our education system should provide and ensure fair and equitable access to service. However, 
under the existing policy it appears we are penalizing those schools with a high number of 
exceptional students. 


We are aware of the current difficulties the District School Board is facing over the funding of 
special education and we are actively lobbying the government for change. However, we 
believe that the current method of allocating learning resources is compounding the existing 
problem. 


We would like to arrange a meeting with you to discuss how we can address our concerns and 
develon some strategies to deal with the current situation. We have set up a group of parents 
who wish to participate in this process. Diana McClure has been appointed as our liaison and 
she can be reached at 528-5851 (business) or by e-mail at: dmcclure@dlidgroup.com 


Yours sincerely, 
Diana McClure, on behalf of 
Ryerson School Council 


Cc. Judith Bishop, Trustee, District School Board 
Ray Mulholland, Chair, District School Board 
Merv Matier, Director of Education 
Doris Boettger, Principal Ryerson Middle School 


Public Relations Report: 2000 and Beyond FL (a) Approved for distribution 
by the Director 


The Hamilton-Wentworth District Schoo Board 


ate: 5 10.0 
TO: Merv Matier, Director of Education and Secretary to the Board oe 
FROM: Jane Allison, Public Relations Officer 
DATE March 3, 2000 


SUBJECT: Public Relations Report: 2000 and Beyond 
Recommended Action: 


Moved by 


That the Public Relations Report: 2000 and Beyond be received for information. 


RATIONALE: 


Continued implementation of public relations initiatives will support the Board’s commitment to 


parent and public involvement and partnering in support of staff, student and organizational 
SUCCESS. 


Forecast planning will include linkage to the Board’s “Commitment to the Community: Beliets and 
Expectations” and the development of a comprehensive Public Relations Plan. Enhancements to 
current programs and the development of new ones will maintain the focus on the key principles of 
the Public Relations department — public relations counsel, media relations, specialized 
communications, improved student performance and a return on the investment in public relations. 


Appendix I: Public Relations Initiatives 


OVERVIEW 

Public relations can be stated as a management function that supports organizational objectives, 
policies and programs through planned initiatives designed to earn understanding and acceptance. 
In the two years since the previous Public Relations Report, dramatic and fundamental changes 
have been wrought on the former Hamilton and Wentworth school boards as they have joined 
together in amalgamation. Personal tragedies, decreased human and monetary resources, 
unprecedented pressure on the classroom, huge shifts in funding, and many other occurrences, 
changes and demands have honed guiding principles for PR activities and will determine plans for 
the next three years. As a result, the need to promote and market the merits, image and 
accomplishments of our Board has emerged as a crucial need in the community of Hamilton- 
Wentworth. As part of the Director’s Office, the demands on the department have increased 
substantially as a result of amalgamation. This has been even more challenging, given that the loss 
of the Receptionist position in the summer of 1998 has increased the administrative and telephone 
demands on the Public Relations and Director’s offices to unprecedented levels. 
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There have been many successes tn our public relations initiatives. The next phase will be to launch 
a new era for Public Relations in our Board, one that will be solution-based and strategic in 
addressing the PR challenges and opportunities for the new millennium. Strategic communications 
and public relations planning helps all members of an organization understand the goals, beliefs, 
expectations, tactics and preferred future — it helps put everyone on the same page. 


The purpose of this report is to provide a preview of the Public Relations strategies being 
developed and an overview of activities since 1998. The attached Appendix I, Public Relations 
Initiatives, is an itemized list of projects and initiatives implemented by the Public Relations 
department on behalf of The Hamilton-Wentworth District School Board. 


PUBLIC RELATIONS FORECAST FOR 2000 AND BEYOND... 

The next three years promise to continue the trends of transition and adjustment. The demands on 
the public relations function of The Hamilton-Wentworth District School Board are expected to 
increase to reflect and support the many changes occurring during the transition from two boards 


of education into one. The following are key areas for the focus of the Public Relations department 
in 2000 and beyond: 


* Development of a Public Relations Plan 
The pace of change 1s rapid and intense and the development of a Public Relations Plan will be 
a priority to provide mechanisms for effective communications. It is crucial that this Public 
Relations Plan 1s based upon the Beliefs and Expectations as approved by Trustees; this 
document ts the touchstone for all Board activities and the PR Plan will be no exception. 


The Public Relations Plan will also create the framework for a focused approach to proactive 
communications. Building on our already established reputation as a reliable source of credible 
information is the next step in establishing The Hamilton-Wentworth District School Board as 
a major source for news and educational expertise in the province of Ontario. 


The process for the development of a public relations plan will include the following: 


> A communications audit — to evaluate current initiatives and determine opportunities 
for improvement; 

» A complete audience analysis — this will determine audience needs and will focus public 

relations efforts properly and efficiently; 

Development of key messages for the Board, based on the “Commitment to the 

Community” document; 

Identification of communication strategies, again linked to the “Commitment” 

document; 

» Development of public relations/communication tactics that will support those 
strategies; areas will include, but not be limited to: 


VW 
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# processes for media relations, internal communications, external communications 
and publications; 


¢ graphic identity standards; 
language and style guides; 


» 


¢ participation in the process to enhance the Board’s website as a communications 
tool. 
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> Methods for evaluation, to determine success and any necessary course correction or 
revision. 

> The expected timeline for this Plan will be early 2001. 


Linkage to Board’s “Commitment to the Community - Beliefs and Expectations”: 
Public relations planning must be directly linked to the implementation plan for the “Belief and 
Expectations” board-wide. This is the crucial planning piece for ALL Board acttvities and the 
guiding forces for decisions from the classroom to the boardroom and all aspects in between. 


By linking the PR planning process to the Board’s Beliefs and Expectations, the public relations 
initiatives will provide consistency of message, increased media opportunities and more positive 
results for the Board. 


A complete communications plan to launch the “Beliefs and Expectations: A Commitment to 
the Community” will be developed and utilized to foster a shared sense of purpose and 


common goals by increasing understanding and building support of the Board’s strategic 
direction. 


Media Attention 

The spotlight will continue to be on education in 2000 and beyond. The media, especially print 
media, will continue to be very attentive to the Board. Changes to local media outlets, such as 
The Hamilton Spectator and ONty, will have an impact on media relations with our Board. 
Expansion into provincial and national media outlets will continue. An important audience for 


the Board’s message will be community-based publications, such as the Brabant chain and The 
Flamborough Post. 


A major goal of the public relations department is to provide and facilitate the provision of 
information to members of the media in a pro-active and responsible way to enhance the 
balance of coverage and public perception of the Board. 


REFLECTIONS SINCE AMALGAMATION 


Public Relations and Communications Counsel: Fulfilling this role has become one of the 
primary initiatives of the Public Relations department. With the amalgamation of the Hamilton 
and Wentworth Boards in 1998, many schools, principals and teachers learned of the availability 
of public relations counsel, which was previously unavailable to them. Increasing levels of 
challenging issues for parents and administrators also increased the need for public relations 
counsel and consulting. 


Working directly with the Director of Education, the Chair of the Board, Superintendents, 
Trustees and Principals, the Public Relations Officer is supported by the Communications 
Assistant in dealing with controversial and many times extremely confidential issues. Examples 
include suspensions, criminal activity, sexual assaults, Ministry of Education issues, salary and 
union negotiations results, parental custody issues and occupational health and safety concerns. 
Less contentious but equally challenging are areas including EQAO results, Education 
Improvement Commission results, Dangerous Stranger alerts and government relations 
activities. 
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In the role of counselor, the Public Relations Ofticer is responsible for advising the Director, 

Chair and Superintendents on public relations/communications strategies and planning, G@ 
facilitating public relations issues, monitoring public relations effectiveness and providing 

effective support services to all schools, departments and areas of The Hamilton-Wentworth 

District School Board. 


* Media Relations: Education is at the forefront of media interest. As such, the Board becomes 
the source and sometimes the target for media inquiries and stories. This requires working with 
reporters from local, regional and provincial media outlets to generate coverage and respond to 
inquiries about The Hamilton-Wentworth District School Board. The expansion of the scope 
of media efforts has resulted in participation in stories with local outlets (Hamilton-Wentworth 
radio stations, The Hamilton Spectator, the Brabant chain - Mountain News, Ancaster Star, etc. 
- and ONtv) as well as provincially and nationally through a presence in The Globe & Mail, The 
Toronto Star, The Toronto Sun, CBC Radio and CBC Television. 


The primary goal in responding to queries it to connect the media representative with the 
appropriate official, trustee or employee in order to provide accurate statements and balance to 
the story. Pro-active media contacts were generated on many Board accomplishments, 
initiatives, staff and student achievements, funding issues and salary negotiations. Since 1998, 
the number of media calls has increased by close to 50 per cent, and approximately 15 per cent 
of media calls are recetved by the Public Relations Officer after hours through a paging system. 


* Committee Membership: The Public Relations Officer and the Communications Assistant 
have participated in several committees since amalgamation, proffering the public relations @ 
perspective through the committee structure. Jane Allison is Co-Chair of the Parent Conference 
Committee and is a member of the Safe Schools Committee, the Waterdown School Name 
Committee and the Floor Representative team at the Education Centre. In addition, 
participation on ad-hoc committees has included several labour dispute committees. Claire 
Vander Beek, Communications Assistant, is an active member of the PASS Governance 
Committee, Lunchtime Learning Team and the Parent Conference Committee. 


Specialized Communications: The audiences for communications are becoming more 
focused, with each audience having its own needs and demands. Be it parent groups, 
community interest or media demands - all audiences have a need for very specialized 
information. The Public Relations Department has accomplished this through the creation of 
specialized communication vehicles such as the Parent Calendar, media releases, the Report to 
the Community, and the Parent Conference. Internally, the department is increasingly providing 
public relations solutions to specific initiatives, such as teacher recruiting, experiential learning 
programs, and special events in collaboration with schools. 


Improved Student Performance: Whatever changes and pressures are being felt throughout 
the organization, the classroom 1s where everything needs to blend and function at optimal 
levels. The relationship between involved parents and improved student performance is an 
important communications imperative, and one that the Public Relations department works to 
foster. One of the essential questions is “what kind of information does a parent need?”. 
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Proactive media relations, the ongoing success of the annual Parent Conference, and the annual 
Report to the Community have helped provide that information, as well as generating increased 
attention to the successes of our students, schools and employees. 


Return on the Public Relations Investment: In order to serve the demands of the public 
relations function, and to be fiscally responsible, emphasis is placed on the need to maximize 
the public relations investment. This has been accomplished through cost review and multiple 
uses of communications programs in order to reach as many audiences as possible. It also 
should be noted that the Public Relations department has continued to seek outside financial 
support for key projects, such as the Report to the Community and the Parent Conference. 
Another key factor to note is that the Public Relations Officer is on 24-hour call through a 
pager, providing service whenever assistance ts required. 


As we look at public relations in the year 2000 and beyond at The Hamilton-Wentworth District 
School Board, we have much to be proud of and yet much to learn as we work through this most 
exciting present and future. Several things are certainly constant: participating in meaningful 
dialogue with all the stakeholders of our Board, implementing public relations initiatives to meet 


their needs and promoting the image of our Board will be the major activities of the Public 
Relations department. 
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Appendix I 
Public Relations Initiatives and Results 1998 to 2000 


PUBLIC RELATIONS COUNSELING 


Working directly with the Director of Education, the Chair of the Board, Superintendents, 
Trustees, Principals, the Public Relations Officer is supported by the Communications Assistant 
in dealing with controversial and many times extremely confidential issues. Examples include: 
suspensions 

criminal activity 

sexual assaults 

Ministry of Education issues 

salary and union negotiations results 

parental custody issues 

occupational health and safety concerns. 

contentious but equally challenging are areas include: 

EQAO results 

Education Improvement Commission results 

Dangerous Stranger alerts 

government relations activities. 
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In the role of counselor, the Public Relations Officer is responsible for advising the Director, 
Chair and Superintendents on public relations/communications strategies and planning, 
facilitating public relations issues, monitoring public relations effectiveness and providing 
effective support services to all Principals, schools, departments and areas of The Hamilton- 
Wentworth District School Board. 


Leading workshops and in-service events for Principals and teachers on many aspects of public 
relations. 


MEDIA RELATIONS 


Worked with reporters from local, regional and provincial media outlets to generate coverage 
and respond to inquiries about The Hamilton-Wentworth District School Board. This includes 
print, radio and television coverage. Media releases were produced on many Board initiatives, 
accomplishments, staff and student achievements, budget information, funding issues and salary 
negotiations. 

Supported Superintendents, principals and managers in responding to media inquiries, due to 
the dramatically increased scrutiny of education by the media. Appropriate and prompt 
response from schools and the Board is the result. 

Point of contact for inclement weather and building breakdown closures. 

The average number of media calls per year has increased from approximately 300 to 450. 
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UBLICA TIONS 


Quickfinder 


~ 28-page booklet; 3,600 copies 


School listing with name, address, phone and/or fax numbers, principal/vice-principal names, 
location and code, grades and map 

Trustee phone and ward information, schools by ward, trustee meeting information 
Federations and union addresses, phone numbers and presidents 

Summary statistics of staffing and budgets 

List of officials and employees located at Education Centre and the Memorial site 
PA/Exam/Holiday schedule 

Budget overview 


Calendar for Parents 


~ annual publication distributed to schools in late August; 62,000 copies 


One-sided information piece with graphics and calendars for elementary and secondary and 
other information of interest to parents. 

In 1999, a perforated calendar summary was introduced. Parents can tear off the calendar dates 
to carry in wallets or date books, leaving the main calendar piece on the fridge or bulletin board. 


Report to the Community 


The Report to the Community is produced each year, and documents The Hamilton- 
Wentworth District School Board’s successes, achievements, initiatives and public 
accountability. 

Printed in a one-page, broadsheet format in The Hamilton Spectator, the Report was 
reproduced in a black and Board-blue colour combination that gave visual emphasis to the 
Report. It was supported financially with advertising from the Hamilton Teachers’ Credit 
Union. This strategy permits extra copies to be printed in a two-sided format for distribution to 
schools, employees, parents and the community, resulting in a broader outreach for the 
information. 

Information was gathered from sources throughout the system, including special forms 
completed by principals, superintendents and monitoring by the Public Relations department. 
The Report to the Community was reproduced in 141,000 issues of The Hamilton Spectator 


resulting in a readership of 297,000, and 1500 additional, two-sided reports were reproduced for 
distribution. 


Recruiting Materials 


To assist the Human Resources department in the recruitment of teaching staff, documents 
were prepared to profile The Hamilton-Wentworth District School Board. 


Included in the package was a custom-printed presentation folder, fact sheet, maps, school lists 
and community profile. 
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School Directory 

~ double-sided legal-sized sheet; distributed in response to requests for information and for 
occasional staff 

* School list with names, addresses, phone and/or fax numbers, principal/vice-principal names, 
location and code, grades and map. 


* updated twice a year. 


Director’s Holiday Cards and Mailing List 
* Review current mailing lists, prepare labels and mail. 


* In 2000, will implement a procedure for cards to be designed by students. 


PARTNERSHIP WITH HAMIL TON-WENTWORTH REGIONAL POLICE SERVICE 


~ on-going throughout the year 
* Dangerous Stranger Reporting 
>» Participated in the development of an updated protocol with Hamilton-Wentworth 
Regional Police and member of the Separate school board. 
> ‘Take information from school(s) and ensure communication to nearby schools. 
> Relay information from schools to Hamilton-Wentworth Regional Police Service public 
relations department to determine extent of warning to schools and community. 
> There were 33 incidents in 1999, reported and followed-up. 
* Planned crisis responses to more than 25 bomb threats 
* Assault situation at Felker’s Falls, involving Saltfleet Secondary students 
> media relations 
> community meeting 
>» school response 


PHONE LINES 


* Tracking of phone call numbers began in September 1999. From that time until the end of the 
year, more than 2,600 calls were received in the public relations department. This is an 
estimated increase of 30 per cent from the previous year. Increased traffic on the three phone 
lines has produced a corresponding demand in follow-up phone calls and information requests. 


ELECTRONIC MAIL CONTACT 


* As one of two contacts listed on the Board’s website (the other being the Webmaster), 
processed emails from local and international writers. 
* Processed more than 500 letters and requests for information. 
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LABOUR NEGOTIATIONS 


Membership on the ad-hoc labour dispute committee; developing initiatives for Executive 
Council in the event of a dispute situation. 

Developed information packages and established a ‘Hotline’ to provide information to the 
public and employees. 

Working with the Chair of the Salary Committee, managed media inquiries and prepared 
releases as negotiations were underway 


PARENT CONFERENCE 


~ on-going planning each year, with the Conference held in November 


e 


Planning and organization of Parent Conference 

Collation, preparation and distribution of registration brochure promoting Conference 
All correspondence relative to sponsors 

All budget functions 

Collate registration forms 

Arrangements for keynote speaker 

Compilation, preparation and distribution of speaker biography booklet 

Media relations for event 


SFECIAMEVENTS 


Throughout the year, planning for special events is required at the school or central level. Working 
with the appropriate individuals, the Public Relations Department has participated in the planning 
of the following special events: 


Energy Celebration Event at W.H. Ballard School 
Groundbreaking Ceremony for the new Waterdown School 
Official Presentation of the new playground at Hess St. School 
Kindness Chain Campaign (Ed. Centre) 

Year-End Barbecue (Ed. Centre) 


Rockin’ Around the Christmas Tree events (choral sing, floor decorating contest, Kris Kringle 
Coffee Break, food drive — Ed. Centre) 


COMMUNITY RELATIONS 


Board United Way campaign 

Member, Y2K Communications Committee, City of Hamilton/Region of Hamilton-Wentworth 
Member, Our Millennium Communications Team, Region of Hamilton-Wentworth 

Member, Program Advisory Committee, Corporate Communications Program, Sheridan 


College 
Guest Lecturer, Sheridan College 


EDUCATION WEEK 


Compilation and distribution of school information to Trustees and media contacts. 
Annual updating of banner. 
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ADVERTISING 


Management of Kindergarten Ad placement in newspapers and on radio. 

Consulting and placement of ads throughout the year as needed, for several departments. 
Wrote copy and supplied art for “Year 2000” Booklet, a supplement on Y2K preparations by 
the Region of Hamilton-Wentworth. 


PHOTOGRAPHY 

* Maintain and update photos of Trustees and Officials. 

* Catalogue and maintain photographs of students and staff used in printing projects. 
Manage the process of photo permission forms used by schools. 


EDUCATION CENTRE SIGNAGE 


* Design concept and project management of large directory signs in front and side lobbies. 
* Individual floor directory signage. 


INOUSTRY-EDUCA TION COUNCIL 

* Ongoing liaison with IEC personnel to facilitate sessions and programs throughout the Board 
system. 

* Participation in IEC-sponsored events re: the link between childhood poverty and learning, 
Take Our Kids to Work Day and Partners in Learning program. 


SPEECHES 


* Prepared speeches, correspondence and remarks for the Chairman, Trustees and members of 
Executive Council. 


VOLUNTEER/BOARD RECOGNITION 


Identify and order quantities of Board recognition items, such as lapel pins, logo pens, 
bookmarks and highlighters. 

* Recetve/process requests for 3,500 Volunteer Recognition certificates and 3,800 foil labels. 
* Order and distribute Volunteer Name badges to schools. 


OUTSTANDING ACHIEVEMENT RECOGNITION 


Arrange for “outstanding” achievements to receive recognition at Board meetings. 
* Contact with person, preparation of certificate and remarks for Chair. 
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Ministry of Education Ministére de l'Education — FP O nta r] 
Mewat Slock Edifice Mowat @ 


Queen's Park Queen's Park 
Toronto CN M7A 1L2 Toronto ON M7A 1L2 
OFFICE OF THE 
MEMORANDUM TO: Directors of Education 
MAR - 6 2000 

FROM: Aryeh Gitterman 

Nancy Naylor DIRECTOR OF EDUCATION 
DATE: March 2, 2000 
SUBJECT. Special Education: Review of the Intensive Support Amount (ISA) 


Component of the Special Education Grant 


We are pleased to provide you with a copy of the Review of the Intensive Support Amount (ISA) 
Component of the Special Education Grant: Analysis of Data Submitted by School Boards and 
your individual board results from the ISA Review. Your individual board report includes vour 
ISA 2 and 3 review rate as well as comments from validators on the content and quality of the 
ISA files submitted. 


As you know, this was a year of review. While vour board’s results do not have funding 
implications for 1999-00 funding, the information will be helpful as you begin the process of 
preparing for the 2000-01 cycle of ISA claims. The Resource Manual for the Special Education 
Grant Intensive Support Amount for 2000-01 will be coming out shortly, followed by in-service 
for boards. Once the ministry validation is completed, boards will have their funding confirmed 
as soon as possible to support board budgeting processes for the upcoming school year. 


An effective ISA process for 2000-01 is especially important in light of the Minster’s January 27 
announcement of Ontaro’s three-year plan to provide for greater accountability in special 
education. The data submitted by boards for the ISA Review provided important information for 
the development of the plan, and the efforts of school boards are very much appreciated 


This plan includes refinements to the student-focused approach to funding special education for 
the 2000-01 school vear. The government will be providing an estimated $40 million in 
additional funding to ensure that school boards maintain services for students with special needs 
and provide services for students who are new or whose needs have increased. Your school board 
will have more flexibility to use special education resources in the most effective ways to meet 
the objectives of your students’ individual education plans. 


If vou have any questions about the results of your board’s ISA review, you may contact Joan 
MacCallum at (877) 848-8806 (toll-free). 
ee 
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The ministry's analysis of the province-wide results of the 1999-00 ISA review shows that schoo] @ 
boards vary significantly in their numbers of students with high needs. This analysis also 

confirms that providing funding through a two-part special education grant, including the ISA, is 

an appropriate and fair response to this variation, and enables boards to meet the needs of 

students. 


If you have any questions about the paper, you may contact Nancy Naylor at (416) 325-2828 or 
Peter Gooch at (416) 325-1805. 


Over the next year, the Ministry will be examining approaches to accountability in special 
education and continuing to build the emphasis on the Individual Education Plan as the central 
focus for planning. Monitoring of IEPs will begin in the Fall of this year. The Ministry will also 
be working with our education partmers to develop program standards for special education 
students. We look forward to working with you and your board on these initiatives to enhance the 
quality of special education in Ontario. 


Sincerely, 
aia (/ ‘@ 
Aryeh Gitterman, Director Nancy Naylor, Director 
Policy and Program Branch Education Finance Branch 
Strategic Planning and Elementary/Secondary Business and 
Elementary/ Secondary Programs Division Finance Division 


ere. Norbert Hartmann 
Judith Wnght 
Maurice Proulx 
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se) Background Notes on Methodology 


The attached report provides a summary of your board’s claims and results of 
the review and validation. 


Using these results, the ministry has calculated a validation rate for ISA 2 and 
ISA 3 claims. 


In some instances, there may be minor adjustments between the attached 
validation files and the summary report totals used to calculate the validation 
rates. This is due to data adjustments at the ministry for one or more of the 
following reasons: 


° to remove students submitted on claim sheets but identified by the board 
as being SEPPA level students 


e to remove students whose documentation was not complete and whose 
file was not reviewed by validators for this reason, despite being selected 
for review 

. to remove students for whom complete eligibility data was not submitted 

® ° to remove students who were newly enrolled in 1999-00, as submissions 


were to include only students who were enrolled at the board in 1998-99. 


Some boards will note that their validation rates are adjusted to reflect students claimed 
at Level 3 but validated as eligible for ISA at Level 2. The following methodology was 


used: 
* The Ministry identified the number of Level 3 claims that were validated as 
eligible at Level 2 
° The Ministry calculated the percentage of Level 3 claims these transferred 
claims represent based on the sample size of the reviewed claims 
: The total number of Level 3 claims was multiplied by this percentage. The 


resulting number was added to the total validated Level 2 claims to 
produce a total for Adjusted Validated Files and an Adjusted Total 
Validation Rate. 


If you have any questions about the results of your board’s ISA review, you may 
contact Joan MacCallum at (877) 848-8806 (toll-free). 
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REVIEWERS’ ISA REPORT 


DSB #21 
HAMILTON WENTWORTH DSB 


REVIEWERS: Michael Choma, Peg Mock Review Date: June 23-25, 1999 
and Eleanor Shannon 


BACKGROUND 


This is a recently amalgamated board covering the city of Hamilton and the county of 
Wentworth, and is still in transition. 


The reviewers were welcomed by staff and given an overview of the board's programs and 
services. The board provides a wide range of services in every category. The board employs 
psychologists, social workers, behavioural consultants and speech and language pathologists. 
There are six qualified itinerant teachers of the blind and two itinerant teachers of the deat. 
There are also four self-contained classes for the deaf. Each school has a multi-disciplinary 
team that includes a resource teacher, social worker and psychologist or psychometrician. 


The board hac employed a former employee of special services to help schools prepare the 
Claims and to do an internal validation of the files. Staff were available to answer questions and 
to provide information during the review. 


This board indicated they had submitted more claims this year because they were more aware 
of the ISA process and the criteria. Last year a number of schools, particularly at the 
secondary school level, did not submit any claims. 


STAFF CONCERNS 


> The staff were concerned about the inordinate amount of time spent in doing the paperwork 
for the review. This time is taken away from working with teachers and students. 


» The staff were concerned about the funds that were allocated to the review and felt it could 
be better used for students. 


+ There is a concern about the language that is used in the assessment to describe 
developmental delay and the different understandings that may exist. It was suggested that 
the Ministry of Education work with the Ontario Psychologist Association to agree ona 
common language that is understood by all. Some provincial consistency is needed if we 
are going to put such emphasis on these terms in the profile. 


> The staff asked about the validity of the review and the consistency about the findings from 
one team of reviewers to another. 


» The staff commented on the purpose of the review. If the purpose is accountability, surely 
there are already adequate accountability checks in place at the board level, principals. 
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+ Tne staff are concerned about the message that is being given to parents that money is 
being provided for individual students as long as they are identified with exceptional needs. 
Some parents delieve that this means an ecucational assistant by their chiid’s side for every 
minute of the day. 


scnocl councils, trustees. SCAC, etc. 


+ For the most part the staff found the specificity of the profiles to be helpful. The staff found 
the addition of the ADD / ADHD factor to be problematic in the learning disability profile. 


REVIEWERS’ COMMENTS 


+ Tne files were well organized which facilitated the reviewers’ work. The siaff were very 
helpful in answering questions and providing clarification when needed. 


+ There were a number of files that did not have a current psychological assessment or the 
assessment was not available. The language used by various psychologists differed from 
file to file and in some cases there was no clear diagnosis or academic assessment. 


> Tnere were several different formats used for the IEPs. Some were very detailed and 
others were very sparse and did not reflect the needs of the student outlined in the profile. 


>» Timetables were not always specific with respect to the “intensive instruction from a 
qualified special education teacher’ or the amount of time the program was modified. 


» Claims submitted for students at the JK/SK level did not always contain sufficient 
documentation because the student had only been registered for a few months. 
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| Board 21, Hamilton-Wentworth 


ISA 2 ISA 3 Total 

# of Students Claimed 602 470 AO Ge 
# of Files Reviewed ; 45 58 103 
+ of Reviewed Files Validated — 26 oe 58 
Validation Rate 57.8% 55.2% 
Eligible Files > 348 259 607 
Reviewed ISA 3 Files Validated as ISA 2 1 1 
Transferred Claims Validation Rate ner Aye: 
ISA 2 Eligibility Adjustment 8 

@'"? Adjusted Eligible Files 356 209 615 
Adjusted Total Validation Rate 57.4% 


Note: totals shown conceming eligible students may not add due to rounding from calculation of validation rates 


Background Notes on Methodology 


The attached report provides a summary of your board’s claims and results of 
the review and validation. 


Using these results, the ministry has calculated a validation rate for ISA 2 and 
ISA 3 claims. 


IN some instances, there may be minor adjustments between the attached 
validation files and the summary report totals used to calculate the validation 
rates. This is due to data adjustments at the ministry for one or more of the 
following reasons: 


° to remove students submitted on claim sheets but identified by the board 
as being SEPPA level students 


. to remove students whose documentation was not complete and whose 
file was not reviewed by validators for this reason, despite being selected 
for review 

. to remove students for whom complete eligibility data was not submitted 

° to remove students who were newly enrolled in 1999-00, as submissions 


were to include only students who were enrolled at the board in 1998-99. 


Some boards will note that their validation rates are adjusted to reflect students claimed 


at Level 3 but validated as eligible for ISA at Level 2. The following methodology was 
used: 


e The Ministry identified the number of Level 3 claims that were validated as 
eligible at Level 2 


° The Ministry calculated the percentage of Level 3 claims these transferred 
claims represent based on the sample size of the reviewed claims 


* The total number of Level 3 claims was multiplied by this percentage. The 
resulting number was added to the total validated Level 2 claims to 
Produce a total for Adjusted Validated Files and an Adjusted Total 
Validation Rate. 


If you have any questions about the results of your board’s ISA review, you may 
contact Joan MacCallum at (877) 848-8806 (toll-free) 
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1999-2000 Review of the 
INTENSIVE SUPPORT AMOUNT (ISA) 
Component of the Special Education Grant 


ANALYSIS OF DATA 
SUBMITTED BY SCHOOL BOARDS 


Ministry of Education 
March, 2000 
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REVIEW of the INTENSIVE SUPPORT AMOUNT (ISA) & 


RESULTS 
PURPOSE: 


This paper analyzes data collected in the 1999 review of the Intensive Support Amount 
(ISA) component of the Special Education Grant. 


BACKGROUND: 


The two-part Special Education Grant was introduced in 1998-99 with the 
implementation of the new student-focused funding model. This new approach was 
recommended by both the Education Finance Reform Working Group (1996) and the 
Expert Panel on the Special Education Grant (1997). Both groups were composed of a 
broad representation of education associations and special education experts. The two 
components of the grant are designed to address different circumstances of boards and 
students: 


e The Special Education Per Pupil Amount (SEPPA) is designed to recognize the 
costs associated with the majority of students with special needs, particularly 
those with low to moderate needs. 


® The Intensive Support Amount (ISA) is allocated to boards in 4 levels: 
ISA 1 provides funding for equipment needs in excess of $800 per student. 
ISA 2 and 3 is provided to boards in a way that matches funding to each 
board's small number of students with severe to profound disabilities 


(about 25,000 students province-wide). 


- ISA 2 funding provides $12,000 per eligible claim. 
- ISA 3 provides $27,000 per eligible claim. 


ISA 4 provides funding to care and treatment and correctional facilities. 


The grant is intended to balance boards’ needs for flexibility to meet the needs of most 
of their special education students (through the per-pupil amount-SEPPA) and the 
boards’ need for fair funding to support students with high needs (through ISA), based 
on boards’ number of students with high needs. 


Further information about student-focused funding and special education is provided in 


the ministry's Resource Manual for the Special Education Grant Intensive Support 
Amount (ISA). 
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As part of the ongoing refinement of the special education grant, the ministry reviewed 
refined eligibility criteria for the Intensive Support Amount in 1999. School boards 
® submitted information about each student that they claimed would meet refined criteria 
for eligibility for ISA. 


Each student's claim included data about: 
e the student's needs that are relevant to eligibility for ISA; 
e whether the student was validated as eligible for ISA in 1998-99; 


e the intensive staff supports the.board provided for that student during the 1998-99 
school year; and 


e the grade, age, and gender of the student. 


Eligibility was determined by use of a set of profiles for different exceptionalities. These 
profiles were based on the recommendations of the Expert Panel for the refinement of 
ISA eligibility criteria. Boards’ submissions for each student included information about 
the extent to which the student met a specific student profile. 


As in 1998-99, boards’ submissions were reviewed by external experts with special 
education qualifications, under contract to the ministry for this purpose. The Appendix to 
B this document outlines the ISA Review process. 


While 1999-00 ISA funding was not affected by the results of the ISA Review process, 
the review provided an opportunity to test a new eligibility approach that included the 
prerequisite checklist, refined /SA profiles, and the student support worksheets, while 
providing boards with additional resources to maintain supports for all of their students 
with special needs. 


The ministry has announced further refinements concerning special education in 2000- 
01, including an estimated increase of $40M in ISA funding in 2000-01. These 
refinements are based in part on the results of the ISA review. Further information can 
be found on the ministry's website (www.edu.gov.on.ca). 
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SUMMARY OF RESULTS: e 


The analysis of ISA submissions put forward by school boards for the 1999-00 school year 
confirms that boards vary significantly in their numbers of students with high needs both in total, 
and according to exceptionality. This finding underscores the need for the ministry to retain a 
grant component that is responsive to vanations between boards. 


Findings also confirm that school boards vary significantly in their ability to substantiate their 
claims for additional funds since many boards had lower validation scores. To ensure equity 
and fairness in the distribution of special needs funding across boards, this finding suggests the 
need to continue to require boards to participate in an eligibility determination process for ISA 
funding. 


NUMBERS OF ELIGIBLE STUDENTS: 


Most boards had more eligible students than last year. 


“Eligible students” in this document means an estimate of students who would have met ISA eligibility 
profiles, based on the validation rate of reviewed submissions. 


# of boards | % of boards 
Boards with more eligible students Vs ge oF Si% 
Boards with fewer eligible students 


1998-99 1999-00 
# of eligible students 24860 22487 


# of eligible students as a % of 
orovincial enrolment 


1.27% JIS % 


The actual number of eligible students is likely to be higher than the almost 22,500 students found eligible 
in the review. Some large boards submitted many fewer claims in 1999-00 than in 1998-99, and this had 
a major impact on the total number of students found eligible. It is reasonable to assume that, if 1999-00 
claims had generated funding, the numbers of students claimed and found eligible would have been 
higher. 


Most school boards submitted many more claims this year than last year. 


| | # of boards | % of | 
boards | 
Boards submitting more claims | 59 82% 
Boards submitting fewer claims | 13 | 18% 


Most boards were assertive in bringing forward students that might be eligible. As noted above, however, 
some large boards submitted many fewer claims. 
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Although it was not a requirement of the ISA review, some boards provided comments on their claim 
rates: 


° Some boards reported that their claims were lower in 1999-00 because the eligibility profiles 
changed between 1998-99 and 1999-00. 
e Some boards reported that their claims were higher in 1999-00 since they had under-claimed in 


1998-99 for 3 reasons: 


. 


4. Administrative challenges due to amalgamation caused them to miss students, or 
2. Phase-in funding protected their total funding, or 


3. They had an expectation that they could apply for more students in-year (e.g. JK/SK students 
and students new to the board). 


In addition, a few boards that maintained relatively stable claim rates indicated that they had enough funds 
to manage and provide appropriate service levels for all of their students with special needs, if the Ministry 
were willing to give boards more flexibility in how resources are allocated. 


For most boards, the proportion of claims validated by the external reviewers was 
lower than last year. 


# of boards % of boards | 
Boards with higher validation rate 


Boards with lower validation rate 


As in 1998-99, the external review had a strong effect on the number of students found eligible in 
reviewed claims. This suggests that an external review is an important means of accountability. 


Lower validation rates only partly offset the effect of the larger number of claims. Many boards submitted 
many more claims, had lower validation rates, and still had more eligible students than last year. 


DISTRIBUTION OF STUDENTS WITH SPECIAL NEEDS: 


A higher proportion of students was eligible as ISA 2 this year. 


| 1998-99 1999-00 _ | 
| # of eligible ISA 2 students 195286" | 11,724 | 


# of AIEEE ISA 3 students Pek e:: 10,763 | 


% of eligible ISA students that are 
ISA 2 
% of eligible ISA students that are | 

ISA 3 54.6% 


The refined criteria, overall, resulted in a caseload shift between ISA level 2 and level 3. This finding was 
expected. In 1998-99, the proportion of ISA 3 students was higher than ISA 2 students, contrary to 
expectations based on assumptions that there would be more students with moderate needs (ISA 2) than 
with very high needs (ISA 3). For 1999-00 this shifts and more students are eligible for ISA level 2 than 
for ISA level 3. 


a ae 
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There continues to be a very significant variance in the proportion of ISA students 
in different boards. 


% of Board Enrolment 


% of Board Enrolment 


98-99 | 99-00 | 98-99 | 99-00 


Highest proportion of eligible 

students, as a % of a board's 5.07% | 3.79% | 2.65% | 2.17% 

enrolment 

Lowest proportion of eligible 

students, as a % of a board’s 0.12% | 0.18% | 0.18% 

enrolment 

| Eligible ISA Claims as a % of Board Enrolment | 
for AllDSB's 


6.0% 
1998/1999 


5.0% 


> 
ro) 
xs 


District School Boards 


Eligible ISA Claims as a % of Board Enrolment 


| 6.0% for AllDSB's 

| 1999/2000 | 
5.0% | 
4.0% | 
| 3.0% 

| 
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District School Boards 
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Some general observations can be made: 


The provincial pattern of distribution of students as a percentage of enrolment is very similar in 1998-99 
and 1999-00. There is a very slight flattening of the distribution: fewer boards are below 0.70%, and more 
boards are between 1% and 1.5%. 


° While the provincial pattern is similar, the distribution of students board by board changed. Some 
boards show higher percentages of eligible students and some show lower percentages. 


e Small, non-urban boards have a higher proportion of students eligible for ISA (with significant 
exceptions board by board). 


e The relative proportion of ISA students in coterminous public and Catholic boards varies. In some 
districts the public board has a higher percentage of eligible ISA students, and in some districts 
the Catholic board has a higher percentage. This variability exists in all regions of the province. 


There is a wide variance in the distribution of students with different eligibility 
profiles. 


These tables reflect the number of validated students —that is, students claimed, reviewed and found 
eligible by ISA reviewers. This number is lower than the number of eligible students because only a 
sample of claims was reviewed. 


ISA 2 — Students Validated # of % of ISA 
students | students 

1.2 

20 Deaf/Hard of Hearing 

ae Learning/Language Disabilities 425 

4.2 | Autism/POO 3.1% 

Tae Intellectual/Developmental 853 16;295.. 4 

8.2 Blind/Low Vision 10 0.2% 

9.2 Physical/Medical 2.2% 

10.2 ‘| Multiple exceptionali 409 7.8% 

ISA 3 — Students Validated % of ISA 

students students 

fs 5.6% 

ae 1.5% 

ce 

4.3 6.7% 

(ee Intellectual/Develoomental 627 11.9% 

en 51 1.0% 

93 | Physical/Medical ZO | 3.8% 

10.3 | Multiple exceptional 1079 20.5% 


Students who are blind or have low vision are the least numerous. Students with intellectual or 
developmental disabilities are the most numerous |SA-eligible students. Students with multiple 
exceptionalities are almost as numerous. At the ISA 2 level, students with intellectual or develoomental 
disabilities are the most numerous. At the ISA 3 level, students with multiple exceptionalities are the most 
numerous. 


a eS 
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There is a wide variance, board by board, in the distribution of students by ) 
exceptionality. C€ 


Overall, for each exceptionality, the same pattern holds: some boards have no students with that 
exceptionality, a very few have a high number as a proportion of their enrolment, and the boards “in 
between” have a more slightly varying proportion of enrolment. 


The pattern of distribution for most exceptionalities is similar to the distribution pattern of students eligible 
for ISA, shown in the graph on page 7. Some exceptionalities have important differences from this pattern: 


e Blind/low vision and deaf/hard of hearing: many boards (over half) have no eligible ISA 2 and 3 
students. : 
” Autism/PDD: approximately one-third of boards have no eligible students at the ISA 2 level. 
. Physical/medical: approximately one-third of boards have no eligible students at the ISA 2 level. 
° Saas disabilities: approximately one-third of boards have no eligible students at the 
A 3 level. 


More boys than girls are eligible for ISA supports. 


Gender Comparison - Validated Students | 


Validated Students 


Gender 


This graph shows the gender distribution of validated students (files seen and validated 
by reviewers). , 


Two-thirds (69%) of students validated for ISA are boys. 


The proportion of boys validated for ISA 2 is even higher: 72% of students validated for ( 
ISA 2 are boys g 


ee ad 


ISA review results, 1999-2000 Ministry of Education Page 8 of 14 


[8-12 
In every profile, for both ISA 2 and ISA 3, boys are more numerous than girls. This 


differential is smallest for students who are blind/low vision or deaf/hard of hearing, and 
a) greatest for students in the behaviour or learning/language disability profiles. 


ISA 3 students, on average, are younger than ISA 2 students. 


The age distribution of validated students suggests that more young ISA students 
are entering schools than older students are leaving. 


Age Distribution 
Validated Students - ISA 2 


# of Students 
or 
(o) 


peed) Oe <irere) MOleuOn iG he Mle 14. Lor VO. vider bo. ieee 
Age 


&) | Age Distribution 
Validated Students - ISA 3 


0 


2505 


~ # of Students. 
a 
(=) 


A045 6 7m BAG AO) Ad 21S) 14155 1617 182 19.-2052722.-23 
Age , 


eee 


These graphs show the age distribution of validated students (files seen and validated by 
reviewers). The total number of eligible students would be higher (but the distribution of 
their ages would be the same). 


The age distribution of ISA 2 and ISA 3 students is different: 


e The numbers of ISA 2 students peak between 9 and 13. 
e Thenumbers of ISA 3 students peak between 6 and 8. 
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The distnbution of very young and older ISA students is different: 


e The total number of very young validated students (aged 2 to 6) is smaller than the 
total number of older validated students (aged 17 to 23): 


ISA 3 
EC Ee 


e The number of children aged 5 and younger is larger, however, than the number of 
students who are 20 or older (which might be seen as the typical age of graduation of 
ISA students). This finding supports concerns of school boards that more ISA 
students are entering school than leaving. Data for a number of years would be 
required, however to allow conclusions about changes to the age distribution of ISA 
students. 


Validated students ISA 2 ISA 3 


Age2—-5 60 120 
Age 20 - 23 At ee a 


‘@ 


e 
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SUMMARY TABLE: 
‘Eligible students: elaiele les iS 
Numbers and % of enrolment # of Eligible |# of Eligible |Students: % Stidents % 
| Students Students of Enrolment lof Enrolment 
lBoard 1999-00 1998-99  |1999-00 1998-99 
[Brant Haldimand Norfolk Catholic ss * S| 4ST 1007S | 0.99% =] 1.17% 
[Bruce-Grey Catholic sd] CSC 42ST 8ST 112% =| 1.20% _—sSt 


CSD des Ecoles catholiques duSud-Ouest | 66 | 55 | 1.03% 
CSD des écoles pub de l'Est de |'Ont 0.69% 0.65% 


lesbo centre-Sud) Se 80 0.75% | 0.76% 
CSDC delEstontarien sss SC] S186 S| OT 1.00% | 041% 
1.28% 1.39% 
Be (cr eee es oO iw Arar seo at Cus 
1.09% 0.92% 
2.37% 1.54% 
423 361 1.04% 0.90% 
140 2.09% 1.93% 
Kenora Catholic | 23 34 Dea TV ven 
Lakehead 306 186 alice 1.26% 
Lambton Kent 322 
'London District Catholic School Board 234 218 
Niagara Catholic 292 267 1.28% | 115% 
Nioissing-Parry Sound Catholic 101 109 2.76% | 2.88% 
Northeastern Catholic 57 46 190% | 1.45% 
Northwest Catholic 1) 17 | Gulifo. wee 6 
Ottawa-Carleton 898 976 | 1624°%. 1) 1.34% 
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‘Eligible students: | | Wesker oer 
; iEligible iEligible 

Numbers and % of enrolment # of Eligible |# of Eligible |Students: % |Students: % 

Students Students  jof Enrolment jof Enrolment 

‘Board 1999-00 1998-99 1999-00 1998-99 

Peel ee 0 0 | 00 Oa 

[Simcoe County C—C—é‘“‘ YA 488 | 153%_ | 0.98% __— 

lUpperGrandC—“‘“‘SSNSCCC(*d:CCC7 3806] 1.33% | 1.22% 

a) 

ae ee ae ee Ce i ie cee RSS 


ae 
1.27% 


22,487 24,860 1.15% 
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ISA review results, 1999-2000 Ministry of Education Page 12 of 14 


L8- Le 


Appendix: METHOD of ISA REVIEW and ANALYSIS 


The Expert Panel on ISA eligibility recommended a refinement of the criteria used to 
allocate funding for intensive staff supports for students with special needs (the ISA 
portion of the Special Education grant). 


The ministry adapted the approach recommended by the panel, and published the 
Resource Manual for the Special Education Grant Intensive Support Amount: Guidelines 
for School Boards 1999-2000. This resource manual was published in March 1999, as 
part of the grant regulations for school board funding in the 1999-2000 school year. 


The resource manual: 
° explained the intent'and process of the ministry’s review of ISA eligibility criteria; 


e set out refined eligibility criteria, including a prerequisite checklist and student profiles 
for specific exceptionalities; and 


e set out a method for calculating the level of intensive staff supports for ISA students. 


Ministry staff travelled throughout the province in April and May, providing training to 
special education staff of each school board concerning the intent, process, and 
requirements of the review. 


In May and June, school boards used the prerequisite checklist and eligibility profiles (as 
published in the resource manual) to determine which of their students with special 
needs they would claim as eligible for ISA support under the refined criteria. Boards 
could claim students only if they were enrolled in the 1998-99 school year. 


For each student they claimed, boards were required to provide documentation 
concerning the match of the student to a specific profile. By matching students to these 
profiles, boards identified the students’ exceptionalities and level of need (ISA 2 or ISA 
3); 


Using the approved ministry form, boards also indicated, for each student claimed, the 
level of intensive staff support received by the student in the 1998-99 school year. 


To validate school boards’ submissions concerning students they claimed were eligible, 
special education experts under contract to the ministry reviewed each board's 
submissions. 


Boards put forward claims for 29,886 students. lt was not feasible or necessary to review 
each file. The external experts reviewed sufficient numbers of each board's claims to 
allow statistically valid conclusions. In total, 7,436 submissions (25% of the total) were 
reviewed. 
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In small boards, these external experts reviewed each file. 

In larger boards, the experts reviewed a statistically valid sample of files. 
e In 7 boards (10%), all files were reviewed. 


e In65 boards (90%), samples of files were reviewed. 


METHODS USED to DETERMINE RESULTS 
To develop the analysis of results of the review, the ministry had to: 


e project results from the samples of submissions reviewed by the external experts to 
the entire population of ISA students, and 


e adjust claims for students who would have been eligible for a lower level of ISA. 
Project results from samples to the entire population: 


In many boards, the ministry had validated data concerning only a sample of students 
claimed (the sample that the experts reviewed). 


To support conclusions about the whole population of ISA students, the ministry had to 
use information from the reviewed samples to predict results for all the claims submitted: 


e Toreach conclusions about the number of eligible students, the ministry used 
validation rates of the review samples for each board. 
Adjust claims for students eligible for a lower level of ISA: 


In some instances, boards claimed that students met ISA 3 profiles, but reviewers noted 
that these students would have met an ISA 2 profile. 


The ministry included these students in the analysis as students validated for ISA 2. As 
a result, this affected the number of eligible students. 
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Subvention pour l'éducation de l’enfance en difficulte . 

This publication is available on the Ministry of Education World Wide Web site at 
http://www.edu.gov.on.ca. 
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List of Abbreviations 


ISA 
LD/ADHD 


OSR 
PPM 76C 


PPM 81 


SIP 
yy/mm/dad 


Assistive Devices Program 

decibel 

Ministry of Education 

frequency modulation 

full-time equivalent 

file transfer protocol 

Individual Education Plan 

Identification, Placement, and Review 
Committee 

Intensive Support Amount 

learning disabilities in association with attention 
deficit-hyperactivity disorder 

Ontario Student Record 

Policy/Program Memorandum No. 76C, 
October 4, 1991 “Alternative Educational 
Programs and Services for Deaf, Blind, and 
Deaf-Blind Exceptional Pupils’, 

Policy/ Program Memorandum No. 81 July 19, 
1984 “Provision of Health Support Services in 
School Settings’/'Interministerial Guidelines for 
the Provision of Speech and Language 
Services” (as applicable under the 

Education Act), September 1988 
personalized special instructional equipment 
Special Education Advisory Committee 
Special Education Per Pupil Amount 

Special Incidence Portion 

year/month/day 
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OVERVIEW OF CHANGES IN 2000-01 


@.. Manual outlines the ministry’s approach to funding special education for the 


2000-01 school year and supersedes the Resource Manual for the Special 
Education Grant Intensive Support Amount (ISA), March 17, 1999. 


Background 


The two-part Special Education Grant was introduced in 1998-99. Under this grant, 
school boards receive funding for a Special Education Per Pupil Amount (SEPPA) 
determined on the basis of total student enrolment and an Intensive Support Amount 
(ISA) determined on the basis of the total number of students with high needs who 
match the ISA eligibility criteria. 


In 1999-00 the ministry undertook a review of the Intensive Support Amount (ISA) 
component of the grant. As part of the review, clearer, more consistent ISA eligibility 
criteria: were field-tested and refinements to the special education grant were 
developed for the 2000-01 school year. 


During 1999-00, two transitional measures were put in place for boards. ISA funding 
was maintained at 1998-99 levels for the 1999-00 school year to ensure continuity of 
services for students. Boards were also provided with a one-time $30 million increase in 
the Special Education Per Pupil Amount (SEPPA) to serve new students with high 

eeds who entered the system during the 1999-00 school year. 


Special Education Funding Approach in 2000-01 


For the 2000-01 school year, the Ministry will provide special education funds in one 
envelope but funding will be generated in two different ways: 


e SEPPA funding will continue to be provided on the basis of each board's total 
enrolment. The $30 million increase in SEPPA is being maintained for 2000-01 and 
future school years to enable boards to plan for contingencies as new students enter 
the board or students’ needs change over the course of the school year. 


® Each board will submit claims under ISA levels 1,2 and 3 for the number of students 
who fully match the 2000-01 ISA eligibility criteria. Each board's ISA funding level will 
be determined according to its proportion of students with high needs, as validated by 
the ministry through the ISA claim process. 


Once funding levels are confirmed, boards will receive their special education funding in 
one envelope for the 2000-01 school year. 


1. 1999-00 ISA eligibility criteria were based on recommendations put forward by an Expert Panel compnising 
special education experts, board administrators, teachers, and representatives of the Ministers Advisory Council on 
Special Education. 
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ISA Claim and Validation Process 


Boards will submit claims (by the end of April 2000) for validation by the ministry to 
determine ISA funding levels. Ministry validators will visit boards to substantiate board 
Claims for ISA levels 1, 2 and 3 in April-May. Boards will be assigned validation rates 
based on their number of validated claims for ISA levels 2 and 3. Boards that have a 
higher number of claims validated in 2000-01 than in 1998-99 will receive respective 
increases in ISA level 2 and 3 funding for 2000-01. Boards will have their special 
education funding levels confirmed as soon as possible to expedite their planning 
process in June 2000. 


Eligibility Criteria 


The eligibility criteria are the same as those field-tested in 1999-00. ISA claims are 
required to meet 3 conditions: 

e Enrolment requirement (page 22) and 

e Meet 7 conditions outlined in the Pre-requisite Eligibility Checklist (Appendix A) a 
e Match a student profile (Appendix B). 


Transitional Funding 


To protect service levels for students with special needs, no board will receive less ISA 
funding in 2000-01 than it received in 1999-2000, even if the number of ISA 2 and 3 
Claims validated in 2000-01 would generate a lower level of funding. This transitional 
measure is being continued for one more year to help ensure service continuity. Boards 
should evaluate their programs and services in light of the pattern emerging in their 
validated results and work closely with students and their parents to ensure that 
appropriate services continue to be provided, as outlined in Individual Education Plans. 


The Ministry estimates that boards will generate an additional $40 million in ISA funding 
in 2000-01. 


Protected Special Education Funding 


Special education funding is protected. Boards are required to spend all of ‘their 
allocation on special education programs and services, or place funds in reserve. 
Starting in 2000-01, boards receive their SEPPA and ISA funds in one envelope. This 
way, boards can better respond to the varying needs and circumstances of all students 
with special needs. 


Accountability 


Boards are accountable to parents for the programs and services outlined in the 
student's Individual Education Plan (IEP). Boards are also required to involve parents in 
the development of the student's IEP in accordance with Regulation 181/98 of the 
Education Act. 
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@PART! 2000-01 FUNDING APPROACH FOR SPECIAL 


9 


EDUCATION 


Student-Focused Funding in Ontario 
Student-focused funding includes the following grants: 


e A Foundation Grant that provides for the basic costs of education for every student in 
the province, including students with special needs. 


e Nine (9) special purpose grants that recognize the different circumstances faced by 
students and school boards: 


Special Education Grant 

Geographic and School Authorities Grant 

Learning Opportunities Grant 

Language Grant 

Adult and Continuing Education Grant 
Transportation Grant 

School Board Administration and Governance Grant 
Teacher Compensation Grant 

Early Learning Grant. 


ORO tO) Oy ON 


e A Pupil Accommodation Grant that supports the cost of heating, lighting, maintaining 
and constructing schools and accessibility features such as ramps. 


Special Education Funding 


Funding for special education is provided in layers. First, boards receive a Foundation 
Grant for every student enrolled, whether or not the student has special needs. This is 
the base, which is intended to cover the basic costs of providing a classroom education 
for all students, including students with special needs. The basic cost of education 
includes teachers, other classroom staff such as teacher assistants, support staff such 
as professionals and paraprofessionals as well as text-books, learning materials, 
computers and other classroom supplies. 


When a student with special needs is integrated into a regular classroom, most of the 
Foundation Grant (generated by that student) is used to offset the cost of the teacher 
and other classroom costs. A small portion of the Foundation Grant is also used for 
library, guidance, classroom consultants, and other items related to running a school. 


When a Student is placed in a self-contained class with other exceptional pupils,2 the 
Foundation Grant is used to offset the cost of the teacher and other classroom costs. 


Z Where an /dentification, Placement and Review Committee (IPRC) identifies a student as an exceptional 
pupil, the principal must ensure that an Individual Education Plan (|EP) for that student is developed within 30 days of 
the student's placement in a special education program. Principals may also prepare an IEP for students with 
special needs who are receiving special education programs and/or services but who have not been formally 
identified as excentiqnal hv an IPRC 


4 -oS- 
Self-contained classes, however, tend to be smaller than regular classes, ranging from 
6 to 16 students.3 Therefore, to fund self-contained classes, the school board would 
also have to draw on funds from the Special Education Grant (described in detail below) 
in addition to funds from the Foundation Grant to cover the full cost of running each self- 
contained class. 


The next layer is the Special Education Grant, which is one of nine special purpose 
grants that recognize the different circumstances faced by students and boards. The 
Special Education Grant is intended to cover the incremental costs of providing special 
education programs and services. Incremental costs are those costs beyond the 
ordinary costs associated with educating a student in Ontario. 


Examples of incremental costs include (but-are not limited to): 


e student assessments and services prior to any formal designation of exceptionality: 

e special education teachers including resource teachers; 

e professionals such as psychologists, social workers, speech pathologists and therapists, 
occupational and physical therapists: 

e paraprofessionals such as educational assistants, behavioral support staff, and child 
and youth workers; 

e supports required to integrate a student into a classroom with an educational 
assistant: 

e the costs of regular withdrawal of a student from a classroom to provide specialized 
individual or small group support by a specialist teacher; 

e the costs of placing a student in a self-contained, smaller class with other exceptional 
pupils. 


Boards should respond appropriately to the different needs and circumstances of 
exceptional pupils by providing the range of programs and services required to meet 
their needs. The range of special education programs and services offered by a board 
are reflected in the Special Education Plan which is reviewed annually by the Special 
Education Advisory Committee (SEAC) of the board. 


Funding for special education is protected. Boards must spend their special education 
allocation on programs and services for students with special needs or place those 
funds in a special education reserve fund. 


Boards have the discretion to use other grants to enhance special education programs 
and services, for example: 


e The Foundation Grant may be used to offset the costs of special education teachers. 

e The Language Grant supports language programming for all students learning English 
or French as a second language. 

e The Learning Opportunities Grant (LOG) provides funding for students at risk of 
academic difficulties. 

e The Pupil Accommodation Grant supports building-related expenses, such as 
wheelchair ramps. 


Se Regulation 298 specifies class size maximums for specific exceptionalities. 
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e The Transportation Grant supports the cost of transportation for pupils to their special 
education programs. This grant also covers the cost of providing transportation to or 
from a Provincial or Demonstration school. 


e The School Board Administration and Governance Grant supports the cost of the 
administration of special education programs and services. 


The only restriction boards have in this regard Is that they must meet requirements 
concerning classroom and non-classroom spending, and use funding for school renewal 
and new pupil places for these purposes. 


For the 2000-01 school year, the Special Education Grant will provide over $1.2 billion 
in funding for the costs of educating students with special needs. The Grant is 
determined through two different formulas, but boards receive their special education 
funding in one envelope. 


Special Education Per Pupil Amount (SEPPA) 


Every board receives SEPPA funds. SEPPA funding is determined according to a 
formula based on each board's total enrolment of secondary and elementary pupils, 
including those students with special needs. 


, €& WHAT’S NEW IN SEPPA FOR 2000-01? 


In 1999-00, SEPPA was increased by $30 million. This increase is being maintained in 
2000-01 and future years. 


This increase represents about 5% of SEPPA funding and is being maintained with the 
expectation that boards will set aside a reasonable portion of their SEPPA funds to 

| plan for contingencies as new students arrive (for example, enter Jr. Kindergarten) or 
Students’ needs engines 


| Boards should determine what reasonable portion of SEPPA should be set aside for 
contingency planning according to local needs and priorities. 


Intensive Support Amount Funds (ISA) 


ISA funding levels for school boards are determined on the basis of each board's 
number of students with high needs who match eligibility criterias set out in this Manual. 
Typically, the criteria recognize students with severe disabilities with a highly modified 
curriculum (50%-100%) who also have a need for programs and services which are very 
costly to support. 


4. In 2000-01 ISA eligibility cntena require a student to have been enrolled at the Board in 1999-00 (including students 
served uncer Section 30 of Regulation 298 and who match conditions outlined in the Pre-requisite Eligibility Cntena 
attached as Appendix A and who match one of the Student Profiles under Appendix B. 
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There are 4 levels of ISA and a Special Incidence Portion: 
ISA Level 1 


Boards apply for ISA level 1 funding on behalf of individual students to cover the costs 
of individualized equipment that exceeds $800 per pupil in a single school year. Boards 
can apply twice a year for equipment under ISA 1. A detailed description of the ISA 
level 1 eligibility criteria, claim and validation process begins on page 14. 


ISA Levels 2 and 3 


Boards receive ISA level 2 and 3 funding according to the total number of students that 
meet ISA level 2 and 3 criteria. For the 2000-01 school year boards will receive ISA 
funding at $12,000 times the number of validated ISA 2 claims, and $27,000 times the 
number of validated ISA 3 claims. 


In 2000-01 ISA eligibility criteria will be the same criteria used in 1999-00. Generally, 
claims for students who meet the conditions outlined in the Pre-requisite Eligibility 
Criteria (Appendix A) and match a Student Profile for ISA 2 or 3 (Appendix B) will be 
validated. Validators rely on assessments and other substantiating documentation to 
confirm that claims match eligibility conditions. 


For a detailed description of the ISA Level 2 and 3 eligibility criteria, and the claim and 
validation process for the 2000-01 school year, see PART III GUIDELINES FOR ISA 
LEVELS 2 AND 3 CLAIMS in 2000-01 on page 20 of this Manual. 


€ WHAT’S NEW IN ISA LEVEL 2 AND 3 FOR 2000-01? 


To determine ISA funding for the 2000-01 school year, all boards will be required to 
submit claims citing the number of students who match the 2000-01 ISA eligibility 
criteria. These are the same criteria used in 1999-00. Note, however: 


e The specific level of intensive support provided by an educational assistant, | 
professional/ paraprofessional or special education teacher for a student is only an 
eligibility criterion for acceptance of an ISA claim for students who are deaf, hard of 
hearing, blind, have low vision, or have physical or multiple exceptionalities including 
students who are deafblind.s For these students, boards must provide minimum 
levels of intensive support as outlined in the student profiles. 


e Beginning in 2000-01, students with severe physical disabilities may be eligible for 
ISA without modified curriculum, provided they require accommodation and/or 
attendant care for more than 50% of the day to access the curriculum. 


Boards will submit claims by April 2000. Boards will have their claims validated by 
Ministry validators who have expertise in the field of special education during April-May 
2000. 


5. The specific level of intensive support is not an eligibility criterion for claims under Profile 1 (Behavior 
Disabilities/Disorders), Profile 3 (Leaming/Language Disabilities), Profile 4 (Autism and PDD), Profile 7 (intellectual 
/Developmenta! Disabilities). 
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> & WHAT'S NEW IN ISA LEVEL 2 AND 3 FOR 2000-01 cont'd? 


The Ministry estimates that an additional $40 million may be generated through the 
claim and validation process for the 2000-01 school year. 


Once validation is completed, school boards will have their ISA funding level confirmed 
in time for the 2000-01 school board budgeting process. 


To protect service levels for students with special needs, no board will receive less ISA 
funding in 2000-01 than it did in 1999-00 as a transitional measure. Specificially, each 
board will receive the higher of the funding provided in 1999-00 (with portability 
adjustments) or the level of ISA funding generated through validated claims in 
2000-01. Boards should evaluate their programs and services in light of the pattern 
emerging in their validated results and work closely with students and their parents to 
ensure that appropriate services continue to be provided, as outlined in Individual 
Education Plans. 


Boards may combine their SEPPA and ISA funding to respond to the varying needs 
and circumstances of all of their students with special needs. 


ISA Level 4 


= ] ISA Level 4 funding is provided to school boards to cover the costs of providing 
educational programs to students admitted to a program offered by a care, treatment, or 
correctional facility. ISA Level 4 funding will be allocated in the same manner as in 
1999-00 through program approvals issued by the Ministry’s District Offices. 


Students in these programs are not included in the claim process for ISA Level 2 and 
ISA Level 3 because they are not listed on the school register. Guidelines for ISA 4 will 
be issued by the ministry under separate cover for the 2000-01 school year. 


Special Incidence Portion (SIP) 


Continuing in 2000-01, schoo! boards may apply to the Ministry's District Office for a 
Special Incidence Portion (SIP) on behalf of students who have extremely high needs 
for staff support (related to their disability) to ensure the safety of themselves or others 
in the classroom. 


A student eligible for SIP will typically be eligible for ISA level 3 as well, though in 2000- 
01 this is not a criterion of eligibility. Where approved, amounts up to a maximum of 
$27,000 per student may be made available. In 2000-01, the allocation for SIP is 
projected to be $2.5 million. 
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© WHAT'S NEW IN SIP FOR 2000-01? 


School boards may put forward claims during the 2000-01 school year for students 
who were not on the 1999-00 ISA claim list, and are not on the 2000-01 claim list. 
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SUMMARY OF ISA FUNDING LEVELS 


ISA Level 1 


Provides funds for special individualized equipment needs on behalf of individual 
students. ISA Level 1 functions as an additional layer for equipment. It can be used for 
students whether their special needs are supported through any combination of 
Foundation Grant, + SEPPA, ISA Level 2, or ISA Level 3. 


ISA Levels 2 and 3 


Provides funds to boards on the basis of the number of students with high needs for 
specialized programs and services which are typically very costly to support. 


ISA Level 4 


Provides funds for educational programs offered to students admitted to care, treatment, 
or correctional facilities. Students in these programs are not incluced in the claim process 
' for ISA Level 2 and ISA Level 3 because they are nct listed on the school regisier. 

| Guidelines for ISA 4 will be issued by the ministry uncer separate cover for the 2000-01 
_ school year. 


| SIP is provided on behalf of students with extraordinarily high needs for staff support to 
| ensure safety in the classroom. A student eligible for SIP will typically be eligible for ISA 


_ level 3 as well, though in 2000-01 this is not a criterion of eligibility. 


Portability of ISA Supports 


Students who are eligible for ISA Level 1, 2, or 3 supports in one school or school board 
maintain their eligibility when they change schools or boards. Portability provisions will 
continue to apply for ISA level 1 (individualized equipment) during 2000-01. EDU also 
plans to continue to make funding for ISA level 2 and ISA level 3 portable. School 
boards will be consulted regarding the implementation of portability in 2000-01 and the 
ministry will release details of this approach in the Spring of 2000. 
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@Accountability and the Use of Special Education Funds 
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¢« WHAT’S NEW IN ACCOUNTABILITY FOR SPECIAL EDUCATION 
FUNDING? 


Boards are expected to describe and deliver the programs and services outlined in a 
student’s Individual Education Plan (IEP). There is a requirement for boards to involve 
parents in the development of the student's IEP in accordance with Regulation 181/98. 
The Ministry will develop standards and begin monitoring IEPs later this year. 


Starting in 2000-01 school boards have the flexibility to combine their SEPPA and ISA 
funds into one envelope to provide programs and services for all of their exceptional 
pupils as well as other students with special needs. Boards requested this flexibility to 
more effectively meet their duty under the Education Act to provide programs and 
services that meet the needs of all of their special education students. It is up to the 
school board to allocate resources according to the varying needs and circumstances 
for each student. 


There are only two exceptions to this flexibility: 


ie ISA level 4 funds must be used for the specific programs approved by the 
9 Ministry and provided to students admitted to care, treatment or correctional 
facilities. 
e ISA level 1 funding is intended for the purchase of equipment on behalf of 


individual approved students. 


Boards are still required to spend al! of their special education funding on special 
education programs and services. Boards will be responsible for determining what 
level of support is provided to each student to meet individual needs. 


Boards are expected to plan and manage for contingencies within their special 
education envelope as new students arrive, student's needs change or students move 
from school to school. The $30 million increase in SEPPA was maintained in order to 


allow boards to meet this expectation. 
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PART Il -ISA LEVEL 1 - GUIDELINES FOR EQUIPMENT 
CLAIMS IN 2000-01 


General Information 


An ISA Level 1 claim can be put forward for any student who requires a total 
expenditure on personalized instructional equipment, including freight and taxes, that 
will exceed $800 for the school year. An ISA Level 1 claim may be submitted for any 
student with special needs, whether or not a submission is being made for ISA Level 2 
or 3 eligibility. 


In preparing claims for ISA Level 1 funding, school boards should submit the full cost of 
equipment including an estimate of taxes, installation and delivery charges . School 
boards should not deduct the $800, as this deduction will be made by the ministry. 


Validators will review all ISA Level 1 (equipment) claims. Each ISA 1 claim must be 
accompanies by the required assessment and quote or invoice. 


When the acoroved equipment is purchased, send the receipt (indicating the actual 
cost) to the Ministry of Education District Office as follows: 


The Spring cycle of ISA 1 claims will allow boards to purchase equipment and have it in 
place for the start of the 2000-01 school year. To complete the equipment claim 
process, invcices indicating the actual cost must be provided to the Ministry of 
Education District Office. 


. For ecuipment claimed and approved in the spring cycle, invoices are due 
November 17, 2000. 


There will be a second opportunity during the 2000-01 school year for boards to submit 
claims for ISA 1 funding. This will allow boards to meet their newly identified equipment 
needs. These in -year claims, together with the required assessments and quotes, are 

to be submitted to the Ministry of Education District Office by November 17, 2000. 


“ For equipment claimed and approved in the fall cycle, invoices are due March 31, 
200%: 


ISA Level 1 claims must be for special, individualized equipment for use at school. 
Examples of such equipment are: 


e speech analysers; 

e FM systems; . 

e print enlargers for students with low vision; 
e amplification systems; 

e computer hardware/software; 

e individually modified desks or work tables; 
e adjustable desks or computer tables; 
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e Braille writers: 
9 e symbol or letter voice translators: 
e insulated booth and study carrels: 
¢ communication aids, e.g., Boardmaker®, speech synthesizers: 
¢ positioning devices for sitting, standing, and lying; or 
e other equipment that is required at school for the personal use of specific students to 
facilitate an approved course of study. 


Costs may include the student's share of any warranty and/or service agreement costs. 
If a cost-sharing arrangement has been made, the board may submit for its share of the 
cost if its share exceeds $800. 


Ministry of Health and Long-Term Care Assistive Devices Program 


The Ministry of Health and Long-Term Care’s (MOHLTC) Assistive Devices Program 
(ADP) provides partial funding to individuals for some equipment intended for use 
primarily in the home. By its nature, some of this equipment is portable and therefore 
can be used at both home and school. Cost-sharing arrangements are encouraged and 
may be claimed when they surpass $800 for the student in the school year. Where a 
duplicate piece of equipment is needed because it is not portable between home and 
school, the board may submit for the duplicate piece of equipment used at school. 


9 An ISA claim may not be made for the portion of the cost eligible for funding assistance 
under ADP for the equipment. For further information about the ADP program, please 
contact the MOHLTC - ADP program through the “blue pages” of your local telephone 
directory. 


Special Considerations 


Radio-frequency equipment and optical aids often become damaged, obsolete or 
outgrown. Approval for the same or a similar piece of equipment for the same pupil may 
be given after three calendar years when the request is accompanied by appropriate 
documentation. 


Some equipment can be extremely costly. Boards are encouraged to make leasing 
arrangements which provide for maintenance and substitute equipment. Where 
leasing arrangements have been made, the entire cost of the lease should be claimed 
in the first year - not as a prorated cost over the life of the lease. For example, a three- 
year lease at $1000 per year would be claimed as $3000 in the first year of the lease. 


Boards must ensure that personalized equipment purchased in Ontario meets Canadian 
safety standards, where applicable. 


Equipment costs are cumulative for any given pupil. The ministry will deduct $800 

3 during the school year for each student's claim (not each item claimed). For 
example, if a student requires three pieces of equipment totalling $7200, then the 
ministry will deduct a total of $800 once in 2000-01 for that student.: If three separate 
students require $2400 each for equipment (totalling $7200), then the ministry will 
deduct a total of $2400 for the equipment (3 x $800). It is expected that boards use 
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SEPPA funds or other special education funds to cover the $800 deducted from the ISA 
claim. 


Costs claimed may include cost of equipment; insurance; warranty agreements; and 
peripherals such as computer cables, batteries, and software required to make the 
equipment work. 


Boards must be able to show that due care has been taken to minimize costs (e-G,, 

Protect devices from theft, reduce insurance costs, solicit competitive quotes for service 
agreements). Boards may have their own policies concerning the movement and use of 
equipment from home to school, even where equipment is purchased with ISA 1 funds. 


& WHAT’S NEW UNDER ISA LEVEL 1? 


Beginning in 2000-01 where equipment is shared the cost should be assigned to one 
Student with the others noted as sharing it. A braille printer is an example of oy 
equipment that might be shared. If a student moves, the equipment can be left in the 
school to support the remaining students and new claim may be made for the student | 


/ who moves. | 
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If a student receives equipment as part of an insurance settlement or benefit, the board 
must not make an ISA Level 1 claim, as no costs will have been incurred. 


If the ISA Level 1 claim for a student exceeds $6000, the board must seek pre- 
approval from the EDU District Office to confirm that other less costly options have been 
explored. School boards can use the Form attached as Appendix H for this purpose. 


ISA 1 Portability 


Equipment purchased with ISA funding is portable, and moves with the student from 
school to school or board to board, except as noted above. The ministry has developed 
a form to assist boards in documenting equipment transfers (see the “ISA Equipment 
Status Form" in Appendix D). The student's old board does not get reimbursed for the 
$800, unless the boards have made an agreement to do so. However, the student's 
new board will be responsible for any shipping or handling costs associated with the 
transfer of equipment. 


Equipment purchased previously under the former Provisions of the ministry's 
Personalized, Special Instructional Equipment (PSIE) program may remain the property 
of the board unless the board opts to transfer the equipment with the student. 


Eligibility Criteria for ISA Level 1 Claims 


All |SA Level 1 claims will be reviewed, and funding will be provided in a similar manner 
to 1999-00, with some minor refinements as described below. 
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. Each claim must be documented by: 


4. An assessment on file from an appropriately qualified professional; and 

2. Acopy of the invoice(s) or proof of cost of equipment to be purchased; this 
documentation should show the student number of the person assigned the 
equipment. 


These criteria are expanded below: 
4. An assessment on file from an appropriately qualified professional 


The appropriately qualified professional will vary depending upon the nature of the 
student's disability and the purpose and function of the equipment. Regardless of who 
performed the assessment, it should indicate: 


e that this particular device is essential in order for the student to benefit from instruction; 
and/or 
e the disability that this device will help to ameliorate. 


a) Braille Devices 


9 Where Braille equipment and software claims are made, there should be evidence that 

these are made for a student who is blind and that this particular device is required to 
ensure that the student can access his or her educational program. Price levels for this 
type of equipment may vary; if more expensive versions of equipment are purchased, 
there should be an explanatory note to justify the preference, such as compatibility with 
other components already on-site, or ease of use for a particular student's cognitive or 
manual abilities. The vision assessment should have been performed by an 
ophthalmologist. An assessment, letter or reference from a Provincial School for the 
blind, verifying the need for Braille and hence for Braille equipment, will also suffice. 


b) Communication Devices/Software 


Where a communication device (such as a speech synthesizer) is purchased, it will 
normally be purchased for a student who is non-verbal and/or multi-handicapped and/or 
autistic or developmentally disabled. The assessment on file should make reference to 
the disability for which the communication device is required, and state how this 
particular device will ensure that the student can access his or her educational program 
and/or assist the student in communicating with others at school. The assessment may 
have been done by an augmentative communication therapist, a speech therapist, or 
another knowledgeable person who serves as a consultant/ resource to the board. 
Students with some learning disabilities or severe physical disabilities may require other 
communication aids such as voice-activated software. Boards are expected to meet 
9 these needs while attending to cost-efficiency; for example, if a widely available voice- 
‘ activated package will meet the student's needs, it should be obtained before investing 
in more expensive, specialty software. 


c) FM Systems or Similar Devices CS — 2I- 


Where an FM device is purchased, there should be evidence that it is for a student who 
is deaf or hard of hearing, and that this particular device is required to ensure that the 
student can access his or her educational program. Price levels for this type of 
equipment may vary; if more expensive versions of equipment are purchased, there 
should be an explanatory note to justify the preference, such as compatibility with other 
components already on-site, or ease of use for a particular student's cognitive or 
manual abilities. The hearing assessment should have been performed by an 
audiologist. An assessment , letter or reference from a Provincial School for the deaf, 
verifying the need for the equipment, will also suffice. 


Where such devices are being considered for students with central auditory processing 
needs, a six-month trial period is recommended prior to making a claim. 


Clear sound fields may be purchased for : 
e students who are assessed as being hard of hearing by an audiologist or 


e students who are assessed by an appropriately qualified professional as requiring a 
sound field for other purposes. 


d) Computer Hardware 


Claims may not be made for computer hardware when all pupils in the class would 
ordinarily be provided with a computer (e.g., a computer class). However, an ISA Level 
1 claim may be made for computer hardware when the equipment is the most effective 
way of providing the pupil with a means of outputting his or her knowledge (e.g., when 
the pupil has severely limited or nonexistent verbal communication, or a physical 
disability that makes writing extraordinarily difficult or impossible). 


e) Mobility Devices 


Where a personal mobility or lifting device is purchased, it will usually be for a student 
with physical or developmental disabilities. The assessment on file should make 
reference to the disability for which the mobility device is required, and to the fact that 
this particular device is required to provide personal care for the student while at school. 
Price levels for this type of equipment may vary; if more expensive versions of 
equipment are purchased, there should be an explanatory note to justify the preference, 
such as compatibility with other components already on-site, ease of use for a particular 
student's abilities, and so forth. An occupational therapist is usually the qualified person 
who assesses and recommends specific equipment. In some instances, a parent's note 
indicating that this is the equipment used at home may also suffice, since the family 
usually would have had a prior assessment for the home device. 


Elevators do not qualify as lifts and will not be approved for ISA 1 equipment claims. 
Stair climbers do not qualify and will not be approved for ISA Level 1 equipment 
funding. These devices are used as an alternative to renovating a building for elevators 
or ramps, and therefore relate to barrier-free design issues. They are not considered 
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personal care aids or devices. Where these devices are desired, boards should make 
use of their Pupil Accommodation Grant, the proceeds from disposition of schools or 
property, or other capital-related revenues. 


Boards are encouraged to ensure that equipment is operational and in place for the 
Student's first day of school. Therefore, depending on the timing of the claims, the board 
may have made the purchase and be able to provide an invoice or may be in the midst 
of purchasing and will have documentation of the estimated cost. 


It is expected that if an on-site visit was to be made in-year, the equipment would be 
found with the student for whom its.cost was claimed, the equipment would be in good 
repair, and the student and/or staff could operate it. 


2. A Copy of the Invoice or Proof of Cost 


Proof of cost of equipment to be purchased followed by a copy of the actual invoice is 
required. This documentation should show the student number of the person assigned 
the equipment. Until an Ontario Education Number (OEN) is established, the Ministry 
will provide ISA numbers for each claim. 


The student number (or student name/date of birth, when student number is not 
Provided) must be associated with the equipment. This permits equipment to be tracked 
should it move with the student to another board later on. (See Appendix D for a copy of 
the ISA Status Form to be used for this purpose.) 


Examples of Eligible Needs 


e A deaf or hard of hearing student who requires an FM amplification system in order 
to participate in his or her educational program. 


¢ A student with low vision who needs to have large print materials and who requires a 
device to enlarge print, such as a VisualTek7, Opticon7, or computer software such 
as WINVISION7. 


¢ A student who is assessed as being legally blind and is a Braille user, and who 
requires a Braille printer, software to convert text to Braille, and a number of other 
Braille-marked learning aids (e.g., Tactile and Visual Globe, APH Talking Science 
Calculator, or Tactile Braille Rulers). 


¢ Astudent who is assessed by an appropriately qualified professional as being 
unable to communicate verbally due to a severe physical or communication 
disability, and who requires a speech synthesizer for use at school. Although ADP 
may have purchased a unit for home use, the unit is not portable and therefore 
cannot be taken back and forth from home to school on a regular basis. 


» e Astudent who requires an assistive device in order to facilitate lifting, personal care, 


or other activities of daily living at school, due to a physical or developmental or other 
disability. 
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PART Ill - GUIDELINES FOR ISA LEVEL 2 AND ISA LEVEL 3 
CLAIMS IN 2000-01 


Background 


In 1999-00, the Ministry field-tested refined eligibility criteria for ISA Levels 2 and 3 
through a province-wide review process. To ensure stability for boards and students 
during the review process, boards were provided with the same level of funding for ISA 
Levels 2 and 3 during 1999-00 that they received in 1998-99. 


During the Review process, Ministry validation teams comprising experts in special 
education visited all boards to ensure that the ISA criteria were well understood and 
could be fairly and consistently applied during the Spring of 1999. Data submitted was 
analysed during the Summer and Fall of 1999. A paper entitled: Review of the Intensive 
Support Amount (ISA) Component of the Special Education Grant: Analysis of Data 
Submitted by School Boards, February 2000 has been distributed to school boards. 


The analysis of ISA submissions put forward by school boards for the 1999-00 school 
year conjirms that boards vary significantly in their numbers of students with high needs 
both in total number of students, and according to exceptionality. This finding 
underscored the need for the ministry to retain a grant component that is responsive to 
variations in the incidence of high-needs students between boards. 


Findings also confirmed that school boards vary significantly in their ability to 
substantiate their claims for additional funds. Many boards had lower validation rates in 
1999-00 than in 1998-99. This supports the requirement for boards to participate in an 
eligibility determination process for ISA funding, to ensure equity and fairness in the 
distribution of special needs funding among boards. 


The results also suggested that some school boards would be able to generate 
additional funds through a further ISA claim cycle, using the eligibility criteria field-tested 
during the Review in 1999-00. 


After careful consideration of the ISA data submitted from school boards, and other 
advice provided to the Ministry by school boards parents and other education partners. 
the government has undertaken a plan to improve quality and accountability in special 
education. 


The Special Education Grant has been expanded and refined this year to support those 
efforts. In particular, refinements to the ISA component of the grant will provide boards 
with additional flexibility to more effectively plan and deliver their special education 
programs and services. 
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@!SA Claim Process and Validation Process in 2000-01 


© WHAT'S NEW INISA LEVEL 2 AND 3 ELIGILITY CRITERIA FOR 
2000-017? 


To determine ISA funding for the 2000-01 school year, all boards will be required to 
submit claims citing the number of students who match the 2000-01 ISA eligibility 
criteria which are the same criteria as those used in 1999-00. Note, however: 


e The specific level of intensive support provided by an educational assistant, 
professional/ paraprofessional or special education teacher for a student is only an 
eligibility criterion for acceptance of an ISA claim for students who are deaf, hard of 
hearing, blind, low vision or have physical or multiple exceptionalities (including 
students who are deaf-blind).s For these students, boards must provide minimum 
levels of intensive support as outlined in the student profiles. 


e Beginning in 2000-01, students with severe physical disabilities may be eligible for 
ISA without modified curriculum, provided they require accommodation and/or 
attendant care to access the curriculum for more than 50% of the day. 


€ WHAT'S NEW IN THE ISA VALIDATION AND FUNDING ALLOCATION 
PROCESS FOR 2000-01? 


As in past years, Ministry validators will visit boards to substantiate board claims for ISA 
levels 1, 2 and 3 over April and May 2000. 


In the case of small school boards, all claims may be reviewed. The ministry may also 

| select a sample of school boards for 100% validation. In some cases, the sample of 
claims selected for review may focus on segments of the total ISA submissions from 

the board. x 


Overall, a large sample of claims will be reviewed to ensure a high level of confidence 
that boards are being assessed fairly regardless of their size and number of claims. 


Validators will review claims to assess consistency of these claims against the ISA 
eligibility criteria described above. Each board will be assigned a validation rate based 
on the proportion of reviewed claims that the Ministry validators found eligible. 


lf all of a board's claims are reviewed, all eligible claims will generate ISA funding. 
9 lf a sample of claims are reviewed, the validation rate will determine the proportion of 
| claims that generate funding. 


eee eee eee eee eee ee ee eee 


6. The specific level of intensive support is not an eligibility cntenion for claims under Profile 1 (Behavior 
Disabilities/Disorders), Profile 3 (Leaming/language Disabilities), Profile 4 (Autism and PDD), and Profile 7 
(Intellectual/Develoomental Disabilities). 
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€© WHAT’S NEW IN THE ISA VALIDATION AND FUNDING ALLOCATION | 
PROCESS FOR 2000-01? 


Boards that have a higher number of eligible claims validated in 2000-01 than in 
1998-99 will receive an increase in their ISA funds based on their validation rate for 
ISA level 2 and ISA level 3. 


For the 2000-01 school year, boards that have a lower number of eligible claims 
validated in 2000-01 than in 1998-99 will receive the level of ISA funding allocated in 
1999-00. This transitional measure will help ensure continuity of services for students 
with special needs. Boards should evaluate their programs and services in light of the 
pattern emerging in their validated results and work closely with students and their 
parents to ensure that appropriate services continue to be provided, as outlined in 
Individual Education Plans. 


The Ministry estimates that boards will generate an additional $40 million in ISA 
funding in 2000-01. | 


Once validation is completed, school boards will have their ISA funding level confirmed © 


| aS SOON as possible to support the 2000-01 school board budaetting process. | 
Eligibility Conditions - A Detailed Explanation 
Criterion 1: 1999-00 Enrolment 


Claims should only be put forward for students who were enrolled at the board during the 
1999-00 school year. 


Pre-school students who are being served at the board under Section 30 of Regulation 298 
should also be included. 


Boards retain funding for students who leave the system (for example, move to another 
province or enter care or treatment facilities) between 1999-00 and 2000-01, so a claim 
should be put forward for a student enrolled in 1999-00 even where the board anticipates 
or knows that the student will not be returning to the board in 2000-01. 


In 2000-01 boards can combine their SEPPA and ISA resources into one envelope, and 
they are expected to manage new service pressures as new students arrive at the board 
or a student's needs change. The $30 million in SEPPA has been maintained from 
1999-00 to 2000-01 to address these circumstances. Boards also keep ISA funding in 
2000-01 for students enrolled in 1999-00 who are no longer in the system. 


Criterion 2: Prerequisite Eligibility Checklist 


As a second criterion of ISA eligibility, claims must demonstrate that all the 7 conditions 
listed in the checklist apply to each student being claimed. 


Ze 
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All of the following 7 criteria must be met in order to consider a claim eligible for ISA 
funding. The students must: 


‘= 


rerequisite Eligibility Checklist 
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have an assessment that demonstrates moderate to severe (ISA Level 2) or severe 
to profound (ISA Level 3) physical, behaviour, communication, cognitive, or learning 
disability or disorder; and 


require intensive individualized support, supervision, and direction because the 
student is unable to work independently to complete required tasks; and 


require intensive individualized assistance to benefit from instruction or to ensure the 
health and safety of self or others; and 


require individualized intervention or protection in order to attend, process, 
communicate, or cope; and 


have an IEP which outlines in detail the extensive accommodations or modifications 
to the expectations of the provincial curriculum; and 


require an individualized and uniquely designed program at the level of support 
requested (except for claims made under Profile 9); and 


match one of the student profiles provided. 


Criterion 3: Student Profiles 


As the third criterion of ISA eligibility, claims must demonstrate that each student 
matches one of the Student Profiles that can be found in Appendix B. 


Please note that these Student Profiles are identical to those profiles field-tested for the 
ISA Review in 1999-00. For illustrative purposes, the student profiles describe a range 
of programs and services that could be provided by a board with their special education 
funding. 


The profiles are not meant to prescribe or direct boards to allocate their funding 
according to the profiles. School boards are required to provide special education 
programs and services necessary to meet the needs of all exceptional pupils in 
accordance with paragraph 170 (1) 7 of the Education Act. A student’s Individual’ 
Education Plan (IEP) outlines the programs and services required for that student. 
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Summary of Requirements Under ISA Levels 2 and 3 (by Profile) 


Claims 
By Profile 


Claims under 
Profile 1 


Behaviour 


Claims Under 
Profile 2 


Deaf/Hard of 
Hearing 


Claims Under 
Profile 3 


Learning/Language 


Claims Under 
Profile 4 


Autism/PDD 


Claims Under 
Profile 7 


Intellectual/ 
Developmental 


Type of Support 
Student Needs 


Individualized 
Support 


Curriculum 
Modification 


Specialist Teacher 
of the Deaf, and 


ISA Level 2 
(Changes in bold) 
© New Please Note 
A specific level of 


intensive support is 


not required for 
eligibility 

- Has 51% - 80% of 
the provincial 
curmiculum modified 


Needs 25% - 50% of 


the instructional day 


other individualized with the Specialist 


support as 
referenced in 76C 


Curriculum 
Modification 


Individualized 
Support 


Curriculum 
Modification 

- Individualized 
Support 
Curriculum 
Modification 
Individualized 


Support 


Curriculum 
Modification 


Teacher of the Deaf 


Not required 


© New Please Note 


A specific level of 
intensive support is 
not required for 
eligibility 


Has 51% - 80% of 
the provincial 
curnculum modified 


© New Please Note 


A specific level of 
intensive support is 
not required for 
eligibility 

Has 51% - 80% of 
the provincial 
curmiculum modified 
© New Please Note 
A specific level of 
intensive support is 
not required for 
eligibility 

Has 51% - 80% of 


the provincial 
curriculum modified 


ISA Level.3 
(Changes in bold) 
© New Please Note 
A specific level of 
intensive support is 
not required for 
eligibility 
Has 81% - 100% of 


the provincial 
cumculum modified 


Needs >50% of the 
instructional day with 
the Specialist 
Teacher of the Deaf 


Not required 


© New Please Note 


A specific level of 
intensive support is 
not required for 
eligibility 


Has 81% - 100% of 
the provincial 
curmiculum modified 


© New Please Note 
A specific level of 
intensive support is 
not required for 
eligibility 


Has 81% - 100% of 
the provincial 
curmiculum modified 


© New Please Note 
A specific level of 
intensive support is 
not required for 
eligibility 

Has 81% - 100% of 


the provincial 
curriculum modified 


a 


(@-#€2 


Claims Type of Support ISA Level 2 ISA Level 3 
By Profile Student Needs | 
Claims Under Specialist Teacher Needs 25%-50%of Needs >50% ofthe 
Profile 8 of the Blind, and the instructional day _ instructional day with 
other individualized with the Specialist the Specialist 
Blind/Low Vision support as Teacher of the Blind Teacher of the Blind 
: . referenced in 76C 
eo Not required 
Modification Not required 
Claims Under Individualized Needs Needs 
Profile 9 Support accommodation accommodation 
Severe Physical/ (personal care, and/or attendant and/or attendant 
Medical Disabilities accommodations) care for 51% - 80% care for 81% - 100% 
of the day as of the day as outlined 
outlined in Profile 9 in Profile 9 
Curriculum & New Please Note & New Please Note 
Modification Not required for Not required for 
eligibility eligibility 
Claims under Individualized Needs intensive Needs intensive 
Profile 10 Support support for 51%-80% support for 81%- 
¥ Multiple Disabilities of the day 100% of the day 
Curriculum Has 51% - 80% of Has 81% - 100% of 
Modification the provincial the provincial 


curriculum modified curnculum modified 


Where curriculum is modified, the IEP will set out educational expectations which 
are modified from those in the Ontario curriculum, or are alternative to (not derived 
from) the provincial curriculum. For example, a student in a Grade 8 class may be 
working on Grade 2 mathematics expectations. This student's program is modified 
from the Grade 8 expectations of the provincial curriculum. For another student, 
alternative expectations may be required such as personal care, behavioural, and 
social goals. Many students claimed at ISA Level 3 of support will be working on 
alternative expectations and will have a fully modified curriculum. 


ISA claims may be pro-rated for students who attend school half-day (e.g. JK/SK). 
Such students should be submitted as 0.5 FTE on the ISA Claim Form (See 
Appendix E) 


¢ For ISA Level 2 submissions for blind, deaf, and deaf-blind pupils, a timetable of 
the qualified specialist teacher must show that the pupil is scheduled to receive 

=) specialized instruction from the specialist teacher for 25%-50% of the instructional 

day (e.g.,1:1 for 25% of the day; 4:1 all day; or 8:1 for piescue for deaf and hard of 

hearing students permitted by Regulation 298,s.30). 
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e For ISA Level 3 submissions for blind, deaf, and deaf-blind pupils, a timetable of 
the qualmed specialist teacher must show that the pupil is scheduled to receive ey 
Specialized instruction from the specialist teacher for 51 % orf more of the 
instructional day (e.g., 1:1 for 51% of the day, or 2:1 all day). 


Documentation Required to be Submitted for ISA Level 2 and ISA Level 
3 Claims 


ISA Levels 2 and 3 - Documentation 
for Deaf, Blind, or Deaf-Blind Pupils 


In addition to a checked copy of the 
Prerequisite Eligibility Criteria and 2 match to 
one of the Student Profiles, the claim must 
be accompanied by. 


ISA Levels 2 and 3 - Documentation 
_ for Students with Other High Needs 


In addition to a checked copy of the 
Prerequisite Eligibility Criteria and a match to 
one of the Student Profiles, the claim must 
be accompanied by. 


1. An IPRC’s Statement of Decision which 
includes a description of the pupil’s 
strengths and needs. where an IPRC has 
formally identified the pupil as exceptional 


1. An IPRC’s Statement of Decision which 
includes a description of the Supls: . << 
strengths and needs, where an IPRC has 
formally identified the pupil as excentional 


2. Appropriate assessment(s) 2. Appropriate assessment(s) 

S. An IEP for the 1998-00 school year 3. An IEP for the 1999-00 school year 

4. Areport card confirming that an IEP has 4. A report card confirming that an IEP has & 
been prepared for all the appropriat been prepared for all the appropriate 
subjects/courses : subjects/courses 


S. Evidence of qualified staff per PPM 76C 5. A staff or student timetable illustrating the 


level of intensive support being provided 


6. A timetable of the specialist teacher for claims being made under profiles #9 
which shows the scheduled time of __ (physical disabilities) or #10 (multiple 
specialized instruction. disabilities) only. 


ee 
Assessment Requirements 
Assessment Documentation for Deaf, Assessment Documentation for 
Blind, or Deaf-Blind Pupils Students 
With Other High Needs 


ee eee 
Appropnate assessment(s) by qualified Appropriate assessment(s) by qualified 
professionals which document the heanng professionals which document the needs of 
and/or vision loss of the pupil the pupil (e.g., long-term care, 
communicational, or behavioural 
assessments) normally acquired in the 


course of planning the pupil's educational 
program. 


G: 
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Please note: 
h} 


Assessments should be the most current on file, normally obtained in the course of 
programming for the student. Generally, they should not be solicited solely for the 
purpose of an ISA claim. In any event, boards must ensure that appropriate consent 
has been obtained before assessments are made as per Regulation 298, Section 
ae : 


Educational assessments considered by an IPRC may be provided as part of the 
board’s ISA documentation. Student profiles specify where assessment or 
supervision is required by a regulated qualified professional. These assessments 
should be referenced in the student's IEP, dated, and be reasonably current. 
Assessments confirming a permanent condition need only be made once; 
assessments for students with changeable conditions (e.g., resulting from a head 
injury) may need to be made more regularly. Behavioural assessments should be 
Current, within a year or two. Alternatively, records of suspensions or other 
documentation may suffice to augment an older assessment. 


For deaf, blind, or deaf-blind pupils, an ISA submission is made because the pupil 
requires a specialist teacher, Braille instruction, orientation and mobility supports 
and/or other individualized supports provided by an educational assistant or other 
support staff per PPM76C. An assessment should therefore confirm the needs. It 
should have been provided by an audiologist (for deaf students) or an 
ophthalmologist (for blind students), and both for deaf-blind students. It may also 
have been provided by a Provincial School. 


For claims made under other profiles, validators will consider objective assessments 
describing the student's psychological or medical needs. In exceptional cases 
where the IEP seems to sufficiently outline the programs and services needed (e.g., 
curriculum modifications), an assessment to confirm a specific diagnosis of a 
permanent condition (e.g. quadriplegia) may not be necessary to validate the 
submission. 


Individual Education Plans (IEPs) 


Where a board submits an ISA claim, a photocopy of the student’s 1999-00 IEP must be 
included with claims selected for validation. Validators may rely on IEPs to confirm or 
support information put forward in ISA claims. The IEP will serve as back-up information 
to confirm whether claims meet ISA eligibility criteria. Validators may review IEPs to 
determine the level of program modification and assess the consistency of the claim 
with the programs, services and support outlined in the IEP. Further details regarding 
IEPs are outlined below. 
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Effective September 1, 1998 boards were required by Regulation 181/98 to have an IEP 
prepared for every exceptional pupil within 30 days of the pupil’s placement in a special eG 
education program. Required elements to be included in an IEP are set out in the 

regulation. It is expected that each student's IEP will be updated annually in accordance 

with placement decisions arising from the IPRC review and/or as the student's needs 

change. The IEP is the key document which will outline how the board proposes to 

respond to the student’s needs. 


On October 9, 1998, the ministry released its Individual Education Plan (IEP) Resource 
Guide. Developed with the support and advice of special educators, the IEP guide is 
intended to assist principals and teachers in operationalizing the IEP requirements of 
Regulation 181/98. It is intended to promote a consistent process and to foster the 
development of high-quality IEPs. 


¢€ WHAT’S NEW ABOUT IEPs IN 2000-017? 


Over the next year, the Ministry will be developing and issuing standards for IEPs. 

| Later in the Fall-Winter of 2000, the Ministry will conduct a “spot check” audit of IEPs | 

| to ensure that they Clearly and consistently describe a student'’s Program and thatthe | 
program Is being delivered to the student. While the spot-check will not be used for | 

funding purposes, it will serve to monitor the extent to which boards are delivering the | 


| programs and services outlined in their IEP. 


Provincial Report Card 


The Provincial Report Card may be used by validators to confirm the level of curriculum 
modification required under ISA criteria to confirm claims. See Guide to the Provincial 
Report Card, Grades 1-8, 1998 and the Guide to the Provincial Report Card, Grades 
9-12, 1999. 
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Qe Support Worksheets 


The Ministry will also require school boards to submit Supplementary Claim 
Information for every student claimed under ISA level 2 or ISA level 3. 


For each student claimed, boards must submit an accurate Staff Support Worksheet 
(SSW). The Staff Support Worksheet is described below, and attached as Appendix C. 


€ WHAT’S NEW ABOUT THE STAFF SUPPORT WORKSHEETS FOR 
2000-01? 


Please note, that although it is a requirement that these SSW’s be accurately 
completed and submitted as part of validation, the specific level of intensive support 
calculated for the SSW will not be used to determine eligibility for ISA in 2000-01. 


As part of each ISA claim, boards are required to complete an accurate Staff Support 
Worksheet which details the level of support being offered to a student in integrated, 
self-contained, or resource withdrawal settings. 


Accompanying the staff support worksheet should be a timetable. Timetables will prove 
useful to board staff in calculating support for the Staff Support Worksheet for each 

5 aim. See page 31 for further details on timetables. The Staff Support Worksheets 
were developed by the Ministry based on the recommendations of the Expert Panel. 
The worksheets are a method of calculating the level of intensive staff support provided 
to students with high needs in a range of educational settings. 


Four Staff Support Worksheets have been developed: 


e one for integrated/resource withdrawal programs 

e one for self-contained settings 

° one for students who are deaf, blind or deaf-blind in integrated/resource withdrawal 
© one for students who are deaf, blind, or deaf-blind in self-contained settings. 
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€ WHAT’S NEW ABOUT STAFF SUPPORT WORKSHEETS FOR 2000-01 


In the 1998-99 ISA Resource Manual, only one SSW was included for submissions for 
| students who are blind/hard-of-hearing or blind/low vision. This year, two SSWs have 
been developed: one for students in integrated/resource withdrawal programs and another 


for students who are in self-contained settings. 


The Staff Support Worksheets are required to allow the ministry to review the levels of 
intensive staff support being offered to students with high needs on a regular basis 
cross the province. 


Information collected from the Staff Support Worksheets will be used to review and 
compare the levels of intensive individualized staff support being provided to students 
with high needs across the province, and to compare service levels offered by boards to 
students who have similar needs. This information is important for two reasons. 
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e It contributes to the evaluation of the cost structure and funding adequacy of the 
special education grant, and ; 

e {It assists in the development of program standards for IEPs and for different 
exceptionalities. 


Calculating Support from Educational and Other Classroom Assistants 


Time spent by educational and behavioural assistants, child and youth workers, and 
other equivalent classroom assistants can be included on the worksheets, provided that 
those staff are spending regularly scheduled time with students. Staff counted in the 
Staff Support Worksheets must be spending at least 10% of the student's instructional 
hours during a week with the student, on a regularly scheduled basis, for the entire 
school year. 


The Staff Support Worksheets should not include time spent by the student with 
professional supports (such as psychologists or speech pathologists). In most 
instances, professional supports are provided on a consulting basis over a limited 
number of sessions with the student, varying in frequency over the year. Only in 
exceptional circumstances, where the board can document that a student's program 
includes a significant level of regular interactions (exceeding a total of 10% of 
instructional hours during a week) that continue over the school year, can these 
supports can be included in the worksheets. 


It is acknowledged that professional supports are important supports for all exceptional 
pupils, including those receiving ISA supports. If small group interaction is part of the 
student's program plan, time that the student spends with other students can also count 
as part of the claimed level of support, as long as the support person is in attendance. 


Calculating the Time of Special Education Teachers 


Time spent by special education teachers may also be counted as intensive support for 
students in self-contained classrooms or resource withdrawal arrangements. 


Special note should be made that classroom teacher time can be counted as intensive 
support only where the teacher is a special education teacher: 


e inaself-contained classroom or 
e providing resource withdrawal 


Special education teacher time is calculated at 2.5 times the resource weighting of an 
educational assistant. 


Teacher time in a regular classroom is not counted in the ratio of intensive support in 
integrated settings as funding is generated for the teacher's salary through the 
Foundation Grant at an average ratio of 25:1 for elementary and 22:1 for secondary 
school. 
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eu" Out the Staff Support Worksheets 


A Staff Support Worksheet must ee filled out for each student being claimed for ISA 
level 2 or 3. Instructions accompany the calculations on the worksheets, which are 
attached as Appendix C. 


For SSW's prepared for Jk/Sk claims, treat the student as fulltime for calculation 
purposes. However, these Jk/Sk claims should be submitted as 0.5 FTE onthe ISA 
Claim Form as the Ministry funds them at this level. 


Timetable Requirements 


Timetables must be included as part of the claims for 2000-01. Timetables will 
supplement the information gathered from the Staff Support Worksheets, and will 
provide a clearer picture of how supports are being provided to students across the 
province. 


In the case of claims being made under Profile #2 (Deaf/Hard-of-Hearing) or #8 

(Blind/Low Vision) timetables for specialist teachers are required. The timetable should 

show that the pupil is scheduled to receive specialized instruction from the specialist 

teacher for 51% or more of the instructional day (e.g., 1:1 for 51% of the day, or 2:1 all 
- day). 


In the case of claims being made under other profiles, including Profiles #9 (physical 
disabilities) or #10 (multiple disabilities) the timetable can be for the student or staff 
person(s) whichever best demonstrates the level of intensive staff support being 
provided to the student. 


Please note, that with the exception of claims made under profiles #2, 8, 9, or 10, 
the specific level of staff support provided to students is not a determinant of 
eligibility for ISA Lys ZOho. 


The timetable used should clearly indicate the frequency and duration of individualized 
support offered on a daily basis. 


For the purpose of determining the percentage of the student’s day, validators will 


assume an instructional day to be 300 minutes long (for high school, assume a 300- 
minute average day). 


> 
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PART IV —- GUIDELINES FOR THE SPECIAL INCIDENCE 
PORTION (SIP) IN 2000-01 


Continuing in 2000-01, school boards may apply to their District Office for a Special 
Incidence Portion (SIP) on behalf of students who have extraordinarily high needs for 
Staff support (related to their disability) to ensure the safety of themselves or others in 
the classroom. 


Where approved, the Ministry will grant up to a maximum of an additional $27,000 per 
student according to the following formula: 


Total Support Level 
(determined through Staff Support Worksheet formula at time of application) 


= 2.0: ex $27,000 = 
(FTE) 


In 2000-01, if a student is identified as eligible for the SIP the student will typically match 
ISA 3 level criteria and have a need for more than 2 full-time staff supporting them in the 
classroom at the time of application. Staff support levels must be calculated according 
to the method outlined in the Worksheets found in Appendix C. 


¢€ WHAT’S NEW IN SIP FOR 2000-01? 


On an exceptional basis, boards can bring forward students who do not match the 
current student profiles for ISA level 3 but who require more than 2 full-time staff 
Supporting them in the classroom at the time of application. Boards who put forward 
students who do not meet ISA profiles must have documentation (such as timetables) 
from the previous school year demonstrating that at least 2 full-time staff were in place 
to support the student. Staff support levels must be calculated according to the 
method outlined in the Worksheets in Appendix C. 


Eligibility Criteria for SIP 


School boards may bring forward SIP applications (See Appendix H) on behalf of 
students who meet the following criteria: 


1. The student has a total support level of more than 2.0 on the Staff Support 
Worksheet. This condition substantiates that the school board is providing a high 
level of support for the student —_ 


AND 


[8-s7 


The student requires the additional staff resources for the safety of the applicant 
student or other students. Typically, this additional support would be provided by 
in educational or behavioral assistant. 


The student can be enrolled in either a self-contained or integrated setting to be eligible 
for SIP. 


Application of The Formula 


SIP is intended to offset incremental staff costs for a student who already has at least 2 
full-time staff providing intensive support under the rules of the Staff Support 
Worksheets. (Appendix C) 


Where the total support level is more than 2.0 FTE, an amount calculated under the 
following formula may be made available to an eligible student up to a maximum of an 
additional $27,000 per student. 


Please note that in this calculation the board is required to have two full-time (FTE) staff 
persons prior to being granted the additional funding. SIP is intended to cover the cost 
of intensive staff support beyond 2.0 staff up to a cost of $27,000. 


@° can be provided in increments: 
For example: 


If the Total Support Level required to maintain the safety of the student or 
others in the classroom was 2.5 the formula would be applied as follows: 


2.5 — 2.0 x $27,000 = $13,500 (amount of funding available through SIP) 


For the purposes of the SIP calculation, the staff required above the 2.0 weighting is 
assumed to be projected, as the board is not expected to have resources beyond 2.0 in 
place for the 2000-01 school year. 


In 2000-01, most students found eligible for the SIP will have been claimed under ISA 
Level 3 in 1999-00. Funding for the requisite 2 staff persons should be funded out of 
the board’s current special education allocation, and other funding sources that the 
board determines are appropnate. 


Beginning in 2000-01, boards may also put forward SIP claims on behalf of the students 
who were not claimed in 1999-00 or 2000-01 but who would otherwise meet the SIP 
riteria for more than 2 full-time staff persons to ensure the health and safety of the 

@icent In these circumstances, however, the board will have had to have two full-time 
staff in place during the 1999-00 school year in order to be considered for eligibility. 
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Documentation Required 


A SIP claim form (attached as Appendix H) must be filled out and submitted on behalf of 
the student. For students for whom an ISA 3 claim was made in 1999-00, documents 
gathered in the development of a student's ISA claim, (including the appropriate 
assessments and staff timetables) should also be brought forward at the case 
conference.® For students for whom there has not been an ISA claim made in 1999-00. 
documents gathered in the development of the student’s IPRC (including the 
appropnate assessments and staff timetables) should also be brought forward at the 
Case conference. 


In all cases, the following documents must be updated for the current school year: 


. IEP with specific learning goals identified. 
° A report card confirming that an IEP has been prepared for all appropriate 
subjects/courses. 


In addition, a Case Management Plan detailing the following should be prepared by the 
board for review including : 


e A current description and assessment of behavioural issues leading to the 
applicant's submission (where relevant, this should include a description of 
safety risks the applicant may pose to other classmates). 

* A managementi/instruction plan for behavior modification (please note that staff 
should be under the supervision of a psychologist or psychiatrist for the plan to 
be considered adequate). 

e A description of inter-ministerial involvement in the Overall intervention plans for 
the student (for example, children’s treatment center contact, other services 
purchased and in place for the student that are funded by other ministries, plans 
if multiple suspensions occur, transitional plans if student is at the secondary 
school level, and so forth). 

® Cost projections for implementation of the plan. 

e Timetables for the staff assigned to the student. 

Timeline For Application 


For the 2000-01 school year, boards may make application for SIP until Jan.1, 2001. 


8. For further details on ISA documentation requirements consult pages 21-29 of this Manual. 
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Approval Process for SIP Claims for Students on the ISA Submission 
@ist in 1999-00 


For SIP applications made on behalf of students who were included on the 1999-00 ISA 
Submission list, approvals will be made by the EDU District Office. 


i 


School boards should collate files on all their prospective SIP applications prior to 
contacting the District Office regarding presentation of a SIP application. In addition to 
the original file, boards should prepare 1 photocopy of SIP application documentation 


. District Office staff will schedule a review meeting within 2-3 weeks of board contact 


regarding the SIP applications. While teleconferences are permitted boards should be 
reminded that there is no appeal process. In some circumstances, board staff may wish 
to attend the review meeting in person. 


. School board staff should forward the 1 copy of the SIP application to the Distnct Office 


by courier at least 10 days in advance of the Case Conference. When requested by 
Policy and Programs Branch, or the Education Finance Branch, the District Office staff 
should courier one copy to respective staff at the Mowat Block. 


District Office staff will fonward a summary of SIP requests to Policy and Programs 
Branch and the Education Finance Branch. 


. Following the District Office review meeting, District Office will approve requests for SIP. 


District Office staff will notify the board of the their decision within 30 days of the Case 
Conference. SIP applications rejected at the District Office level can be appealed at a 
Case Conference with representatives from the Policy and Program Branch and 
Education Finance Branch within 30 days. 


Once approved, staff of the Transfer Payment and Financial Reporting Branch will 
make adjustments to the board grant levels as required. 


Approval Process for SIP Claims for Students Not on the ISA Submission 
List in 1999-00 


For SIP applications made on behalf of students who were not included on the 1999-00 ISA 
submission list, approvals will be made by the Policy and Programs Branch. 

In preparation for the required SIP Case Conference the following steps should be 
observed: 


- 


2 


School boards should collate files on all their prospective SIP applications prior to 
contacting the District Office regarding presentation of a SIP application. In addition to 
the original file, boards should prepare 2 photocopies of SIP application documentation 
for the Case Conference. 


District Office staff will schedule a meeting within 2-3 weeks of board contact regarding 
the SIP applications. While teleconferences are permitted, boards should be reminded 
that there is no appeal process. In some circumstances, board staff may wish to attend 
Case Conferences In person. 


J 
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_ 3. Arepresentative from either the Policy and Program Branc., or the Education Finance 
Branch will participate by teleconference in the meeting. 


4. School board staff should forward the 2 copies of SIP applications to the District Office 
by courier at least 10 days in advance of the Case Conference. 


5. District Office staff should courier one copy of the SIP application to the respective staff 
at the Mowat Block who will participate in the teleconference. _ 


6. Following the Case Conference, the Policy and Program Branch will approve 
applications for SIP. There is no appeal process if a SIP claim is denied at a Case 
Conference. 


7. District Office staff will notify the board of the Ministry's decision within 30 days of the 
Case Conference. 


8. Staff at the Transfer Payment and Financial Reporting Branch will make adjustments 
to the board grant levels as required. 


Boards are reminded that regardless of the outcome of their SIP application, all special 
education students should receive the services and supports outlined in their IEPs 
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Appendix A ia 


AS a second criterion of ISA eligibility, claim files must demonstrate that all the 7 
conditions listed in the checklist apply to each student being claimed. 


Prerequisite Eligibility Checklist 


All of the following 7 criteria must be met in order to consider a claim eligible for ISA 
funding. The students must: 


O have an assessment that demonstrates moderate to severe (ISA Level 2) or’ 
severe to profound (ISA Level 3) physical, behaviour, communication, cognitive, or 
learning disability or disorder; and ~ 


Os require intensive individualized support, supervision, and direction because the 
student is unable to work independently to complete required tasks; and 


| 
Os require intensive individualized assistance to benefit from instruction or to ensure | 
the health and safety of self or others; and 

| 


OC require individualized intervention or protection in order to attend, process, 
communicate, or cope; and 


CO have an IEP which outlines in detail the extensive accommodations or 
modifications to the expectations of the provincial curriculum; and 


O require an individualized and uniquely designed program at the level of support 
requested (except for claims made under Profile 9) and; 


CO = match one of the student profiles provided. 


Appendix B 


Student Profiles 


(ESS 


Profiles 1.X, 1.2, 1.3. 
ie ae 


a0 
Profiles 2.X, 2.2, 2.3 
Profiles 3.X, 3.2, 3.3 
Profiles 4.X, 4.2, 4.3 
Profile 5.X 
Profile 6.X 
Profiles 7.X, 7.2, 7.3 
Profiles 8.X, 8.2, 8.3 
Profiles 9.X, 9.2, 9.3 


Behaviour 

Deaf/Hard of Hearing 
Learning/Language Disabilities 
Autism/PDD 

Speech 

Gifted 
Inteltectual/Developmental 
Blind/Low Vision 
Physical/Medical 


Profiles 10.X, 10.2,10.3 Multiple 


These profiles are descriptions of student needs used for funding purposes. They do 
not replace the categories and definitions used for identification under the Identification, 
Placement , and Review Committee (IPRC) process. © 


ne EEE EEE 


High Incidence, 
Low Cost Needs 


1.X. - A student assessed with 
behavioural and/or emotional 
disorder 


Characteristics: 

- shows a tendency toward 
compulsive or impulsive 
behaviour that negatively 
affects learning 

- has poor interpersonal 
relationships and low self- 
esteem 

- demonstrates low academic 
achievement for reasons that 
can best be explained by his 
or her conduct 

- has fears or anxieties 

- often deviates from the 
behaviour that is nonnally 
expected in the situation 

- often breaks social or cultural 
nomms that are usually quite 
well established for the age 
level 

- manifests some of the above 
charactenstics regulany over a 
penod of time such that 
special education programs 
and services are required 


Support: 

- accommodations to the 
learning environment and/or 
modifications are made for up 
to 50% of the student’s 
program : 

- specialized behavioural 
support is provided (e.g., 
child/youth care worker, social 
worker, psychologist, 
behaviour consultant) 
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Student Profiles (1.X, 1.2, 1.3 


Low Incidence, 
High Cost Needs 
ISA 2 


1.2 - A student assessed with 
severe behavioural problems and 
impulse control, who requires 
almost constant supervision in 
some settings in order to maintain 
safety of the student and others. 
This student could engage in life- 
threatening behaviour ff left 
unsupervised 


Characteristics: 

- compulsive and/or impulsive 
behaviour that negatively 
affects leaming 

- aninability to build or to 
maintain interpersonal 
relationships 

- an inability to learn that cannot 
be traced to intellectual, 
sensory, or other health 
factors 

- excessive fears or anxieties 

- regularly breaks social or 
cultural norms that are usually 
well established for the age 
level 

- deviates in a significant 
manner from the behaviour 
that is normally expected in 
the situation 

- manifests most or all of the 
above charactenstics reguiany 
and consistently over time 
such that intensive special 
education !s required 


Intensive Support: 

- accommodations to the 
leaming environment are 
essential in order to fully 
access the curriculum 

- constant supervision in some 
settings is required in order to 
maintain safety of the 
individual and others 

-  arange of specialized 
behavioural support is 
provided (e.g., psychologist, 
social worker) 

- 51-80% of this student's 
educational program !s 
modified in order to build on 
the student's needs 

- assessment and, where 
required, clinical 
supervision/support by a 
regulated qualified 
professional is provided 


Low Incidence, 
High Cost Needs 
ISA 3 


1.3 - A student assessed with a 
severe behaviour disorder, who 
requires constant supervision in all 
school settings in order to maintain 
safety of the student and others. 
This student engages in life- 
threatening behaviour if left 
unsupervised 


Characteristics: 

- severe compulsive and/or 
impulsive reactions that impact 
negatively on the leaming 
environment 

- an inability to build or maintain 
interpersonal relationships 

- extreme low self-esteem 

- an inability to leam that cannot 
be traced to intellectual, 
sensory, or other health 
factors 

- excessive anger, fears, and 
anxieties 

-  fepeatedly breaks social or 
cultural norms that are usually 
well established for the age 
level 

- deviates significantly from the 
behaviour that is normally 
expected in the situation 

- manifests almost all of the 
above behaviours regulary 
and consistently over time 
such that constant supervision 
is required by specialized 
personnel 


Intensive Support: 

- 81-100% program 
modifications are required 

- accommodations to the 
learning environment are 
essential in order to access 
the curriculum 

- constant supervision in all 
settings is essential to 
maintain a safe learning 
environment 

- specialized 
behavioural/therapeutic 
support is required 

- assessment and, where 

_ required, clinical 

supervision/support by 
regulated qualified 
professionals is provided 


(SIF 


Claims made under both ISA Levels 2 and 3 must demonstrate that students display 
inappropnate behavioural, social, and/or emotional responses that are of such seventy in terms 
of frequency, intensity, or duration that the student's educational performance and/or the leaming 
of other students is adversely affected. These responses will be observed in more than one 
setting. 


ISA Level 3 reflects the need to address behaviours which will always occur if not for the 
constant level of individualized support and supervision required. This differentiates the pupil 
claimed at ISA Level 3 from the pupil claimed at ISA Level 2, who may have a history and a 
likelinood of presenting behaviours, but not necessarily in every setting. 


All special education students should receive the services and supports outlined in their IEPs. 
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@iudent Profiles (2.X, 2.2, 2.3) 


High Incidence, 
Low Cost Needs 


2x. - A student with a 
bilateral heanng loss (usually 
in the mild to moderate 
range) who requires 
accommodation through 
amplification devices 


Characteristics: 
- difficulty with speech or 
communication skills 


Support: 

- upto 25% program support 
provided 

- some program 
modifications and language 
or instructional support 
which may be provided by a 
specialist teacher of the 
deaf 


Note: Many hard of hearing and 
some deaf students may 
access the school curriculum 
and participate academically 
and socially in reguiar school 
programs and classes with 
minimal to moderate program 
modifications and instructional 
support. 
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Low Incidence, 
High Cost Needs 
ISA 2 


2.2 - A deaf or hard of 
hearing student with an 
educationally significant 
bilateral sensori-neural 
hearing loss (usually in the 
moderate to severe range) 
who requires amplification or 
specialized communication 
supports 


Characteristics: 

- significant gaps in written or 
spoken language 

- ongoing speech or 
language difficulties 

- moderate to profound 
hearing loss 


Intensive Support: 

- needs the direct 
instructional support of a 
specialist teacher of the 
deaf for 25% or more of the 
instructional school day 

- additional suppor may 
include an interpreter, note 
taker and/or EA to facilitate 
integration 


Note: All pre-school children, 
regardless of degree of hearing 
loss, should be submitted as 
ISA Level 2 to provide for the 
level of support required on a 
prorated basis. 

Preschool children who are 
being served in a school 
program may qualify for either 
ISA Level 2 or Level 3 funding. 
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Low Incidence, 
High Cost Needs 
ISA 3 


2.3 - A deaf or hard of 
hearing student with an 
educationally significant 
bilateral sensori-neural 
hearing loss (usually in the 
severe to profound range) 
who requires amplification or 
specialized communication 
supports 


Characteristics: 

- student is unable to access 
the curriculum without 
major or significant 
intervention by a specialist 
teacher of the deaf 

- significant accommodation 
must be made to address 
the linguistic skills of the 
student 


Intensive Support: 

- needs the direct 
instructional support of a 
specialist teacher of the 
deaf for more than 50% of 
the instructional schoo! day 

- program includes a range of 
specialized support 
(interpreter, note taker, EA) 


SE—ISP 


It is likely that all deaf or hard of hearing students in school board programs will require heanng 
aids and amplification systems which need to be maintained in good working. 


-Comments: 


Additional exceptionalities, and/or the nature of the learning activities and class placement, may 
necessitate additional supports such as interpreters, note-taking services, and educational 
assistants, which may increase the number of hours of direct support over and above that of a 
specialist teacher of the deaf. 


Claims for deaf or hard of hearing students who would meet criteria for ISA Level 2 or Level 3 
require the Knowledge and experience of a specialist teacher of the deaf. Students who meet 
criteria for ISA Level 1 would definitely benefit from a specialist teacher of the deaf, but may also 
be well served by a special education resource teacher trained in the language-related and 
communication needs of deaf and hard of hearing students. 


Levels of intensive support are not affected or determined by the methodology or philosophy of 
interventicn (i.e., use of ASL as language of instruction, oral approach, auditory verbal therapy, 
total communication, oral or sign language interpreters). 


All special education students should receive the services and support outlined in their IEPs. 
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High Incidence, 
Low Cost Needs 


3X. - A student with a mild to 
moderate learning disability who 
has a history of weak academic 
achievement, particulary in reading 
and writing 


Characteristics: 

- a significant discrepancy 
between average or above- 
average intellectual potential 
and academic achievement 

- considerable difficulty focusing 
on and completing academic 
tasks 

- weak organizational and time 
management skills, requiring 
prompting, monitoring, and 
assistance 

- difficulty in learning and in 
dealing with information, 
particularly language-based 

information 

Qs Lep0n: 

- program is modified 

- accommodations are provided 

-  arange of specialized program 
support is provided for up to 
50% of pupil's day (e.g., 
special education teacher, 
educational assistant, 
child/youth worker, speech 
pathologist, social worker) 


Note: Most students with learning 
disabilities will likely have no 
additional disabilities such as 
attention deficit disorder (ADD) or 
attention deficit hyperactivity 
disorder (ADHD). 
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Low Incidence, 
High Cost Needs 
ISA 2 


3.2 - A’student diagnosed with a 


severe leamiing disability or other 

disorder with a severe differential 

between academic ability and 

academic performance, who has a 

history of severe difficulty learning 

to read and write 

Charactenstics: 

- significant difficulty with the 
listeninglearning demands of 
school, and with focus and 
concentration, particulary on 
extended tasks 

- may have difficulty speaking/ 
articulating 

- significant difficulty in leaming 
and in dealing with information, 
particularly language-based 
information 

- unorganized and/or fails to 
complete assignments without 
extensive supervision 

- unable to stop and think before 
acting, waiting a tum, and 
delaying immediate 
gratification 

- often restless or withdrawn, 
easily frustrated, and can 
experience considerable mood 
SWINGS 

Intensive Support: 

- intensive instructional support 
from a qualified special 
education teacher in language 
areas, due to limited skills in 
reading and writing 

-  arange of specialized program 
support may be provided (e.g., 
educational assistant, child/ 
youth worker, psychologist, 
speech pathologist, social 
worker, behavioural consultant) 

- frequent redirection, monitonng 
and supervision, behaviour 
management, special 
education programming, 
and/or counselling 

- assessment by a regulated, 
qualified professional 
substantiates a significant 
discrepancy between average 
or above-average intellectual 
potential and academic 
achievement and attention 
deficit disorder (ADD) 

- 51-80% program modifications 
required 


Low Incidence, 
High Cost Needs 
ISA 3 


3.3 - A student diagnosed with a 
profound leaming disability or 
other disorder who is unabie to 
learn without intensive assistance 
Charactenstics: 

- lacks the skills to deal with the 
listeningleaming demands of 
school 

- may have difficulty 
speaking/articulating 

- great difficulty sustaining 
attention to any task, with 
organization and sequencing, 
following directions, and 
initiating and completing 
assignments 

- extreme difficulty in leaming, 
and/or in processing 
information, particularly 
language-based information 

- difficulty with self-control, as 
well as with delaying 
gratification, leads student into 
serious, nsky behaviour 

- exhibits excessive 
restlessness or withdrawal, 
fidgeting, frustration, 
unpredictable mood swings, 
and frequent over-reaction to 
environmental stimuli 

- can expenence frequent 
failure, rejection, and social 
isolation due to difficulties 
inhibiting and regulating nis or 
her own behaviour 

- requires specialized 
classroom strategies and 
parenting strategies — 

Intensive Support: 

- intensive support from a range 
of support personnel because 
of a need for multiple interven- 
tions and accommodation 

- direct intervention and support 
needed for all areas of the 
program 

- 81-100% curiculum modifi- 
cation 

- assessment by a regulated, 
qualified professional 
substantiates a significant 
discrepancy between average 
or above-average intellectual 
potential and academic 
achievement and attention 
deficit hyperactivity disorder 
(ADHD) 
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Comments: 


Most students with learning disabilities will not meet the criteria for this profile unless they have 
additional exceptionalities or other complicating conditions. Boards should consider this when 
making claims under this profile. 


Students with speech disorders in addition to learning disabilities may not meet the criteria for 
this profile. Boards should consider this when making claims under this profile. 

Both ISA levels differentiate the pupil with severe leaming disabilities from the typical profile of 
leaming disabled students. 


Note that to meet the ISA Level 2 or 3 critena, the claim must demontrate that the student has 
been diagnosed by a qualified professional (i.e., psychologist) to have a severe learning disability 


and characteristics of ADD or ADHD. An assessment confirming the key charactenstics would be 
required for validation. 


All special education students should receive the services and supports outlined in their IEPs. 
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Student Profiles (4.X, 4.2, 4.3) . 


High Incidence, 
Low Cost Needs 


Low Incidence, 
High Cost Needs 
ISA 2 


Low Incidence, 
High Cost Needs 
ISA 3 


4X. - A student who exhibits or 
presents with indicators of autism 
or other pervasive developmental 
disorder 


Characteristics: 


- difficulty with verbal and non- 
verbal communication and 
interactional skills 

- difficulty following routines and 
making transitions 


Support: 


- assistance to focus and 

maintain attention and make 

transitions 

a range of specialized program 

support to develop 

communication skills and to 

benefit from the curmculum 

- uniquely designed program for 
up to 50% of the day 


4.2 - A student who is assessed as 
having autism or other pervasive 
development disorder with 
associated socialization and/or 
behavioural problems: 


Characteristics: 

- significant difficulty with 
communication and 
interactional skills 

- severe difficulty relating to 
others and adapting to the 
environment 


Intensive Support: 


- assessment by a regulated, 
qualified professional with a 
clear statement and evidence 
to substantiate the disability 

- frequent redirection, guidance, 
and educational support 
required in order to benefit 
from the educational program 

- support to maintain safety of 
self and others 

- uniquely designed program for 
51-80% of the day 

- need to build on the student's 
strengths while meeting the 
student's needs 


4.3 - A student who is assessed as 
having autism or other severe 
pervasive development disorder 
with associated socialization, 
behavioural, or impulse control 
problems 


Characteristics: 


- inability to interact, 
communicate, or to respond to 
others 

- extreme problems dealing with 
his or her environment, 
especially any changes or new 
demands 

- inability to access curmculum 
or to benefit from instruction 


Intensive Support: 


- assessment by a regulated, 
qualified professional with a 
clear statement and evidence 
to substantiate the disability 

- almost constant redirection, 
guidance, and educational 
support required in order to 
benefit from an educational 
program 

- intensive supervision required 
to maintain safety of self and 
others 

- educational program almost 
totally uniquely designed in 
order to build on the, student's 
strengths while meeting the 
student's needs 


SS 


Comments: 


Typically, claims that match this profile must demonstrate that students have PDD/autism or a related 
disorder. For claims made under ISA Level 2 or 3, the report card must demonstrate the uniqueness and 
modification of the educational curriculum to the degree required under ISA level 2 or 3. 


@' special education students should receive the services and supports outlined in their IEPs. 
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Student Profiles (5.X) 


High Incidence, Low Incidence, Low Incidence, 

Low Cost Needs High Cost Needs High Cost Needs 
ISA 2 ISA 3 

5X. - A student who has N/A N/A 


been assessed with a 
speech or language disorder 
which requires direct or 
indirect service from a 
speech pathologist or 
speech teacher 


Characteristics: 


- difficulty with verbal 
communication 


Support: 


- therapy from a qualified 
practitioner 

- intervention from a 
speech teacher 

- mediated service under 
the supervision of a 
qualified professional 
provided by support 
personnel following 
training 

- intervention provided 
daily, weekly, or less 
often, depending upon 
the treatment plan 


Comments: 


Claims for students who have speech language difficulties alone and who meet the critena for this profile 
would not meet ISA eligibility criteria. 


All special education students should receive the services and supports outlined in their IEPs. 


Brucent Profiles (6.X) 


High Incidence, 


6X.- A student who has been 


Low Cost Needs 


assessed as gifted. 


Characteristics: 


significantly advanced level 
of general and/or specific 
intellectual ability, as 
assessed by a vanety of 
means, which may include 
psychological testing, 
evaluation of academic 
performance, and input 
from parents and teachers 


Support: 


differentiated programming 
and learning experiences 
beyond those normally 
provided in the regular 
program 

enrichment programming in 
the regular classroom, self- 
contained setting, partial 
withdrawal, or special 
activities to the level 
indicated in the [EP 


Comments: 


Gifted students who meet this profile and do not have a further disability or disorder would not meet ISA 


eligibility criteria. 


Where giftedness is an additional exceptionality, the cumulative amount of all services required may be 
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Low Incidence, 
High Cost Needs 
ISA 2 


N/A 


used in calculating the intensity of support (e.g., gifted/LD). 


Low Incidence, 
High Cost Needs 
ISA 3 


N/A 


All special education students should receive the services and supports outined in their IEPs. 


Student Profiles (7.X, 7.2, 7.3 


High Incidence, 
Low Cost Needs 


7X. - A student with a mild level of 
general intellectual disability, with 
possible delays in adaptive 
functioning, which indicates a need 
for curiculum modification in order 
for the student to meet some of the 
outcomes and standards of the 
regular program 


Characteristics: 

- difficulty leaming and 
understanding new concepts 
and consolidating most skills 
at a basic level 

- difficulty with expressive and 
receptive language skills 

- potential for academic 
leaming, independent social 
adjustment, and economic 
self-support 

- able to meet some curnculum 
expectations with suppor 


Support: 

- program must be modified 

- accommodations to the 
leaming environment are 
provided 

-  arange of specialized 
program/personnel support is 
provided for up to 50% of the 
day 
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Low Incidence, 
High Cost Needs 
ISA 2 


7.2 - A moderate level of general 
intellectual disability, with delays in 
adaptive functioning, which 
indicates a need for a program that 
is focused on the student's social 
adjustment, independent living, 
and economic self-support, in 
addition to the acquisition of 
academic skills 


Charactenstics: 

- difficulty with impulse control 

- _ limited means of 
communication 

- difficulty with some 
independent living skills 

- unable to meet many 
provincial cumculum 
expectations at any grade 
level 

- some difficulty with social 
interactional skills 


Intensive Support: 

- assessment by a regulated, 
qualified professional with a 
clear statement and evidence 
to substantiate the disability 

- intensive program support and 
instruction from a qualified 
special education teacher 

- program designed and 
delivered by a special 
education teacher 

- frequent redirection, guidance, 
and educational support 
required in order to benefit 
from an educational program 
(€.g., educational assistant, 
child/youth worker, speech 
therapist, special education 
teacher) 

- program emphasis is on 
developing life skills 

- uniquely designed program for 
51-80% of the day 
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Low Incidence, 
High Cost Needs 
ISA 3 


7.3 - A severe level of general 
intellectual disability, with delays in 
adaptive functioning, which 
indicates a need for a program that 
is focused on the student's social 
adjustment and independent living, 


_ in addition to the acquisition, where 


possible, of academic skills 


Characteristics: 

- great difficulty with impulse 
control and behaviour 
management 

- severely limited means of 
communication (typically non- 
verbal) 

- extreme difficulty with social 
interaction and basic daily 
living skills 

- unable to attain most or all 
provincial cumculum 
expectations at any level! 

- working exclusively on IEP 
goals/ expectations 

- complex multiple needs 

- limited potential for academic 
leaming, independent social 
adjustment, and economic 
self-support 


Intensive Support: 

- assessment by a regulated, 
qualified professional with a 
clear statement and evidence 
to substantiate the disability 

- intensive support from highly 
qualified staff, including a 
special education teacher 

- almost constant direction, 
guidance, and educational 
support required in order to 
benefit from an educational 
program 

- educational program almost 
totally uniquely designed 

- program emphasis on 
developing communication 
and daily living skills 

- intensive support required in 
out-of-school settings as well 
as in school 

- uniquely designed program for 
81-100% of the day 
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Claims put forward under ISA Levels 2 and 3, must demonstrate through the report card the uniqueness 
and modification of the educational curriculum to the degree required by ISA level 2 or 3. 


All special education students should receive the services and supports outlined in their IEPs. 
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Student Profiles (8.X, 8.2, 8.3) 


High Incidence, 
Low Cost Needs 


8X. - A student who is 
assessed as having low 
vision or being blind but not 
requiring Braille 


Characteristics: 


- able to access the 
curnculum without the 
intervention of a specialist 
teacher of the blind 


Support: 

- upto 25% program support 
provided 

- some program modification 


Note: Many low-vision and 
some blind students may 
access the cumiculum and 
participate academically and 
socially in regular school 
programs and classes with 
minimal program 
modifications and 
instructional support such as 
large pnnt matenals. 


Low Incidence, 

High Cost Needs 

ISA 2 

8.2 - A student who is 
assessed as being legally 


blind and is learning to use 
Braille or is a Braille user 


Characteristics: 


- unable to access the 


curmculum without the 
intervention of a specialist 
teacher of the blind 


Intensive Support: 


- needs the services of a 


specialist teacher qualified 
to teach Braille for 25-50% 
of the instructional day to 
maintain and refine Braille 
Skills 

- additional support in the 
regular class or in a special 
Class may include 
transcriber, Braillist, an 
onentation and mobility 
instructor, and/or an 
educational assistant 


Low Incidence, 
High Cost Needs 
ISA 3 


8.3 - A student who is 
assessed as being legally __ 
blind and for whom Braille is 
assessed to be potentially 
appropnate 


Characteristics: 


- umable to access the 
curnculum without the 
intervention of a specialist 
teacher of the blind 


Intensive Support: 


- needs the services of a 


specialist teacher qualified 
to teach Braille more than 
50% of the day in order to 
develop Braille skills 


- additional support in the 


regular class or in a special 
Class may include a 
transcriber, Braillist, an 
orientation and mobility 
instructor, and/or an 
educational assistant 


Comments: 


The support of specialist teachers, Braillists, orientation and mobility instructors, and educational 
assistants (as well as other support staff) may be added together to determine whether the 51% threshold 
for ISA Level 3 has been met. 


It would be unusual for a board to put forward claims for all the blind students of the board under either 
Level 2 or 3. It is more reasonable to assume that claims will be made under ISA 2 and other claims under 
ISA 3 depending upon the severity of needs. 


It is likely that all Braille users will require equipment (e.g., enlargers, voice-activated software and 
computer) that needs to be maintained, as well as materials (e.g., Braille paper). 


All special education students should receive the services and supports outlined in their IEPs. 


dent Profiles (9.X 9.2, 9.3 


High Incidence, 
Low Cost Needs 


9X. - A student with a permanent 
or long-term physical or medical 
condition confirmed by a qualified 
professional 


Characteristics: 


- can achieve many or all of the 
cumculum expectations 


- may require some physical 
accommodation and/or 
assistive devices to benefit 
from instruction 


Note: Many students with physical 
disabilities may access the school 
cumiculum and participate 
academically and socially in 
regular school programs and 
classes with minimal to moderate 
accommodations and support 
through ISA Level 1 (equipment). 
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Low Incidence, 
High Cost Needs 
ISA 2 


9.2 - A student with chronic health 


needs, including those assessed 
as medically fragile, who requires 
intermittent repositioning, 
changing, suctioning, drainage, or 
other support provided by an 
employee of the school board 


Characteristics: 


- a student with chronic health 
needs who requires a great 
deal of assistance with 
activities of daily living, and 
requires ongoing medical 
intervention 


Intensive Support: 


- assessment by a regulated, 
qualified professional with a 
clear statement and evidence 
to substantiate the disability 

- modifications and/or 
accommodations for 51-80% 
of the day required in order to 
access the curiculum 


Low Incidence, 
High Cost Needs 
ISA 3 


9.3 - A student with chronic health 
needs, including those assessed 
as medically fragile, who requires 
frequent, intermittent, or constant 
repositioning, changing, suctioning, 
drainage, or other support provided 
by an employee of the school 
board 


Charactenistics: 


a student with chronic health 
needs who requires 
substantial assistance with 
activities of daily living and 
requires Ongoing medical 
intervention 


Intensive Support: 


assessment by a regulated, 
qualified professional with a 
clear statement and evidence 
to substantiate the disability 
modifications and/or 
accommodation and/or 
attendant care is required to 
access the curmiculum for 
81-100% of the day 


eS eS eS SS 


Comments: 


Some students with chronic health needs do not require modifications to the Ontario curriculum; however, 
extensive accommodation to the learning environment must be made in order to fully access the 
curriculum. Claims may now be made under ISA 2 and 3 where students demonstrate the required level 


of need and intensive support, 


Personalized equipment is usually required for these students (ISA Level a) 


All special education students should receive the services and support outlined in their IEPs 
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Student Profiles (10.X, 10.2, 10.3) 
Low Incidence, 


High Cost Needs 
ISA 2 


High Incidence, 
Low Cost Needs 


Low Incidence, 
High Cost Needs 
ISA 3 


10.3 - A student with more 
than one exceptionality, the 
combination of which 
necessitates intensive, 
specialized support 
throughout most or all of the 


10.2 - A student with more 
than one exceptionality, the 
combination of which 
necessitates intensive, 
specialized support 


10X. - A student with more 
than one exceptionality 


Characteristics: 


- Can achieve many or all of 


the curnculum expectations 
may require support to meet 
some curculum 
expectations 

needs modest 
accommodation to address 
each exceptionality in order 
to fully benefit from the 
educational program 


Support: 


special education resource 
teacher or the regular 
Classroom teacher 

leaming accommodation up 
to 50% of the student's day 
may require resource or 
withdrawal suppor from a 
special education teacher 
for up to 50% of the 
student's day 


Characteristics: 


- charactenstics are 
consistent with those at ISA 
Level 2 for at least one of 
the student's identified 
exceotionalities as listed 
above 


Intensive Support: 


- assessment by a regulated, 
qualified professional(s) 
with a clear statement and 
evidence to substantiate the 
disability 

- intensive support required 
from one or more school 
board employees for 
51-80% of the day 


day 
Characteristics: 


- cCharactenstics are 
consistent with those at ISA 
Level 3 for at least one of 
the student's identified 
exceptionalities as listed 
above 


Intensive Support: 


- assessment by a regulated, 
Qualified professional(s) 
with a clear statement and 
evidence to substantiate the 
disability 

- intensive support required 
by one or more school 
board employees for 
81-100% of the day 


ee 


Comments: 


“Multiple exceptionalities” may include any combination of exceptionalities that are of such a nature as to require a 
multi-faceted approach to meet the student's unique needs. Student identified as having “multiple exceptionalities” 
should have each exceptionality included in the IPRC statement. 


Some students with multiple exceptionalities will have their needs met quite well with modest supports in the regular 
Class, or through part-time withdrawal, regardless of whether they are eligible under this profile. These students 
should expect to receive the services and supports outlined in their IEP. 


Claims made under this profile for |SA Level 2 must demonstrate that students have the observable charactenistics at 
that level for at least one of their exceptionalities. Documentation should clearly show how the specific combination of 
each exceptionality compounds the student's need for more intensive support (e.g., a student who is both gifted and 
learning disabled). Clear, current assessments will be vital to substantiating these claims. 


Claims made under this profile for |SA Level 3 must demonstrate that students have severe disabilities; e.g., they 
may be deaf-blind, or have a developmental disability along with another exceptionality. 


All special education students should receive the services and supports outlined in their IEPs. 


Staff Support Worksheet 1 - 
APPENDIX C Integrated or Integrated/Resource- 
ISA STUDENT CLAIM FORM 1999/2000 Withdrawal Program Setting 


Student Information 


Schoo! Mident 
Number. 


os | 
(0.5 for JK end K) 
(1 tor Otner Graces) 


Eligibility 
Is the student enrolied in 1999-20007 


Does the student meet all the criteria of the Prerequisite Eligibility Checklist? 
Which profile does the student match? 


Which [SA level does the student match? 


ts there an assessment by a qualified professional to support the profile? 


Integrated or Integrated/Resource-Withdrawal Program Setting 


The following mformation is to be completed based on the program provided to this pupil dunng 
the 1999-00 : schoo! year. For Jk/Sk Claims [real as 8 fultime stuoent for calculatron purposes. 


Enter percentage of ure this pupil spends in the resource-wnndrawal program (please state 
percentage as a decimal! e.g. 25% ts 0.25) on Line 3 


Line 4 


*\n integrated classes where the EA supports more than one specal needs student, pro-ate the share of EA’s support for each student (For 
example, if an EA supports two students equally the FTE for the student claimed on this form would be 0.5). As in 1999-00, time spent by both 
educational and behavioural assistants, child and youth workers, and other equrvaient Cassroom assistants can be included on the wormsheet, 
prowded that those staff are spending reguiany scheduled ume with students. 


**Speaal note should be mace tha! resource withdrawal time can be counted as intensive support only where the teacher is a special education 
teacher. ; 


Certification 


| certify that the informaton contained in this document is a true reflection of the program 
provided to the pupil dunng the 1999-00 school year. 


Name of Board Official Signature of the Board Official 
Completing this Form 7 at 


Page 53 


(ee 7 / olan Support wornsnest < - 


ISA STUDENT CLAIM FORM 1999/2000 Self-Contained Program Setting 


Student Information 


School Mident 
Number. 
Penet: Dheceswatary 

hex endery 


=o ce 


(8.6 for JK and K) © coomntan 
(1 ter Other Greces) 


Eligibility 
ts the student enrolled in 1999-20007 


Does the student meet ail the criteria of the Prerequisite Eligibility Checklist? 
Which profile does the student match? 


Which |SA level does the student match? 


ts there an assessment by a qualified professional to support the profile? 


The followang informaton 1s [0 be Completed based on the program prowded to this pup aunng 
the 1999-00 : scnool year For Jk/Sk Claims treat as a fulltime student for calculation purposes . 


2 Decimal) 


Enter (Line 2/Line 1) X 2.5 on Line 3 


Enter Line 6 - 0.1 (Line 7) on Line 8 TOTAL ’ 


“FTE in the class” means the share of a teacher in that Cass (not pro-rated to the student claimed). For example, if there is 1 teacher to the 
dass, the FTE in Line 2 would be 1.0. Special note should be made that Classroom teacher time can be counted as intensive suppor onty where 
the teacher ts a specail education teacher. 


™ As in 1999-00, bme spent by both educational and behavioural assistants. child and youth workers and other equrvaient Classroom assistants 
_ Can be included on the worksheet. provided that those staff are spending regularty scheduled time with students. 

“FTE in the class” means the share of EA's time in that class (not pro-rated to the student Claimed). For exampie, if there are 2 EAs assigned 
fullume to the cass, the EA FTE in line 4 would be 2.0. 


"The -0.1 corresponds to the share of the Foundation Grant that supports the teacher in the self-contained setting. 


Certification 


| cenufy that the informauon contained in this document is a true reflection of the program 
Provided to the pupil dunng the 1999-00 school year 


RS a SE ES ces SS 
Name of Board Official Signature of the 
Completing this Form Board Official 
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APPENDIX C 
ISA STUDENT CLAIM FORM 1999/2000 


Student Information 


2 


(05 for JK and K) 
(1 tor Otner Grades) 


. Staff Support Worksheet 3 - 


Programs for Deaf, Blind or Deaf-Blind 
Students in Integrated or Resource 
Withdrawal Settings 


School Mident 
Number. 


Eligibility 
ls the student enrolled in 1999-20007 


Does the student meet all the criteria of the Prerequisite Eligibility Checklist? 


Which profile does the student match? 


Which ISA level does the student match? 


ls there an assessment by a qualified professional to support the profile? 


Programs for Deaf, Blind or Deaf-Blind Students In Integrated or Resource Withdrawal Settings 


The following information is {0 be completed based on the program provided to this pupil 
dunng the 1999-00 school year. For Jk/Sk claims treal as a fulltime student for calculation 
TPOSes 


Enter percentage of ume tne specialist teacner of ine deaf, Diinc or Geal-biino spends with 
this ouotl on Line 1 


Emer (Line 1 X 2.5) on Line 2 


Enter FTE (2 Deamal) of EA dedicated to this pupil’ on Line 3 


Enter (Line 2 + Line 3 + Line 5) on Line 6 


Line 6 
TOTAL 


* Line 3 includes EAs as well as child and youth workers and other equivalent classroom assistants. If a transcriber spends more than 10% of 


regulany scheduted trme supporting this student, the ume may be inciuded in Line 3. 


Report other professional suppor on Line 4. 
Certification 


| certify that the information contained in this document is a true reflection of the program 
promded to the pupil dunng the 1999-00 school year. 


Name of Board Official 
Completing this Form 
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——— 
Signature of the 
Board Official 


ISA STUDENT CLAIM FORM 1999/2000 Ms - F3 Programs for Deaf, Blind or Deaf-Blind 
Students in Self-Contained Settings 


Student Information 


2 ea 
(0.8 for JK and K) 
(1 for Other Grades) 


Eligibility 
Is the student enrolled in 1999-20007 


Does the student meet ail the criteria of the Prerequisite Eligibility Checklist? 
Which profile does the student match? 


Which ISA level does the student match? 


ts there an assessment by a qualified professional to support the profile? 


Programs for Deaf, Blind or DeafBlind Students in Self-Contained Setting 


The foltowang information is (0 be completed based on the program provided to this pupil 
aunng the 1999-00 school year. For Jk/Sk claims treat as a fullume stucent for calculation 
purposes 


Enter number of pupils in the self-contained class on Line 1 funes} 
2 Decimal 

Enter FTE ( 2 Decal) of specialist teacner of the deaf, blind or deaf-dlind Cine 

in the seif-contained on Line 2 gg 


Enter (Line 2 /Line 1) X 25 0n Line 3 ; Line 3 
Enter FTE ( 2 Deamai) of EAs in the seif-contained class on Line 4° lunes} | 


Enter FTE (2 Decimal) of interpreter or other professional supports proved to this pupil as 
per PPM76C on Line 6°° 


Enter (Line 6 X 1.5) on Line 7 


Enter (Line 3 + Line 5 + Line 7) on Lne 8 : Line 8 


Enter Line 8 - 0.1 (Line 9) on Line 10°** Line 10 


cs 

FY) 

a 
S 
2 


“Line 4 includes EAs as well as child and youth workers and other equrvaient dassroom assistants. If a transcnber spends more than 10% of 
regularly scheduled ume supporung this Class, the time may be included in Line 4. 


Report other professional! supports on Line 6. 


"The -0.1 corresponds to the Foundation Grant that supports the teacher in the self-contained setting. 


Certification 


| certify that the information contained in this document 's a true reflection of the program 
provided to the pupil dunng the 1999-00 schoo! year. 


ES ee RES ERED 
Name of Board Official Signature of the 
Completing this Form : Board Official 
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@*prendix D 
<- ISA Status Form 

Special Education Intensive Support Amount 

The purpose of this form is to assist boards when students transfer from board to board. 


° 


Student Information: 


Student Name: Student Number: 

School: 

Identification: CJ Yes [fe Dual a No 
Exceptionality: 


Board Information: 


Board: Board Number. 

Address: 

Board Contact Person: Phone: E-mail: 
@'s4 Information: 


Personalized Eauioment (ISA eligible): 


List of ISA Level 1 Date Purchased 
Equipment by Board *if shared 


ISA Level 2, 3, 4 Status (indicate list of support personnet by level by FTE applicable): : 


ISA Level | !SALevel | ISA Level | Delivery Plan Description Date of Initial 
Ze Te) 3 (FTE) 4 (FTE) (as per IEP) Application 


Signature of Pnncipal: 


of) fe) Original/Date: L Transfer Date: 


Orginal: OSR 
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@ .ppendix F - EDU District Offices 


Barrie District Office 
Rosemary Gannon 
District Manager 

20 Rose Street, 2nd Floor 
Barre, Ontario 

L4M 2T2 


Tel: (705) 725-7627 
1-800-471-0713 


London District Office 
Terry Boucher 

District Manager 

217 York Street, Suite 207 
London, Ontario 

N6A 5P9 


Tel: (519) 66721440 
Rear 


North Bay/Sudbury District Office 
Paul Menard 

District Manager (Acting) 

North Bay Site 

447 McKeown Avenue 

Suite 211 

North Bay, Ontario 

P1B 9S9 


Tel: (705) 474-7210 
1-800-461-9570 


Sudbury Site 

199 Larch Street 

2nd Floor, Suite 203 

Sudbury, Ontario 

P3E 5PS 

Tel: (705) 474 -7210 
ern 
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Ottawa District Office 

- Gérald Hurtubise 

District Manager (Acting) 

1580 Merivale Road, Suite 504 
Nepean, Ontario 

K2G 4B5 

Tel: (613) 225-9210 
1-800-267-1067 


Thunder Bay District Office 
Carlana Lindeman 

District Manager 

435 James Street South, Suite 336 
Thunder Bay, Ontario 

P7E 6S9 

Tel: (807) 475-1571 
1-800-465-5020 


Toronto and Area District Office 
Serge Morissette 

District Manager (Acting) 

880 Bay Street, 2nd Floor 
Toronto, Ontario 

M7A 1N3 

Tel: (416) 325-6874 
1-800-268-5755 
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APPENDIX G 


SAMPLE MEMO TO PARENTS 


MEMORANDUM TO: Parents of Pupils for Whom the Ministry of Education 
has requested access to the Ontario Student Record 


FROM: Principal 
DATE: 
SUBJECT: Intensive Support Amount Funding Process 


The purpose of this memorandum is to inform you that Ministry of Education validators 
will be having access to certain materials (outlined below) contained in your 
son's/daughter’s Ontario Student Record. 


As in previous years, the Ministry will be sending validators out to school boards in the 
spring in order to assess whether school board claims are consistent with the eligibility 
criteria for ISA funding. A random selection of files has been identified by ministry staff 
from information submitted by school boards (e.g., name, birth date, ISA level). Your 
son/daughter was one of the students whose file was selected for review. School board 
staff are preparing information packages including the Individual Education Plan (IEP), 
report card(s), and assessment(s) to be provided to the validators who are entitled to 
have access to this material under subsection 266(7) of the Education Act, which reads 
as follows: 


“Nothing in this section prevents the compilation and delivery of such information 
as may be required by the Minister or by the board.” 


Please note that the purpose of validation is to assess that board claims are consistent 
with the ministry's funding requirements. Validators will not have access to OSR 
material that is not relevant for the purposes of the funding review. 


Please be assured that all student information collected for the ISA claim process 
will be treated as confidential. 


ISA funding is only one component of funding provided to school boards for their 
students with special needs. School boards receive most of their special education 
funding through the Special Education Per Pupil Amount (SEPPA). 


The Ministry of Education provides special education funding in one envelope to boards: 
to enable them to provide special education programs and services to all of their 
students with special needs. School boards are responsible for determining and 
delivering the services that each student with special needs requires. 


<a 


18 FPG 


The range of special education programs offered by a school board is outlined in the 
school board's Special Education Plan. This plan is reviewed annually by the school 
board’s Special Education Advisory Committee (SEAC) comprised of school board 
Officials and representatives of local parent associations. 


School boards are also required to involve parents of students identified as exceptional, 
in the development of the students’ Individual Education Plans (IEPs). The IEP outlines 
the special education programs and services that the student will receive. IEPs are 
reviewed annually and updated as a student's needs change. Parents can expect that 
the services and programs outlined in their child’s IEP will be provided. 


If you wish further information about the use of your child's personal information, you 
may contact: 

Policy and Program Branch 

Mowat Block, 15” Floor 

900 Bay Street 

Toronto, ON M7A 1L2 

Phone: 1-877-848-8806 
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CiTY OF HAMILTON AND 
REGIONAL MUNICIPALITY OF GERALDINE Copps 
HAMILTON-WENTWORTH Chairman 


With Disabilities 

C/o Office of the Municipal Clerk Ss 
Telephone (905) 546-4304 MARK ZU LUU0 
Facsimile (905) 546-2095 


Advisory Committee for Persons RECEIWEN 


Instructional Services 
March 1, 2000 


Mr. Reg Woodworth 

Chair 

Hamilton-Wentworth District School Board 
100 Main Street West 

Hamiiton, ON 

L8N 3L1 


Dear Mr. Woodworth: 


Re: Your correspondence to Regional Chairman T. Cooke respecting special needs 
funding 


@) Thank you for providing me with a copy of the letter as forwarded by you to Regional Chairman 
Terry Cooke. 


As you noted in your correspondence, this is in response to a resolution with respect to special 
needs funding shortfall adopted by the Regional Advisory Committee for Persons with 
Disabilities. 


| welcome your kind offer in having you and an appropriate staff person attend a future Advisory 
Committee meeting at which time we can discuss this very important issue further. 


Our next meeting is scheduled for Friday, March 24, 2000 at 9:00 a.m. in Room 233, Hamilton 
City Hall. Should this date not be convenient, the next meeting to follow is scheduled for Friday, 
April 28"", same time and meeting location. 


lt would be appreciated if you could confirm your availability with Mary Gallagher of the 
Municipal Clerk's Office at (905) 546-4304. 


On behalf of the Advisory Committee, | look forward to meeting with you. 


ve truly, 
/ Geraldine Copps 


<3) Chairman 
Advisory Committee for Persons with Physical Disabilities 


71 Main Street West, City Hall, Hamilton, Ontario L8P 4Y5 


H 2D 
245 Dartnall Road 


HAMIL TON Ss PCA Hamilton, Ontario L8W 3V9 


. . Tel (905) 574-7722 e © (905) 574-9087 
Society for the Prevention Oe aes ae et oleate 
Website: www.hamiltonspca.com 


of Cruelty to Animals E-mail: into@hamiltonspca.com 


Charitable Business # BN11923 6750 RROOO] 


March 21, 2000 


Mr. Reg Woodworth 

Director, Hamilton-Wentworth 
District School Board 

100 Main Street West 
Hamilton, Ontario 

L8N 3L1 


Dear Mr. Woodworth: 


As we celebrate spring, we felt it was important to reaffirm our positive relationship with 
the Hamilton — Wentworth District Schoo! Board. Our dedicated staff, volunteers, and of course 
the animals, have been regular invited guests into many of the Board's classrooms. 


Bringing animals into the classroom is part of a program called Humane Education. 
Humane Education’s essential premise is that teaching children about the behaviour, needs and 
care of animals provides them with gentle yet powerful lessons in compassion, responsibility and 
respect for others. Due to the strong interest in this area we have also developed a Junior 
Humane Club which is held at the SPCA Shelter. Children can come to the animals and see and 
experience first hand the role of the SPCA in their community. The Junior Humane Club is free to 
=) attend and children receive a certificate upon completion. 


Our efforts in the area of Humane Education are ultimately geared to violence prevention. 
Starting with school aged children is a critical first step. On another level we are working with area 
professionals to raise awareness of the link between animal cruelty and violence against humans. 
The enclosed press release that was issued a few months ago highlights our role in this area. 


With your permission we will continue to respond to needs and requests from our 
neighborhood schools. The opportunity to bring the Juniour Humane Club to the attention of the 
children and parents within the various schools would also be appreciated. 


Thank you for your active support in helping to make Hamilton-Wentworth a caring 


community. If you have any questions please do not hesitate to call Pamela Jamieson, our 
Humane Educator at 574-7722 Ext. 315. 


Sincerely, oe 


Barry J Dowd, BBA, CA 
Executive Director 


c.c. Mr. Merv Matier 


Encl: Press Release/article 
H.Ed.prog 


20-/ 


MEDIA RELEASE: Attention News Department 
December 17, 1999 


The Hamilton Society for the Prevention of Cruelty to Animals Is proud to 
announce the receipt of a grant from the Ontarlo Trilllum Foundation. 


The purpose of the grant is to support the Community Anti-Violence Coalition 
which the Hamilton SPCA has organized. The role of the Anti-Violence Coalition 
includes: 
¢ Working towards increasing the awareness and understanding of the links 
between animal abuse and violence against humans; 
* Daeveloning and implementing effective strategies to pravent violence in the 
~ community. 


This announcement |s particularly timely given the current news story about the 
‘live in boyfriend who held a one and 4 half year reign of terror over four young 
children,“ This news report shows the fink between animal abuse and child abuse 
all too well. While inflicting physica! and sexual abuse on the children, the 
offender also showed his power over the children by beheading their hamster. 
and killing a kitten which was then hung on the kitchen wall. Children who see 
this abuse then wonder “will this happen to me if | tell someone he Is hurting 
me?” 


The Community Anti-Violance Coalition has membership from key sectors in the 
community Including the Police, Schoo! Boards, Chedoke Child and Family 
Centre, the Children’s Aid Societies, Probation, Crown Attorney's Office, the local 
Women’s Shelters, Arrell Youth Centre, Community Child Abuse Council, Public 
Health and of course the SPCA staff. The Coalition's first mandate Is to Increase 
community awareness of the links between animal cruelty, child abuse and family 
violence. Training SPCA Crusity Investigators to be aware of child abuse 
indicators, and to train social service providers about the link will be a priority. 
Long term goals include a formal Humane Education Program for use by 
teachers thai will heip to teach children about respect for all living creatures: 
important skills that will carry over into their interactions with peers. 


The U.S. has been very successful in inplementing similar programs. The 
Hamilton SPCA |s happy to be providing a leadership role in Canada. The 
Ontario SPCA is encouraging communities to move forward and break the 
silence on animal abuse. 


For further Information contact: 
Suzanne Mulligan, Coordinator of the Humane Education Projoct 
(905) 689-0167 (home office) 


Barry Dowd, Executive Director, Hamilton SPCA 
(905) 674-7722 Ext 310 
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ONTARIO FEDERATION OF ANGLERS & HUNTERS 


~ tario Conservation Centre —————— Phone (705) 748-6324 Fax (705) 748-9577 


Box 2800, 4601 Guthrie Drive Website: www.ofah.org 
eterborough, Ontario K9J 8L5 E-mail address: ofah@ofah.org 


OFAH FILE: 704/708 
March 23, 2000 


To: Secondary School Board Chairs 


During our recent distribution of the safety publication, the Hunter's Guide, we 
failed to obtain prior permission from each individual school board office in Ontario. 
Unfortunately, we didn’t realize that might be necessary. 


We would like to take this opportunity to apologize for that oversight and for any 
inconvenience that this may have caused. 


9 If further copies of the Hunter's Guide are required by school boards for examination 
by their review committees, we would be pleased to provide them. 


Yours in Conservation, 


| iene capa 


R.G. Morgan 
Executive Vice President 


RGM/mms 


CONSERVATION PLEDGE 
| give my pledge as c Canadian to save and faithfully defend from waste. the natural resources of my Country -- its soils and minerals. Its air, water forests, and wildlife 


PARQ 


March 27, 2000 OFFICE OF 


THE | 


i 
Hamilton Wentworth District Schoo! Bcard MAR 23 2c00 | 
100 Main Street West : 
P.O. Sox 2558 
Hamiiton, ON L8N 3L1 


Fax: 521-2539 


DIRECTOR oF EDUCATION 


Attention: Merv Matier 


As a parent of a student who requires specific learning support, | am upset 
and dismayed at the proposal to close the Phcenix Alternativa Education 
Program. 

This program benefits student dy: 

» Daily tracking 

« Weekly track shsets for the parents 
» Absence reports 

* Individual support 

» Personal !ife management skills 

* Continuous interviews 

° Crisis situations 


In addition, their director and staff provide encouragement, consistency, 
support, and are available upon cemand during the schocl day. 

It appears that the decision to clese this program is being made without the 
notification of parental input with regards to the consequences of closure, and 
revamping of this program. !t is vitally important to my child and all other 
students that the program remains “as it Is now.” 

To dislocate students who are at great risk will deprive them of regular 
attendance, and deprive them of acnieving academic success. All students 
are not the same, anc learn differently. Parents, teachers, the community at 
large should learn mora In relation to students who require and need 
redirection due to difficuities with achieving success. 

We need to focus cn this concept, rather than the idea of “benaviour 
channels” to ensure success. 

Successful learning means successful behaviour. 


Sincerely, 


PusGiau? 


Mrs. Brenda Shaw 
56 Grandfield St., Hamilton, ON L8T 2H2 


ce:Laura Pecdie: School trustee, Fax: 521-2544 
PLEASE photo copy, give to all school trustees 
Bobbie Pentland: Phoenix Alter Education Program 
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AD DIT LOAN acl 
INFORMATION FOR 
THIS EVENING’S URBAN MUNICIPAL 


MEETING OF THE es 
EDUCATION COMMITTEE covernsenr vocuineg's 


Open Agenda 


CORRESPONDENCE: 
24. Georgina Beattie re Family Studies and Design Technology Programs 
25. The Students of Ancaster Senior Public School Family Studies and Design Technology 
Programs 
26. L. Lemp re Technology and Family Studies Program 
27. Billi-Jo Todd (Mountain View School Council) re Proposal to Eliminate the Family Studies 
and Design and Technology Programs 
28. Janet L. Pierce (Winona Public School Advisory Council) re Technology and Family Studies 
Program 
3 29. Jacqueline Dickson (Collegiate Avenue School Council) re Family Studies and Tech 
0. Dave Murphy (Memorial School Council) re Design Technology and Family Studies 
31. Susan Stephenson/Cynthia Carroll (Eastdale Parent Council) re Design Technology and 
Family Studies Programs 


32. Diane Jones re Phoenix Alternative Education Program 

33. Susan Wilson re Phoenix and Lawrence Alternative Programs 

34. Tanya Hendsbee re Lawrence Alternative Program 

35. Elsie J. Thorn re Secondary Alternative Education Programs 

36. Elizabeth Purser re Lawrence Alternative Program 

37. Danielle Leeman re Lawrence Alternative Program 

38. Maryanne Leeman re Lawrence Alternative Program 

39. Lee Emery re Impending Closure of Lawrence and Phoenix Alternative Education Program 
40. Allyson Agnew re Lawrence Alternative Education Program 


Please add this information to your agenda package. 


EDUCATION COMMITTEE 
e@ 2000 04 06 


OFFICE OF THE 
APR 3 2000 


Aare 
DIRECTOR OF EDUCATION 
#P3G. Box 10002. 

na, ON L8E SR! 
March 30, 2000 


Mr. M. Mavier, Director, : 
Hamilton Wentworth District School!Board, 
Hamilton, On 


By Fax for distribution to All School 'Board Trustees, F21- AS3G 
Special Attention : Jamice Dewar, Trastee, Stoney Creek 


Dear Sir and al] board members: 
As a parent and as someone who has been extensively involved in various aspects 


of the education system, in my opinion, one of the primary roles of our school system 1s to 
provide our children with skills for life. Subjects such as Family Studies and Technology. 


_ Music, and Art, help to provide some of those skills, (yes, using one’s spare time wisely is 
"a life skill). Therefore, J am distressed to hear that Technology and Family Studies is once 


again on the chopping block. | 
Our three sons, and just ey our daughter, completed two very beneficial years 
in the above program. All four have been exposed to some very important skills. our 
daughter having completed the very much reduced current half year program. 
= They all learned to use the sewing machine in an environment where they felt 
compelled to apply their skills - sewing them own pant hems, for example. 
— Our very heavy and busy schedules provide little enough time, especially for the 
opportunity to learn hand - sewing, baking and other kitchen skills that are part of the 
program. 
They all gained the opportunity to work with equipment and tools not necessarily 
found in the average home. Our sons then were able to make more informed choices 
regarding their high school courses, some of which will likely direct one son’s long 
range education and job decisions. Our daughter learned that she had some skill in 
woodworking, a heretofore hidden talent. 
—> These classes provided an added stimulus opeming their eyes to opportunities for 
culinary and domestic skills that ‘until then appeared part of mundane everyday living. 


NH 


Since high school pressures tequire that students pick the most important classes 
they can to prepare for college, university and jobs, not one of our sons took family 
studies. Thankfully they received the opportunity to participate in elementary school. 

Please include parents and Parent Council m your discussions on. this issue. | 
understand that funding issues are Ppramount these days, but amalgamation was supposed 
to reduce costs, therefore there may be some other way to protect Technology and Family 
Studies and other vital life-skill pro for future generations. 

Please respond to this fax an outtine of the decision-making process that the 
Board will be using on this matter. © 


Yours tryty, 


OFFICE OF THE 
MAR 3 1 2000 


#25 


| 
| 


March 7, 2000 
DIRECTOR OF EDUCATION 
Mr. Merv Matier 
Director of Education and Secretary to the Hamilton Wentworth District School Board 
100 Main Street West 

Hamilton, Ontario 

L8P 1H6 


Re: Possible Elimination of Design and Technology, Family Studies 
Dear Mr. Matter: 


We are a group of Ancaster Senior Public students concerned about the possible elimination 
of the Design and Technology and Family Studies programs. Both programs are very educational 
to all the students. For example, Design and Technology incorporates math, science, and English 
into one fantastic curriculum. We learn a lot from this program and everyone enjoys it. Family 
Studies is equally educational and necessary. We are taught about nutrition, health, and we have 
the opportunity for hands on experiences with sewing and cooking. D.T. and F.S. are two of the 
programs to which all of the students here at Senior Public look forward. We feel that these 
programs are very important in our curriculum and it would be very disappointing to see them cut 
out of the budget. 


On the following pages, some people in our school and in Ancaster have signed a petition 
asking that our school can keep our Design and Technology and Family Studies programs. Please 
take our letter under consideration. If you wish to reply and inform us of the Board’s final 
decision, you can address it to: The Students of Ancaster Senior Public School 

295 Nakoma Avenue 
Ancaster, Ontario 
648-4439 
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Ses are ee iY K 


Mr. Merv Mater 


100 Main Street West APR - 4 2000 
Box 2558 


pe are DIRECTOR OF EDUCATION 


SUBECT: Technology and Family Studies Program 


My daughter Sarah is a student at Winona Public school. She is currently involved in 
the technology and family studies program. We have currently been informed that 
discussions are being done on the retraction of this program, with possible firm decision 
without any consideration to parents and students voice on this matter. 


These two programs where designed many many years ago to teach children the 
basic fundamentals of woodworking, cooking, sewing etc. Technology and Family Studies 
are as important as reading, writing and grammar. They are all the true bases of our heritage | 


and our necessaries in life. How could you even consider such a thought of discontinuing 
these two fine programs! 


There seems to be an issue with cut backs and budgets. Please consider where the 


real cut backs should take place and leave the children trying to learn with the proper 
learning enviroument. 


Yours Truly; / f 
Q pg gf 
s.L.Lemp 
Very Concerned Parent 
55, East street 


Winona, Ontario 
L8E 589 


ce £27 


eX pri SAN NINE 


Merv Matier 

Secretary 

Hamilton District School Board 
100 Main St W 

Hamilton ON 


OFFICE OF THE 
APR - 4 2000 


{ 


DIRECTOR OF EDUCATION 


Dear Sir. 


We are wnting to express our concerns over the proposal hetore the Board to 
eliminate the Fumily Siudies and Design & Technology programs currently 
being offered to our children. 


[t is important that children be otfered the essential itfe skills that are taught 
in the Fumily Studies program. Students need to be introduced to the 
practical aspects of family life. These include food, nutriticn, consumer 
awareness. inter-personal skills. conflict resolution. sewing ae tashion. The 
realitv is that manv of today’s families operate at such a hectic pace. there is 
simply no time to teach these life skills in the home. The Family eee 
program offers a// students the hands-on experience required to acquit 

these verv necessary skuils 


WIE XT 


T : [aR Cy Ey + = 1 - ata ‘ Sk) HNO ad ee eee eo (ee 
It needs to be recognized that many students more inclined to succeed in 


qyTre 
the hands-on projects offered by the Design & Technology program than in 


1 


the purely academic protects oitered in other subtects. [tis imperative that 
that students continue to be offered the basic skills they acquire through this 
program in order for them to become technologically literate individuals. 
This will enhance their chances of succeeding at the secondarv. post- 
secondary and workplace levels. There is currently a shortage of skilled 
trades people in the workplace. This shortage is expected to worsen in the 
coming vears. To discontinue this program would only tuel this shortage. 
With the current concerns over a possible rise in the high school drop-out 
rate. due to an overly academic-based curriculum, it would be irresponsible 
to remove this program which offers an alternative to students. 


nF—-/ 


the Ministry s own secondary curriculum ulustrates how esate 
Th 


studies can be linked to many other subject disciplines. These include: 
Science - bv providing intormation about materials used and basic machine 
operations. 
\fath - by showing mathematical relationships describing dimension, shape 
and measurement. 
The Arts - by showing the aesthetic qualities of design and eee 
Social Science - by providing information about intended u 
Language - by having students create text outlining procedures for tool use 
and satety. 
The Design & Technology program. at ihe elementary level. ceva 
tudents with the self-confidence and stalls to pursue this tield of study at 
the secondary level. It otters them an alternative avenue if they require or 
cnoose It. 


We would like the Hamilton District School Board to recognize the 
importance ot offering the Family Ronee and Vesign & (ectinology 

programs at the elementary level and vote to continue to oHer them at our 
schools. 


Sincerely, 


oe 


Brili-jo Todd 
Parent Representative 
Mountain View Schoel Council 
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March 21, 2000 


Janice Dewar 

School Trustee 

122 First Rd W. 

Stoney Creek, Ontario L8J 2S5 


OFFICE OF THE 
APR - 4 2000 


Dear Mrs. Dewar, 


DIRECTOR OF EDUCATION 
SUBJECT: Technology and Family Studies Program 


[ was very distressed to hear last week from the chair of another parent council in Stoney Creek 
that we are in danger of losing the above program for our Grades 7 and 8 children. I am the parent 
of a grade eight son who has just completed two very beneficial years in the above program. I 
have another boy in grade 5 and I would like him to have the same opportunity. 


I know with certainty, that if he had not had this opportunity, my oldest son Danny would not have 
been exposed to some very important skills: 


¢ He would not learn sewing at home, as I do not own a sewing machine and do not know how 
to sew myself; 

# He would not get much opportunity to learn baking and other kitchen skills that our busy 
schedules leave little time for; 

¢ He would not have known how much he enjoyed working with big machines, tools and 
learning basic drafting skills. This has helped him to make more informed choices about his 
options at Orchard Park where he is going to try to pursue engineering as a career path; 

¢ High school offers a limited choice of options in high school, and it is unlikely that he would 
2) use them to take family studies in high school, so I am so thankful that he was required to take 
this while still in public school. 


I was very disheartened to hear that such a decision would be made without even requiring the 
input from the advisory councils of the schools that would be affected. I thought our role was to 
help provide the community’s perspective regarding major decisions such as this. We had a 
council meeting last Wednesday where I informed the parents of the news and there was an 
overwhelming outcry over the potential loss of this program, and that we seem to have been 
blindsided in this matter. Please call me at 643-8885 to let me know where this decision currently 
stands and if councils will be given a voice in this matter. 


Yours very truly, 


Janet L. Pierce, CMA 

Chair, WPS Advisory Council 
71 Waterford Crescent 

Stoney Creek, Ontario L8E 4Z9 


ho: Parents and Teachers at Winona Public School 


From: Janet L. Pierce, Chair, Winona Public Schoo! Advisory Council 
P) 


Above you will find a copy of a letter that | sent to our school trustee regarding the possible threat of losing the 
technology and family studies program currently offered to our Grades 7 & 8 children (they are bused to 
Mountainview Public School). |f you are also concerned about this matter, | encourage you to write to Janice 
Dewar at the address shown above. 


By taking a few minutes to write such a letter you are taking an active role in the education of your children. 


Kind regards, 
Janet Pierce, Chair WPS Advisory Council 
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Memo to: Hamilton District Schoo! Board OFFICE OF THE 
| | APR - 4 2000 
From: Collegiate Ave School Council 
DIRECTOR OF EDUCATION | 
Re: Family Studies and Tech 


The Collegiate Ave School Council at this time would like to stress to 
you as a Board the importance and influence we feel that Family Studies and Tech have 
to our students at Collegiate Ave. We were recently informed that you maybe 
considering canceling this programs to our children , and we are concerned about this 
decision. We do realize that there are budgets to be meet ,and that these programs are not 
being run in all of our schools because of the two different boards in the past. Most 
Hamilton Middle School's have a music program and our area school's don't, instead we 
have the Family Studies and Tech Classes. What has education come down to, for those 
students who are not Academically inclined . We have put so much stress on our students, 
we are going to have many problems in the near future if we take away such classes. We 
feel that such classes are beneficial for all students no matter their Academic Level. 
Family Studies and Tech classes puts the math's and science's to work . So when you meet 
please take this decision seriously and keep such programs going at the intermediate level. 


Thank you for giving us your time by reading this letter and listening to our concerns. 


Sincerely 


Jacqueline Dickson 
Council Chair 


04/04/00 08:18 ray Hx 
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Hamilton-Wentworth District School Board (#21) 
Attn.: Secretary of the Board 


Dear Secretary of the Board: 


@oo001/0001 


MEMORIAL SCHOOL COUNCIL 
211 Memorial Avenue 
Stoney Creek ON 


OFFICE OF THE | 
{ 
APR - 4 2000 


DIRECTOR OF EDUCATION 


RE: DESIGN TECHNOLOGY AND FAMILY STUDIES 


OO 


At our last School Council meeting we had sent a notice to parents regarding the continuation of 
the Design Technology and Family Studies program. The response was overwhelming in favour 
of the continuation of the program. We as a Council have a responsibility to the parents and 
community, to inform the Board of the feelings on such matters, why else would we have a 


school advisory council in place but for such issues. 


The Council heard how the current new curriculum is academic only. The parents, staff and 
Council strongly believe that the children benefit greatly from the Design Technology & Family 
Studies program as it is a tool the children can use throughout their lives. 


On behalf of the parents, staff and council for Memorial School Stoney Creek we strongly 
recommend the board to continue with the Design Technology & Family Studies Program for 
all the children within the Hamilton-Wentworth Distnct School Board 21. 


Dave Murph' 
Council Chair 
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OFFICE OF THE | 


APR - 6 2000 
April 3, 2000 


DIRECTOR OF EDUCATION 


To Whom It May Concern: 


It was brought to the Eastdale Parent Council’s attention that a decision was to be made on 
April G pertaining to the future of the Design Technology and Family Studies programs 
currently running at Mountainview Public School in Stoney Creek. As a Parent Council, it 
was decided at the April 3% executive meeting that Eastdale Public School would not 
endorse their support for the grades 7 and 8 students to continue to attend the 
Mountainview programs. 


Cynthia Carroll and myself, Susan Stephenson, were present at this executive meeting and 
were the only members in attendance that voted support for the continuation of both 
programs. I personally began as a volunteer with a special needs student 5 years ago and 
continued as a volunteer with Eastdale students: participating primarily in the Design Tech. 
program, aiding the instructor Sam Roy, and working with the students under Mr. Roy’s 
direction. From this unique standpoint, I feel that students gained many worthwhile 
experiences and skills from the programs offered at Mountainview, programs that provided 
students exposure to real world skills. Not all students are suited for a science/high 
technological future, and programs that introduce traditional skills, in the opinion of Cynthia 
and myself, are of high value. Students in secondary school may then be better equipped to 
choose a pertinent career path based on the fundamentals achieved in the Design 
Technology and Family Studies programs currently offered in our schools 


Thank you for giving both Cynthia Carroll and I, Susan Stephenson, the opportunity to 
voice our opinions regarding the future of the programs that we realize are at great risk. We 


hope that this letter will lend a voice and demonstrate to our school board the feelings of 
parents regarding this important issue. 


Sincerely, 


sc Deephinsor Cnc (oes 


Susan Stephenson, and Cynthia Carroll 
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April 3, 2000 


Mr. Merv Matier 

Secretary/Director of Board of Education 
Hamilton Wentworth District School Board 
100 Main Street West 

Hamilton, Ontario 


Dear Mr. Matier: 
RE: PHOENIX PROGRAM 


I am writing this letter to voice my concerns on the Phoenix Alternative Program as my son Brad, age 16, is 
currently a student of this program. First I fecl ] need to explain just how my son Brad got to this point and into 
Phoemx. 


My husband and I have seen Brad continuely struggle in the past 3 years in the “regular” school system, some 
to do with his own fault and some not. Brad was diagnosed with Attention Deficit Disorder at 7 years of age 
For the first 6 years of school he seemed to function fine and "go with the flow" and his marks were average 
and above, cven getting awards like Student of the Month, Math and French Awards 


Then came Grade 7 and from that year on, it became apparent that Brad was struggling and definately "in 
trouble" academically. His Grade 8 year was a total loss and indeed Brad did not graduate from middle school 
but after much discussion with Brad, his father, myself and his school, felt that maybe a transfer tnto Grade 9 
might be the answer, fresh start, new school. Brad began his high school in September of 1998 at Hill Park and 
transferred to Barton part way through the year, due toa move. All in all, after 3 semesters of bigh school, 
Brad only managed to obtain 4 credits. 


At this point Brad was ready to give up and in January of this year, Brad informed his father and myself that all 
he was wailing for was his 16th birthday, March 12th, to quite school. He was going to give it all up, “what's 
the use", he said, “obviously I am stupid"!! Suddenly we saw our son's life taking a downward spiral and his 
future was in jeopardy. 


Like every parent we all have hopes and dreams for our children and try to help them become the best that they 
can be, teach them right from wrong, teach them kindness and tolerance. We all know that when a child drops 
out of school their life takes a completely different path _ Not the path that we as parents had hoped for and } 
am certain not the path that your child dreamed of taking cither. i 
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We all know what happens to kids who drop out of school - they hang out on the streets, maybe hang out with 
the wrong crowd, some end up living on the streets, trouble with the law, low paying jobs (if they can find one) 
and this alt results in low self-esteem, depression and maybe suicide. 


If we don't look after these kids now, inevitably they will become society's problem one way or another, either 
in the penal system or welfare, etc. I think we can all agree the common goal here is to educate our children 
and have them become self-sufficient adults. THEY ARE OUR FUTURE!! 


| cannot tell you that my son is a "Phoenix" success story - as his journey has just began. Mrs. Pentland and her 
staff have given Brad new hope tor a future. Each child in the program has his/her own reasons tor being there 
Brad's reasons had nothing to do with being in trouble with the law, family problems, illness, depression or 
attendance problems. Brad simply has a hard time functioning in the "regular" school system. It has failed our 
son and by closing the Phocnix Program at Crestwood, you are sending a message that YOU, the Board of 
Education, have given up on our son and you are taking his last chance away! 


We only just found out about the program a few months ago, January of this year. If we had known of the 
program before this, maybe | could be telling you that Brad is a Phoenix success story. But only due to the carc 
and concern of Brad's Vice-Principal at Barton Secondary, Mrs. Medford, were we made aware of this 
wonderful program, Brad's last chance. Mrs. Medford agreed that if we didn't help Brad soon, we were going 
to lose him. 


Brad's concerns when we met with Mrs. Pentland and her staff was he didn't see much of a future, he couldn't 
see himself doing much of anything, didn't have a direction or goals. At the March 10, 2000 meeting, 

Mrs. Pentland and her staff assured Brad that they were there to help, to give him hope, to help him find 
direction, to help him with his organizational skills, his anger. Brad left with a big smile on his face - to think 
that this program was accepting him, wanted hum, giving him hope. 


The question here today is CAN THIS PROGRAM REALLY BE RUN IN THE REGULAR SCHOOL 
SYSTEM??? Can you, the Board of Education, promise my son and all the other students that this program 
helps, a low student/teacher ratio, the same hours of operation as much of these kids have less attention span 
and find a full day of school toa difficult, the same "work at your own pace" set up, have the same enrolment 
requirements and meetings to determine if they are canidates for this type of program. These kids fecl the 
stress and peer pressure of the regular school system, and would probably be taunted and ridiculed for being 
ditferent. They don't feel this pressure at Phoensx. 


Please I beg of you, don't take away my son's last chance to the education he deserves. As his parents, we know 
the outcome of the program will tell us if Brad will rematn in school. 


Don't give up on our children, give them the chance to proof to society just what they are capable of, what they 
can become! 


Youry truly, 


Ay, fH 
Dianne Jone 
x 
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124 Cameron Avenue South 
Hamilton, Ontario L8K 2X7 


Apni 3, 2000 

All School Board Trustees 

Hamilton Wentworth Board of Education 
100 Main Street West 

P.O. Box 2558 

Hamilton, Ontario 


Dear hag ieee ce © 


I am writing to you at this time to express my concerns and fears regarding the possible closure of 
the Alternative education programs. I know that this proposal to disband the Phoenix and Lawrence 
programs has been threatening their future for some time. Action must be taken now to prevent these 
closures. 


My 16 year-old daughter, Heather, attends the Lawrence program mun out of Sir. John A. 
Macdonald. She is, by all accounts of her teachers and her grades, an excellent student who is driven to 
succeed in a system which, at times, fails to meet her needs. She is enrolled at Lawrence due to anniety 
attacks and depression that manifest themselves in a regular classroom setting. This can affect her ability to 
attend school regularly and to participate in daily classes. It is important to understand what has brought 
Heather to this point in her education and why the Lawrence program is her lifeline. So, if you will indulge 
me, I will tell you the Heather Wilson story. 


In 1997 Heather was attending Glen Brae middle school in the French Immersion program when. 
during her grade 8 year. she became ill. Heather suffered a complete physical and emotional breakdown. 
We understand now that Heather was depressed and suffering anxiety attacks for a significant period before 
the symptoms were physically present. At the onset of her illness she became unable to attend school and 
was assigned a home tutor to enable her to complete her work in English and Math thus allowing her to 
graduate to high school. Meanwhile, she lost complete use of her legs and was confined to a wheelchair. 
Her fine motor skills were affected to the extent that she could not hold a cup or a pencil in her grasp. 

This was a girl who had danced competitively up until the time of her illness. What a heartache it was to 
see her world and her friends slipping away from her. Heather had, up until the time of her illness, planned 
to continue in French Immersion at Westdale Secondary School. However, due to class work missed, that 
was no longer possible as she lacked the competency skills to be successful in French. Heather was granted 
her Grade 8 year and progressed onto high school at Sir Winston Churchill. It was a struggle as she had to 
leave those peers she had been in school with for 9 years and to be physically confined to a wheelchair no 
less. There she began the regular grade 9 program with the assistance of an understanding pnncipal and 
help from the resource room teachers. Some of her subject teachers were more than understanding when 
she was absent and helpful when she could not remain in class due to anxiety attacks. Some were 
downright thoughtless and without sympathy. She always asked for help to complete work that she was 
missing but she could not keep up to the pace. Partly this was due to the gaps in her education resulting 
from work and lessons missed in grade 8 as well as the increasing number of days that Heather had to take 
off of school due to weekly medical appointments. She regained her muscle co-ordination through intensive 
physical and occupational therapy at the Children’s Developmental Rehabilitation Program at Chedoke. 
However, by December of 1997 it was becoming increasingly clear that Heather was in trouble. Her school 
attendance was very irregular and, although she tried, she could not keep up to date on her class work. Her 
psychiatrist at Chedoke strongly recommended that she consider the Comerstone program as an alternative 
to continuing at Sir Winston Churchill. So, with some reluctance and a sense of fear for the future, in 
January of 1998 Heather made the move to Cormerstone. There she met with many wonderful staff 
members who made her feel that she was not unique in her anxiety and depression issues. It was a real 
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“eye-opener” for Heather as she met teens from many different backgrounds with various physical and 
emotional challenges. However, once she made the transition she began to feel comfortable and “at home” 
in this setting. At last, she was being listened to by the teachers and being understood by her peers. Heather 
no longer had to explain what it was like to feel depressed or why she was anxious. She resumed her 
studies beginning with grade 9 math and English. For the first time she was able to work at her own pace 
and this proved to be the formula for success. Her attendance or absences were less of an issue as she could 
take off time for necessary appointments without serious consequences. She attended support groups that 
allowed her to release some of her building tension and unload her wornes about her future. Heather 
completed the year at Comerstone and resumed attendance there in the fall. Soon, all too soon for Heather. 
the time had come to make the transition to the Lawrence program. At first she refused to go. I remember 
all too well the tears and her begging the Cormerstone staff to let her stay. However. there was no place for 
her at Cornerstone as she was ready to move on and they could not offer her what she needed 
educationally. Heather’s first days at Lawrence were very scary and unsettling. She would have much 
rather stayed home than face the busy hallways and all those people! Her transition was very slow and 
carefully monitored by her therapist. First she attended only a few days each week. Then it was increased to 
4 full week, Now she attends everyday with only an occasional “strategic withdrawal”. This semester she 
has undertaken the challenge of her first class in the regular high school system. More importantly, for a 
girl who suffers from social anxiety and depression she has found a support system that works and she is 
blossoming! Her grades and determination to succeed are a testament to the success of this program. 


I don’t tell you all of this to extract your sympathy and make you misty eyed. That kind of help 
we don’t need. What we do need is the Lawrence program. I was most distressed to read the article in 
Saturday’s Spectator. More specifically the idea that simply sending these students back to their home 
schools to be “taught” by a single teacher will solve the problem is without conscience. How are these 
home schools going to handle the increase of up to the 250 full-time students as indicated by Mr. Waters? 
A number of students are in these alternative programs because they cannot function effectively in large 
classes and in the general school population. How is a single room with one teacher and an increase in the 
number of students going to help them succeed? As it is there is barely adequate space at Lawrence for 
those students like Heather who need some quiet time away from others. Are we really to understand that 
the issue here is bus fare? The very fact that there are students travelling across the city to both the Phoenix 
and Lawrence programs indicates the need for these programs. I know for a fact that they cannot 
accommodate the number of students who need the program. A number of those students are already ina 
high school environment which is not conducive to effective learning. Thus, the need for a program like 
Lawrence or Phoenix that are housed somewhat separate from the high school atmosphere. Unfortunately, 
both of these alternative programs are also the catch basin for teens with behavioural problems. I have seen 
with my own eyes during parent-teacher-student reviews the disruptive behaviour with which the Lawrence 
staff must deal. I have to ask why a program that supports the needs of those who have emotional 
insecurities is also the haven for those that intimidate and cause them school anxiety the most. I can only 
assume that it is one more cutback that does not allow for a place for everyone. These students can give the 
impression that altemmative programs are for the troublemakers and the school outcasts. It is these students 
which make the headlines with their disruptive behaviour. But what about the “Heathers”? Although she is 
unique her situation is not. There are so many like her in the school system. The Lawrence program has 
provided her with the lifeline she needs to make sense of her education. She feels safe there. Is the one 
teacher in the one classroom prepared to have the time to deal with all the range of emotions that these 
students deal with everyday? Will they have the time to call a parent immediately when a student talks of 
suicide? Will they have the time to listen in the first place? 


I work asa teacher ina private school. I understand only too well the reality of cutbacks and of 
lack of funding for programs. It is a reality of our times that what is not deemed necessary or beneficial to 
the majonty is viewed as expendable. However, we are talking about children who deserve the best we can 
give them. We cannot, and with good conscience must not, allow our shortsightedness to close down a 
lifeline created by the alternative programs. 


One of the dilemmas of parenting that I share with my husband is looking past Heather's tears and 
trying to reassure her that “everything is going to be 0.k”. On the one hand I can tell Heather that it is the 
year 2000 and you can be anything you want to be if you set your mind to it. The heartache is knowing that 
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she cannot accomplish what she sets out each day to do within the confines of a school system without a 
Lawrence program. Please give this issue very careful consideration before you vote to shut down the 
alternative education program. Where will these young people go? They will not be able to return to their 
home schools as Mr. Waters so thinks. You will have taken from them the only lifeline for an education 
that they have and the teachers and social workers who work with them day after day to make sense of their 
troubled lives. 


Thank you very much for your time and patience. 


Yours truly, 


ave twibex 


Susan Wilson 

Parent 

Lawrence Alternative Program 
C/o Sir John A. Macdonald 
130 York Blvd. 

Hamilton, Ontario 

L3k 1Y5 
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March 30, 2000 


Judith Bishop 

Trustee Wards | & 2 
Hamilton-Wentworth Board of Education 
100 Main St. W., P.O. Box 2558 
Hamilton, L8N 3L1 


Dear Ms. Bishop, 


Hi, my name is Tanya Hendsbee. I am a student from Lawrence Alternative Program and I am writing to 
you because I am concerned about the possible closing of the program. I have been a student at Lawrence 
for almost two years and it has helped me a great deal. As I am just about ready to leave Lawrence to go 
back into a regular school setting, I strongly believe that it should stay open for future students and I want 
you to hear how the program has helped me. 


I think most of my school problems started in grade 8. My life started to get very stressful and the stress 
was causing me to get physical symptoms. I was throwing up 2-3 times a day and constantly getting 
headaches, which made me miss over 80 days of school. However, I was told I had the ability to do the 
work, so they let me go on to high school. The same thing happened there and after two years I had no 
credits. Then someone told me about the Lawrence Program and I got into it and things started to get better. 


Now that I look back at what happened, I think I found out how it helped; it was like a vicious cycle that 
would not end. I would get sick, miss school, get a lot of homework which would get me stressed out and 
then I would get sick again. What the Lawrence program did was take the stress out of school; it was the 
only successful way to break the cycle. I am very grateful to the program for this and I think it needs to be 
here for years to come. I hope you will take into consideration what I have just told you in making your 
decision about the future of the Lawrence Alternative Program. Thanks for reading this letter. 


Sincerely, 


Jomiys ‘Herdateo 


Tanya Hendsbee 

Student 

Lawrence Alternative Program 

C/O: Sir John A. Macdonald School 
130 York Blvd. 

Hamilton, Ont 

L8R LY5 


cc: Trustees: Eleanor Johnstone, Ray Mulholland, Canon Joseph Rogers, Laura Peddle, Lillian Orban, 
Wesley Hicks, Bruce Wallace, Janice Dewar, Reg Woodworth (Chair), Heather Bullock 
Director: Merv Metier 
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Dear Madam: 


I ama retired secondary school teach 
experience, mostly in Hamilton. For the las 
my career I taught in one of the two secon 
education programs. 


Once again, tne spectre of “closure of these two 
Srosrams is looming . I have heard and read _ about the 
Board’s plan to create, instead, a number of alternative 
education classrooms in some of the secondary schools, each 
one Naving only one teacher in charge. Apparently, it is an 
attempt to save money and to make the programs accessible to 


more students in tne Hamilton-Wentworth region. 
I believe strongly in tne current form of secondary 
Hf 


alternative education in Hamilton, which nvolves 
Withdrawing students who are identified as Suitable 
candidates from their secondary home schools are working 
With ae on both academic subjects and personal issues in a 
smaller, separate setting. By the time students with severe 
Selene OT any, Kine Teach the Srisic stage, ther need 4 
neutral environment, away from the original home school 

Witch in all Jikelincod they had already Seen avoiding by 
aosenteelism. In a smaller, less threatening environment 
they can begin to deal with their problems, make new 
Triends, and develop confidence. 1nere is 42 chance Tor 
them, to see things from a new perspective and realize that 
they also count and that they do fit in somewhere, instead 
ot €ontinuing Eo "feel ost in nes crowd «of a2 regular 


sec ondary Scnool, and eventuality drepoi na out. 

My former pole and I can all remember students we 
have worked with in the ge es education prosrams who 
nad always bdeen identifie in any school tney had ever 
attended as having problems, often both in academics and in 
thei, personal lives, It dis E 
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a wonacerful experience to see 
such adolescents, as a result of a great deal cf individual 
attention, ana nurturing, Tineaelly Start to change, become 
aware of their potential and take responsibility for their 
lives 

Although secondary school based alternative classrooms 
could meet some of the needs of these students, I do not 
think the distinctive environment, created principally by a 
separate location and a small staff who have chosen to work 
as a eam WitLH this wery vulnerable croup of young people, 
Gan be duplicated at a typical secondary school. 


Vols truly. 


Eleie J. Traern 


‘ 
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Elizabeth Purser 

151 Delaware Avenue 
Hamilton, Ontario 
L8M 1V5 


OFFICE OF THE 
APR - 6 2000 


Mr.M.Matier 

Director of Education 

Hamilton-Wentworth District School Board 
100 Main Street West 

Hamilton,Ontario 


DIRECTOR OF EDUCATION 


April 4,2000 
Dear Mr.Matier, 


After reading a newspaper article about the probable closing of the Lawrence Alternative Program I was reminded 
of the impact this institution had on the lives of my two children. In October of 1997 we moved our family to 
Hamilton after many years in Toronto. Both my daughters had been in Ursula Franklin Academy. We moved 
during the teacher’s strike . Unfortunately my children had not been semestered in Toronto and all of Hamilton 
High Schools followed the semester system. This was a problem. They had been off for almost a month because of 
the strike and then the move. We had ruined their lives by tearing them away from their school and their friends 
and now there was place to put until February. This delay in their education and the added turmoil in their lives 
was unbearable. 

I heard from a personal friend in the Hamilton Board about Barb McSkimming and Lawrence Alternative. We met 
with her and learned about the program. This program was ideal for our needs. Our kids could get back to school 
and be able to make up several credits. If such a program did not exist I do not know how we would have coped. 
Please reconsider the closure of Lawrence. There is a staff of very dedicated and caring people who are handling a 
wide variety of kids who can not cope in the regular system. There is a definite need for such a school. It seems 
that children with emotional, economical, psychological or physical needs are being swept under the carpet because 
of Provincial mandates. Those who are most in need are being “ cut back “. 

We are a society that has always prided ourselves in our compassion and care for those who are having trouble 
finding their way. Iam ashamed to see our well established educational system being eroded away so that the 
Conservative government can continue to give the “haves” tax cuts. This is flawed policy. There will be a price to 
pay in the future and unfortunately it will be our children who will suffer. 


If you have any questions please feel free to call at 312-0909. 


ds you for your nD) 


Elizabetl?Purser 


cc Judith Bishop 
Eleanor Johnstone 
Ray Mulholland 
Canon Joseph Rogers 
Laura Peddle 
Lillian Orban 
Wesley Hicks 
Bruce Wallace 
Heather Bullock 
Reg Woodworth 
Janice Dewar 


. 
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OFFICE OF THE 
APR - 6 2000 


DIRECTOR OF EDUCATION 
April 5, 2000 


Mr. M. Matier 

Director of Education 
Hamilton-Wentworth District School Board 
100 Main Street West 

Hamilton, Ontario 


Dear Mr. Matier, 


My name is Danielle Leeman and I am a Lawrence Alternative Program graduate. Thanks to the 
care and support from the teachers at Lawrence, I am now attending Sir John A. Macdonald full- 
time and will be graduating at the end of next year. If not for Mrs. McSkimming and Mrs. 
McCarroll, | would have dropped out of high school a long time ago. They supported me 
through a tough battle with depression and helped me win. Any other school would have written 
me off as an attendance risk and forgotten I existed. The social worker at Lawrence, Diane, 
helped me get into counseling and gave me the courage to follow through with my appointments. 
If the Lawrence program is eliminated, so many things will be lost, especially students like me. 


Through my years at Lawrence I have gone through many hardships and I have grown into the 
mature, respected woman | am now. With the encouragement of my teachers and fellow students 
I have been lucky enough to exceed even my own expectations. I am currently attending full-time 
classes, including two separate co-op placements through Sir John A. Macdonald, as well as 
maintaining a part-time job at the Hamilton Public Library. I would not be here now if not for the 
amazing people at Lawrence and the program itself 


The ability to be somewhere and meet other students who have gone through some of the same 
situations as you, helps build confidence in yourself and your abilities. If you decide to close the 
Lawrence Program you will be losing the best education tool you have at your disposal. No one 
teacher could do the job that is done by the combined staff at Lawrence. The individual attention 
and self-paced approach helped me learn to set my own goals and to realize I could succeed. So 
many students would lose the opportunities that I was fortunate enough to get. This program 


reaches its achievements quietly, usually with little regard or thanks, which is a shame because 
what they do is so worthwhile and important. 


. 
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Mr. Matier aoe April 5, 2000 
From this day on, I will look back at my time with Lawrence as the turning point in my life. The 


people I have met and the friends I have made will be with me forever. I just hope you will give 
the people who follow me that chance as well. 


Sincerely, 


Danielle Leeman 


Cc: Judith Bishop 
Heather Bullock 
Janice Dewar 
Wesley Hicks 
Eleanor Johnstone 
Ray Mulholland 
Lillian Orban 
Laura Peddle 
Canon Joseph Rogers 
Bruce Wallace 
Reg Woodworth 
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Mr. M. Matier 

Director of Education 
Hamilton-Wentworth District School Board 
100 Main Street West 

Hamilton, Ontario 


Dear Mr. Matier, 


I learned of the possible closure of the Lawrence Alternative Program from my sister Danielle, a 
former student of the above program. I see this as a potentially disastrous decision on the part of 
the Board of Education. I know from personal experience how devastating it can be when a 
student is unable to get the guidance and support needed to cope with difficult experiences, the 
very things offered to students of this program. 


I have watched as my sister has grown from a nervous, shy and introverted girl, to the mature, 
outgoing, happy young woman that she is now. Her triumphs through the assistance of the 
teachers and even students of the Lawrence program have been wonderful to see and I am proud 
of the adult she has become. 


I hope you will acknowledge the achievements of this program, and my sister, and continue to 
support the young students in our schools by continuing the Lawrence Alternative Program. 


Thank you. 


Sincerely, 7 
4 i/f f 


Maryanne Leeman 


Cc Judith Bishop; Heather Bullock; Janice Dewar: Wesley Hicks; Eleanor Johnstone 
Ray Mulholland; Lillian Orban, Laura Peddle; Canon Joseph Rogers; Bruce Wallace 
Reg Woodworth 
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Points to consider: eine i 4 


1. The position is being made that the “remodeling” of Alter Ed. is revenue neutral. 
Assuming this to be true, then what is the real reason for the “overhaul”? 


nN 


The point is being made that schooling in one’s own neighbourhood, is superior to 
deing transported to some other section of the region. And this is true for most of the 
students in our school system. There are however, a large and growing number of 
students, who, for whatever peculiar reasons, don’t want to go to their home school. 
Many are school phobic, some feel victimized, some suffer anxiety in large crowds, 


some feel ostracized, some have been bullied and their home school is the last place 
they want to be. 


G2 


The point is being made that this change is necessary because not all corners of the 
community have access to these Hamilton created models. Presently, the Lawrence 
Program is being attended by four students from Parkside H. S. and one student from 
Ancaster H.S.. In the past both programs have provided for students from Orchard 
Park H.S. and Waterdown HLS.. It might be easy to believe that those programs 
would take students from any school within the region. 


4. There is also a point being made in regards to transportation. Access to the Lawrence 
Program is quite easily dealt with by the HSR even from some of the outlying 
communities. Students unable to utilize this resource could easily hitch a ride in one of 
the many taxis that bring students to the SALEP Program every day. Aren’t we lucky 
that the SALEP Program is in the same building as the Phoenix Program? 


Nn 


There is aiso a point being made that the seven teachers presently working in the two 
programs can somehow be reduced to 7 programs, each being shared between two or 
three schools and that this is an efficient replacement of the two programs. The flaws 
in this thinking are numerous: 


1) Asingle Alter Ed. teacher is not going to be able to offer the curriculum options 
that a team of teachers can offer. 


it) A team approach offers greater advocacy for the students. Students are not 
deemed unacceptable for the program easily. All teachers in the program must 
reach a consensus. 


Continued... 


BS Ff 


111) Under the existing models there is a greater degree of independence to protect the 
integrity of the program. An individual teacher challenging an inappropriate 
placement (and therefore the wisdom of his or her principal) is less likely to 
happen. Moreover, the “new” school-based Alter-ed. Program(s) will become 
nothing more than retention classes (not that we don’t need them). 


iv) One teacher working across two or more schools cannot provide the necessary 
opportunity for students to realize meaningful gains in their own personal life 
management, which is the first step for most of the students served by these two 
programs. 


6. Miscellaneous: 


1) Why was there not more consultation with the experienced staff in both programs 
and other community support groups, e.g., Cornerstone, Child and Adolescent 
Services, Alternatives to Custody, Probation Services, Group Homes, Adolescent 
Community Care for Coordination of Treatment, CAS, CCAS, etc.? 


11) Wilma’s Place, the separate board’s interpretation of Phoenix and Lawrence, will 
continue to operate out of the old Cathedral Boy’s School and siphon off the 
many students we could and should be serving. 


111) The role of the Social Worker in these programs is invaluable in dealing with the 
personal crises of these students and in liaising with the many community 
agencies that bear some impact on their lives. Presently the Lawrence Program 
enjoys the allotment of a Social Worker 40% of the time (down from 60% in the 
past), while the new model indicates no Social Worker specifically dedicated to 
these students 


iv) All of the existing staff who have provided the caring necessary to make these 
programs successful have requested a transfer upon the closure of these pragrams 
because they know that the proposed model is not tenable nor suitable for the 
needs of the students. They have been part of a model that worked for “school 
phobic” kids and they do not wish to be participants of a programming that will 
surely fail those most likely to be successful in the existing programs. 


By: Lee Emery 
Teacher 
Lawrence Alternative Program 
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Re es THE HAMILTON-WENTWORTH DISTRICT SCHOOL BOARD 
URBAN EDUCATION COMMITTEE 
MUNICIPAL Thursday, May 4, 2000 
7:00 p.m. AGENDA 7:00 p.m. 
URBAN MUNICIPAL 
1. Call to Order J. Bishop 
2. Approval of the Minutes of April 6, 2000 Pre 
3. Business Arising from the Minutes MAY 08 2000 
4. Approval of Agenda 


GOVERNMENT DOCUMENTS 
DELEGATION: 


5. Calvary Pentecostal Tabernacle re The need to include Judeo-Christian Values in 
the New Sex Education Curriculum 


ACTION ITEMS: 

6. Apollo Program Report C. Reid 
7. Public Relations Report: 2000 and Beyond M. Matier 
8. Global Student Media Program, UNESCO (Verbal update) K. Waters 
9. School Websites Update W. Joudrie 
10. Tabled Motion re Early Learning Advisory Committee Report (Verbal update) CrReid 
11. Physical Education Survey K. Croxall 
12. Educational Assistant Allocation D. Grant 
13. Report of the Special Education Advisory Committee J. Bishop 
14. Staffing Report D. Grant 
15. Special Meeting of the Education Committee J. Bishop 
CORRESPONDENCE: 


16. Letter from the Ministry re Review of ISA Component of Special Education Grant (please 
bring copy from April 6, 2000 Education Committee package) * 

17. Reviewers’ ISA Report (please bring copy from April 6, 2000 Education Committee 
package) * 


DISTRIBUTION: 
18. Letter from R. Woodworth re TRY program 


19. Public Questions for Clarification 


Future Meetings: 


Business Committee May 11, 2000 7:00 p.m. 
Board May 18, 2000 8:00 p.m. 
Special Education Advisory Committee May 31, 2000 7:00 p.m. 


* Please contact the Minute Room if you require a copy. 


MINUTES OF THE EDUCATION COMMITTEE 
April 6, 2000 


Those present: Judith Bishop (Chair), Heather Bullock, Janice Dewar, Wes Hicks, Eleanor Johnstone. 
Ray Mulholland, Lillian Orban, Laura Peddle (arrived at 8:44 p.m.), Joseph Rogers and Reg 
Woodworth. 


Regrets: Bruce Wallace. 
Also present: Michael Teng (Student Trustee). 


In attendance: M. Matier (Director of Education and Secretary), M. Botting (Superintendent of 
Instructional Services), K. Bain (Superintendent of Education — County West), N. Campbell 
(Superintendent of Education — Mountain West), K. Croxall (Superintendent of Education — County 
East), A. Cupido (Superintendent of Plant Services), P. Gillie (Superintendent of Education — 
Mountain East), D. Grant (Superintendent of Business and Treasurer), W. Joudrie (Superintendent of 
Education — City East), C. Reid (Superintendent of Education — City West) and K. Waters 
(Superintendent of Education — Secondary West). 


The Chair called the meeting to order at 7:04 p.m. 


2. _Approval of the Minutes of March 2, 2000 
It was moved by J. Rogers: That the minutes of March 2, 2000 be approved. 


CARRIED. 


3. Business Arising from the Minutes 
Nil. 


4.__ Approval of Agenda 
Attention was drawn to the lay-down additional correspondence. 


It was moved by L. Orban: That the agenda be approved, as amended. 
CARRIED. 


DELEGATION: 

5. __(a) “Marriage — Foundation or Failure” 

The Chair introduced J. Enos. Prior to the presentation, J. Bishop remarked that in light of educational 
legislation and the Ministry’s mandated programs, the Board could not promote one value (for 
example, marriage) over another. 


J. Enos reviewed the submission, drawing attention to the highlighted areas and the Hamilton- 
Wentworth Family Action Council’s recommendations to the Board regarding relationships and 
marriage in Elementary, Middle and High School programs. 


Trustees Johnstone, Dewar and Orban expressed their appreciation to J. Enos for the presentation and 
his considerable efforts. 


In response to E. Johnstone’s question, J. Enos believed this issue could be incorporated into the school 
curriculum through the health and physical education programming. 
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When the Chair asked the members how they wished to deal with the presentation, 


It was moved by E. Johnstone: That the Rules of Order be suspended by a two-thirds 
majority to consider the matter immediately. 
CARRIED. 


It was moved by E. Johnstone, seconded by J. Dewar: That the presentation of “Marriage — 
Foundation or Failure” be directed to the Minister of Education and a report come back to 
this Board asking for input as to how the curriculum can be improved to reflect the state of 
healthy families. 

CARRIED, 7 IN FAVOUR, 2 ABSTAINED. 


The Chair then thanked J. Enos. 


5. _(b) Phoenix Alternative Education Program 


The Chair welcomed S. Frail, student presenter. Noting her intent to present to the Board the students’ 
concerns about the possible closure of the Phoenix Alternative Education Program, S. Frail related how 
she and fellow students have benefited from the Board’s alternative education programs. Emphasizing 
that students fit in well and are quite comfortable with the Phoenix/Lawrence Alternative Education 
programming, S. Frail was hopeful that trustees would consider the best decision for these students, in 
light of their rights for education. 


The members commended S. Frail for the presentation and efforts in bringing the students’ concerns on 
the issue. L. Orban drew attention to the letter, under Correspondence, from S. Frail’s mother who 
likewise expressed her concerns. 


It was moved by J. Dewar: That the Committee extend appreciation and invite S. Frail to 
be in attendance when the matter is discussed. 
CARRIED UNANIMOUSLY. 


It was moved by W. Hicks: That Item 11 — Secondary Alternative Education Review 
Committee Recommendations be dealt with at this time. 
CARRIED UNANIMOUSLY. 


[L. Peddle joined the meeting at 8:44 p.m.] 


S. Frail provided the Chair a signed petition from students reflecting their opposition to the proposed 
closure of the Phoenix Alternative Education Program. 


ACTION ITEMS: 

6. Secondary Alternative Education Review Committee Recommendations 

In presenting the report, K. Waters emphasized there was no intent for the cancellation of this program. 
Describing a concept called committee of schools, he explained that staff will be redeployed to the 
local schools in order to achieve the best way of delivering alternative education and still meet the 
needs of the students. It was noted further that this model would allow school principals to address the 
specific needs of their schools and community. 
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K. Waters stated that the proposed model for alternative education would require a high degree of 
assessment and monitoring to establish baseline data. He stressed that this would enable our board to 
offer this program to a larger student population. 


Expressing his concerns, particularly with the proposal to discontinue some of the alternative education 
programs, R. Mulholland thought the Board should closely consider the key issues prior to introducing 
major changes to a long standing programming. For alternative education, he maintained that offering 
the best model which would meet the students’ needs should be a priority. 


It was moved by R. Mulholland: That the Alternative Education Programs continue for 
September 2000 and evaluation of these programs take place and that a report be brought back to 
the Board. 


In response to the members’ several questions, the following clarifications were offered: 

™ The essential core of existing programs would be the same but enhanced given the deployment of 
resources. In spite of a lack of baseline data, the need for reallocation of existing resources is 
necessary in light of limited funding. This would also make alternative education accessible to a 
larger number of students. 

> With regard to staffing, deployed would involve 42 lines to complement school-based 
programs in 17 secondary schools. There could be a variety of ways to facilitate this, e.g. flex 
time/reduced time scheduling, independent programming similar to Westmount School and the 
Supervised Alternative Learning for Excused Pupils (SALEP) or providing access to Co- 
operative Education (Co-op). Learning Resource teachers may be utilized depending on the 
needs at the school level. 

= Given the (a) financial implications relative to Educational Assistant (EA) staffing, (b) EA 
support in the classroom considered a high priority issue and (c) expectation of no additional 
funding, it would be imperative for administration to plan and operate on the basis that EAs 
would not be there for 2000-2001. The budgetary impact is focused on this year’s operating 
costs. 
For County schools, the program will be provided with staffing attached, including EAs. 

> The number of students in alternative education may not be sufficient to generate the required 
resources; therefore, it would be necessary to develop a community programming concept which 
could result in a process of sharing resources in the future. 


The following suggestions for further review and consideration were expressed: 

© Emphasizing the importance of family, E. Johnstone asked if families affected by the proposed 
changes with alternative education had the opportunity to attend the meetings of the Alternative 
Education Review Committee. She stressed the significance of parents’ input on issues 
involving the education of their children. 

> Perceiving that student needs could vary from school to school and one learning concept may suit 
one school but not the others, H. Bullock saw the need for an effective transition plan for the 
implementation process. 

> R. Woodworth was concerned that the approval of the motion would be to the detriment of 

school-based programs which would operate without EA support, particularly in County schools. 

W. Hicks cautioned that the motion would delay a key issue, 1.e. the budget process. 

L. Peddle opined that the bottom line should be the Board spending prudently and offering the 

best program for its money; she felt this may be the best option to take. L. Peddle also expressed 

her concern with the composition of the review committee, believing it should have been more 

detailed, particularly on where people came from to show the representation diversity for this 


GU 
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committee. [K. Waters advised of the lack of interest to participate in spite of the invitation 
extended by our board to the community. ] 

Drawing attention to Recommendations 4 and 5, L. Peddle felt the order should be reversed, 
suggesting further that the timeline for the report be a month earlier. 

> J. Dewar would like to see the evaluation of those schools with ongoing development for 
alternative education. 

>  L. Orban was supportive of a fair evaluation process for existing alternative education programs 
across the system. Believing there are a variety of ways to offer this programming, she hoped 
that the EA support would continue for the County schools. 


R. Mulholland accepted J. Dewar’s suggestion of including parents’ input as a friendly amendment to 
the motion. 


At this point in the meeting. J. Bishop requested R. Woodworth to assume the Chair. 


Being a trustee representative to the review committee, J. Bishop affirmed the success of some 
programs utilizing the congregated model, e.g. Jackson High, SALEP and those offered at County 
schools. She felt, however, that the report should have included the number of students accessing these 
programs. 


J. Rogers called the question and it was CARRIED UNANIMOUSLY. 


R. Mulholland accepted L. Peddle’s request to incorporate a friendly amendment of the report having 
“clear and measurable outcomes and timeline for the report to the Board by March 2001”. 


J. Bishop resumed the Chair. 
The motion, as follows, was put to a vote and was CARRIED UNANIMOUSLY: 


It was moved by R. Mulholland: That the Alternative Education Programs continue for 
September 2000 and evaluation of these programs take place and that a report with clear 
and measurable outcomes and including parents’ input be brought back to the Board in 
March 2001. 


7. _Family Studies and Design Technology Programs at the Grade 7-8 Level 
K. Croxall provided an overview and then introduced Janet Van Duzen, Ontario Curriculum 


Consultant, who reviewed the details of the report. 


It was moved by L. Peddle: That The Hamilton-Wentworth District School Board eliminate the 
non-mandated Family Studies and Design Technology (Industrial Arts) programs in county 
schools and concentrate available financial resources on enhancing the Grade 1-8 Science and 
Technology curriculum, particularly at the Grade 7 and 8 level. 


Although appreciative of the extensive report, several trustees expressed the following concerns and 

suggestions for further review: 

= The recommended action would deny students the opportunity for choice, particularly basic and 
life skills training. 


° 
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> Teachers for these courses (specifically in Grades 7 and 8) are “specialists” and eliminating these 
programs in county schools could impact on curriculum expectations and quality of 
programming. 

™ It may be beneficial to review and consider the expansion of existing Family Studies and Design 
Technology programs to provide the students with a variety of alternatives. 


In response to questions, the following clarifications were offered: 

> Expanding the existing programs, particularly in City schools, could be costly in terms of 
compliance to government regulations, the need to retrofit classrooms, adding portables, 
refurbishing and equipment costs. Some schools continue to offer these programs either as 
modified, elective or industrial arts courses. 

= Given the limited resources and lack of sophisticated equipment, the design process is key in 
meeting curriculum expectations. The new programming will provide the students with better 
problem-solving and higher thinking skills. 

= Sufficient number of learning kits will be developed to reduce the purchase cost for these 
materials to the schools. 


Trustees Peddle and Hicks voiced their concerns with the financial implications of continuing these 
non-mandated programs. W. Hicks recalled this was a budget issue at the former City board in the 
past. Noting assurances from staff that curriculum outcomes would be realized as expected, he urged 
the members to be fiscally responsible while providing equity for students across the system. 


The motion was put to a vote and was LOST, 4 IN FAVOUR, 6 OPPOSED. 


It was moved by R. Woodworth: That administration bring back to the Board a multi-year plan to 
re-instate Family Studies and Design Technology programs. 


Recalling the earlier discussion about marriage and family values, E. Johnstone believed this could be 
an opportune time to bring back family studies in the schools. 


Trustees Orban, Peddle and Hicks voiced their opposition to the motion. W. Hicks commented that 
approving this motion would only raise people’s hope given that our board does not have the funds to 
support these programs. 


J. Dewar called the question and it was CARRIED. 


To the motion, LOST, 5 IN FAVOUR, 5 OPPOSED. 


8. The 2000-2002 Hamilton-Wentworth District School Board EQAO Action Plan_for 
Improvement 
It was moved by L. Orban: That the 2000-2002 Hamilton-Wentworth District School 


Board EQAO Action Plan for Improvement be approved. 
CARRIED. 


9. Early Learning Advisory Committee Report 
C. Reid provided an overview and introduced the following presenters: Lynn Howarth, Consultant — 


Early Childhood Education, Doug Baker, Principal of Hess Street and Central Schools, Bev Lasky, 
Kindergarten Teacher — George R. Allan School, Penny Mitton, Kindergarten Teacher — Prince Philip 
School and Dana Atkinson — Highland School Council. 
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It was moved by J. Dewar: That the Board provide Junior Kindergarten Programming 


in the following schools: 


Balaclava Mountain View 
Central Park Norwood Park 
Guy Brown Rousseau 
Mary Hopkins Tapleytown 
Millgrove Winona 

Mount Albion Yorkview 


In reply to H. Bullock’s query, C. Reid indicated that past practice had impact on the committee’s 
recommendation to expand the JK program to the above 12 schools. 


L. Howarth noted that, in terms of criteria, the proposed half-day JK program would be similar to the 
model utilized by the separate school board. 


D. Grant clarified that the costs associated with facility considerations for the JK expansion will come 
from the 2000-2001 budget, specifically: Textbooks and Classroom Supplies, School Operations and 
School Renewal lines. 


To the motion, CARRIED. 


It was moved by J. Dewar: That, effective September 2000, kindergarten students will no longer 
receive mid-day transportation. 


H. Bullock recalled there was controversy on this issue at the former County. She wondered if 
alternate day programming would be more equitable but would like to see the transportation cost 
implications. 


C. Reid responded that the cost will be about $600,000. 
L. Howarth advised W. Hicks of considerable discussion and community input about this issue. 


W. Hicks commented that parents, particularly those at the City level, should be given the opportunity 
for input, suggesting this motion could be tabled to allow the school councils to review and take this 
recommendation to their council members. 


It was moved by W. Hicks: That the motion be tabled to allow the School Councils to take 
this to their constituents. 
CARRIED, 5 IN FAVOUR, 1 OPPOSED. 


It was moved by H. Bullock: That the Board support a half-day program in schools where 
less than 20% of the school population is bused and 85% of the parents of kindergarten 
children agree to move to a half-day program, with the understanding that mid-day 
transportation for kindergarten students will not be provided by the Board. 


H. Bullock noted her motion changed the 10% figure in the report with “20%”. 


To the motion, CARRIED, 2 IN FAVOUR, 1 OPPOSED. 
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It was moved by R. Mulholland: That Norwood Park School offer Junior Kindergarten 
starting September 2000 given the following conditions: 

(1) the program will be English language Junior Kindergarten and must have a 
minimum of twelve students; 

(ii) parents who register their children in the English Language JK program will do 
so with the intent to register their children in a French Immersion Senior 
Kindergarten program the following year; 

(ii) parents registering their children in the JK program will be made aware that 
English language Senior Kindergarten programming will NOT be available at 
Norwood Park; 

(iv) parents who register their children in the English language JK will be 
responsible for daily transportation as are parents in the French Immersion 
program. 

CARRIED. 


It was moved by R. Woodworth: That the Board support both Blended and Non-Blended 
Kindergarten Programs. 
CARRIED. 


It was moved by H. Bullock: That the Board direct the Early Learning Advisory 
Committee to examine the following points related to Junior and Senior Kindergarten and 
report back to the Board by December 2000: 
(1) the implications of reducing the class size of Junior and Senior Kindergarten; 
(ii) the special support services provided to Kindergarten students; 
(iii) the links to the Early Identification Policy 
(iv) the standards related to: - parent communication 
- equipment and facilities 
- blended classrooms 
- noon period supervision 


(v) the procedures for ongoing program review and professional development. 
CARRIED. 


Noting the time to be 10:30 p.m., 


It was moved by E. Johnstone: That the meeting be adjourned. 
LOST. 


It was moved by H. Bullock: That the meeting be extended to 11:00 p.m. 
CARRIED. 


10. Draft Accommodation of Personnel Policy 
N. Campbell provided a brief overview and then introduced Sue Mawson, Supervisor — Employee 


Accommodation and a member of the Accommodation of Personnel Policy Committee. 


It was moved by R. Woodworth: That the draft Accommodation of Personnel Policy be 
referred to the Joint Advisory Committee. 
CARRIED. 


Education Committee 8 April 6, 2000 
11. Draft Progressive Discipline Policy 
It was moved by L Orban: That the draft Progressive Discipline Policy be referred to the 
Joint Advisory Committee. 
CARRIED. 


12. Community Involvement Program 
It was moved by E. Johnstone: That The Hamilton-Wentworth District School Board 


receive the Community Involvement Program Information guide for information. 
CARRIED. 


13. Final Version of the School Year Calendar for 2000-2001 
P. Gillie presented the report. 


It was moved by J. Dewar: 


1. That the final version of the 2000-2001 Elementary School year Calendar be approved 
for the Elementary Schools and Section 19 Program in The Hamilton-Wentworth 
District School Board and be submitted to the Ministry of Education and Training. 


2. That the final version of the 2000-2001 Secondary School Year Calendar be approved 
for the Secondary Schools and Section 19 Program in The Hamilton-Wentworth District 
School Board and be submitted to the Ministry of Education and Training. 


3. That the School Year Calendar for 2001-2002 School Year be developed by a Joint 
Committee of representatives from The Hamilton-Wentworth District School Board and 
The Hamiiton-Wentworth Catholic District School Board. 


Noting her opposition to Clause 2, H. Bullock requested that the three clauses be voted on separately. 


Clause 1 was put to a vote and was CARRIED. 
Clause 2 was put to a vote and was CARRIED, 9 IN FAVOUR, 1 OPPOSED. 
Clause 3 was put to a vote and was CARRIED. 


14. Staffing Report — Full-Time Equivalent Positions 
It was moyed by R. Woodworth: That the Staffing Report — Full-Time Equivalent 
Positions as of March 31, 2000 be received for information. 


Stating she would like to see enrolment progression along with staffing in this report, 


It was moved in amendment by L. Orban: That actual enrolment statistics by school be provided 
in the Staffing Report. 


D. Grant reminded members of two reports presented to the Business Committee: (a) Enrolment 
Report [semi-annual reporting] and (b) Class Size Report [annual reporting]. Although it is possible to 
incorporate this information to the Staffing Report, he remarked that gathering the information could 
be a tedious undertaking. 


W. Joudrie clarified for L. Orban that to date only the secondary school information is on the Trevlac 
program and “rolling out” data relating to elementary schools is in progress. Difficulties with data 


@ 
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processing continue because of differing computer softwares in the schools (i.e. some schools are still 
on the SIS system while others continue to use the old Trevlac). W. Joudrie indicated further that it is 
anticipated that Trevlac implementation will be completed by the end of June 2000 for the elementary 
schools and for corporate data by September 2000. 


L. Orban was permitted to withdraw her motion. 


To the original motion, CARRIED. 


15. Board Referral: Ryerson School Council re Allocation of Learning Resource Teachers 

M. Botting advised of the development of draft criteria for the allocation of learning resource teachers 
(LRT) with input from the Principal Advisory Team. She would be prepared to present and discuss 
these criteria with the parents at Ryerson School. 


In drawing attention to the work of the committee and sub-committees in reviewing the role of 
learning resource teachers, M. Botting indicated that a number of criteria and areas. including role 
descriptions from other boards, have been considered. She stated further that a report on learning 
resource teachers will be presented to the June 2000 meeting of this committee. 


L. Orban expressed keen anticipation for the report, particularly in light of issues relating to 
Educational Assistants and the cost implications of Learning Resource Teachers. She would like to 
see a report outlining the role model, allocation/program delivery for these teachers, particularly in 
special education programs. 


M. Botting affirmed that input from the classroom teachers is relevant in the development of the role 
description and allocation/usage of the learning resource teachers in the schools. 


16. Report re Learning Resource Teachers — requested by L. Orban 


Please refer to the preceding discussion on the issue. 


17. Public Relations Report: 2000 and Beyond 
It was moved by J. Dewar: That the Public Relations Report: 2000 and Beyond be received for 


information. 
Noting the significance of the information contained in the report, 


It was moved in amendment by L. Orban: That consideration of the Public Relations 
Report: 2000 and Beyond be deferred to the May 4, 2000 Education Committee meeting. 
CARRIED. 


CORRESPONDENCE: 
Stating that the ISA funding is a contentious issue at this time, 


It was moved by L. Orban: That consideration of the Letter from the Ministry re Review 
of ISA Component of Special Education Grant and Reviewers’ ISA Report be deferred to 
the May 4, 2000 Education Committee meeting. 


R. Woodworth felt that it would not be necessary to reproduce these voluminous documents for the 
next meeting. 


Education Committee 10 April 6, 2000 
To the motion, CARRIED. 


It was moved by E. Johnstone: That the following correspondence be received and filed: 


(a) Invitation from the Advisory Committee for Persons with Physical Disabilities 
(b) Letter from Hamilton SPCA re Humane Education 

(c) Letter from Ontario Federation of Anglers & Hunters re the Hunter’s Guide 
(d) Letters re Phoenix Alternative Education Program from: 


B. Shaw Elizabeth Purser 
T. Frail Danielle Leeman 
Diane Jones Maryanne Leeman 
Susan Wilson Lee Emery 


Tanya Hendsbee Allyson Agnes 
Elsie J. Thorn 


(e) Letters re Family Studies and Design Technology Programs from: 


Georgina Beattie 

The Students of Ancaster Senior Public School 

L. Lemp 

Billi-Jo Todd (Mountain View School Council) 

Janet L. Pierce (Winona Public School Advisory Council) 

Jacqueline Dickson (Collegiate Avenue School Council) 

Dave Murphy (Memorial School Council) 

Susan Stephenson/Cynthia Carroll (Eastdale Parent Council) 
CARRIED. 


DISTRIBUTION: 
Nil. 


Public Questions for Clarification 


A member of the public requested clarification from the Chair on her earlier comment that the Board 
could not support one value over another. Noting parents’ concerns in specific areas like sexual 
education and religious instructions, the person inquired what parents could do to assist the school 
system in responding supportively to family values being taught at home. 


J. Bishop referred to a meeting at Settlement and Integration Services Organization (SISO) where the 
same question regarding upholding one’s values was asked. She clarified that what she meant with her 
earlier remarks was that, in light of different diversities in the school system, it would be difficult to 
reflect all these values in the school curriculum. 


The Chair remarked further that parents can help instill good values among our students by involving 
themselves in the various school activities, e.g. school council, safe school programming and through 
continuing dialogue with principals and staff. 


The Director affirmed that there are many avenues across the system where this type of information 
could be shared/considered. 


Education Committee 11 April 6, 2000 
Expressing similar concerns, J. Enos considered the earlier statement about the Board not being able to 
promote one value over another as contrary to the Charter of Rights and Freedom and the Human 
Rights Code. He noted further that the Education Act provides an entirely different directive. 


J. Bishop clarified that human rights pertain to equal treatment of individuals, adding that Federal laws 
are considered “higher than” provincial laws. 


Adjournment 
It was moved by R. Woodworth: That the meeting be adjourned, this being done at 11:04 
p.m. 
CARRIED. 
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CALVARY PENTECOSTAL TABERNACLE 


139 Wilson Street West, 
Ancaster, Ontario L9G 1N4 
Telephone (905) 648-4544 


The Director and Secretary Merv Matier 

The Hamilton Wentworth Public School Board 
100 Main Street West 

Hamilton, Ontario 

L8N 3L1 


Dear Mr. Matier 


Following the outline of the regulations for delegate presentations, I am requesting the 
opportunity to address the Education Committee on May 4", 2000. 


The Public School Board has recently instituted new curnculum under the growth and 
development section on Healthy living. 


I have examined the expectations in the Ontario Curriculum, Health and Physical 
Education document. After reviewing the Pilot Project curmculum currently in our 
schools, I have noted many concerns with it’s content. 


The Overall Expectations require you to identify the spiritual aspects of healthy sexuality, 
and in this regard the document is deficient. 


I will be presenting and expect to be accompanied by a number of Pastors from the 
Hamilton-Wentworth area churches for this presentation at your next Education 
Committee meeting. 


Thank You for your response 
Raut Miner 

Pastor Harold Minor 

Calvary Pentecostal Church 
139 Wilson Street West 

Ancaster, Ontario 


L8G 1N4 
648-4544 
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Presentation of Harold Minor (Rev. ) 

To the Hamilton-Wentworth Board of Education 

At the Board Meeting of May 4° 7pm . 

Re The Necd To include Judeo-Christian Values in the New Sex Education Curriculum 


It has come to my attention that the Board of Education rejected a proposal made by the f’amily 
Action Council promoting the merits of marriage, on the basis of violation of human nghts, 
protection of minorities and the separation of church and state } wish to speak to each of these 
issues from a religious (Judeo-Chnistian) stand-point. | also wish to speak to the issue of the New 
Sex Ed Curriculum which is being piloted in 48 schools (grades 5 to 8). 


1. Separation of Church and State - Egerton Ryerson, the Father of Canadian Public k-ducation, 
also believed in the separation of church and state, but he did not see it as a bone of cantention 
when setting up Ontario’s education system based on Judeo-Christian principles with the 10 
Commandments as the code of conduct. Ryerson stated that “youth should be furnished with right 
principles as well as with night knowledge. ..the first requisite is the religious and moral knowledge 
of right and wrong, the next is the next is the acquaintance with the history of mankind ” The rule 
of law and our system of government is based on them I think we need to bring the 10 
Commandments back into our schools and live by them 


2 Protecting Minoritics - 1 am not convinced that “minorities” are offended if we teach Judeo- 
Christian family values in our schools In fact, immigrants representing religious groups like 
Muslims, Hindus, Sihks, etc. come from cultures with strong moral values, not tn the least 
contradictory to the 10 Commandments We are trying to protect minorities trom values which 
they in fact respect and cherish. It is what attracted them to Canada in the first place. 


3. Human Rights - We see a nation that has become increasingly antagonistic to the family ove: 
the past 50 years, placing the rights of the individual over those of the tamily unit When we pul 
individual rights ahead of the Judco-Christian definition of family, then we are in trouble Little by 
httle, words like “family” losc their meaning as we assign our own personal definitions. Is it any 
wonder that our children are confused? 


Regarding the New Sex Ed Curriculum, | belicve scx belongs only in marriage. Is the new 
curriculum a list of facts designed to present our children with knowledge, or 1s really a value 
system imposed under the guise of education. It is impossible to impart knowledge without 
imparting values So whose values? I maintain we should get back to the Judeo-Christian 
principles of morality that Ryerson taught and have served us so well over the years. 


Respectfully submitted by 
Harold Minor (Rev) 
Ancaster 


ACTION Pee Nils 


EDUCATION COMMITTEE 
2000 05 04 


The Hamilton-Wentworth District School Board 


Memorandum 
proved for distribution 
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by the Director] 


To: Merv Matier, Director of Education and Secretary 
Signature: A 


From: Chuck Reid, Superintendent of Education 
Malcolm Powell, Supervisor, Social Work Services 


ate: 


Date: May 4, 2000 


Subject: Apollo Report 


Recommended Action 


Moved by , seconded by 


That Apollo continue as a pilot program for the 2000-2001 school year: 

1) the Apollo program will be expanded to sixteen (16) students and will include four (4) potential referring 
schools from City East and City West clusters; and 

2 a program review will be conducted through the 2000 — 2001 school year and a report be presented to the 

Board by March 2001. 


1.0 Rationale 


1.1. The Issue 

Non-Attendance at Elementary School 

e Non-attendance has many possible causes, presents itself in a variety of ways, and leads to serious social and educational 
consequences. 

e Unexcused student non-attendance at school is estimated to be between 5 and 10%. 

© Within The Hamilton- Wentworth District School Board, social workers intervene with non-attending students. At the secondary 
school level, the Board provides a program at the SALEP Centre. No such program exists within the elementary panel. At the 
middle school level. it is estimated that there are more than 100 severe non-attenders or non-attending students. The need for a 
middle school program to interrupt the cycle of non-attendance at an early stage was identified. 


1.2. Response to the Issue: Apollo 
Apollo Proposal 
© Tweedsmuir School identified a distinct group of non-attenders who are under 14. 
e A program was developed at Tweedsmuir School and was funded by a grant from Human Resources Development Canada. 


Apollo Description 

e The Apollo Program is funded from April 1999 to June 30, 2000. 

e The program has served 13 students from Tweedsmuir School. These students have significant attendance and behavioural- 
emotional issues impacting on their school performance. They function well below grade level academically. 

e Key program ingredients include: multidisciplinary staff, flexible program delivery, modified academics, life-relevant curriculum 
(including work readiness and job experiences), parent involvement, social/emotional curriculum and support, and program 
evaluation. 


=— 
1.3. Evaluation of Apollo 6-4 

Qualitative Evaluation 

@ Tweedsmuir staff indicated that the Apollo program is meeting the needs of these high-risk students more effectively than is @ 
possible within the regular school. 

e Apollo staff relayed a number of successes and continued challenges. 

e Apollo parents indicated that they are pleased about the program because they have seen great improvements in attendance and 
behaviour. 

e Apollo students suggested that they like coming to Apollo. 


Quantitative Evaluation 

e Attendance Data 
Apollo students attended more in Fall 1999 (72%) than they did prior to the start of the program (Fall 1998 — 46%). Control] 
students did not improve over time, and in fact attended significantly less in 1999 relative to 1998. 

e Behaviour/Emotional/Academic Data 
Mostly, trends were found to be in a positive direction. The only result that was statistically significant however, was the parents 
improved ratings of their child’s conduct problems. 

e Observational Data 
In a structured classroom observation. students were found to be, on average, compliant 75% of the time. behaving appropriately 
91% of the time, and on-task 85% of the time. 

e Conclusions 
The preliminary data suggests that this program is not related to negative outcomes, and is probably beneficial to these students 
in terms of better attendance and improved behavioural control. These conclusions must be seen as tentative because of design 
weaknesses, small sample size, and missing data. 


1.4 Future Directions 


e To present the Apollo Report to The Hamilton- Wentworth District Schoo] Board and Human Resources Development canada @ 
e To request that consideration by the Board be given to continuing the Apollo program for high-risk, non-attending students. 


A Report 


to 


The Hamilton-Wentworth District School Board 


and 


Human Resources Development Canada 


March 2000 
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APOLLO 


“As a newborn infant he was fed nectar and ambrosia and he at once sprang 
into full maturity” 


NON-ATTENDANCE AT SCHOOL 


There are some students who have great difficulty attending school on a regular basis as 
required. A review of the literature indicates that there are at least six types of 
absenteeism: school phobia, truancy. absence due to illness, parent condoned absence, 
institutionally tolerated absence, and parent approved absence. There are four broad 
correlates to school non-attendance: school-related (academics, school alienation. 
parental experience with school. lack of positive school extracurricular activities. etc). 
behavioural (drugs. antisocial behaviour and activities, disruptive actions at school. 
aggression. etc.). family-related (unemployment, separation/divorce. low income. etc.) 
and personal attributes (poor self-concept, etc.). 


In a study conducted by the London Family Court Clinic entitled Putting A Face on 
Truancy. Leschied and Schnitter indicate: 


“Clearly, in contrast to the general adolescent population, truant youths 
have considerable difficulties within their families of origin and in their 
personal adjustment. Virtually each of the family related risk factors that 
were examined reflected significantly higher scores for truant youth 
contrasted with general population parameters. The data from the present 
study suggests that while a considerably high number of truant youth have 
some form of learning disability, there is also almost 55% of the vouths 
who seems to be achieving academically at school yet are not able to find 
themselves in school on a regular basis. 


In addition, and perhaps most importantly, habitual absence is not a 
condition to take lightly. There are often significant problems underlying 
the disorder and severe consequences (i.e. unemployability, welfare 
dependency, chronic emotional and behaviour problems) to chronic 
avoidance of school. A policy rooted in the realities of who truant youth 
are should reflect the complex etiology that surround these youths.” 


eo) 


APOLLO PROPOSAL 


The Hamilton-Wentworth District School Board is situated on the western tip of Lake 
Ontario in the Province of Ontario and is comprised of 60,000 students who live in rural, 
urban, and inner-city settings. The Board has a significant population living in low 
income/poverty level families that is a correlate to student non-attendance. Compulsory 
school attendance is supported through the Social Work Services department and there is 
a SALEP Centre that provides programming (academic, social, and work 
skills/experience) for 14 and 15 year old students who want an alternative setting to the 
“formal” school experience. 


Tweedsmuir School serves 380 pupils from Grades 6-8 in the downtown core of 
Hamilton. It draws from five feeder schools, three of which have been currently labelled 
as “compensatory education” sites as is Tweedsmulir itself. Within the student population 
is a large percentage of children who experience poverty, unstable life circumstances, and 
conflict with the law. For some of the students, school is not seen as a priority or 
meaningful experience. 


In the fall of 1998, a group of school and support staff met at Tweedsmuir School to 
brainstorm ideas to deal with a significant group of at-risk students who were not 
attending school. 


It was estimated that at Tweedsmuir School up to 50 students were regularly non- 
attenders. In addition. most of the students had additional social problems including 
difficult home situations, conflict with the law, negative peer group and interactions and 
behavioural problems. 


It was decided to propose an alternative program model of education that would include 
reduced school day time, modified academics, social skills, life skills, pre-employment 
skills, technological skills and “real-life, hands-on” experiences. 


The Apollo proposal and program was designed to meet both significant and differing 
student needs by: 


using multi disciplinary staff (teacher, social worker, educational assistant); 
providing flexible program delivery meeting the needs of students rather than 
structured program curriculum (academic student centred learning); 

providing academic links to real life experiences (shop, community visits): 
involving parents in decisions; and 

addressing the social/emotional/behaviour needs of students individually and on a 
group basis (individual counselling, group work). 


See 


Ch x GS 
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In addition, the proposal included a steering committee, and a research component in 
order to: 


1. determine effectiveness for individual students; 
2. evaluate the success of the program/delivery model; and 
3. provide support to the direct program staff. 


In December 1998 a proposal was made to Human Resources Development Canada to 
fund a pilot program at Tweedsmuir School. In January 1999, the proposal was accepted 
for funding by Human Resources Development Canada (HRDC) and the Board supported 
the initiative as a pilot project. Staff were hired and students began the program in March 
1999; 


It was decided to have Apollo at Tweedsmuir School. Tweedsmuir had identified a 
group of students and while there were many more similar students at other schools. it 
was felt that as a pilot we needed to keep the project manageable and to be able to deal 
with issues as they might arise. If the pilot was successful, a review would then look at 
the possibility of recommending it to other schools or further developing it as a system 
program. 
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APOLLO PROGRAM DELIVERY MODEL 


Description of Program 


Apollo is a school! based alternative education program for Tweedsmuir students in 
Grades 6, 7, and 8. The program was created to support non-attending at-risk students 
who may attend Apollo full time or be integrated into some mainstream classes. Apollo 
is designed to attract students to school and to facilitate academic, behavioural, social and 
work readiness skills. 


Description of Student Population 


In general. Apollo students have: 

e significant attendance, behavioural, and social-emotional issues impacting on 
their school performance; 

e experienced numerous school changes, poor school progress, and truancy; 

e had difficulty progressing within the regular classroom environment resulting in 
numerous suspensions; and 

e experienced an unsettled life characterized by separation, loss, trauma, violence, 
poverty, and conflict with the law. 


Program Ingredients 


e staffing — teacher, social worker, educational assistant 
e flexible programming and program delivery 

e clearly specified expectations regarding discipline 
e life skills element 

hands on experiential learning opportunities 
adequate program funding 

e parent/school connection 

e supportive host school 

e behaviour modification plan 

e work readiness program 

e computer lab 

e physical education component 
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@ Description of Curriculum 


The delivery of the Apollo program model can be described as “structure in a flexible 
format”. 


i) Academic 


Ministry mandated curricular outcomes and objectives are modified to facilitate 
learning in an Alternative Education Program. 

Academically. Individual Education Plans provide level appropriate assignments 
and activities which encourage mastery of basic concepts. The program is flexed to 
accommodate group learning and skills are taught and practiced in a cross- 
curricular method. 


ii) Social/Emotional 


Apollo students experience a positive classroom environment. There is a behaviour 
management/modification system focusing on key targeted social skills (weekly and 
monthly Apollo points program and bi-weekly Apollo Access home reports). 
Program staff are role models and provide positive reinforcement and on-site 
conflict resolution. Individual social/emotional support to students is provided by 

Cs) program staff. In a group setting, students are exposed to appropriate social skills 
(e.g. listening. feeling awareness, anger management, co-operation and conflict 
resolution) through teaching. modeling, rehearsal, and reinforcement. On-going 
liaison and support is provided to parents. 


iii) Work Readiness 


The work readiness component of the Apollo program has the following features: 

e interest inventory; 

e = skill aptitude tests: 

© vocational exploration through software programs and exposure to 
workplace environments through job shadowing, on-site visits and work 
placements: 

e linkage between school work, areas of strength and job interests: 

e development of individual work readiness plans; 

e rehearsal of required social skills; 

e exposure to job preparedness skills (workplace expectations. working co- 
operatively, attendance and promptness, responsibility, following 
directions. problem-solving. appropriate language and attire. safety issues, 
etc.): and 

e exploration of entrepreneurial skills and opportunities. 
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Student Assessment Related to Curriculum 
Evaluation of students is broken down into two areas: 


i) Summative Evaluation 
This is the on-going informal evaluation that is a part of every day that all 
program staff monitor. Staff informally take note of how students react or 
manage in any given situation. Methods used to evaluate include: 

observation of student reaction/interaction based on a specific activity; 

listening for frustration/confusion, etc.; 

asking clarifying questions; 

monitoring successes/failures; and 

evaluating the effectiveness of a particular activity. 


ii) Formative Evaluation 
This is the formal tangible evaluation that takes on the form of grading. 
testing. and tracking. Formative evaluation is very individualized due to the 
specific outcomes in each student I.E.P. Specific outcomes or objectives are 
evaluated. 
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Evaluation of Apollo 


A. QUALITATIVE EVALUATION 


i) Tweedsmuir Staff Perspective: A survey of 28 staff at Tweedsmuir School 
yielded 18 responses. Response highlights included: 


44% of staff believed that prior to Apollo, Tweedsmuir School did not 
effectively service non-attending and behaviourally disruptive students; 
61% of respondents believed that Apollo is servicing the needs of these 
students: 23% believed that Apollo does not meet the needs of their 
students: 

staff were divided on the issue of best location — 44% thought Apollo 
should be located at Tweedsmuir School, 38% believed Apollo should 
relocate elsewhere; and 

89% of respondents believed that Apollo students could not be 
successfully integrated into regular classes. 


The impact of Apollo on Tweedsmuir School drew both the following 
responses: 


Successes 


decrease in over all school tension level 

more effective management of high risk students within this program 
improvement in student attendance 

regular classes are calmer/better learning environment 


Challenges 


Apollo students are disruptive in the halls and on school grounds 


ii) Apollo Staff Perspective Successes and Challenges: The Apollo program 1S 
a highly effective alternative education program. The needs of this specific 
population are being met as evidenced by the following successes: 


Successes 


significant improvement in attendance 

improved home-school connection 

students doing academic work at appropriate level, students begin to see 
measurable progress 

some students showing initiative regarding task completion 

students learning about tools and woodworking 

literacy and problem-solving exercised in computer based applications 
team work and appropriate risk-taking active components of physical 
education segment 

increased awareness of potential career options 

student exploration of entrepreneurial opportunities 
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Challenges e 
e re-integration of Apollo students in regular classes 
e negative labels and reputation of these students in school and 
neighbourhood community 
e transition to appropriate secondary placements 


iii) Apollo Parent Perspective: A parent survey was conducted. The following 
anecdotal comments were recorded: 


Successes 
a. liked less formal structure 
a way to do school work and get to high school 
amazing turnaround, wants to come to school 
now ready at home 
children talk about school more 
less violent, higher self esteem 
more school contact 
happy with Apollo staff 


Si ho CG ic: 


Challenges 
e need for more academic focus 
e request for more behavioural control 
e would like a full time program & 


iv) Apollo Student Perspective: Apollo students were given a survey that 
allowed them to express their feeling about the program. Highlights included: 


e 33% of students responded that they felt Apollo staff cared about 
them, and 50% neither agreed or disagreed; 
e 50% of the students believed that Apollo staff is fair, and 33% neither 
agreed or disagreed; 
e 100% of respondents felt that they get along with other students: 
e 67% felt that the rules at Apollo are fair; 
e 100% responded that they like coming to Apollo, the reason is less 
pressure than regular class, it’s fun, they like the staff; and 
e students responded that they would like more breaks. 
When asked what has changed for you since you have been at Apollo, 
students responded: 
e I’ve been doing more work e I’m coming to school 
e My math skills are better e Ican work at my own level 
When asked what they are learning at Apollo, responses included: 
I am learning... 


e Tochallenge myself e Howto prepare for a job 
e How to control my anger e How to be on time 
e How to solve problems e Howto solve problems on the computer & 
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y) Academic Progress Summary: the Apollo staff reports that as of March 15, 
2000: 


e 78% of Apollo students are meeting individual academic 
expectations 

e 44% of Apollo students are exceeding individual academic 
expectations 

e 50% of Apollo students have been able to achieve acceptable 
results working above indicated grade level 

© 89% consistently complete all required daily school work 

e ona weekly basis, 44% attempt to complete extra work for bonus 
marks (extra work is usually more difficult) 
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QUANTITATIVE EVALUATION 


Method 


It was hypothesized that students in the Apollo program would attend school more 
regularly and would show some corresponding improvements in their behaviour, 
self-esteem, relationship to school, and academic performance. There were three 
types of information gathered to evaluate this hypothesis: archival (attendance) 
data, questionnaire data, and observational data. 


i) 


11) 


Attendance Data was gathered from students in Apollo, and from a sample of 
non-attenders in a demographically-similar control school, using official 
attendance registers for 1998 and 1999. The 13 students in the control school 
with the worst attendance records were selected for comparison with the 
Apollo group. Data from September through December 1998, and from 
September through December 1999, was used to represent Before Apollo and 
During Apollo rates of attendance respectively. Clear criteria were used to 
define an absence from school. The data is presented as the percentage of 
time each week that the student was at school when he was supposed to be 
there (e.g., if a student attended two of the three required days that week, and 
skipped the third day, 66% attendance would be recorded for that week). 
Access to this “hard data’, from both the Apollo and control group, is a 
strength of this evaluation. 


Questionnaire Data was gathered from teachers, parents, and the Apollo 
students themselves at four time points during the evaluation: April, June, 
September. and December. There is occasional missing data because of 
student refusals and prolonged absences (e.g. police custody), but overall this 
data provides useful information about the perceptions of key stakeholders. 


Using scales of the Ontario Child Health Study measure, raters completed 
questionnaires about Apollo student behaviour (conduct, oppositional 
behaviour, anxiety, ADHD, and/or depressed mood). Responses were 
compared with local norms for the OCHS. It should be noted that teacher 
behavior ratings are difficult to interpret because different teachers made 
ratings at different times. 


Students also filled out measures of their attachment/commitment to school 
and rated their self-esteem (Student Self-Concept Scale). They also completed 
an academic screening (Woodcock-Johnson-Revised, Wide Range 
Achievement Test — Third Edition) in March and in September 1999. 


Observational Data was collected during the Fall 1999 in order to provide an 
independent rating of behaviour in the classroom. A structured coding system 
was developed and over 80% reliability was achieved between coders prior to 
the observation. 
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Results and Discussion 


Findings from data gathered during the 1999 pilot of Apollo are described 
below. The results must be interpreted with considerable caution given 
the small sample size and other methodological difficulties and uncertainties. 
This kind of evaluation offers some information about changes in the lives of 
these students over time, but cannot rule out other explanations for these 
changes (e.g. maturation). A multi-site controlled trial would be necessary to 
determine whether or not the Apollo program really causes increased 
attendance, better behavioural control and self-esteem, and/or improved 
academic functioning. 


i) Attendance Data 


Apollo students attended significantly more in Fall 1999 (72%) than they 
did in Fall 1998 (46%). This difference was found to be statistically 
significant (p<.001). 


In contrast, Control students attended significantly less in Fall 1999 (46%) 
than in Fall 1998 (55%). Again, this difference was statistically significant 


(p<.05). 


When slopes are considered (see lines in graphs 1 and 2), it looks as if both 
Apollo and Control students are on a downward trajectory in Fall 1998. That 
is, their attendance appears to be getting steadily worse from September to 
December 1998. It seems that for this very high-risk group of students, even 
with usual individualized interventions in place, attendance worsens over 
time. In 1999, while the Control students continue to show this downward 
tendency. the line representing Apollo student attendance looks stable and flat. 
as if the trajectory has positively changed. This hypothesis will be formally 
tested using a growth curve analysis later this Spring. 


li) Questionnaire Data 
a) Behavioural Ratings 
Behaviour ratings by parents, teachers, and Apollo students themselves are 
summarized in Table 1. It is important to note that, prior to Apollo, parents 


and teachers indicated that these students showed problems with conduct. 
oppositional behaviour, and depressed mood that were of clinical proportions. 
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Table 1 — Ratings about Student Behaviour 
Parent, Teacher, and Youth Perceptions 


Parent — Parent — || Teacher — | Teacher - 
Before | After Before | After” 
| | 


Conduct Moderate | Average Mild | Moderate f]/ Average 
Problems Clinical Range ' Clinical | Clinical Range 
Range | | Range Range i 


Oppositional Mild | Average Moderate Mild Average 
Behaviour Clinical | Range Clinical | Clinical Range 
Range Range {| Range 


Average | Borderline f] Average | Borderline f] Average | Average 
Range | Range | Range el Range a 


Range Range 


Borderline | Borderline 
Clinical } Clinical 
Range | 


Depressed / Moderate | 
Mood | Clinical 


i Arrow signs indicate the direction of change, pre-test (March) to post-test 
(December), with low scores (arrow down) being the desired outcome. 


' Behaviour was deemed significantly better, using statistical comparison of 
means. 


° Behaviour was deemed significantly worse, using statistical comparison of 
means. 


> Teacher ratings were made by different teachers. before and during Apollo. 
It is therefore difficult to interpret these findings. 
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As indicated in Table 1, there were only two statistically significant findings in this data 
set. First. it was found that parents perceived their children as showing significant 
improvement in their conduct problems over time (p<.01). So overall, parents rated 
their children as being less mean, aggressive, and delinquent (fewer incidents of stealing. 
vandalism, law-breaking, etc.) over time. This is an important finding in light of recent 
research that shows that grouping adolescent boys for intervention can increase 
delinquent behaviour. It appears that, from parents’ perspective, Apollo was helpful, not 
harmful. 


Secondly, contrary to hypothesis, the teacher who made ratings in December 
suggested that students were significantly more anxious than the level indicated by 
teacher ratings in April. It is possible that students grew more anxious over time as 
gaps in their learning became more apparent in the face of academic challenges. Or, it 
may be that Apollo students were always anxious but only felt safe enough to risk 
showing these vulnerabilities once a level of trust was built with staff. Methodological 
reasons for this finding cannot, however, be ruled out (i.e., different teachers making the 
behaviour ratings at different times). Although not statistically significant, students rated 
themselves as feeling slightly less anxious over time. 


b) Self Esteem 


No change was found in student-rated self-esteem over time. Esteem was rated to be 
average overall at all four time-points. 


c) Relationship to School 


No change was found in student-rated attachment or commitment to school over time. 
This finding is surprising in light of improved attendance and qualitative reports 
suggesting that students are feeling better about school and their relationships with staff. 
It is possible that the measure used was not sensitive enough to detect differences in 
students’ feelings about school. 


d) Academic Progress 


Two different measures of academic skill were administered. In the Spring of 1999, the 
reading and mathematics scales of the Woodcock-Johnson-Revised were given. Because 
administration time was too burdensome for the students, the briefer Wide Range 
Achievement Test was administered during the Fall data collection period (September). 
Standard scores on subtests measuring similar concepts (reading decoding and 
mathematics computation) were compared and no differences were detected over time. 
This is not to say that no academic progress was made over this time period. A 
description of grade equivalents would be misleading, however, given that two different 
measurement tools were used (grade equivalent scores are not comparable across tests). 
Follow-up testing in Spring 2000 using a consistent measurement tool should yield more 
meaningful information. 
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iti) Observational Data 


In a structured observation conducted in Fall 1999 by two independent raters, students 
were found to be, on average, compliant 75% of the time, behaving appropniately 91% of 
the time, and on-task 85% of the time. This is noteworthy given the clinical level of 
acting-out behaviour described by parents and teachers prior to Apollo. 


Summary and Conclusions 
Preliminary analysis of the data gathered during this pilot project suggests: 


e Apollo students attend school more regularly now. 

© Control students do not appear to be attending more this school year and, in fact, 
seem to be continuing their negative trajectory toward early school leaving. 

© Overall. Apollo parents report significantly fewer problems with conduct now. 

© The teacher sees more anxiety among Apollo students than reported previously. 

e Observational data supports the perception that these youth have made progress in 
controlling their behaviour. 


These results have to be interpreted with considerable caution because of the following 
problems: 


e Small sample size (the results may not be representative of all non-attenders, there 
may be insufficient power to detect true differences where they truly exist). 

© Missing data (further reduces the sample size for analyses). 

© Lack of experimental control for some aspects of the project (other explanations 
for positive findings cannot be ruled out without a control group) 

e Evolving program (the program and staffing changed over the course of the year 
so it is difficult to determine active ingredients for replication). 


Despite these challenges. this pilot was very useful from an evaluation perspective 
because it offered an opportunity to experiment with methodology, tools, and analyses. 


Suggested directions for future research include: 


e Development of a manual that details the academic, vocational and social 
curriculum and highlights relationship-building and behaviour management 
strategies, so that the program can be more meaningfully evaluated and replicated. 

e Fine tuning of the relationship to school measure. or development of a new tool. 

© Continued evaluation of this project, ideally using a randomized controlled trial in 
which Apollo programs occur in several sites and participants (intervention and 
control) are drawn from many feeder schools. 


Certainly. for the latter research directions to be achieved, substantial external funding 


would again be necessary. This pilot work puts us in a strong position when making 
application for research grants. 
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FUTURE DIRECTION 


It would appear that we can program as a schooling system to meet the needs of a group 
of high-risk, non-attending students. 


The Apollo program provides a setting where these students can reconnect themselves to 
schooling and maybe even reframe their lives. Without such an intervention, tremendous 
current staff resources (principals, teachers, social workers) are being used with only 
minimal results. It is hoped that this “reconnection” will prevent “dropping out” and 
future societal concerns for social assistance and unemployment. 


We recognize that Apollo has only been a pilot, has served only one school’s population 
and that the research has been time limited and tentative. We also realize that this 
program has been creative in its approach. We believe that it is worth the investment and 
that even more students can be and need to be served in this alternative approach. 


We would therefore suggest that: 


1. the report be presented to The Hamilton-Wentworth District School Board and 
Human Resources Development Canada; 


tO 


Apollo continue as a pilot program for the 2000/2001 school year; 


3. the Apollo program be expanded to sixteen students and to include four potential 
referring schools from City East and West clusters; 


4. research continue to be supported to validate the effectiveness; 

5. the staff continue to refine the program; and 

6. funding be determined for the program in one of four ways: 
1) continued partnership with Human Resources Development Canada; 
11) development of new external funding sources; 
111) reallocation of funding from the four (4) potential home schools use of 


Learning Opportunities Grants); and 
iv) system funding from The Hamilton-Wentworth District School Board. 
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Apollo Staff and Support Personnel 
Staff: 


Gerry Smith, Teacher 
Michelle Bates, Social Worker 
Jean Tomlinson. Educational Assistant 


Kate Power. Social Worker (March 1999 — November 1999) 
Holly Garrett. Teacher (March 1999 — June 1999) 
Ruth Meek. Educational Assistant (part time) (March 1999 — June 1999) 


Steering Committee: 
Al Male. Principal. Tweedsmuir School 
Klara Owen. Vice Principal. Tweedsmuir Schoo] 
Malcolm Powell. Supervisor, Social Work Services 
Chuck Reid. Superintendent of Education 


Dr Kathy Short, Staff Psychologist 
Monica Vicencio. Social Worker 


Ken Bell. Superintendent of Education (January 1999 — September 1999) 

Cathy Scott. Vice Principal. Tweedsmuir Schoo] (January 1999 — June 1999) 

Lori Kyle. Vice Principal, Tweedsmuir School (September 1999 — December 1999) 
Human Resources Development Canada: 

Sheila Schefski. Employment Development Consultant 
Research Support: 

Dr Kathy Short. Staff Psychologist, Research Co-ordinator 

Leigh Moore. Summer Student 

Becky Young, Volunteer 


Thanks: 


“To Sheila Schefski and Human Resources Development Canada for their ongoing 
support: without them this project would not have been possible. 


“+ To the staff (past and present) at Apollo who have worked so hard to make this 
program work. 


“+ To Dr Michael Boyle. Canadian Centre for Studies of Children at Risk. who 
generously offered his time consulting to the Research Team. 


IZ 


b- 2) 
The Hamilton-Wentworth District School Board 
Impact Summary 


Recommended Action: 
That the Apollo Program be funded by The Hamilton-Wentworth District School Board for the 
2000 — 2001 school year unless other funding is found. 


The impact of approving the foregoing recommended action is as follows: 


a Benefits/Expected Outcomes | 


> Will provide an elementary alternative program for non-attending students similar to 
the SALEP program and to similar funding levels required for other “at-risk” or 
intermediate behavioural special education programs. 

> Will provide further evaluation regarding the merits and effectiveness of the program. 

> Will reconnect youth to the school system. 


Yes —No Recommended action is consistent with board beliefs and criteria for 
decision making. 
| aI nn a aes 
Ps Target Audience 
Audience recommended action is expected to impact: 12 + 13 year old non-attending 
students from 4 schools. 
Annual number expected to benefit in any 12 month period: 16 (or more) 


3: Costing detail 
Effective date of recommended action: 


Start-Up Cost 


Operating Cost 


*This year residual 


Operating Cost 
(Next Full Year) 


Permanent Staff: 
Fle= $ $ $ 126,000. 
1 teacher, 1 EA, 1 social 
worker (3/5 time) 
Salary + Benefits 
Supplies 
(description): 
Experiential Learning $ $ $ 5,000. 
supplies & materials 


AA 


Equipment 
(description): 


$ 
$ 
$ 
Accommodation/ 
Transportation 
(description): 
Bus Passes $ $ $ 5,000. 
$ $ $ 
| $ $ | $ 
Total $ $ $_ 136,000 


*This Year Residual = From effective date of recommended action to the end of the current budget year. 
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Impact Summary (cont.) Page 2 


4. Funding 
Source Recommended: 
Classroom, Professional and Para professional, Teacher Assistants (possible Special 
Education) and/or Learning Opportunities. 


Activities/programs negatively impacted by shift of funding: 
re-allocation of classroom dollars could possibly affect the regular classroom. 


Compliance with legislated enveloping requirements: 


Yes No 
Bi Classroom Non/Classroom 
a Special Education 


Board Administration and Governance 
School Renewal/Debenture/New Pupil Place 


[ 
fae 


Date: 


Note: 
impact Summary not required if recommended action is to receive report for information. 
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Public Relations Report: 2000 and Beyond . #7 | Approved for distribution 
| by the Director 


The Hamilton-Wentworth District Scheat Boand 


jate: ON 
TO: Merv Matier, Director of Education and Secretary to the Board 
FROM: Jane Allison, Public Relations Officer 
DATE March 3, 2000 


SUBJECT: Public Relations Report: 2000 and Beyond 


Recommended Action: | 
| 


{ 


Moved by 


| That the Public Relations Report: 2000 and Beyond be received for information. 


RATIONALE: 
Continued implementation of public relations initiatives will support the Board’s commitment to 


parent and public involvement and partnering in support of staff, student and organizational 
success. 


Forecast planning will include linkage to the Board’s “Commitment to the Community: Beliets and 
Expectations” and the development ot a comprehensive Public Relations Plan. Enhancements to 
current programs and the development of new ones will maintain the focus on the key principles of 
the Public Relations department — public relations counsel, media relations, specialized 
communications, improved student performance and a return on the investment in public relations. 


Appendix I: Public Relations Initiatives 


OVERVIEW 

Public relations can be stated as a management function that supports organizational objectives, 
policies and programs through planned initiatives designed to earn understanding and acceptance. 
In the two years since the previous Public Relations Report, dramatic and fundamental changes 
have been wrought on the former Hamilton and Wentworth school boards as they have joined 
together in amalgamation. Personal tragedies, decreased human and monetary resources, 
unprecedented pressure on the classroom, huge shifts in funding, and many other occurrences, 
changes and demands have honed guiding principles for PR activities and will determine plans for 
the next three vears. As a result, the need to promote and market the merits, image and 
accomplishments of our Board has emerged as a crucial need in the community of Hamilton- 
Wentworth. As part of the Director’s Office, the demands on the department have increased 
substantially as a result of amalgamation. This has been even more challenging, given that the loss 
of the Receptionist position in the summer of 1998 has increased the administrate and telephone 
demands on the Public Relations and Director’s offices to unprecedented levels. 
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There have been many successes in our public relations initiatives. The next phase will be to launch 
a new era for Public Relations in our Board, one that will be solution-based and strategic in 
addressing the PR challenges and opportunites for the new millennium. Strategic communications 
and public relations planning helps all members of an organization understand the goals, beliefs, 
expectations, tactics and preferred future — it helps put everyone on the same page. 


The purpose of this report is to provide a preview of the Public Relations strategies being 
developed and an overview of activities since 1998. The attached Appendix I, Public Relations 
Initiatives, is an itemized list of projects and initiatives implemented by the Public Relations 
department on behalf of The Hamilton-Wentworth District School Board. 


PUBLIC RELATIONS FORECAST FOR 2000 AND BEYOND... 

The nest three years promise to continue the trends of transition and adjustment. The demands on 
the public relations function of The Hamilton-Wentworth District School Board are expected to 
increase to reflect and support the many changes occurring during the transition from two boards 


of education into one. The following are key areas for the focus of the Public Relations department 
in 2000 and beyond: 


* Development of a Public Relations Plan 
The pace of change ts rapid and intense and the development of a Public Relations Plan will be 
a priority to provide mechanisms for effective communications. It is crucial that this Public 
Relations Plan is based upon the Beliefs and Expectations as approved by Trustees; this 
document is the touchstone for all Board activities and the PR Plan will be no exception. 


The Public Relations Plan will also create the framework for a focused approach to proactive 
communications. Building on our already established reputation as a reliable source of credible 
information is the nest step in establishing The Hamilton-Wentworth District School Board as 
a major source for news and educational expertise in the province of Ontario. 


The process for the development of a public relations plan will include the following: 


~ 


7 A communications audit — to evaluate current initiatives and determine opportunities 
for improvement: 

» complete audience analysis — this will determine audience needs and will focus public 

relations efforts properly and efficiently; 

Development of key messages for the Board, based on the “Commitment to the 

Community” document; 


7 Identification of communication strategies, again linked to the “Commitment” 
document; 


V 


7 Development of public relations/communication tactics that will support those 
strategies; areas will include, but not be limited to: 


# processes for media relations, internal communications, external communications 
and publications; 


@ graphic identity standards; 
@ language and style guides: 


# participation in the process to enhance the Board’s website as a communications 
tool. 
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> Methods for evaluation, to determine success and any necessary course correction or 
revision. 
The expected timeline for this Plan will be early 2001. 


Vv 


Linkage to Board’s “Commitment to the Community - Beliefs and Expectations”: 
Public relations planning must be directly linked to the implementation plan for the “Belief and 
Expectations” board-wide. This is the crucial planning piece for ALL Board activities and the 
guiding forces for decisions from the classroom to the boardroom and all aspects in between. 


By linking the PR planning process to the Board’s Beliefs and Expectations, the public relations 
initiatives will provide consistency of message, increased media opportunities and more positive 
results for the Board. 


A complete communications plan to launch the “Beliefs and Expectations: A Commitment to 
the Community” will be developed and utilized to foster a shared sense of purpose and 
common goals by increasing understanding and building support of the Board’s strategic 
direction. 


Media Attention 

The spotlight will continue to be on education in 2000 and beyond. The media, especially print 
media, will continue to be very attentive to the Board. Changes to local media outlets, such as 
The Hamilton Spectator and ONty, will have an impact on media relations with our Board. 
Expansion into provincial and national media outlets will continue. An important audience for 


the Board’s message will be community-based publications, such as the Brabant chain and The 
Flamborough Post. 


A major goal of the public relations department ts to provide and facilitate the provision of 
information to members of the media in a pro-active and responsible way to enhance the 
balance of coverage and public perception of the Board. 


EFLECTIONS SINCE AMALGAMATION 


Public Relations and Communications Counsel: Fulfilling this role has become one of the 
primary initiatives of the Public Relations department. With the amalgamation of the Hamilton 
and Wentworth Boards in 1998, many schools, principals and teachers learned of the availability 
of public relations counsel, which was previously unavailable to them. Increasing levels of 
challenging issues for parents and administrators also increased the need for public relations 
counsel and consulting. 


Working directly with the Director of Education, the Chair of the Board, Superintendents, 
Trustees and Principals, the Public Relations Officer ts supported by the Communications 
Assistant in dealing with controversial and many times extremely confidential issues. Examples 
include suspensions, criminal activity, sexual assaults, Ministry of Education issues, salary and 
union negotiations results, parental custody issues and occupational health and satety concerns. 
Less contentious but equally challenging are areas including EQAO results, Education 
Improvement Commission results, Dangerous Stranger alerts and government relations 
ACTIVITIES. 
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In the role ot counselor, the Public Relations Officer is responsible for advising the Director, 
Chair and Superintendents on public relations/communications strategies and planning, & 
facilitating public relations issues, monitoring public relations effectiveness and providing 

cftective support services to all schools, departments and areas of The Hamilton-Wentworth 

District School Board. 


* Media Relations: Education is at the forefront of media interest. As such, the Board becomes 
the source and sometimes the target for media inquiries and stories. This requires working with 
reporters trom local, regional and provincial media outlets to generate coverage and respond to 
inquiries about The Hamilton-Wentworth District School Board. The expansion of the scope 
of media efforts has resulted in participation in stories with local outlets (Hamilton-Wentworth 
radio stations, The Hamilton Spectator, the Brabant chain - Mountain News, Ancaster Star, etc. 
- and ONty) as well as provincially and nationally through a presence in The Globe & Mail, The 
Toronto Star, The Toronto Sun, CBC Radio and CBC Television. 


The primary goal in responding to queries it to connect the media representative with the 
appropriate official, trustee or employee in order to provide accurate statements and balance to 
the story. Pro-active media contacts were generated on many Board accomplishments, 
initiatives, statt and student achievements, funding issues and salary negotiations. Since 1998, 
the number of media calls has increased by close to 50 per cent, and approximately 15 per cent 
of media cails are recetved by the Public Relations Officer after hours through a paging system. 


* Committee Membership: The Public Relations Officer and the Communications Assistant 
have participated in several committees since amalgamation, proffering the public relations 
perspective through the committee structure. Jane Allison is Co-Chair of the Parent Conference 
Committee and is a member of the Safe Schools Committee, the Waterdown School Name 
Committee and the Floor Representative team at the Education Centre. In addition, 
participation on ad-hoc committees has included several labour dispute committees. Claire 
Vander Beek, Communications Assistant, 1s an active member of the PASS Governance 
Comnuttec, Lunchtime Learning Team and the Parent Conterence Committee. 


* Specialized Communications: The audiences for communications are becoming more 
tocused, with each audience having its own needs and demands. Be it parent groups, 
community interest or media demands - all audiences have a need for very specialized 
information. The Public Relauons Department has accomplished this through the creation of 
specialized communication vehicles such as the Parent Calendar, media releases, the Report to 
the Community, and the Parent Conference. Internally, the department is increasingly providing 
public relations solutions to specific initiatives, such as teacher recruiting, experiential learning 
programs, and special events in collaboration with schools. 


Improved Student Performance: Whatever changes and pressures are being felt throughout 
the organization, the classroom is where everything needs to blend and function at optimal 
levels. The relationship between involved parents and improved student performance is an 
Important Communications imperative, and one that the Public Relatons department works to 
toster. One of the essential questions is “what kind of information does a parent need?”, 
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Proactive media relations, the ongoing success of the annual Parent Conference, and the annual 
Report to the Community have helped provide that information, as well as generating increased 


attention to the successes of our students, schools and employees. 


¢ Return on the Public Relations Investment: In order to serve the demands of the public 
relations function, and to be fiscally responsible, emphasis is placed on the need to maximize 
the public relations investment. This has been accomplished through cost review and multple 
uses of communications programs in order to reach as many audiences as possible. It also 
should be noted that the Public Relations department has continued to seek outside financial 
support for key projects, such as the Report to the Community and the Parent Conference. 
Another key factor to note is that the Public Relations Officer 1s on 24-hour call through a 
pager, providing service whenever assistance ts required. 


As we look at public relations in the year 2000 and beyond at The Hamuilton-Wentworth District 
School Board, we have much to be proud of and yet much to learn as we work through this most 
exciting present and future. Several things are certainly constant: participating in meaningful 
dialogue with all the stakeholders of our Board, implementing public relations initiatives to meet 
their necds and promoting the image of our Board will be the major activities of the Public 
Relations department. 


tn 
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Appendix I 
Public Relations Initiatives and Results 1998 to 2000 


PUBLIC RELATIONS COUNSELING 


* Working directly with the Director of Education, the Chair of the Board, Superintendents, 
Trustces, Principals, the Public Relations Officer 1s supported by the Communications Assistant 
in dealing with controversial and many times extremely confidential issues. Examples include: 

7 suspensions 

criminal activity 

sexual assaults 

Ministry of Education issues 

salary and union negouations results 

parental custody issues 


WON YW OW NY 


occupational health and satety concerns. 

Less contentious but equally challenging are areas include: 
r EBOAQ results 

Education Improvement Commission results 
Dangerous Stranger alerts 


NE ONE ONE 


government relations activities. 


* In the role of counselor, the Public Relations Officer is responsible for advising the Director, 
Chair and Superintendents on public relations/communications strategies and planning, 
facilitating public relations issues, monitoring public relations effectiveness and providing 
effective support services to all Principals, schools, departments and areas of The Hamilton- 
Wentworth District School Board. 


* Leading workshops and in-service events for Principals and teachers on many aspects of public 
relations. 


MEDIA RELATIONS 


Worked with reporters from local, regional and provincial media outlets to generate coverage 
and respond to inquiries about The Hamilton-Wentworth District School Board. This includes 
print, radio and television coverage. Media releases were produced on many Board initiatives, 
accomplishments, staff and student achievements, budget information, funding issues and salary 
negotiations. 

Supported Superintendents, principals and managers in responding to media inquiries, due to 
the dramatically increased scrutiny of education by the media. Appropriate and prompt 
response from schools and the Board ts the result. 

* Point of contact for inclement weather and building breakdown closures. 

The average number of media calls per year has increased from approximately 300 to 450. 


GAC 
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PUBLICA TIONS 

Quickfinder 

~ 28-page booklet; 3,600 copies 

* School listing with name, address, phone and/or fax numbers, principal/vice-principal names, 
location and code, grades and map 

* Trustee phone and ward information, schools by ward, trustee meeting information 

* Federations and union addresses, phone numbers and presidents 

* Summary statistics of staffing and budgets 

¢ List of officials and employees located at Education Centre and the Memorial site 

* PA/Exam/Holiday schedule 

¢ Budget overview 


Calendar for Parents 
~ annual publication distributed to schools in late August; 62,000 copies 


* One-sided information piece with graphics and calendars tor elementary and secondary and 
PEP = : 5 
other information of interest to parents. 


In 1999,.a perforated calendar summiaty was introduced. Parents can tean off the calenaar dates 
to carry in wallets or date books, leaving the main calendar piece on the fridge or bulletin board. 


Report to the Community 

* The Report to the Community is produced each year, and documents The Hamilton- 
Wentworth District School Board’s successes, achievements, initiatives and public 
accountability. 

* Printed in a one-page, broadsheet format in The Hamilton Spectator, the Report was 

reproduced tn a black and Board-blue colour combination that gave visual emphasis to the 

Report. It was supported financially with advertising from the Hamilton Teachers’ Credit 

Union. This strategy permits extra copies to be printed in a two-sided format for distribution to 

schools, employees, parents and the community, resulting in a broader outreach for the 

information. 

Information was gathered from sources throughout the system, including special forms 

completed by principals, superintendents and monitoring by the Public Relations department. 

* The Report to the Community was reproduced in 141,000 issues of The Hamilton Spectator 


resulting in a readership of 297,000, and 1500 additional, two-sided reports were reproduced for 
distribution. 


Recruiting Materials 
* To assist the Human Resources department in the recruitment of teaching staff, documents 
were prepared to protile The Hamilton-Wentworth District School Board. 


Included in the package was a custom-printed presentation folder, fact sheet, maps, school lists 
and community profile. 


to 
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School Directory 


~ double-sided legal-sized sheet; distributed in response to requests for information and for 
occasional statt 


School list with names, addresses, phone and/or fax numbers, principal/vice-principal names, 
location and code, grades and map. 


* updated twice a year. 


Director’s Holiday Cards and Mailing List 
¢ Review current mailing lists, prepare labels and mail. 
In 2000, will implement a procedure for cards to be designed by students. 


St Re eh ey oe ee ee ee ee ee ee ee 
PARTNERSHIP WITH HAMIL TON- WENTWORTH REGIONAL POLICE SERVICE 
~ on-going throughout the year 
* Dangerous Stranger Reporting 
> Participated in the development of an updated protocol with Hamilton-Wentworth 
Regional Police and member of the Separate school board. 
> Take information from school(s) and ensure communication to nearby schools. 
> Relay information from schools to Hamilton-Wentworth Regional Police Service public 
relations department to determine extent of warning to schools and community. 
> There were 33 incidents in 1999, reported and followed-up. 
* Planned crisis responses to more than 25 bomb threats 
* Assault situation at Felker’s Falls, involving Saltfleet Secondary students 
y media relations 
7 community meeting 


7 school response 


ee ee eS SS SS 

PHONE LINES 

* Tracking of phone call numbers began in September 1999. From that time until the end of the 
year, more than 2,600 calls were received in the public relations department. This 1s an 
estimated increase of 30 per cent from the previous year. Increased traffic on the three phone 
lines has produced a corresponding demand in follow-up phone calls and information requests. 


a ee eS eee 


ELECTRONIC MAIL CONTACT 


» As one of two contacts listed on the Board’s website (the other being the Webmaster), 
processed emails from local and international writers. 


* Processed more than 500 letters and requests tor information. 


Neds 
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LABOUR NEGOTIATIONS 


Membership on the ad-hoc labour dispute committee; developing initiatives for Executive 
Council in the event of a dispute situation. 

Devcloped information packages and established a ‘Hotline’ to provide information to the 
public and employces. 

Working with the Chair of the Salary Committee, managed media inquiries and prepared 
releases as negotiations were underway 


PARENT CONFERENCE 


~ on-going planning each year, with the Conference held in November 


Planning and organization of Parent Conference 

Collation, preparation and distribution of registration brochure promoting Conference 
All correspondence relative to sponsors 

All budgct functions 

Collate registration torms 

Arrangements tor keynote speaker 

Compilation, preparation and distribution of speaker biography booklet 

Media relations for event 


SPECIAL EVENTS 


Throughout the year, planning for special events is required at the school or central level. Working 
with the appropriate individuals, the Public Relations Department has participated in the planning 
of the following special events: 


Energy Celebration Event at W.H. Ballard School 
Groundbreaking Ceremony for the new Waterdown School 
Otficial Presentation of the new playground at Hess St. School 
Kindness Chain Campaign (Ed. Centre) 

Year-End Barbecue (Ed. Centre) 


Rockin’ Around the Christmas Tree events (choral sing, floor decorating contest, Kris Kringle 
Coftee Break, food drive — Ed. Centre) 


COMMUNITY RELA TIONS 


Board United Way campaign 
Member, Y2K Communications Committee, City of Hamilton/Region of Hamilton-Wentworth 
Member, Our Millennium Communications Team, Region of Hamilton-Wentworth 


Member, Program Advisory Committee, Corporate Communications Program, Sheridan 
College 


Guest Lecturer, Sheridan College 


EDUCA TION WEEK 


e 


Compilation and distribution of school information to Trustees and media contacts. 
Annual updating of banner. 
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ADVERTISING 


Management of Kindergarten Ad placement in newspapers and on radio. 
Consulting and placement of ads throughout the year as needed, for several departments. 


Wrote copy and supplied art for “Year 2000” Booklet, a supplement on Y2K preparations by 
the Region of Hamilton-Wentworth. 


8 a NO ie 2 re a a 
PHOTOGRAPHY 


Maintain and update photos of Trustees and Officials. 


Catalogue and maintain photographs of students and staff used in printing projects. 
Manage the process of photo permission forms used by schools. 


EDUCATION CENTRE SIGNAGE 


* Design concept and project management of large directory signs in tront and side lobbies. 
¢ Individual floor directory signage. 


Se a SS SSS 


INOUSTRY-EDUCA TION COUNCIL 


* Ongoing liaison with IEC personnel to facilitate sessions and programs throughout the Board 
system. 


* Participation in IEC-sponsored events re: the link between childhood poverty and learning, 
Take Our Kids to Work Day and Partners in Learning program. 
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SPEECHES 


* ‘Prepared specenes, correspondence and remarks for the Chairman, Trustees and members of 
Executive Council. 


VOLUNTEER/BOARD RECOGNITION 


* Identify and order quantitics of Board recognition items, such as lapel pins, logo pens, 
bookmarks and highlighters. 

»  Receive/ process requests for 3,500 Volunteer Recognition certificates and 3,800 foil labels. 
© Order and distribute Volunteer Name badges to schools. 


OUTSTANDING ACHIEVEMENT RECOGNITION 
* Arrange for “outstanding” achievements to receive recognition at Board meetungs. 
* Contact with person, preparation of certificate and remarks for Chair. 


tn 
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THE HAMILTON-WENTWORTH DISTRICT SCHOOL BOARD 


MEMORANDUM 


Approved for distribution 


| 


To: Merv Mater, Director of Education Byeae et 
From: Wayne Joudrie, Superintendent of Educatio Signature: 

Date: April 6, 2000 Date: 

Subject: SCHOOL WEBSITES UPDATE 


Recommended Action: 


Moved by , that the School Websites Update be received for 


informaton. 


Rationale: 


At the February 18° Board Meeting, Trustee Dewar asked a question regarding the use of 
student photographs on School Websites. Comments were made indirectly that schools 
must observe legislaton as it applies to the Municipal Freedom of Informaton and 
Protection of Privacy Act. An update on the current use of School Websites was requested. 


Schools Currently Using Internet Websites: 
Elementary (Total 19) 


See eee ee 

| e Burkholder __ e Collegiate | e Greensville | e Sanford Ave. 
e C.H.Brae e Dalewood e Highview | e Sir W.Laurier 

| e Cardinal Heights | ¢ RedHill/Bagshaw | ¢ Holbrook e Vis. Montgomery | 

|e Central Park e Flamborough Ctr | e Mountainview | 

~ @ Dundas Central — ¢ G.RAllan e Roxborough Park _ 


Secondary (Total 14) 


_e Barton _ e Mountain e Scott Park e Sir W.Churchill | 


e Delta e Orchard Park | _@ Sherwood | e Westdale | 
e Glendale ___e Parkside | « MacNab e Westmount 


ee ee LAC ING Se ee 
e Hill Park e Scott Park e Sir JA Macdonald | 


al 


Current Protocol for Student Photographs on Websites: 
Currently there are no specific guidelines for the inclusion of student photographs on websites. 


Teachers have been trained to create webpages through system training sessions, I.T.C. 
(Information Technology Contact) meetings and independent study. The Board sessions include 
direction to have parents sign a Consent Form (see attached). The I.T. Team has also suggested 
the use of first name with last initial only, as an approach to protect the students’ identity. 


Other Options for Consideration: 
The I.T.Team surveyed other local Boards to determine what protocols they have in place. 
Strategies include: 
1. No individual photo—only team/group photos. 
Students identified by first name only. 
No close up shots. 
All individual photos are “fuzzy”. 
A system person reviews all photos prior to posting. 
A Web Style Guide outlines the rules for use of photos. 


On ie 4 GS eS) 


Future Directions: 


I have reviewed the issue with my Principal Advisory Team and with the Information Technology 
Advisory Committee. Using their input, we intend to create a Web Style Guide for H.W.D.S.B. 
The completed Guide will be shared with Principals and I.T.C.s to ensure consistency. 


att. id a | we 
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The Hamilton-Wentworth District School 
Board 


100 Main Street West 
Hamilton, Ontano 
L8N 3L1 


CONSENT TO PHOTOGR ALE 


In accordance with the Municipal Freedom of Information Act, 1989, | 
consent to have: 


O omy photograph 


(print name) 


Os mychild’s photograph 


(print name) 


to be used in 


and Board publications. 


(to be filled in by the school for parent information) 


Fa Te See oe See 
Signature 


Date 


School/Location 


=: LD) 
ES] 


Motion tabled at the April 6, 2000 meeting of the Education Committee 


Early Learning Advisory Committee Report 


It was moved by W. Hicks: That the following recommendation be tabled to allow the 
School Councils to take this to their constituents: 


It was moved by J. Dewar: That, effective September 2000, kindergarten students will no 
longer receive mid-day transportation. 


+t 
The eee | Senn School Board 
MEMORANDUM 


Approved far 
To: Merv Matier, Director of Education by the Direct 


distribution 
r. 


From: Krys Croxall, Superintendent of Education Signature: 
Date: April 28, 2000 Date: 


Re: Physical Education Survey 


At the January Education Committee, the following motion was approved: 


That the officials prepare a report on the status of the Physical Education 

Programs in The Hamilton-Wentworth District School Board, to find out how much 
physical activity is available to our elementary students, specifically 

A. How often are physical education classes scheduled in a week and for what 
period of time? 

B. Are physical education classes provided by teachers with a physical education 
specialty? 

C. Are other activities to encourage healthy exercise scheduled regularly each week, 
and how many students participate? 


A survey has been prepared for JK to 8 schools, JK to 5 (6) schools and middle or (6) 7, 8 
schools that examines the instructional and the co-instructional program, including special 
event programming. The survey was developed and modified based upon feedback by 
Debbie Sprentz, Special Assignment Teacher, Health and Physical Education, in 
conjunction with other Board personnel and outside agencies (e.g. Canadian Centre for 
Studies of Children at Risk). One of the surveys has been given a trial run in three JK to 8 
schools. The JK to 8 survey is attached. Given the fact that schools did not receive these 
surveys until late April and must be given sufficient time to complete them, trustees are 
also informed that the report will not be available for presentation to the Board until the 
September Education Committee. 


During the trial run, principals reported that the surveys required approximately four to 
five hours to complete accurately with the assistance and consultation of staff; the most 
time consuming aspect of the questionnaire relates to the intramural, interscholastic and 
special event programming as schools do not usually keep detailed or readily retrievable 
Statistical records in these areas. It is expected that an additional 80 hours of Debbie 
Sprentz’s time will be required to compile and analyze the data once the completed forms 
are returned, including the preparation of the report to the Board. 


Although valuable information for teachers, administrators and trustees will be generated 
through this survey (for example, information to guide budget setting and accommodation 
priorities in schools as well as for in-service issues), it 1s also important to recognize the 
resources that must be directed towards the completion of a task of this magnitude. 
Accordingly, during a discussion of the matter at Executive Council, it was determined that 
an Impact Statement be presented to trustees. The Impact Statement clearly demonstrates 
to trustees the need to re-direct existing fixed resources to a review which is not a planned 
component of physical education curriculum implementation this year. 


Physical Activity Programs Survey in H.W.D.S.B. Elementary Schools 
~Information Gathering~ 


9 , 


SCHOOL Total # of students 
JK/SK = & Total # of girls 
(Please check where appropriate) Total # of boys 

Do all children regularly take part in the PE program at your school? 

D Yes 


DD No (Explain - # of students not participating and specific reason(s) e.g., medical) 


Program Delivery 


Indicate with a check how the PE program is delivered at your school. 


classroom teacher with little or no desire to teach PE 
and no formal PE qualifications (i.e., Part I or Part IT) to | | 
their own class 

classroom teacher with some athletic experience but no 
formal PE qualifications (i.e., Part I or Part IT) to their 
own class 

classroom teacher with some formal PE qualifications 
(i.e., part I or part II) to their own class 
teacher with no formal PE qualifications ona “mini- | 
rotary" or exchange schedule 

teacher with some formal PE qualifications (i.e., part I or 


pa _jona “mini-rotary" or exchange schedule 
teacher with no formal PE qualifications on a rotary 


schedule 
teacher with some formal PE qualifications (i.e., part I or | 
part IT) ona rotary schedule | 


qualified PE Specialist (PE University Degree and/or part 
III ministry PE requirements) ona rotary schedule 


Program Delive Grade JK/SK Grade 1-3 Grade 4-5(6) | Grade 6(7)-8 | 


| 
| 


| 
| 
| | 
| 
| 
| 


Are there presently any qualified (university degree/ministry qualified) H&PE teachers on staff who are NOT teaching physical 


HOW OFTEN Grade JK/SK | 
Describe the length of the | 


periods or the number of min. per 
cycle (e.g., 100 min/1500 cycle, or 2 - 
40 min. periods ona 6 day cycle). 

If there are differences | 
between the combined grade 
levels indicate what they are 


education onarotary schedule? Oyes Ono 
If “yes”, how many? 
Explain why 


it oe ee 


Scheduling 


Indicate how often the physical activity portion of the PE program (not including Health) is delivered at your school. 
Grade 1-3 Grade 4-5(6) Grade 6(7)-8 


(e.g., Gr. 1-2 8Omin./1500, Gr. 3 120 | 


rym 5 OO). 


the PE program isn't currently being delivered daily, indicate the barriers that prevent this from happening. 


aS i Os ee ae 
eee SS Se a ee ee 
OS SS a eee ee 


Facilities Naka 


Check the appropriate box(es) to indicate the type of facility at your school for students to engage in physical activity. 


- Indoor & 


D No Gym 

0 Single Gym 

0 Single Gym (Hardwood/Sprung Floor) 
es) Double Gym 

a) Double Gym (Hardwood/Sprung Floor) 


Indicate how effective or ineffective the indoor facility is to meet the needs of your school population. What would you 
require to offer an effective indoor program? 


- Outdoor 

O Tarmac 

DO Painted Tarmac (outdoor games) 

O Green areas (space for free play) 
O Maintained Sport Specific areas 


O Basketball backboard(s) 
0 Baseball diamond(s) 
O Soccer field(s) 
O Adequate space for arunning track (200m. or more) 
Indicate how effective or ineffective the outdoor facility is to meet the needs of your school population.. What would you 
reguire to offer an effective outdoor program? C 
- Storage 
Dunder stage 
D closet 


D equipment room 
D other (explain) 


i 


i 


A quality PE program requires ample storage space that would readily allow enough equipment for all students in a class to 
participate safely in physical activity at the same time. Indicate how effective or ineffective the storage facility is to allow for 
ample eguipment to provide for a quality program. 
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@o-: PE program would readily allow all students in a given class access to the necessary equipment and would enable al! 
c= en to participate safely in a physical education class at the same time. Indicate any barriers associated with equipment 
that prevents this from happening. 


Equipment 


Specific considerations arise when determining the necessary equipment for a PE program; the needs of the students, age 
appropriate equipment, safety concerns, and budget restrictions. A sample equipment list is provided as a reference to check 
your school's current equipment supplies. Circle the piece(s) of equipment that are not available or used, and indicate (unger 


others) any pieces of equipment that are used in your PE program that have not been included on this list. 


| All Purpose | 
| bean bags 
skipping ropes 

variety of balls (e.g., gator skin 
nerf , Koosh, rubber, tennis, 
sponge) 

| hoops 


parachute 
scooter boards 
frisbees 

| scoopball 


plastic bowling 

» catching sets 
flag football belts 
portable scoreboard 
pinnies 
pylons 
safety glasses 
floor markers | 


other | 


Sports Equipment 
soccer balls (variety of sizes and 


types) 
basketballs (variety of sizes and 


types) 


| volleyballs (variety of sizes and 
_ types) 
| footballs (variety of sizes and 


types) 
paddles and racquets (variety of 


| sizes and types) 
| softballs 


bases (indoor/outdoor) 
bats (assorted) 
batting helmets 


| batting tees 
| mushballs 


| goalie helmet and mask 


| goalie gloves 


floor hockey sticks 


| broomball equipment 


weighted high jump rope 


| relay batons 
| shot put (indoor/outdoor) 
| rake 


badminton raquets 
shuttlecocks 


| rhythmic gymnastics ribbons 


other 


Large Equipment 
table tennis table 
tumbling mats 
benches 
mini trampoline 
wall climber 
tressle set 
beat board 
box horse 
floor mats 
wall mats 
rims/ backboards 
volleyball/badminton nets 
volleyball/badminton standards 
floor hockey nets 
landing mat 
highjump crossbar 
high jump stands 
tape/CD player 
ball inflator and needles 
timer (desk) 
other 


Miscellaneous 


basketball nets 
tape measures 


stop watches 
megaphone 
whistles 


nylon or mesh bags 
carts 

storage bins 
plastic pails 

floor tape 

file boxes 

class set of pencils 


other 


OTHER FITNESS/PHYSICAL ACTIVITY PROGRAMS 


There may be other programs offered at your school that allow students to actively engage in fitness/physical activities. These 
could be programs that are offered outside of the regular instructional day or special events scheduled into a regular 

instructional day. A more detailed description of such programs is provided below. Please report as accurately as possible, © 
however it may be necessary to provide approximate numbers in activities that occurred earlier in the year or are predicted to 
happen before the end of the school year. 


Intramurals 

-organized recreational program within a school providing opportunities for all students to have fun while 

being active. 

CATEGORIES 

Leagues-Participants are usually grouped in teams of varying sizes, depending on the activity. The activity is scheduled so that 
groups compete with each other on a regular basis for a certain period of time. 

Clubs-Participation in clubs is usually less “group-structured” than in leagues. Clubs provide opportunity for long term 
instruction, recreation, and/or competition. Activities may be an extension of the instructional program or ones not normally 
included in class. 

Self-directed activities-Generally, those activities in which students participate on their own initiative in their free time 
(recess, noon, before/after school). The school provides the necessary facilities, equipment, and encouragement to help 
motivate students fo participate in and enjoy physical activity 

Special days-Large numbers of students from various grades, staff, and possibly parents, involved in active physical 
participation 

A) CO No intramural program provided (if checked, move on to next category) 


B) O Intramural program offered (if checked, complete next section) 
Intramural Activities Volunteers Participating | Population | Total # Total # of | Total # Total # of 


wee | regularly involved | Grade Levels | Co-ed/ of Girls Boys of articipants/ 
(list the physical activities) is By Same Involved/ reoWeds hours oa # from 
scheduling and Sex Total Total involved on targeted 
operating these (girls/ targeted | targeted physical audience 
programs boys) female male activity task 
| (collectively) population | population | 
Leagues 
| Gr. 4,56 Co-ed 34/80 52/100 10 hrs. 86/180 


e.g., lunch time soccer league 


| DAdministrator(s) 
OTeacher(s) (PE 
specialist) 

| OTeacher(s) 

| OSupport Staff 

| OParent(s) 

| OCo-op 
Student(s) 
DOlder students 
for younger 
children’s 
activities 


Clubs 


e.g.. after school gymnastics club 


Gr. 6,7,8 Girls 23/323 na 14 hrs. 23/674 
| DAdministrator(s) | | 
OTeacher(s) (PE 
specialist) 
OTeacher(s) 

| OSupport Staff 
| OParent(s) 

| OCo-op 
Student(s) > 
OOlder students | 

| for younger 


| children’s | 


activities 


(collectively) | population | population 


_ Self-directed Activities 
e.g., 100 km. Running club 


Special Days 


e.g., Jump Rope for Heart 


Intramural Activities 
Continued 
‘@” physical activities) 


Volunteers 
regularly involved 
in organizing, 
scheduling and 
operating these 

programs 


OAdministrator(s) 
OTeacher(s) (PE 
specialist) 
OTeacher(s) 
OSupport Staff 
OParent(s) 
OCo-op 
Student(s) 
OOlder students 
for younger 

| children’s 
activities 


Gr. 


76 


OAdnministrator(s) 
OTeacher(s) (PE 
specialist) 
OTeacher(s) 
OSupport Staff 
| OParent(s) 
OCo-op 
Student(s) 
OOlder students 
| for younger 
| children’s 
activities 


((-5 


Participating 
Grade Levels 


120/268 


| 2 hrs. 


Population | Total # Total # of | Total # Total # of 
Co-ed/ of Girls Boys of participants/ 
Same Involved/ | Involved/ hours Total # from 
Sex Total Total involved on targeted 
(girls/ targeted | targeted physical audience 
boys) female male activity task 
Co-ed 24/275 10/235 50 hrs. 34/510 
| 
| 
| | 
| Co-ed 200/250 


| 320/518 


Interscholastics 
-extra-curricular activities to provide students with opportunities to participate in organized sport in competition with other 
schools. (i.e., School Teams) 
A) O No interscholastic program provided (if checked, move on to next category) 
Interscholastic program offered (complete next section) 


ae | 


LJ 


B) 


lI- 6 


| Participating 
Grade Levels 


Interscholastic 
Activities 


-E.g., Volleyball-Girls - e 


_ Cross Country-Boys 


| Coach(es) 


OAdministrator 
O Teacher 

| OParent 
OCo-op student 


| Coach has 

| Sport specific 

additional 

qualifications/ 

experience 

| (indicate with 
a check) 


| 


Total # of 
Students 
| Participating 


Approximate 
total # of hrs. 
involved in 
practices & 
games in regular 
board league play 


Approximate 
| total # of hrs. 
involved in 
games and 
tournaments | 
outside of regular 
board leag 


Cross Country-Girls 


Volleyball-Boys 


OAdministrator 
OTeacher 
OParent 
OCo-op student 


OAdministrator 
| OTeacher 
_ OParent 


_Volleyball-Girls 


OCAdministrator | 


O Teacher 
| OParent 
OCo-op student 


Indoor Track - Co-ed 


OAdministrator 
O Teacher 
OParent 
OCo-op student 


- Basketball-Boys 


, DAdministrator 
OTeacher 
OParent 
OCo-op student 


Basketball-Girls 


OAdministrator 
O Teacher 

, OParent 

| OCo-op student 


| 
OCo-op student | 


Swimming-Co-ed 


3-pitch-Boys 


3-pitch-Girls 


OCAdministrator 


| OTeacher 
OParent 


OAdministrator | 


| OTeacher 


| OParent 


| DAdministrator 
O Teacher 
OParent 


| 


OCo-op student 


| Soccer-Boys 


| OAdministrator 


| OTeacher 
OParent 


| 
| 
| 


OCo-op student | 


| 


_OCo-op student | | 


| 
| 


| 


ila, 


Approximate 
total # of hrs. 


—E 


| 
| 
| 


Interscholastic Participating | Coach(es) Coach has Total # of Approximate 
| Activities Grade Levels Sport specific | Students total # of hrs. 
| additional Participating | involved in involved in 
| 9 Continued qualifications/ practices & games and 
experience games in regular tournaments 
(indicate with board league play | outside of regular 
a check) board league 
Soccer-Girls DAdministrator 
OTeacher 
OParent 
Co-op student | 
| Track & Field-Co-ed Epomne tater | 
| | O Teacher 
OParent 
am OCo-op student 
Other | OAdministrator 
| | OTeacher 
OParent 
ae | Bee ctio cet | eee bet ee 
Other | OAdministrator 
| OTeacher | | 
| OParent | 


| 2Co-op student | 


ee ne eee ee eee eee ee ae oan eas 
eee ee ee ee el 


Additional Comments/Concerns: 


l-¥ 
Ontario Curriculum - Directions '98 - 2000 


Focus: Excellence in student performance and 
in instructional practice. > 


Deere en NON NIE SS SS PENI SS se NS SEAS AS 


Major Initiatives: 1998 / 1999 


Major Initiatives: 1999 / 2000 


awareness => awareness and beginning implementation we 
im > t | all expectations are routinely taught 
|= Ne 0 plan is reviewed and refined 
es | ° integration across subjects and strands is 
| a | commonplace 
i= | ts) few. if any obstacles remain 
= : 0 teaching and assessment strategies have 
ch as a Second awareness => awareness and beginning implementation become vaned and appropnate 
| 
guage: Core French © | 
| | Full Implementation 
actions 
: : .) all units ‘ modules / themes - topics have been 
awareness awareness and beginning implementation | aligned with the expectauons of the cumrmculum 


partial implementation 


beginning and partial implementation 


i 


partial implementation 


partial implementation 


Consolidation 


) integration across strands and subjects has 
occurred frequently 

plan for on-going implementation 

most obstacles have been overcome 

a vanety of assessment strategies utilized 
strategies for refining specific areas of the 
curriculum are identified 


oooo 


Partial Implementation 


actions: 

revised and piloted units are implemented 

on-going in-service is attended and requested as neede: 
plans for full implementation are finalized. with 
inclusion of parental input 

obstacles are eliminated systematically 

integration with other new cumncula has begun to occur 
assessment strategies are reviewed and refined 


ooo 


coo 


ce and Technology awareness and beginning implementation | => beginning and parual implementation 
= Beginning Implementation 
a4 actions: 
=> - o sample units are developed and piloted 
i) select existing units are revised to align with expectations 
History awareness and beginning implementation |=> beginning and parual implementation outlined in various strands 
“! o on-going in-services are amended and requested 
Ti = o implementanon plans are refined. with inclusion of 
— | parental input 
=> 6 obstacles to overcome are noted 
vy} some new assessment Strategies are employed 
.) . . . . | o . . 
1 -Based awareness and beginning implementation = beginning and partial implementation 
x Awareness 
" i= actions 
tk . | 0) document ts studied 
fe ¥ * > ) changes from previous cumnculum are identified and an 
r iculum informal zap analysis is performed 
= — - ) in-services on documents dre attended 
- ‘ t) new methods of assessment are considered 
G ° plans for beginning implementation are established 
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The Hamilton-Wentworth District School Board 
Impact Summary 


Recommended Action: 


The impact of approving the foregoing recommended action is as follows: 


Benefits/Expected Outcomes ™ 

> Information useful to planning quality physical education programs to improve 
student fitness 

> Information to inform budget and accommodation planning available 


tal Yes 7J No Recommended action is consistent with board beliefs and criteria for 
decision making. 


a Target Audience = elementary students, teachers, administrators 

Audience recommended action is expected to impact: 

Annual number expected to benefit in any 12 month period: 
eee ee el 
3. Costing detail > 

Effective date of recommended action: 


| Start-Up Cost Operating Cost Operating Cost 
on (*This year residual) (Next Full Year) 
Permanent Staff: 
1 1 Special Assignment Teacher $ 6,500 
=| 116 administrators (see below) | $ 23,200 — 27,840 
=:| Temporary Assistance: 
.”| Supplies: 
printing, paper $ 100 
Equipment: 
Accommodation/Transportation: | 
Total | $ 29,800 — 34,440 


‘This Year Residual = From effective date of recommended action to the end of the current budget year. 


1 Special Assignment Teacher: 40 hrs (pre) + 80 hrs (post) preparation = 120 hrs ~ approx. $6500 
416 administrators: 116 x 4 hrs = 464 hrs x $50 to $60 per hr = $23,200 - $27,840 
Does not include superintendent time 
ee 2 ee a 
4. Funding 
Source Recommended: 
Activities/programs negatively impacted by shift of funding: work on other duties of 
Special Assignment Teachers, principals and staff members delayed or neglected 


Compliance with legislated enveloping requirements: 
Yes NO 
ay | Classroom Non/Classroom 
Oo SI Special Education 
ol | Board Administration and Governance 
im TJ School Renewal/Debenture/New Pupil Place 


Date: March 28, 2000 


ff Ip Education Committee 
The Hamilton-Wentworth District School Board 


Memo Approved for distribution 
by the Directot. 


Signature: 


To: Merv Matier, Director of Education and Secretary 

From: Don Grant, Superintendent of Business and Treasurer ce 

Date: May 4, 2000 - 
Re: Preliminary 2000/2001 Educational Assistants Budget Calculation 


Recommended Action: 


Moved by: 


That the Preliminary 2000/2001 Educational Assistants Budget Calculation report be received for information 
purposes. 


Rationale: 


Based on current staffing levels, E.A. costs for the 2000/2001 school year are projected as outlined in Schedule A. 
Should the number of full-time equivalent positions be maintained into the next school year a budget deficit of 
$1,380,000 is projected for the E.A. expenditure category. Of this amount, $550,000 is directly attributable to the 
Ministry's “OMERS Reinvestment” change to the funding model effective September, 2000. This change was first 
announced on March 9, 2000 and the basis of calculation disclosed on April 7, 2000. 


OMERS Reinvestment is described by the Ministry as the reinvestment of funds arising from the OMERS 
employers’ contribution holiday. OMERS (Ontario Municipal Employees’ Retirement System) is the pension plan 
for many non-teaching employees of school boards, such as E.A.s, custodians and administrative staff. The OMERS 
pension plan currently has a full pension contribution holiday and employers’ contributions will be recovered from 
school boards and reinvested in funding improvements for 2000/2001. 


This issue will also have significant impact on the following expenditure categories: 
« Professional/Para-Professional 

* School Secretaries 

¢ Board Administration 

¢ School Operations 


The E.A. budget will continue to be a significant challenge for the Board in 2000/2001 and Executive Council is 
currently wrestling with this issue. Executive Council’s recommendation regarding this area, developed within the 
context of the full budget consideration, will be highlighted as part of the budget presentation. It is anticipated that 
the following approaches will need to be pursued in order to address the E.A. dilemma: 

¢ reduction in E.A. casual/supply coverage 
* priority allocation of E.A. assignments 

¢ transfer of funding from other areas 

¢ reduction of FTE 

¢ monitoring of current ISA 2 and 3 claims process. Oe: 


aN 


DG/Gde] 
attach. 


la 
Schedule A be 


The Hamilton-Wentworth District School Board 


Educational Assistants 
Preliminary 2000/2001 Budget Calculation 


Esl: 380.0 
Salaries 9,199,000. 
Casual/Supply Coverage 5% 453.000. 
Benefits 2,363,000. * 

12.015.000. 

© 

Funding 10,635,000. 
Surplus (Deficit) (1,380,000.) 


* Includes $555,000 regarding OMERS calculation 


April 28. 2000 & 
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Memo 


April 2000 
To: | Members of the Education Committee 
From: Special Education Advisory Committee. 


Re: Special Education Concerns. 


“Recommendation: That SEAC request The HWDSB to consider the | 
| following report, and that an interim report on progress on meeting the 
| report’s recommendations be received by SEAC by December 2000 with a 

| final report by March 2001. 


Background 

The Education Committee of the Hamilton-Wentworth District School Board has passed a 
motion that the Board approve. in principle, that the special learning needs of all students. 
wherever possible. be addressed within the home school. This action provides an opportunity for 
the HWDSB to examine the manner in which Special Education is delivered in this Board. 


It is recognised that there are excellent teachers, schools and programs in the HWDSB. They are 
committed to understanding and meeting students’ needs, recognise individual difficulties, and 
work with their parents and other professionals as their partners. However, not all schools and 
programs are like this. 


The following recommendations build on existing best practices within the Board and will result 
in clear Board-wide expectations regarding special education students. 


Issues: 

The following issues are long standing: 

1. Schools welcoming and including all children. 
The appropriate use of educational assistants. 
Appropriate educational programming 


W WN 
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Special Education Concerns 


Background 

It is important that the Hamilton-Wentworth District School Board recognize that parents do not 
forget about unpleasant occurrences once they are over. They talk about them to those who have 
children with similar difficulties. As one parent said "Incidents stay with us" and " There is a 
build up of one thing after another". "Parents learn to anticipate trouble" so that " Anxiety gets to 
a breaking point." For some parents this stress may result in ill health and losing employment. 
Some parents believe that by the time their child reaches middle school parents disappear as 
they can no longer find the energy to challenge the Board to provide the services they desire for 
their children. Or they may go to the Separate School Board where at least they feel their 
children will be welcomed and included in the life of the school. These unresolved issues create 
a climate of distrust among parents, schools and the school board and may lead to a loss of 
students to the co-terminous Board. 


[. Inclusion of All Students 

Some parents perceive that some schools of the Hamilton-Wentworth District School Board 

where there children attend in regular or self contained classes, are not willing to welcome and 

include their children. For example : 

= special education students are excluded from school and class trips or such things as the 
kindergarten circle time: 

= teachers’ behaviour is interpreted by parents as not wanting their child in his or her 
classroom; e.g. taking photographs of the child in the school without the permission of the 
parent to show so called unacceptable behaviour; 

= Students understand that they are being segregated when the classroom is isolated, the door 
kept locked, there is a time-out closet or enclosed space, lunch is eaten away from other 
students. and some do not feel safe in these situations; 

= a willingness to label the child as extremely difficult without a parallel examination and 
evaluation of the handling by staff of the child; 

= inappropriate discipline : e.g. large amount of time spent isolated from other students 'in the 
closet’: children disciplined for behaviour that is actually symptomatic of their condition; 
large number of suspensions; 

= frequent requests for temporary removal of the child from school that appear unwarranted by 
the parents. 

= the principal and teachers, without getting to know the child, automatically assume little can 
be expected academically; 

= inappropriate requests for medical examinations: e.g. the pressure placed on parents to put 
their child on ritalin; the constant runny nose of the down syndrome child is seen as 
contagious and a health threat to other children; 


Some parents see that the school and the Board are unwilling to work with them as a 

partner 

= teachers refuse to accept information from parents as "they know all about the child's 
condition" even though their behaviour suggests otherwise; 

= constant attempts by the school to send the child off to a self-contained class in another 
school in spite of the parents stating that they want their children to receive an integrated 
education; 

= some parents do not have their education rights explained to them; 

» offers of assistance from the parent are refused; 
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= in meetings the mother is never addressed by name but is called “mom”: 

* some letters go unanswered and phone calls to the Board may not be returned for six to eight 
weeks:. 

* some parents are not consulted about restraints to be used with their child: e.g. , bodily 
removal from classrooms; 

* Intrusive comments are made by some schools such as “father should raise the child”; “the 
child’s behaviour is bad as you are a single parent.” 
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Some parents report that when their child is placed in a welcoming school the child’s behaviour 
is transformed. 


Recommendations: 

* The Hamilton-Wentworth District School Board commits itself within its vision and mission 
statement to recognising the unique nature of each child. 

* That indicators that demonstrate a school culture are welcoming and inviting to students be 
developed. 

* These indicators be incorporated into each school’s plan and form part of the evaluation of 
the principal. 

" That the Board’s expectation of inclusion of special needs children be made explicit to all 
staff. 

« That a review be undertaken of the suspensions of special education students with 
recommendations and an action plan. 

« That an annual report on the use of restraints be presented to SEAC and the Board. 

* That temporary withdrawals, sometimes called therapeutic withdrawals, be reported along 
with suspensions in the suspension reports. 


pa Educational Assistants 

Educational Assistants are very important for the success of many special needs students in the 
school. Some parents report that with a sympathetic and knowledgeable E.A their child is able to 
thrive at school , even if the teacher is hostile. Sometimes the only instruction the child is 
receiving is that delivered by an educational assistant. So when the EA. is away little learning 
may go on for the child. Many have had to be trained about the child's condition by the parents. 
There are wonderful EAs who have themselves set out to learn more about special children, and 
there are others who are seen at best as inappropriate, and at worst as somewhat abusive in the 
way they deal with special needs children. Change is often very difficult for these children, yet 
some may have assistance from three different EAs a day, one for the morning, for lunch, and 
for the afternoon. So this may mean that, depending on the EA, the morning goes well for the 
child while the afternoon is a disaster. It is therefore distressing to a parent when an E.A. is 
moved. It is also incomprehensible to parents that these important people in their child's life are 
not included in meetings. or attend, but are not asked to contribute. One parent has described a 
meeting where there was a discussion for an hour about setting up expectations for her child 
which included the child self-directing his toilet needs and speaking in sentences . Finally the EA 
was asked to comment. She told the meeting that the child could already speak three word 
sentences and indicate whether he needs to go to the bathroom. 
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Recommendations: 

# That all EAs have some signing skills and behaviour training, and when working with blind 
students, some knowledge of Braille;. 

* That EAs be included as a full partner in all decisions and meetings about special needs 
children. 

« That the training of EAs about the needs of particular groups of students or an individual 
student be provided for and recognised. 

« That schools where-ever possible schedule one EA to a student who needs a full time EA 

= That the evaluation of EA s involves parental input as well as that of special education staff. 

* That movement of EAs be carefully monitored to provide the least disruption to children. 


3: Instruction and programming 
Both educational assistants and teachers need support, information and training about special 


education students. 


Parents note that there is knowledge within the Board that is not always used by the schools. For 
example the expertise of the augmentative communication team, speech pathologists. 
psychological services and the behaviour resource team has to be requested by schools. 
Sometimes, when they are approached, their recommendations may still be ignored. Other 
parents complain that there is often no one in the Board who has the requisite expertise about the 
particular condition their child has. Parents may attempt to pass on all that they have learnt about 
their child’s condition to staff each year, but this is not always welcomed. When parents see that 
there may be little expert knowledge at the school some try to compensate. Resources are 
brought to the school. but are sometimes ignored. One parent, after considerable research, wrote 
an IEP for her child and was reprimanded by the principal for intimidating the teacher. Some 
parents pay for their child's teacher to receive appropriate newsletters. 


It is also frustrating to parents when some teachers and principals assume from the start that their 
child cannot learn. They do not appear to extend their general knowledge of child development 
to children with special needs. For example, for some children, such as children who are down 
syndrome, developmentally delayed or autistic, their behaviour is their means of 
communication, as it is for all children in their early development. This simple fact seems to be 
difficult to grasp by some teachers. It has implications as to how children are to be taught and 
handled. 


Expertise from the community is not always used appropriately. Intake sometimes falls down at 
the school level. For example there are reports that the insights of Early Childhood Educators 
who have worked consistently with the child, including those who work as special resource 
teachers, are ignored. So parents are sometimes upset that so much attention is paid to Board 
staff who may have spent only a short amount of time with their child. For example a 
psychometrist spent fifteen minutes with one child and felt confident enough to say that her 
social skills were not good, and that she knew all about her. However. she did not know that her 
mother had just died. The recommendations of a speech therapist, who has been working with a 
child consistently for several years, were ignored in favour of those from the augmentative team 
who spent only one hour with the child, and at a time when the regular teacher was away and the 
child had a new EA. 


Saal 

Information and expertise available outside the Board are not always used. Some parents 
express their frustration that the resources of Chedoke Child and Family are not always used 
effectively by the Board.. Their advice, like that of some therapists who are not employed by the 
Board, such as those from the School Health Support Services, is sometimes ignored or treated 
lightly. Sometimes this may be because the school does not have the resources to follow through 
with the recommendations. Sometimes this may be because only one E.A has been instructed by 
the therapist, and the information has not been passed on to all EAs and others who work with a 
particular child .These therapists may have had a long association with the child and have 
valuable insights and expertise that could help the teacher. Sometimes the therapist has been 
privately hired by the parent, or an association such as the Down Syndrome association, to 
provide speech and language services with the child because the needs of their group of children 
are under served through public pre-school and school-aged services. 

Information is not always passed on from one teacher to another as the child progresses through 
the school. Sometimes this leads to schooling that is not consistent or sequential. Children may 
have been working at a higher level in an earlier grade. than their present teacher believes they 
are capable of now. So some parents assume that there are not board-wide expectations of 
programming for children who are autistic, down syndrome or developmentally-delayed either in 
self-contained classes or in regular classes. Some school resource models do not provide tracking 
or consistent programming for special needs children. Although for some groups of special needs 
children there are full ranges of programming available, parents of children who are autistic, 
down syndrome and developmentally delayed note that few, if any, of their students are 
receiving their secondary education in a regular class. 
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Finally, programming that will support the transition from school to the community is sometimes 
inadequate and that planning for this, if at all, often starts too late. 


Recommendations: 

= That the knowledge and expertise of parents about their child be acknowledged and 
welcomed by the school and their recommendations be incorporated into IEPs . 

= That the knowledge of professionals not employed by the Board regarding special needs 
children be acknowledged, and their recommendations be incorporated into IEPs 

= That the Special Education department arranges a meeting with those who provide School 
Health Support Services to the Board to sort out issues. 

= That there be a review of the programs provided to children who are autistic, down syndrome 
and developmentally delayed that will include recommendations for goals and expectations 
by grade, and a range of programs at secondary level. 

= That those responsible for HWDSB’s staff development look at providing courses to staff in 
child development and providing information as to where else these courses may be obtained. 

= That special education consultants take on special portfolios in addition to their geographic 
responsibilities, so that there is a consultant within the Board who has the expertise on a 
particular condition and understands the implications for instruction and teaching methods. 

= That resources such as that of the University of Alberta web-site be explored to increase 
teacher awareness and understanding. 

= That the expertise available through SEAC be used more widely in special education 
in-service programs, and the training of principals. 

* That principals be held accountable for using the information from previous professionals 
working with the child provided at the school intake meetings. 

» That there be a formal review of the learning resource model. 

= That a review of transition planning for students from school to the community be 
undertaken with recommendations and an action plan. 
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: Q The Hamilton-Wentworth District Scho 
Approved for distribution 
Memo by the Director. 
Signature: 
2§| OW; 00 
To: Merv Matier, Director of Education and Secretary 
From: Don Grant, Superintendent of Business and Treasurer 


and 
Deborah Russon, Manager, Human Resources 


Date: May 1, 2000 


Re: Staffing Report — Full-Time Equivalent Positions 


Recommended Action: 


Moved by: 


@ That the April, 2000 Staffing Report regarding Full-Time Equivalent Positions be 
received for information purposes. 


Rationale: 


Please refer to the attached Staffing Report regarding Full-Time Equivalent Positions 
which includes information as at the end of Apmil, 2000. 
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THE HAMILTON-WENTWORTH DISTRICT SCHOOL BOARD 


EDUCATION COMMITTEE 
Thursday, June 1, 2000 


7:00 p.m. AGENDA 7:00 p.m. 
VeCallo Order J. Bishop 
2. Approval of the Minutes of May 4, 2000 
3. Business Ansing from the Minutes 
4. Approval of Agenda 
ACTION ITEMS: = 
5. Transition Committee, Staff Development 
-Principal/Vice-Principal Promotion N. Campbell 
* 6. Ontario Youth Apprenticeship Program (OYAP) — Funding Update 
Progress Report K. Waters 
7. Report on ESL/ELD and NSL Program Co Reid 
* 8. Update re Hearing Impaired Program at Queensdale School M. Botting 
* 9. Report re Learning Resource Teachers M. Botting 
10. Adult-Based Continuing Education (ABC) — audited E. Bond 
11. Jason Project K. Croxall/W. Joudrie/P. Gillie 
*12. Policy for Placement of Special Education Classes M. Botting 
*13. Compensatory Education Review W. Joudrie 
14. Early Literacy Program K. Croxall 
15. Accommodation of Personnel Policy N. Campbell 
16. Progressive Discipline Policy N. Campbell 
CORRESPONDENCE: 
DISTRIBUTION: 
Nil. 
17. Public Questions for Clarification 
Future Meetings: 
Business Committee June 8, 2000 7:00 p.m. 
Board June 15, 2000 8:00 p.m. 


Special Education Advisory Committee June 14, 2000 7 O0;oamn- 
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EDUCATION COMMITTEE 
2000 05 04 


16. Letter from the Ministry re Review of ISA Component of Special Education Grant 
(Please bring copy from April 6, 2000 Education Committee). 


17. Reviewers’ ISA Report (Please bring copy from April 6, 2000 Education Committee). 


Please contact the Minute Room if you require a copy. 
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Count Me In ! 
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(905) 692-3533 Fax (905) 6924835 


anadians 


For Positive Community Stoncards 
P.0.80x47565 
Hamilton, Ontario 


L8H7S7 


May 1, 2000 


Hamilton/Wentworth District School Trustees 
c/o Board of Education Building 

100 Main Street West 

Hamilton, Ontario, L8N 3L1 


Dear Trustee “Ul é Fie Ely, ALK, 


This organization wishes to share with you its concern with the draft Grade 8 curriculum which 
has been sent, apparently without passing the scrutiny of the Trustees, directly into local schools 
as a “pilot”. Although there are parts of this curriculum which appear good, one page of the 
“curriculum support package” for Grade 8 should raise a red flag, and prompt close scrutiny of 
the “Healthy Living - Growth and Development” section. That page is attached hereto. There are 
references on the “Risk of STD Transmission - Answer Sheet” which approach verbal 
pornography, especially for 12 and 13-year-olds. 


Canadians for Positive Community Standards (C.P.C.S.) came into being in 1991 with the 
proliferation of pornography in this province. This proliferation was the direct result of a policy- 
change within the Ontario Film Review Board, to no longer censor, but rather classify, explicit 
sexual films. C.P.C.S. has been instrumental in the enactment of Hamilton’s Adult Video Bylaw to 
regulate these pornographic videos. The aim is the protection of minors from the documented 
harmful effects* of exposure to pornography in the course of simply entering a corner store to 
buy bread or milk. 


It is that same state of innocence of our children which it is hoped that the school would not 
violate by such content as this curriculum contains. The suggested sexual activities herein can only 


stimulate, prematurely, a prurient interest in inappropriate behaviour for students of any age, 
much less 12 or 13. . 


As a member of the Hamilton Wentworth Sexual Health Network, Canadians for Positive 
Community Standards has worked hard to arrive, with the other participants, at a goal for our 
Region’s youth: the postponement of sexual activity because it is a high-risk behaviour. The 
choice of chastity (abstinence) is the only healthy choice, and that should be the unequivocal 
message to elementary school children. Suggesting any other choices for sexual conduct is giving 
a mixed message to children which ends up being no positive, safe message at all. It is the aim of 
Hamuilton-Wentworth’s Sexual Health Network to extend across the Region a consistent message 
about best sexual health. 
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It is to be hoped that our Public School Board exercises the wisdom and common sense of a good 
and loving parent who wants the ultimate best for its students, particularly in a healthy life style. 
In this election year, we intend to ask the hard questions about the Board’s direction with the 
imposition of this curriculum as a “pilot” or in any other way. 


Canadians for Positive Community Standards urges all Trustees to be vigilant with this new 
curriculum; to cause it to be critically reviewed. Everyone must feel comfortable with the subject 
matter of this curriculum; input from the community is vital. We all need to be proud to teach our 
children its contents, with the co-operation of home and school, and with the reinforcement of a 
consistent message throughout our community. 


Yours truly, 


Chace Mp rchicg) 


C. Yachetti, Director 
Canadians for Positive Community Standards 


*The documented harmful effects of pornography include: 1) addiction to the material and 
repeated return to it for sexual excitement; 2) escalation in the individual’s need for more explicit, 
deviant and sexually shocking material to achieve the same level of sexual stimulation; 3) 
desensitization toward initially gross and shocking material so that, in time, this material becomes 


acceptable and desirable to the viewer; 4) increased tendency to start “acting out” sexual activities 
seen in pomography. 
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| Risk of STD Transmission - Answer Sheet 


a 
} Si YA st eg 


Ce a Os 
g low 


|| 1. Abstain from sexual intercourse oe ees 


2. Touching a sweaty bod x 


3. Mutual masturbation - eae es 
| 4. Touching doorknobs eee en saree 
|[5. Oraisexwithacondam —sC—iaSC“‘(‘#USL UX DCW 
[6 Bittenbyamosqite SC=~sSC“‘CSUNOC#dOKXTT 


| 7. Have many sexual partners but use a condom and spermicide X 
| every time 


| 8. Sharing drinks, cigarettes or water bottles 


9. Only have sex with people who appear health 


{ 10. Sharing razors x 


Be 


—— 


xX | 


| 12. Sharing lip balm 

! 14. Drinking from a fountain 

415. Having a type of sex but using a condom 

16. Sneezing or coughing 

17, Wait until you know a person for a while before you have sex 
together 


| 18. Touching tear drops 
119. Have sex only occasionall i 


20.Blood donation 


21. Have sex after both partners have been tested free of 
infection: 


22.Holding hands 


i 


: 


: 


" Although kissing, sharing lip balms, drinks, cigarettes, and water bottles are not methods of 
transmission of STDs, it is possible to spread Herpes I (cold sore virus). 


' 
aa 


Regional Municipality of Hamilton-Wentworth, Social & Public Health Services Division 
| 
| 8-45 
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“GROWTH AND DEVELOPMENT” 


CURRICULUM SUPPORT PACKAGE 


Interested Teachers in the Hamilton-Wentworth District School 
Board and Public Health Nurses from the Social and Public Health Services 
Division will pilot the grade appropriate draft curriculum support package 
during the current school year. Individuals piloting will be asked to provide 
brief written evaluative feedback. 
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THE HAMILTON - WENTWORTH DISTRICT SCHOOL BOARD 


100 Main StReeT West, P.O. Box 2558 4 ly TELEPHONE: (905) 527-5092 
HAMILTON, ONTARIO L8N 3L1 Fax: (905) 521-2539 
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DISTRICT SCHOOL 
BOARD 


CHAIR OF THE Boarp 


To: All Trustees 
From: Reg Woodworth 


Date: April 28, 2000 


The in-school alternate education programmes in the Former County schools are very concerned 
about the possibility of losing their educational assistants since the Board voted to retain the off- 
campus programmes recently. As Ken Waters pointed out, this could be a real possibility due to 
financial restraints. 


Certainly, the TRY programme at Waterdown High is an example. With one teacher and one 

9 education assistant, they service as many as 25 students. A very economical way to go indeed. 
The students in the programme at Waterdown High pointed out to me how they felt they were 
part of the school community and would feel discarded if they had to go off-campus for their 
schooling. 


I though the trustees should be aware of another point of view from the one presented at the last 
education meeting. I’ve had Ruth attach testimonials from some students in the TRY 
programme for your information. 
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What the TRY Program Means to Me 
April, 2000 
These are testimonials of students in the Try program at W.0.H.S 


If it were not for the TRY program I wouldn't be doing good in school. 

I have learned to make goals and reach them. I can succeed in school and in 
life. I have also tried harder in schocl ever since I have been in the TRY 
program. If they didn't have this program I wouldn't be able to get the extra 
help I need in school to succeed. The program is the greatest program for 
students who need extra help. 


In the TRY program I get a lot of work done. I have also learned how to deal 
with people and their problems. I also go to all my classes and pass them all 
since I've been in the TRY program. 


I enjoy coming to class because everyone gets along here. In TRY I have got a 
lot more credits and my attendance is a lot better as well 


They've really helped me along with my school career. This class is a fun way 
of learning and getting through life's problems. My attendance record has gone 
up a lot since I got here and the teachers like me more. Randy is always there 
to talk to on Tuesdays and Fridays. Finally the TRY program has made my life 
better in so many ways. 


I did think of dropping out of school. It has made me feel happier about 
school. I am getting the credits I need and not skipping as much. I am 
getting my credits by coming to class. , 


I have only been here for one week, but the TRY program has showed me a 
new way to learn, and the TRY program also gives me a reason to go fo Class. 


I have caught up on two of my failed classes and have almost completed the 
third. I hope you we keep TRY a part in W.0.H.S to give others the 
opportunity that I got. 


The TRY program has helped me by making it possible to get up to date on the 
credits that I didn't get last year. I have also had better attendance since I 
have joined the TRY program. You to work at your own pace. In the Try 
program you learn how to show respect towards other people and towards 
yourself. 
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The TRY program was the best thing I could have done to get back on track. 
After only one semester I earned five credits, more than I earned in my whole 
grade nine year. The TRY program also helped me learn respect for others and 
myself and helped me learn how to take responsibility for myself. 


The TRY program has helped me improve my self-esteem. I was not caring 
about life, school, family etc... and the TRY program has helped me understand 
that those things are worth my time and attention. The TRY program is not 
only a place to do work it is a place to help you in school and your personal 
life. It has helped me with controlling my anger, which was the hardest thing 
for me to over come. 


The TRY program helped me reach my goals. For example, last year I was 
failing three of four classes. Then I learned about the TRY program, I made 
all of my marks go up and now my marks are staying that way. 


I go to class more often. My marks are better. My attitude towards 
teachers is better. I'm not high when I go to class. I'm more organized, I 
respect my peers more. 


The one most important component of this program is that it stresses giving 
and receiving the four levels of respect. Before I came here, my definition of 
respect was do unto others as they do unto you. I never knew there were four 
levels. The program has helped me in many ways with the people in the class. 
The lessons I've learned I will keep with me not just for a semester or until 
the year ends; they will stay with me forever. 


The TRY program has helped me in many ways like I'm actually getting credits 
whereas before I wasn't going to class and if I did go, I wouldn't do anything. 
This class is designed to help kids with problems in school and the rate of 
success is very high compared to how we were doing before. 


If the TRY program were not here for me, I probably wouldn't be in school 
anymore. I am almost eighteen and only have about eight credits. To downsize 
the TRY program would only result in more students oropping out of high 
school, 


Cas Ooal Hw WAG 
AI3E 


2 OO 


ADDITIONAL 
INFORMATION FOR 
THIS EVENING’S JUN 08 2000 


URBAN MUNICIPAL 


MERING ORE fee 
EDUCATION COMMITTEE 


Open Agenda 


ACTION ITEMS: 

11. Accommodation of Personnel Policy — Excerpt of minutes from April 11, 2000 Joint 
Advisory Committee meeting — Pages 11-8 

12. Progressive Discipline Policy — Excerpt of minutes from April 11, 2000 Joint Advisory 
Committee meeting — Pages 12-3 to 12-4 

15.(a) Elementary Administration Deployment/Allocation for 2000-2001 
-- requested by J. Bishop -- Pages 15(a)-1 to 15(a)-2 


CORRESPONDENCE: 
17.(a) Letter from J. Deven re Alternative Education Program — Page 17(a) 


Please add this information to your agenda package. 


EDUCATION COMMITTEE 
2000 06 01 


We & 


Joint Advisory Committee April 11, 2000 


4. Draft Accommodation of Personnel Policy 
N. Campbell introduced S. Mawson, WSIB Supervisor and the person who will operationalize 
the policy. 


N. Campbell highlighted the following points: 

¢ This policy is intended to accommodate those employees already working for the Board. 
* Two categories: those injured in the workplace or those injured off site. 

* No two situations will be the same so the policy establishes a framework. 

¢ Interpretation by Board lawyer and insurance company will be needed. 

* Reference to the word “reasonable” in 1.1, is taken from the Human Rights Code. 


Referring to the last paragraph of 1.2, M. McNabb asked what widely shared or temporary meant. 
S. Mawson responded this referred to, for example, a cold or the flu, something with no chronic 
aspect to the disease or illness. S. Mawson then clarified that stress leave is not recognized by 
the WSIB; however, if this becomes a mental illness then conceivably it could be covered. 


N. Campbell and S. Mawson clarified the following points: 


¢ Doctor will assess injury, disability and whether or not employee is able to carry out their 
duties. Another Doctor’s opinion may be required. 

¢ Temporary refers to less than six months, permanent is when it becomes longer than six 
months. 

* Cost of the Doctor’s note is the responsibility of the employee. 

¢ Accommodation is different than attendance management. The goal of this policy is to 
accommodate employees in the workplace. 

¢ A second medical opinion is usually only required when there is a lack of information from the 
original Doctor. 

¢ If there is a dispute over opinion of accommodation, a specialist would be retained. 

¢ An allergy, if not commonplace, would be analyzed individually. 


L. Orban questioned the protocol after an employee on long term disability is no longer receiving 
that benefit. S..Mawson responded that, although that does fall under this policy, the employee 
who is disabled from any occupation at the two-year mark would then have a medical 
reassessment. 


Responding to a question as to whether an employee is required to accept a comparable position, 
S. Mawson explained that if the employer has met their obligation by finding a comparable 
position and the employee doesn’t accept, then the employer can end the working relationship. 
She added this would only happen if there was no room for improvement. 


J. Byers suggested that number 2.3.2, the first bullet, the sentence should read “the employee is 
off the job due to injury or disability”, in order to be consistent throughout the policy. N. 
Campbell and S. Mawson agreed to this amendment. 


It was moved by J. Byers: That the “Draft” Accommodation of Personnel Policy be 
approved. 
CARRIED. 
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5. _ Draft Progressive Discipline Policy 

N. Campbell clarified that the intention of the policy is toward corrective measures rather than 
punitive, adding that the policy statement is written as a positive expectation. She added there is 
a Resource Manual that will be part of the policy; however, the policy is needed in order to 
ensure the practices are in congruence with it. N. Campbell distributed the Table of Contents for 
the Resource Manual. 


N. Campbell then outlined the following points: 

* Discipline has to do with a specific individual who has violated Board policy or procedure. 
* Legally the policy is simple, as there are not a lot of choices. 

* Supervisors have a responsibility to correct the issue right away. 


N. Campbell, responding to a question, stated that suspension is one of the steps that could be 
undertaken according to the policy. She added the goal is that the policy be applied as uniformly 
as possible. 


J. Popov pointed out that, although it wasn’t listed, the Elementary Teachers’ Federation had a 
representative on the policy committee. She then asked if a verbal reprimand is still an option. 
N. Campbell responded this would be included under a recorded verbal warning and once the 
policy is invoked, the process becomes formal. 


Responding to a question that the term “appropriate behaviour” seemed subjective, M. Matier 
stated appropriate is defined by the law and other legislative policies. 


In response to questions, N. Campbell clarified that written documentation would be kept of the 
verbal reprimand. She added if an employee suspension were to occur the Superintendent would 
almost always impose it. 


N. Hughes expressed concern over approving a one-page policy without the completed resource 
manual. 


M. Matier responded stating that if a policy statement is clearly delineated this will set the 
direction for the policy. He added circumstances could change, for example, funding, personnel, 
and legislation and operating guidelines; however, the policy statement will remain the same. 


Referring to the Resource Manual, and reminding members of the Table of Contents for this 
manual she had handed out earlier in the meeting, N. Campbell advised members it is an 
extensive support document because what supervisors should do. She added the only reason it 
had not been brought forward tonight was that it is still in progress and the Policy Statement sets 
the framework for this resource manual. 


Recognizing the concern over approving a policy when unable to see the additional resource 
manual, J. Bishop suggested approving the policy statement and bringing the resource manual 
forward to JAC upon completion for approval. N. Campbell agreed this would not be a problem. 


It was moved by R. Woodworth: That the Progressive Discipline Policy be 
approved and the policy Resource Manual be brought back to the Joint Advisory 
Committee upon completion. 
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Referring to the paragraph stating that when a progressive discipline procedure is invoked, 
Supervisors shall contact their Superintendent, J. Byers felt the wording would be better stating 
that the Supervisor contacts their immediate Supervisor. He felt this would then include 
Superintendents also. 


It was moved in amendment by J. Byers: That the Supervisor contacts their immediate 
Supervisor before invoking a progressive discipline procedure. 


N. Campbell stated that in some cases where a Supervisor reports to another Supervisor and that 
Supervisor reported to yet another Supervisor, it would remain clearer if the Supervisor reported 
directly to their appropriate Superintendent. M. Matier added that disciplinary measures of this 
nature should involve the Superintendent directly. 


Agreeing with this explanation, J. Byers then withdrew his amendment. 


To the motion, CARRIED, 20 in favour, 1 opposed. 
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Memorandum 


from 
Kenneth Bain 


'~ HAMILTON- WENTWORTH 
DISTRICT SCHOOL 


lek Trustees 


From: Ken Bain, Superintendent of Education 


Bex Executive Council 


Re: Elementary Administration Deployment/Allocation for 2000-2001 


Date: May 29, 2000 


The last review of elementary administration deployment/allocation took place in April 1998. 
Since then, Red Hill School has closed, Glenwood has moved, Allan A. Greenleaf is about to open 
resulting in East Flamborough schools seeing a reduction in enrollment, many special classes 
have moved and Junior Kindergarten has been introduced across the district. In addition, 
throughout the past year, the Secretary of the Board received a number of letters and petitions 
requesting senior administration to review the deployment/allocation of elementary principals and 
vice principals. Merv referred all of that communication to me for response and action. 


I asked for volunteers from my Principal Advisory Team and requested trustee representation in 
order to establish a committee to consider a deployment/allocation review. 


The members of the committee were: 

Doug Baker, Principal - Hess Street/Central (H) 
Jim Mackrory, Principal - Allan A. Greenleaf 
Kevin Heer, Vice Principal — Adelaide Hoodless 
Katherine Yantzi, Vice Principal — Strathcona 
Gord Cook, Vice Principal —- Chedoke 

Janice Dewar — Trustee — Stoney Creek 


The committee’s mandate was to recommend the deployment/allocation of elementary principals 
and vice principals. The process involved: 

e areview of the criteria used in other boards and by our board in April 1998 

e the development of criteria that would be used in our board 

e application of the criteria to schools in our district 
e 


recommendations to the elementary Superintendents of Education for consideration and final 
decision 


Committee members understood that their mandate was to make recommendations to the 
elementary Superintendents of Education and that the superintendents could make changes 
based upon their knowledge of the schools in their cluster. 


The committee reviewed the criteria used by the following boards: 
e Hamilton-Wentworth catholic D.S.B. (student enrollment) 
e Ottawa-Carleton D.S.B. (student enrollment) 
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e Waterloo D.S.B. (student enrollment) 

e Niagara D.S.B. (student enrollment) 

e Upper Grand D.S.B. (student enrollment) 
e Grand Erie D.S.B. (student enrollment) 

e Toronto D.S.B. (student enrollment) 


e Peel D.S.B. (each school has full-time principal - VP allocation based upon number of 
teachers) 


Based upon that review and upon the administrative experience of the principals, the committee 
members agreed upon the following criteria as a method of determining the need for 
administrative support in a school: 

e total student enrollment (weighted 1 point for each FTE) PLUS 

e total number of students in Grades 6,7 and 8 (weighted .5 point for each FTE) PLUS 


e total number of students in Autistic, Behaviour and Comprehensive classes (weighted .5 for 
each FTE) 


The Ministry funds district school boards based upon total student enrollment. Senior 
administration allocates many of our resources to schools based upon enrollment (eg. school 
budgets, elementary teachers and secretaries). The elementary Superintendents of Education 
reviewed and supported the criteria and, as has been the practice in the past, had an opportunity 
to make modifications to the committee’s recommendations. 


I will place a staffing summary (names and assignments) in your mailboxes once superintendents 
confirm the principal and vice principal assignments for 2000-2001. The following chart explains 
the deployment/allocation changes for 2000-2001: 


| School | Present 2000-2001 
Allocation /Deployment Allocation /Deployment 
| Mary Hopkins 1.0 Pr- .5 VP 1.0 Pr 
Allan A. Greenleaf 1.0 Pr (January-June) 1.0 Pr - .5 VP 
Tweedsmuir 1.0 Pr — 1.0 VP (January-June) 1.0 Pr- .5 VP | 
Centennial 1.0 Pr— 1.0 VP 1.0 Pr- .5 VP 
| Sanford Avenue 1.0 Pr — 1.0 VP (January-June) 1,0.RR =s.9-VP 
Glen Brae | 1.0 Pr 1.0 Pr- .5 VP 
| Strathcona 1.0 VP | 5 VP 
Pleasant Valley 5 VP LOWR 
| Grange SiPE 1-0.Pr 
| Mapie Lane eG .5 VP 
| Greensville .5 VP 1.0 VP 
| Sir Wilfrid Laurier L.O:Pr— LO VP 1.0 Pr - .5 VP | 
| Helen Detwiler 1:0 Pr= 1:0:VP 150 Praia VE 
| Lawfield 1.0 Pr-1.0 VP | 1.0 Pr-.5 VP 
Hillcrest 1.0 Pr-—1.0 VP 1.0.Pr-..5-VP 


Trustees will recognize that we continue to allocate elementary principals and vice principals as 
best as possible across the district’s 116 elementary schools. School closures, through 
redeployment of administrative FTE, may provide the opportunity to address needs that exist in 
the remaining elementary schools in our district. 


THE HAMILTON-WENTWORTH a. ) SCHOOL BOARD 


D.A. Pente, B.A., B.Ed., Vice Principal 
M.E. McGill, B.Sc., B. Ed., Vice Principal 
B. Comfort, B.A., B.ED., Student Services 


J.M. Deven, M.Sc., B.Ed., Principal 
Telephone: (905) 689-6692 
Fax: (905) 689-3413 


WATERDOWN DISTRICT HIGH SCHOOL 
215 PARKSIDE DRIVE 
WATERDOWN, ONTARIO LOR 2HO 


May 18, 2000 


Mr. Merv Matier, Director of Education and Secretary 
The Hamilton-Wentworth District School Board 
The Education Centre 


Dear Merv: 


Three former county secondary schools have run successful alternate education programs for 

many years. The program at Waterdown District High School is referred to as the T.R.Y. 

Program - “Taking Responsibility for Yourself”. In a nutshell, the program comprises two credit 

courses in life skills, goal setting and human relations, a weekly social worker assisted group 

session component and regular course requirements through the use of I.L.C. courses. Each 

student in this program is also integrated into the regular school program by taking at least one 
=) other subject. Approximately twenty students each semester are served in this program. 


This alternate education program has been supported by a two-thirds teacher, taken from the 
regular staffing complement of the school, and an Educational Assistant for many years. This 
E.A. is an integral part of the program and it’s success. 


We are all aware of the pressures to find sufficient funding to fully support E.A. allocations across 
the district. At the same time, the board has decided to spend a year to study the efficacy of 
alternative education programs across the district. In board minutes there was mention that a 
“status quo” scenario should be maintained while this study takes place. I would ask, as a result, 
that the E.A. placement for our alternative education program (T.R.Y.) remain in place for the 
upcoming school year until the review is completed. 


Respectfully submitted, 


Sentu 


ohn Deven, Principal 


(ote Ms Ann Hobbs, TRY Program Teacher 
Mr. Reg Woodworth, Flamborough Trustee & Chair 
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THE HAMILTON-WENTWORTH DISTRICT SCHOOL BOARD 
2 SPECIAL MEETING OF THE EDUCATION COMMITTEE 
URBAN JUNE 20, 2000 
MUNICIPAL 
6:00 p.m. AGENDA 6:00 p.m. 
1. Call to Order J. Bishop 


2. Approval of Agenda 


ACTION ITEMS: 
3. Report of the Special Education Advisory Committee V. Wylson-Sher 
4. Draft Compensatory Education Policy W. Joudrie 
URBAN MUNICIPAL 
» JUN 27 2000 
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REPORT OF THE SPECIAL EDUCATION ADVISORY COMMITTEE 
JUNE 14, 2000 


Moved by , seconded by : That the Report 
of the Special Education Advisory Committee dated June 14, 2000 be approved. 


1. Amendments to the Special Education Plan 
It was moved by D. Marshall: That the Amendments to The Hamilton-Wentworth District _ 


School Board’s 1999 Special Education Plan (attached) be approved for submission to the 
9 Ministry of Education. 
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SPECIAL EDUCATION PLAN AMENDMENTS 
THE HAMILTON-WENTWORTH DISTRICT SCHOOL BOARD 


BOARD MOTION OF APPROVAL OF THE PLAN 
The Board motion, dated May 13, 1999, is attached to this report (see Appendix VIII). 


CONCERNS OF SEAC 

(a) There continues to be a shortage of funding with regard to students with special 
needs. The ISA eligibility criteria and the restrictiveness of the student profiles 
have resulted in no student-focussed funding for many students with significant 
needs. Please see the attached report (Appendix IX) which illustrates the level of 
challenge that The Hamilton-Wentworth District School Board is facing in many 
areas related to the provision of services for students with special needs. 


(b) The focus of special education this year has been on ameliorating the special 
education funding crisis, leaving insufficient time to plan for programs in some 
areas, including programs for gifted students. The number of special classes for 
gifted remains lower than in years prior to 1999-2000, even though amalgamation 
has resulted in a larger student body. Within the existing special classes for 
gifted, there are spaces available. This availability may be explained by the fact 
that Board-wide screening is now done in Grade 4 rather than in Grade 3, aS was 

» the practice in the former Hamilton Board of Education. SEAC’s Association for 
Bright Children representative and other SEAC members are concerned that 
enrollment in special classes for gifted students may eventually drop below viable 
levels, leading to the possible closure of the classes. Such an eventuality would 
be unfortunate, given the reduction in school-based resources. 


(b) The Hamilton-Wentworth District School Board provides a range of placement 
options for students with developmental disabilities, including regular class, 
special class and special day school. The Board’s SEAC has requested a review 
of programs for students with developmental disabilities. SEAC and the Board 
are committed to co-operatively address the issues related to programming. 


SPECIAL EDUCATION PROGRAMS AND SERVICES BY EXCEPTIONALITY 
Please see Appendix X for an outline of the programs by exceptionality with the range of 
placements within each exceptionality and the services available. 


PRE-SCHOOL SPEECH AND LANGUAGE INITIATIVE 
Please see Appendix XI for the transition plan. 


SPECIAL EDUCATION ADVISORY COMMITTEE REFERENCE MANUAL 

SEAC has committed to reviewing the Reference Manual on an annual basis. 

The Reference Manual will be revised to make the necessary changes to the section on 
) page | to reflect the amended citation to Section 170 (1) 7. As well, the revised 

Reference Manual will be sent to all schools on an annual basis, commencing September 

2000. 
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PARENT’S GUIDE 

SEAC has committed to reviewing the Guide to Special Education for Parents and Pupils 
on an annual basis. Along with the Reference Manual, the Parent Guide will be revised 
and new copies will be sent to all schools on an annual basis, commencing September 


2000. 


Following is a summary of the changes that will be incorporated into the revised Parent’s 
Guide for September, 2000. 


(a) WHAT IS AN IPRC? 
The following statement will be added: “An IPRC is a legislated committee of at 
least 3 Board appointed persons whose mandate is to consider whether a student 
meets criteria to be identified as exceptional and, if so, to determine an 
appropriate placement. One member must be a principal or a supervisory officer, 
or appropriate designate.” 


(b) LIST OF ORGANIZATIONS TO ASSIST PARENTS 
Appendix XII is a list of organizations, with contact numbers as available, that 
will be included. 


(c) WHAT IF PARENTS ARE UNABLE TO MAKE THE SCHEDULED 
MEETING? 
The following statement will be added: “If a parent is unable to attend a scheduled 
meeting, the parent should contact the school principal to discuss the possibility 
of an alternative date or time. If it is not possible to change a scheduled meeting, 
the principal will investigate alternate arrangements in an effort to allow for 
parental participation.” 


(d) |THE IPRC’S DESCRIPTION OF YOUR CHILD’S STRENGTHS AND 
NEEDS 
The following statement will be added: “A written description of your child’s 
strengths and needs is included on the IPRC record form under the sections 
‘Areas of Strength/Interest’ and ‘Areas of Needs/ Strategies to Address Need’. 


(e) SEAC MEMBERSHIP 
Included in the Parent Guide will be a list of SEAC membership, similar to the 
one in the Reference Manual. 


(f) WHAT ARE THE MINISTRY’S PROVINCIAL AND DEMONSTRATION 
SCHOOLS? 
The revised Parent Guide will include a list of the Ministry’s Provincial and 
Demonstration schools. 


(g) WHERE CAN PARENTS OBTAIN ADDITIONAL INFORMATION? 
The inside cover of the Parent Guide will include the phone number and extension 
for the Board’s Special Education department. In addition, there will be a note to 
refer to the page that lists SEAC membership and organizations. 
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Regular Board -0- VIII Way 13,1999 


Clause 17. amended at Board 

. 17. Special Education Plan 
» It was moved by B. Wallace: That the Special Education Plan dated April 28, 1999 be 
accepted for submission to the Ministry of Education and Training. 


J. Bishop asked that Clauses 9, 14 and 17 be dealt with separately. 


Speaking to Clause 17, J. Bishop referenced the Report from SEAC later on the agenda in 
which they are requesting that the last two pages of the Plan be deleted pending further 
consideration. 


It was moved in amendment by J. Bishop, seconded by L. Orban that Clause 17. Be 
amended by deleting the last two pages in the Special Education Plan relating to the 
questions as requested by the Special Education Advisory Committee. 

CARRIED. 


11. Report of the Special Education Advisory Committee 


RESOLUTION #99-98: It was moved by J. Bishop, seconded by J. Dewar that the 
Reports of the Special Education Advisory Committee dated April 28, 1999 and 
Be) May 12, 1999 be approved as follows: 


April 28, 1999 


1. Accessibility (Barrier-Free) “Pathways” Policy Report 


It was moved by J. Bishop: That the Accessibility (Barrier-Free) “Pathways” Policy 
Report be approved. 

Clause 2. amended at Board. 
2. Special Education Plan 
It was moved by J. Bishop: That the Special Education Plan — May 1999, including the 
Revised SEAC Response to Questions in Part 2 of the Annual Review of the Special 
Education Plan, be approved, as amended, for submission to the Ministry of Education 


and Training. 
May 12, 1999 
1. SEAC Response to Questions in Part 2 of Annual Review of the Special Education 


Plan 
It was moved by R. Peters: That the submission to the Ministry of Education and Training 
of the SEAC Response to Questions in Part 2 of Annual Review of the Special Education 
Plan be postponed until all the Board’s responses are completed and approved by SEAC 
and the Board. 


R. Mulholland pointed out that the recommendation in the May 12 report is asking that the 
=) SEAC Response to Questions in Part 2 be removed from the Plan. 


Regular Board -7- nd val : May 13, 1999 


The members agreed to delete that portion from the Clause 2. in the April 28 report. 


To the motion, CARRIED. 


Clause 2. in the Report was adopted as follows: 
It was moved by J. Bishop: That the Special Education Plan — May 1999 be approved, 
as amended, for submission to the Ministry of Education and Training. 
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» THE HAMILTON-WENTWORTH DISTRICT SCHOOL BOARD 


MEMORANDUM 


j APProved for distribution 


TO; Merv Matier, Director of Education and Secretary by the Dir 
FROM: Marguerite Botting, Superintendent of Instructiona Signature: 
DATE: 1999 12 16 : date: 
a eS 


RE: Report on “Needs Based” Special Education F unding 
———-  _—_———— ese 


Moved by that the Report on “Needs Based” Special Education 


Funding be received for information. 


The Ministry of Education implemented the new Student Based Funding Model for the 

oe 1998-1999 school year, which was driven by Intensive Support Amount (ISA) claims. 
Ministry officials reviewed every ISA claim and The Hamilton- Wentworth District 
School Board received 98% funding for these claims. 


For the 1999-2000 school year, the Ministry announced that the Student Based funding 
would be “stable”. The Board’s term for “stable” is “frozen”. The consequences of this 
announcement were that we would not receive funds based on our actual ISA claims and 
the 651 “new” claims were ignored. The accuracy of this statement is unquestionable as 
each of the 651 new claims has a student name attached and can be substantiated with an 
ISA claim package/supporting assessment documents. 


[ have been in contact, almost on a daily basis since September with Ministry officials. 
Merv Matier, Don Grant, Nancy Harper and I travelled to Queen’s Park on two occasions 
to appeal to the Ministry officials to address the absence of a Ministry process that 
neglects to provide funds for “new” ISA claims. 


If Student Based funding for the 1999-2000 year had been based on the same funding 
model as the 1998-1999 school year, The Hamilton-Wentworth District School Board 
would have received an additional $10,373.500.00 which would bring our total Student 
Based funding to $21,600,000. We would not have the crisis in special education that 
presently exists within our Board. The attached document and graph depicts our crisis in 
funding. 


To date, all efforts to communicate our concems with Ministry officials have had no 
result. 


POTENTIAL ADDITIONAL INTENSIVE SUPPORT AMOUNT (ISA) FUNDING (YEAR 2- 1999/2000) 


Source of ISA Funding 


New ISA 2 Claims, Spring 1999 
(Grade | — OAC students 
New ISA 2 Claims, Spring 1999 
(Kindergarten students) 


New ISA 3 Claims, Spring 1999 
Grade | — OAC students 
New ISA 3 Claims, Spring 1999 
(Kindergarten students) 


Other High Needs Kindergarten 
students; ISA 2 eligible 


Other High Needs Kindergarten 


ty students; ISA 3 eligible 


High Needs Students Eligible for 
Increased ISA funding for Year 2 
(1999-2000) 


High Needs Students new to Board 
during 1998-1999 school year 

High Needs Students new to Board 
during 1998-1999 school year 
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Number SUBTOTAL 
of New 


Claims 


29 
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ISA Funding Amount 
per Student 


Comments 


Claims were not submitted in $12,500 $5,325,000.00 
Year One (1998-1999 

Claims are for Kdg students 
registered for school entry Sept. ‘99 
Funding amount divided in half due 
(o half time attendance 

Claims were not submitted in 

Year One (1998-1999 

Claims are for Kdg students 
registered for school entry Sept. ‘99 
Funding amount divided in half due 


to half time attendance 


$12,500 (divided in half) $ 125,000.00 


$27,000 $ 4,320.000.00 


$27,000 (divided in half) $ 391, 500.00 


To be considered ISA 2 eligible because $12,500 (divided in half) 12,500.00 
student has been assigned 0.5FTE 
Educational Assistant 

School did not submit ISA claim 
Funding amount divided in half due 

to half-time attendance 

To be considered ISA 3 eligible because 
student has been assigned |.0FTE 
Educational Assistant 

School did not submit ISA claim 
Funding amount divided in half due 

to half-time attendance 

4 students were in kdg. for Year One 
(1998-1999); therefore Board was allotted 
half funding 

Students are now attending full time and 
are eligible for full funding 

Each student has 1.0 Educational 
Assistant 

No transfer of funds from previous board 
who submitted the ISA 2 claim 


$27,00 (divided in half) 81,000.00 


$27,000 (were allotted 
$13,500 due to Kindergarten 
altendance 1998-1999) 


54,000.00 


$12,500.00 37,500.00 


$27,000.00 27,000.00 


No transfer of funds from previous board 
who submitted the ISA 3 claim 


Total 651 


TOTAL $10,373,500.00 
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25,000,000 
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15,000,000 
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ISA2 and ISA3 Special Education Funding 


If HWDSB was funding 
according to average of all 
Boards ($3.5 million more) 


1998-99 


503 ISA claims 
98% approved 


1999-00 


1117 ISA claims 
frozen funding 


$10,373,900 


1999-00 


1117 claims 
? % approved 


a Series3 
@ Series2 
@ Series1 


2000-01 


1117 claims 
frozen? “Live” 


$21,600,000 


$14,730,000 


$11,230,000 
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ey The Hamilton- esere an District School Board 
Memorandum 
To: Merv Maner, Director of Education 
From: Don Grant, Superintendent of Business and Treasurer 
Date: January 13, 2000 


Subject: Special Education Update: Challenges 


Recommended Action: 


Moved by 


© That the Special Education Update: Challenges report be received for information. 


Rationale: 


The students of the Hamilton-Wentworth District School Board have been disadvantaged due to a shortfall in 
funding provided by the province for Special Education purposes. This shortfall is the direct result of the 
inequitable implementation of the new funding model in 1998/1999 and the subsequent freezing of the Intensive 
Support Amounts (i.e. ISA 2+3) in 1999/2000 based on 1998/1999 funding levels. These Intensive Support 
Amounts represent the funding provided by the province to address the requirements of pupils with very high needs. 


If the Hamulton-Wentworth District School Board was funded in accordance with the average Intensive Support 
Amount provided to other jurisdictions in the province, the Board’s allocation would be increased by $3,540,000. 
Even this amount would have a dramatic improvement on the Board’s ability to address the very real special 
education requirements of its students. However, given the demographics and characteristics within the Region of 
Hamulton-Wentworth, the special education challenges that need to be addressed oe this Board greatly exceed any 
notion of average. 


If the Hamilton-Wentworth District School Board was funded in accordance with its Intensive Support Amount 
claims for 1999/2000, the Board’s allocation would be increased by $10,373,500. It is important to note that staff 
have processed ISA claims in accordance with rigorous internal control procedures designed to ensure that all 
claims submitted to the Ministry are in compliance with the established criteria. In addition, these claims are tested 
» vy the Ministry in its review process. The results of this review process have not been released by the Ministry to 
-_- school boards at this point in time. The Hamilton-Wentworth District School Board would not have a cmisis in 
special education if it was adequately and equitably funded by the province. 


However, the Board’s claim of inadequate funding has been challenged on two fronts. The following appendices 
descnbe the challenge, provide comment and a conclusion regarding these challenges: 
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Appendix A Provincial Auditor 


Appendix B Use of Reserves 


Provincial Auditor - Conclusion: 


The Board has demonstrated that a funding shortfall exists. The Board is already accountable for how money is 
spent. The concept of an audit is merely a way to deflect the issue. The likelihood is that this exercise would not 
assist the Board in any way to address the very real requirements of the students of Hamilton-Wentworth. 


Use of Reserves - Conclusion: 


The use of reserves to meet ongoing operating expenditures is a very ill-advised concept. However, if the 
government indicates that it will provide additional funds at a later date and repay the Board, reserves might be a 
source to meet short-term financing needs - but the monies must be repaid by the Ministrv of Education and 
Traimuing. If the funds were not replaced, the Board would be disadvantaged in other areas. 


DG/GdeJ 
attach. 
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The Hamulton-Wentworth Distnct School Board 
Special Education Funding 


‘rovincial Auditor 


Challenge: The school board should call on the Provincial Auditor to provide a value for money review of its special 


education programs to prove that a funding shortfall exists. The school board would not need extra monev 
from the government if it managed its finances better. 


Comments: 


The Board has an annual audit and the results are always made available to the public, so there already is 
accountability for how the money is spent. Annually, the school board’s financial statements are published for local 
community awareness. 


The concept of an audit is merely a way to deflect the issue. There is something seriously wrong with the use of power 
when the government threatens an audit in response to the school board’s legitimate concerns about lack of money for 
special education and this shortfall’s impact on students. Many school boards have the same special education funding 
problems (Education Improvement Commission 2™ Interim Report). Would the Provincial Auditor be expected to audit 
every school board in the province? 


What rationale is there to suggest that a visit by the Provincial Auditor is justified? The Ministry has confirmed that 
the school board has complied with regulatory requirements in a review of the 1999/2000 Estimates. There does not 
appear to be any rationale to warrant a visit by the Provincial Auditor. 


In order for the Provincial Auditor to complete a value for money review of special education programs, there would 

need to be benchmark data available by which to evaluate the findings. However, currently it would be very difficult to 

establish such benchmarks because the information to draw on for companion of special education expenditures 1s 

lumited: 

*  pmor to the new funding model, the guidelines were vague and significant differences existed in the way expenses 
were charged and reported. 

* subsequent to the new funding model, the Ministry intends to provide guidelines that are more precise but is still in 
the process of reviewing and clarifying the special education funding model. In addition, generally school boards 
are at varying stages of implementing and adapting systems as a result of the wholesale changes to education. 


Should the Provincial Auditor accept such an assignment, a very detailed review process would be initiated that would 
require substantial resource support from the school board. This would significantly impair resources available to 
Support students in the classroom and to address school board corporate responsibilities. 


School board needs are urgent and deserve immediate attention. The report of the Provincial Auditor would not likely 
be received in time critical fashion. 


Why would the school board call on the Provincial Auditor when the provincial track record has been to simply ignore 
the Provincial Auditor’s findings? November 16, 1999 Article ... In an interview, the auditor said, what bothers him is 
that vear after year, the Conservatives ignore his warnings. “Most disconcerting is that in so many cases, we are 
reporting problems again that we have reported before and corrective action was simply not taken.” 


Conclusion: 


™e Board has demonstrated that a funding shortfall exists. The Board is already accountable for how money is spent. The 
-oncept of an audit is merely a way to deflect the issue. The likelihood is that this exercise would not assist the Board in 
any way to address the very real requirements of the students of Hamilton-Wentworth. 
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The Hamuilton-Wentworth District School Board 
Special Education Funding a 


Use of Reserves 


Challenge: Why doesn't the school board utilize its reserves to fund additional expenditures in special education? 


Comments: 
» Reserves exist for a purpose: 


a) Reserve Funds (specific purpose reserves —> monies must be utilized for purpose designated). Example: Capital 
reserve funds can only be utilized for capital purposes per the Education Act. 


b) Working Reserves 
> majonty of Hamilton-Wentworth District School Board working reserves have been established to address 
potenual contingencies: 
* Workplace Health & Safety - Schedule 2 
* Retirement Gratuities 
* Employee Benefit Plans - Administrative Services Only 


~ balance required to mitigate short-term borrowing costs. 


c) When reserve funds or working reserves are utilized for one purpose, the Board’s ability to respond to future issues 
1s dumunished. 


» Reserves should never be used for operating costs -> once reserves are reduced to nil, monies are no longer available to 
sustain such ongoing operating costs. 


» The Board has already dipped into other sources to find extra money for special education requirements. The Board is 
doing what it can with its limited resources. Now it’s time for the Ministry to do its part and provide a “top-up” to meet 
actual special education costs. 


Conclusion: 
The use of reserves to meet ongoing operating expenditures is a very ill-advised concept. However, if the government 
indicates that it will provide additional funds at a later date and repay the Board, reserves might be a source to meet short- 


term financing needs - but the monies must be repaid by the Ministry of Education and Training. If the funds were not 
replaced, the Board would be disadvantaged in other areas. 


January 13, 2000 
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THE HAMILTON- WENTWORTH DISTRICT SCHOOL BOARD 


MEMORANDUM 


TO: Merv Matier, Director of Education 

FROM: Marguerite Botting, Superintendent of Instructional Services 

DATE: 2000 01 13 

RE: SPECIAL EDUCATION UPDATE - WAITING LISTS & 
CASELOAD 


55 


Moved by that the report on “Special Education Update — Waiting 
Lists & Caseload” be received for information. 


This report is Part Il of the Special Education Update requested by trustees. The first 
report described the two meetings with Ministry officials. We were told there would be 
“no in-year funding for the 1999-2000 school year”. This message ignored our 
evidence that the implementation of the new special education funding model was flawed 
— itis hurting our Hamilton-Wentworth students. The second report descnbed the impact 
of frozen funding. At the very least, our students are short $ 3.5 million in funding. 
Based on needs documented through ISA claims, our students are short $ 10.3 million 
in funding. 


The underfunding of special education is hurting our Hamilton- Wentworth students and 
the umpact becomes more severe as we continue through the second year of the funding 
model’s implementation. This report is a snapshot of our student support as of January 
2000. Our schools have been valiant, innovative and diligent in their efforts to meet 
student needs. Within Instructional Services, the various support staff have assisted 
wherever possible and have been frustrated with the mounting needs. Each of the support 
services departments has a memorandum attached to this document that provides a 
description of the high levels of student need for the particular service. There are 
extensive “waiting lists” for psychological and speech/language assessments. Social 
Work caseload is a serious concern. Special Education has developed criteria for 
students who are “waiting” for placement in a special class when there is no space 
available. a 


These students who need support are the casualties of the critical underfunding of special 
education for our Board. The situation will become even worse for students and their 
parents as we have eight more months of frozen funding. Intervention from the province 
in the form of additional funding must take place now. As always, the Board is prepared 
to work with the government. We question whether the government will ignore the harsh 
reality — student with high levels of need continue to wait and wait..... 
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SECTION 19 PROGRAMS 


MEMORANDUM 


LO: Marguente Botting 
Supenntendent of Instructional Services 


FROM: Jim Horton 
Pnncipal of Section 19 Programs 


DATE: 2000 01 13 


RE: Current status of waiting lists for entry into our Section 19 Treatment/Care 
classrooms in association with our community partners 


The following is the most up-to-date information regarding wait lists for the above-mentioned 
Section 19 classrooms. For a total of 17 classrooms we currently have an overall wait list of 83 
students for placement as soon as possible. This breaks down as follows: 


Facility Classrooms Wait List 
Big Sister Transitions ] i 
Comerstone 2 7 
Grace Haven 2 12 
Hatts Off 5 9 
Lynwood Hall 3 15 
Woodview Delta 2 ok 
Woodview Mountain ] Bie 
William C. Bain ] l 


Total 17 83 students 


* There is also an additional September 2000 wait list of 30 for this site 
** There is also an additional September 2000 wait list of 15 for this site 


It is important to note that our target classroom size in these programs is 8 students. In certain 
classrooms we are currently accommodating even more than this number where we believe this 
can be done without compromising the effectiveness of the programs. 


The factors creating these wait lists are complex and are resident within both the broader socio- 
economic community of Hamilton-Wentworth and its environs as well as within the mandated 
school population of Hamilton-Wentworth. The need for behaviour management and treatment 
as well as for mental health care in this community seems to be increasing, hence these wait lists. 


Poff - 


THE HAMILTON-WENTWORTH DISTRICT SCHOOL BOARD 


MEMORANDUM 


EO: Marguente Botting, Superintendent of Instructional Services 

FROM: Dr. Chnstine Gudas-Murphy, Supervisor of Psychological Services (Acting) 
DATE: 2000 01 13 

RE; PSYCHOLOGICAL SERVICES SUPPORT - WAIT LIST STATUS 


The current complement of staff in Psychological Services is 11.4 FTE Psychoeducational 
Consultants. The primary focus of the service is school-based. Activities engaged in over the 
past vear include the following: 


e Servicing almost 4,000 students through consultation and assistance in programming at 
multi-disciplinary system meetings. 

e Conducting almost 1,000 psychoeducational assessments for referred students. 

e Participating in 950 Identification Placement Review Committee (I.P.R.C.) meetings to 
provide follow up on assessment findings and to support I.P.R.C. recommendations. 


Psychoeducational Consultants do conduct formal assessments and will continue to do so. 
However, a valued component of service entails providing immediate assistance, consultation 
and support with problem solving at multi-disciplinary meetings. This support is proactive in 
nature. It also serves to screen more efficiently referrals for formal psychoeducational 
assessment. 


In spite of this school-based effort, the number of outstanding referrals for formal 
psychoeducanional assessment is 651. Of note, the amalgamation of Boards has enhanced 
greater awareness and anticipated demand for psychological services, with an increase of 14% 
referrals. The predominant reason for referral is learning problems (67 %). Student 
demographic information suggests that children in the primary junior grades, ages 7-11 years, 
compnise the majority of referrals (68%). The challenge is great given the following parameters: 


e Formal psychoeducational assessments require 8-12 hours to complete by best practice 
standards. . 

e Formal assessments are a necessary requirement for students through an I.P.R.C. process to 
be deemed exceptional (in certain categories). 

e Average response time to referral has been 8 months (based on trends from departmental 
statistical database). 

e At the expected rate of assessment completion, current wait list is anticipated to be 
eliminated by the Fall of 2000 (without any incoming new referrals). 

e Response to requests for assessment support from colleagues (e.g., the Early Identification 
process, Communication Services). 


We realize that a referral/wait list for formal assessments is not a static entity (average new 


referrals per month is 122, based on a 10-month calendar). Efforts to address this cntical 
situation are being launched by the department and include the following initiatives: 


¢ Review of the referral process including criteria for acceptance ot referrals, pnontizing cases 
and consistency in practice across the Board. 

¢ Informal team approach among Psychoeducational Consultants to help each other with 
referrals. 

e Review of the components of assessment (including formal reports, strategic testing, etc.). 


THE HAMILTON-WENTWORTH DISTRICT SCHOOL BOARD 
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Marguente Botting. Superintendent of Instructional Services 

Susan D. Ham. Acting Supervisor, Communication Services 

2000, 01 3 

COMMUNICATION SERVICES REPORT - WAITING FOR SERVICES STATUS 


Communication Services provides a range of services to address the needs of mildly to protoundly impaired 


speecry language students. Services are provided by Speeciy Language Pathologists and the Augmentative Teacher 


and Educational Assistants. The kev functions include early identification and intervention. assessment. feedback 
and consultation. individual programming. on-going home programming. classroom teaching stratemes and 
commumty linkages. Communication Services believes that communicativeiv impaired students reauire che 
services OI experts to nelp them meet their academic potential. 


A. Waiting for Services 


Referrals as of October 31, 1999 
Services initiated by SLPs in November 


New referrals 
Balance as of November 30, 1999 


In one month approximately 179 services were initiated and 242 new referrals were received. 
This represents an 8% increase in number of referral received in one month. 

Demand is greater than resources can meet and trends indicate a steady growth in demand. 
Pnonty lists for services are prepared with school principals and LRTs. 

Referral date and severity are two factors used to determine pnonty. 

Most reterred students have been initiated within an average of 3 to 8 months. 

Some referred students may get backed-up to a year. 


B. S.K. Early Identification and Intervention Programme 


= of S.K. students referred October-December: 
= of students requiring additional programming: 


289 
approx. 90-95% 


All S.K. students referred will be seen within the 4 month screen period. 


GC. Augmentative/Alternative Communication Team Services 


89 high needs students were identified through Early Identification In-take: 42 identified with severe — 
profound communication disorders - increase of 34% trom June 1998 — June 1999 for AACT. 
Currently there are 385 students on the AACT caseload - increase of 20% from 1998/1999. 

These students cannot communicate verbally and require intensive programming. 

The numbers include children who are intellectually challenged, autistic or have P.D.D. and children 
with the most severe forms of speech disorders. 

Student programming needs are priontized and initiation of services may take up to 6 — 8 months. 
Maintaining, monitoring and training of support staff is fragmented due to the increased number of 
students requinng these intensive and long-term services. 

AACT services are co-ordinated with Technology Access Clinic (TAC) at HHsc, 


ees 


Programming Needs 


* This vear there nas been a significant decrease in school support allocated to carry out S’L programmes. ® 


Some or this 1s due to the cnanges in E..A. ailocations. loss of Speecit Language E.A.s. and decreased 
availaoilitv of LRT time. 

Language skills are vital for academic and social success and improvement in skills often requires 
iong-term intervenuon by trained personnel. 

Documented successes trom SLP programming result in high parental! and school demand. 

Over the academic vear. more than 3,000 students will receive SLP services. 

There are many students who would benefit more from increased direct services but resources are 

not available. 

There are 90 students with severe — profound language disorders enrolled in pnmary speech/language 
classes wno receive the direct input trom a SLP. , 

There has been a decrease in direct SLP time allocated to each classroom as the need tor SLP INDUt In 
schools has increased. 


Community Care Access Centre Referrals (CCAC) 


School board SLP can make referrals to CCAC for students meeting specific regional critena. 
Due to local changes in service delivery, CCAC now contracts out services. 

There has been a very definite decrease in services being provided by CCAC this year, thus 
increasing school board SLP caseloads. 

Currently CCAC is informing parents that there is a minimum 2 vear wait for services. 

CCAC does not scrutinize or make prionty lists for services. 

There is a meeting set for January between CCAC and local school board representatives 

to discuss service delivery options. 


Pre-school Speech/Language Services 


Regional pre-school speech/language services have been co-ordinated amongst all agencies providing 
services (HHSC, St. Joseph's Hospital, St. Joseph's Community Health). _ 

Previously, many students continued to receive direct services through their J.K. vear. 

Current regional critena states that pre-school services are available trom 0 to school entry. 
Responsibility tor services now belongs to school board, thus increasing demand for SLP service. 


School board SLP services to J.K. this year are largely consultative: J.K. services are being reviewed. 


There are over 300 J.K. students who require some type of speech/language input: the opening of 
new J.K. classes will continue to put increase demand on SLP time. 
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Instructional Services 


MEMORANDUM 


To: Marguente Botting, Superintendent of Instructional Services 
From: Malcolm Powell, Supervisor, Social Work Services 

Date: January 13, 2000 

Re: Social Work Services Support - Caseload 


ee 


Social Work Services Provide a variety of support assistance to all schools including social worker 
services, behaviour resource, attendance counselling and SALEP. The key functions include 
assessment, consultation, counselling and community linkages. 


In the 1998/9 school year, activities included: 


¢ 5000 referrals (cases and consultations ) 
¢ 120 students ac the SALEP Centre 
¢ 100+ Behaviour Resource Team assessments 


¢ Partnership with Human Resources Development Canada in two programs (SALEP 
existing and APOLLO new) 


¢ Community Partnerships with numerous agencies 


There is a continuing demand for increased social work services this year. By the end of 
November 1999, social work services staff were involved with over, 


¢ 1500 consultations (school staff and/or parents) 
¢ 1000 referred cases (students receiving direct support) 


This represents an increase in consultations of almost 15% and an increase in direct student cases 
of almost 90% over the same time last year. 


This increase is perceived as a reflection of increased stresses in the lives of many of our families and 
students, of reduced human resources within the schools and upon the schools’ recognition and use 
of system-wide social work services. 


However, this rate and pace of referral cannot continue without overwhelming the effectiveness 
of the service. To address this concern we have undertaken the following: 


¢ clarifying the referral process 
* prioritizing cases with school staff 
¢ reviewing role description, duties, and service model 


¢ continuing referral to and use of community resources (which are already indicating long 
waiting lists). 


It is unknown whether these steps will actually help reduce the need for service, or if the stressors 
that exist within the school community will simply continue to increase the demand. 
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THE HAMILTON-WENTWORTH DISTRICT SCHOOL BOARD 
INSTRUCTIONAL SERVICES DEPARTMENT 
SPECIAL EDUCATION 


MEMORANDUM 
TO:  MARGUERITE BOTTING, SUPERINTENDENT OF INSTRUCTIONAL SERVICES 
FROM: NANCY HARPER, COORDINATOR OF SPECIAL EDUCATION 
DATE: JANUARY 12, 2000 
RE: SPECIAL CLASS WAIT LISTS AS OF JANUARY 10, 2000 


The following chart summarizes the number of students waiting for a special class placement as 
of January 10, 2000. Each student has been presented toa system IPRC on or after May 1, 1999. 
Parents have signed consent for a special class placement, but a space in the required program 
has either yet to become available or parents have declined a space because of the distance of 
the special class from the student's home school. 


NUMBER OF STUDENTS AWAITING 
TYPE OF SPECIAL CLASS PLACEMENT AS OF JANUARY 10, 2000 
Intermediate Autistic 
Intermediate Comprehensive Behaviour 


Intermediate Comprehensive Intellectual ince ti LT | 
2 


Primary Comprehensive Intellectual 


Primary Learning Disabili 


Intermediate Comprehensive Communication 


Junior Comprehensive Intellectual i 


Implications of Wait Lists for Special Classes 

* Students awaiting placement for a special class do not receive the intensive special education 
programming which they require. 

* The special education resources at the students’ home schools are often reduced for other 
exceptional/at-risk students due to the intensive needs of the students waiting placement. 

* Students awaiting placement often require individualized Educational Assistant support 
which could be utilized to support other exceptional/at-risk regular class students. 


The wait lists for special classes will likely continue to grow until at least June 2000. 

Reasons include: 

* There are system IPRC dates scheduled monthly from January until June 2000. 

* Principals continue to request emergency IPRCs for students newly registered in the Board 
or for students with extraordinary circumstances. 4 

* The available number of special class spaces continues to diminish as each additional round 
of system IPRCs is held. 

* — Support in various areas in the home school (e.g. Learning Resource Teachers, Educational 
Assistants, E.S.L.) has been reduced. 
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@ THE HAMILTON-WENTWORTH DISTRICT SCHOOL BOARD 


STUDENTS WHO ARE AWAITING PLACEMENT FOR SPECIAL CLASS 


PREAMBLE: The following information will be used by the Special Education Consultants and 
Coordinator to assist in the decision-making process for students who are awaiting placement for a 


PROCESS: 

For students who are awaiting placement (AWP) for a special class and a space becomes available, 

the following process will be used: 

1. The Special Education Department becomes aware that there is a space ina special class and 
there are students AWP for that program. 

. If there is only 1 student AWP for that program, that student will be offered the space. 

3. If there are 2 or more students AWP for that program, the Special Education Department 
will meet to determine which student will be offered the space. 

4. When the Special Education Department makes a determination of which student will be 
offered the space, the parent(s) of the student will be contacted. If the parents refuse the 
space, the student stays on the AWP list. 

9 5. The Special Education Department will then consider other students on the AWP list, using 
the same criteria. 


To make a determination of which student will be offered the space, the following criteria 
will be used: 


Length of time on wait list 

Proximity of student's home address to the special class 

Age of student; is the student almost age-appropriate for another division? 

Current attendance status; is the student out of school full or part time on a regular basis? 
Safety issues; is the student presenting as a danger to self or others on an ongoing basis? 
Medical/personal care needs 

TEMPORARY RESOURCES AVAILABLE WITHIN CURRENT SCHOOL WILL BE 
CONSIDERED AFTER ALL THE ABOVE CRITERIA HAVE BEEN ASSESSED. 


| a a ee ee ee ee 


NO ONE CRITERION WILL TAKE PRECEDENCE IN THE CONSIDERATION OF EACH STUDENTS PROFILE. 


"NOTE: A preamble for use of the above criteria has been requested by S.EA.C. This preamble is in 
draft form; the draft wording will be presented to S.LAC. on January 26, 2000. 


Nien 
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Appendix XI 


TRANSITION PLAN FOR € 
THE PRE-SCHOOL SPEECH AND LANGUAGE INITIATIVE 


The Special Education Plan (Addendum) 


Links to Government Initiatives 


Communication Services 
Preschool Speech and Language Initiative (MOH District Health Councils) 


The Pre-school Speech and Language initiative has been named “Early Words” at the local level. 
A Speech Language Pathologist (0.4 FTE) was hired by Early Words to assist in the transition of 
pre-schoolers to school. Transition planning was completed with co-ordination from St. Joseph’s 
Hospital, St. Joseph’s Community Health Centre, Hamilton Health Sciences, Hamilton 
Wentworth District School Board, and the Hamilton Wentworth Catholic District School Board. 


The transition plan is a follows: 

* children upon entering school will be transferred from pre-school services 

" a written report will be sent to the school board outlining the child’s needs and the “Next @ 
Steps” (i.e. goals the child could be working on next) 

" summer speech and language groups were held and each school board was given 20 spaces in 
which they could access for students in schools who were under the age of 4.11 by July 
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Appendix XII 


LOCAL ASSOCIA TIONS/ORGANIZATIONS 


Association for Bright Children 

Autism Society Ontario Hamilton-Wentworth Chapter 
Canadian National Institute for the Blind (CNIB) 
Catholic Children’s Aid Socie 

Children & Adults w/Attention Deficit Disorders 
(ChADD) 

Children’s Aid Society of Hamilton- Wentworth 


CHOICES — Supporting People with Developmental 

| Disabilities 

Contact Hamilton- Wentworth 

Down Syndrome Association of Hamilton 

Hamilton & District East Seals Parent Delegate Group 
Hamilton & Wentworth Councils of Home & School 
Associations 

Hamilton Association for Community Livin g 
Hamilton District Society for Disabled Children 
Hamilton-Wentworth Community Care Access Centre 
Learning Disabilities Association of Hamilton- 
Wentworth 

Tourette Syndrome Foundation of Canada, Hamilton 
Region Chapter 

| VOICE — for hearing impaired children 


| 


CONTACT NO., AS AVAILABLE 


570-8888 


528-0281 

521-2100 ext. 7416 

523-8600 ext. 2150 

523-1332 or 548-7200 ext. 3134 
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THE HAMILTON-WENTWORTH DISTRICT SCHOOL BOARD 


MEMORANDUM 


Gor Merv Mater, Director of Education 
From: Wayne Joudrie, Superintendent of Educatio 
Date: June 20, 2000 


Subject: COMPENSATORY EDUCATION 
(Learning Opportunities Plan) POLICY 


Recommended Action: 


Moved by that the draft Compensatory Education (Learning 


Opportunities Plan) Policy be piloted for the 2000-2001 school year. 


Rationale: 
The draft policy was reviewed at Joint Advisory Committee on June 13, 2000. 


J.A.C. supported the approach recommended by Executive Council. The only modification 
suggested was to include representation from the Professionals Employee Group to 
complement both the Selection Committee and the Learning Opportunities Plan 
Committee. The attached draft policy has that modification included. 


Policy No. 000 


COMPENSATORY EDUCATION 
(Learning Opportunities Plan) 


“ HAMILTON- WENTWORTH 
DISTRICT SCHOOL Date Approved: 00/00 Projected Review Date: 00/00 


Policy Statement: It is the policy of the Hamilton-Wentworth District School Board to 
endeavour to meet the increased needs of schools where students live in poverty. 


RESPONSIBILITY: Superintendent of Education responsible for Compensatory Education. 


OPERATING PROCEDURES: 


1.0 SELECTION PROCEDURES 


The Superintendent responsible for Compensatory Education shall forma Compensatory 
Education Selection Committee. 


The Selection Committee shall include: 
1 Superintendent (Chair) 
1 Secondary Principal 
1 Elementary Principal 
1 Secondary Teacher 
1 Elementary Teacher 
1 Trustee 
1 Professional Employee Group Representative 
2 Parent Representatives 
2 Community Representatives 


The mandate of the Selection Committee shall be to: 
a. Select high needs and moderate needs schools on an annual basis. The number of high 


b. hear and adjudicate any appeals to the annual selection process 
c. 
d. conduct a review of the selection Procedures on a 5 year basis. 


The primary criteria used to select high needs and moderate needs schools shall be: 


LOW INCOME .............. - % of school catchment population below Low Income Cut Off.* 
and 


SOCIAL ASSISTANCE, - (when data becomes available--% of school catchment population 
accessing social assistance.) 


The following additional criteria shall also be considered in the selection: 


MOBILDTY Seccescekccerecce - (transfers in & out) - (graduates & JK registrants) ees 
# enrolment x 100 = % 
LOW EDUCATION ....... - % of school catchment population over 15 years old with less than 


Grade 9 education 


“Initially, % of School Catchment population below $20 000 may be used. 
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LEARNING OPPORTUNITIES PLAN (L.O.P.) 


The Superintendent responsible for Compensato 


Plan Committee. 


The L.O.P. Committee shall include: 
1 Superintendent (Chair) 
1 Secondary Principal 
1 Elementary Principal 
1 Secondary Teacher 
1 Elementary Teacher 
1 Trustee 
1 Professional Employee Group Representative 
2 Parent Representatives 
2 Community Representatives 


The mandate of the Learning Opportunities Plan Committee shall be to: 


a. 
b. 
c 


develop a Learning Opportunities Plan 

allocate resources based upon the Learning Opportunities Plan 

assess the effectiveness of strategies employed as part of the Learning Opportunities 
Plan. 


The Learning Opportunities Plan shall: 


focus on improving student performance 

include 3 levels of support (high-needs schools support, moderate-needs schools 
support, and system support) 

ensure that a majority of resources are dedicated to high-needs schools support 
include elementary and secondary schools 

include assessment and accountability measures. 


POVERTY INTERVENTION PROFILE 
The Poverty Intervention Profile (Appendix A) shall be used to assess the effectiveness of 


Strategies employed as part of the Learning Opportunities Plan. The Superintendent responsible 


for Compensatory Education shall provide a Poverty Intervention Report to the Board on an 
annual basis. 


ry Education shall form a Learning Opportunities 


Y aw, Appendix A 
POVERTY INTERVENTION PROFILE 


1. STUDENT ACHIEVEMENT : 1 2 3 4 *Review 
ee) Early literacy is emphasized in the beginning grades. 


Intervention programs begin at birth and continue at least through 7 
| Secondary school graduation. ae 
Programs at all levels emphasize academic excellence. 


There is a systematic process to collect data about program needs 
and progress of students living in poverty. 


Secondary school programs are designed to enable students living (ae zs 


in poverty to graduate. 


2. STAFF DEVELOPMENT & RECOGNITION 1 2 3 4. *Review 


The Board ensures that there is a highly effective leadership in 
| schools with students living in poverty. 


The staff serving in schools with students living in poverty are 
| recognized through support and renewal programs. 


There is a central staff person responsible for compensatory 
education programs. 

Professional development regarding poverty & education is a 
priority. 


3. READINESS TO LEARN (0-4 YRS) | 1 2 3 4 = *Review 


Trustees educate themselves re the nature of child development. nc ea 
The Board builds partnerships to operate preschool & child/family 
centers. 


There is a smooth transition from preschool to regular school. 


a 
- 
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4. COMMUNITY 3 4 *Review 


School and community services are integrated to serve students Ses 
| better. 


Before action is taken, all those affected shall be consulted. 


The Board uses schools as a hub for preschool and child/family 

centre, ee ae 

Outreach programs enable families, neighbours and local business 

to be part of school community. rate ess 
All those concerned with children and youth, work in partnership. eee Ww 

SSS EE SSE ee” ae ae) 


5. POLICY REVIEW 1 2 3 4 *Review 


The Board lobbies provincial & federal government to support 
schools in educating students living in poverty. 

Additional and sustained funding of programs is available for 
schools serving students living in poverty. 


Those who serve on the Board and it’s committees are 
representative of the population served by the Board. 


There is a school plan in place that complements the Board’s 
Comp Ed policies and procedures. 

©) * 1. Non existent 2. Nominal 3. Uneven 4. System-wide 5. Review 
or 1. Never 2. Occasionally 3. Regularly 4. Consistently 5. Review 


The Trustees and staff ensure that their actions lead to the 
inclusion of the poor. 
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